Reflective supervision Journal

Over the course of a few months, I have been appointed to supervise a level four youth work student, as an experienced practitioner to educate and review their learning, supporting them in developing the key skills to become an excellent youth worker. 
Firstly, what is supervision? Supervision is a form of education and method of evaluating the productivity and well-being for staff within an organisation. According to Kadushin (1989), within supervision are three core functions- educational, supportive and administrative, each function serves its own importance when supervision is applied to a member of staff. The aims to educate and share valuable skills are a vital component, ensuring new members of staff within an organisation or new to working within social/youth work are equipped early with effective knowledge that can strengthen their practice. The supportive function sees that the stability of staff and their well-being is maintained, adding a more personal, informal approach to supervisees. Within highly stressful areas, it is critical that executives are monitoring the health of staff, as ill-health can have an effect on a workers performance. To allow a platform for colleagues to speak out their concerns, enables a well-connected staff body, with awareness to pressures that may impact individuals within or outside of practice.
The final function of supervision is administrative, a more formal function, applicable to executive members of staff who are responsible for the structure of an organisation. The use of this format of supervision is to ensure colleagues are conducting work within guidelines and national policy, and that tasks are not jeopardised due to causes outside of their control.
Within my experience, I was appointed a youth work student who had previous experience within the field, but lacked key skills and sought support to develop their ability to become a more effective youth worker. This journal will cover the process of supervision that I applied to the supervisee, and how this use of supervision was effective in both my own learning and the tutelage of the supervisee.
As a professional supervisor, it is fundamental to apply boundaries, ensuring both supervisor and supervisee conform to an agreed contract in which states how supervision would be carried out, the frequency and the content that is discussed. Therefore, within the first meeting with my supervisee, I set out to develop a formal contract, agreeing upon how supervision would be carried out, conduct, and the expectations I had for my supervisee, and their prospects from utilising my supervision. I found that by making this initial contract, the ideology that the sessions would be conducted in a mix of formal and informal arrangements would clarify my approach to supervision. The first session was conducted as a model for the subsequent sessions in that they were an hour in length, with expectations of exemplar work to be provided by the supervisee to demonstrate and monitor progress. The supervisee was pleased to comply with the reviewed agreement, and during the remainder of the session informal discussion took place. By doing so, I enabled the supervisee to feel at ease within my presence, and by guaranteeing a safe and controlled location for supervision, allowing for confidential discussions to take place. The initial session allowed for me to unpack the supervisee’s given placement, a youth project in Fishguard that focussed on providing activities for young people in the area, with a linked centre nearby for more mature young people to use. The session allowed the supervisee to outline the aims they wished to achieve during their time within their project. Having brought previous examples of work, I reviewed their professional development plan (PDP) and drew comparisons to my own. By doing this, the supervisee would be able to reflect on their work, and consider the depth of detail they were required to achieve within their level, but also how to excel in their field by researching advanced work. Through this educative session, the supervisee uncovered how to effectively plan youth activities utilising the NAOMIE planning model (2014), and how to evaluate their work by using the feedback of young people. This was effective as it encouraged the supervisee to set personal aims, and enhance their practice and the experiences of the young people of which could be reflected upon during future supervision sessions. By setting targets, the supervisee can attempt to further their own learning outside of supervision. 
The second session was also educative, as further discussion took place regarding the supervisee’s proposed session plans and evaluations. During this session I had provided my own level 4 portfolio, a visual copy that would not only display the full content of the supervisee’s work upon completing the module, but multiple examples of past work that could inspire and offer direction to the supervisee in how to conduct their work. I used my portfolio as an example of my learning at his level, whilst providing the input I had gained from more advanced studies to assist in further educating my supervisee. This was well received, and it was efficient in encouraging the supervisee to conduct more inclusive activities and make full usage of the young people’s presence to support his personal development. Conducting supervision on a regular basis enabled routine to take place within our session. This would encourage non-formal professional growth within the supervisee, developing their own sense of time-management and enabling to become more independent throughout their learning. Once the preliminary sessions took place, the supervisee was keen in raising their own concerns regarding their practice and work, without being prompted by myself. This highlighted that the supervisee had pre-mediated what they wished to learn, and therefore were more enthusiastic and engaged in learning the skills they deemed were necessary development. The supervisee began to conduct  their own reflective practice, reviewing their performance in a detailed manner and discovering how each action taken was effective, and how they could further improve their demeanour within the organisation to become a more efficient youth worker.
The purpose of each session was to be primarily educative. When referring to Kadushin’s (1992) functions of supervision, considering the purpose of my supervision was to further educate and develop my supervisee within youth work. However, during certain sessions elements of supportive supervision took place, when considering the personal matters of my supervisee. This was an important learning experience for me, as it enabled me to put into my practice my counselling abilities and consort my supervisee to better health. Applying empathetic practices and active listening were key elements in this function of supervision. During one session, I identified that my supervisee was feeling uneasy, and was less responsive despite usually showing enthusiasm towards learning. I discovered that there were family issues taking place, in addition to settling in a new area and having recently relocating homes. My motives of the session were then changed, having uncovered this underlying issue. I begun to support my supervisee and re-assured them,  undertaking a less formal approach. By doing so, I was able to suggest strategies for the supervisee to develop their resilience, and to ensure that they discuss issues with staff or other supportive networks where necessary. Doing so would increase their awareness of the support available, and would ensure they did not allow underlying issues to impact upon their professional practice before young people.
I find that by combining both educative and supportive practice I am able to provide a holistic space of learning for supervisee, which would be beneficial when supervising young people in a youth work setting. The use of supportive supervision was ideal for me to practice my compassion with the supervisee, and how to boost their mood and encourage them to reflect and care for themselves. The ability to manage emotions and sustain a professional working ethic within a youth work environment is fundamental, in order to avoid exposing personal matters to young people and cause negative impacts to the worker and their relationship with young people under their charge.
I sought to conduct further reflective practice in order to enable the supervisee to review their work and focus on what could be improved. 
During supervision, I would utilise the Gibbs reflective cycle (1988) to demonstrate efficient and in-depth reflective practice, so every aspect of my work could be analysed to see the positive impacts, and what could be changed for future supervision.
In addition to Gibbs, the Mcniff (2011) action reflection cycle was also effective for me to reflect upon my own practice as a supervisor, as it provided a simple, thorough cycle of reflection that allowed me to evaluate and modify my practice. Below is an example of the Mcniff cycle.
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Above: Action Reflection Cycle, Mcniff and Whitehead (2011)
By reviewing my reflective practice I was able to see how my supervision was being delivered and received for my supervisee, and by doing so I strived to adapt my supervision to suit the student to the best degree. Through regularly reflecting and evaluating each session, I could consider improvements to my delivery and ensure the next session would be more effective than the previous. At the end of each session, I would ask the supervisee if they found what was discussed useful, and whether they were the leaving the session more informed and confident than upon their arrival. Conducting my own evaluations of each session was core to ensuring my practice was being applied with the highest efficiency to the supervisee, and that by doing my own evaluations I would encourage them to do their own within their placement.
By practicing my own learning before the supervisee, in addition to encouraging them to perform their own learning and bring examples of their work, I created an effective learning environment that enabled the supervisee to consistently challenge themselves and continue to learn new skills. Through bringing my current work, I was able to educate them in evaluating their own work and progress, and stimulated their learning to further adapt their work to reach its highest potential. I believed that using my own work was an effective practice method to encourage learning, as the supervisee could understand through my reflections and mistakes how they could enhance their work. This highlighted how the strongest aspects of my examples could encourage the supervisee to form their own goals and enable their professional development. This was also an excellent opportunity to discuss confidentiality and safeguarding data, as this is a vital skill for working with young people.
With each session, it was evident that the supervisee was applying their learning within their practice, and returning to me to reflect on how they could improve. This was satisfying to witness, as it enabled for me to identify that my practice was becoming effective in addition to their own. It encouraged me to reflect on my own depth of knowledge I had obtained throughout my years of study and practice. Butler (1996) states  “the practitioner will not progress; however, premature encouragement to reflect can overwhelm the student and create resistance and distress.”  Butler further explores the use of reflective practice within students or newly qualified practitioners, statuses relevant to both myself as a supervisor (as a near-graduate) and a level 4 student. It was clear that on occasion the supervisee would reflect and notice primarily negative conduct, and would struggle to detect positive outcomes, this can be distressing and discourage learning. However, by regularly attending supervision the student would further their ability to reflect more efficiently and review a balance of negative and positive outcomes from practice. This would also encourage them to further incorporate those experiences within their future practice and become a more efficient youth worker. 
Essentially, the supervision I had developed for engaging with my supervisee was a form of Davys and Beddoe’s (2010) reflective learning, where supervision itself becomes a learning process. This is a certainty, as by supervising another, they cannot be the only learner within the process, particularly if the supervisor, such as myself, are new to the role and have not previously conducted much supervision in the past.
From analysing my practice as a supervisor, I was able to uncover the needs of the supervisee over the course of six sessions on a regulated basis. I was able to encourage the learning of a supervisee to the point in which they would be able to bring in new components of their work and ensured their learning was consistently encouraged and challenged. This allowed them to succeed and become a more independent learner. I find that through conducting supervision, I have greatly benefited my supervisee in becoming a more reflective and professional youth worker, in addition to uncovering and enhancing my ability as a role model and supervisor. I personally believe my application of theory and practice were effective in leading the supervisee’s learning, and also my ability to create a combined formal and informal environment for education to take place, with an open mind to seek deeper into the causes and disturbances that could occur in another’s practice.
In conclusion, to improve on this, I should seek to further practice supervision with a wider range of supervisees, in order to constantly challenge my learning and abilities, whilst attempting to supervise through using more administrative and supportive functions. I feel I am lacking in those fields given the form of supervision that was taking place during my practice. With further practice in these functions, I firmly believe I could become an efficient reflective practitioner in addition to being a high-functioning supervisor and support character to both colleagues and young people alike whilst working within the youth service. Overall I consider my practices to be sufficient, and this is clear by the progressive development my supervisee has shown to me over the course of our supervision. I hope that their progress in these skills will be displayed within their work as both student and professional youth worker. I Find my experiences will become applicable to future roles I may seek, as supervision is becoming a more professional practice, and could prove effective when applying for managerial youth work roles. From the supervision I have provided to the level 4 student, I felt inspired to begin applying these exercises and functions within my current practice. An early result, I found it was beneficial for my staff to receive supervision, as it enabled us to work more cohesively, being aware of ongoing issues and what could be done to improve. In addition, this greatly advanced our insight when conducting reflective practices during planning meetings, and led to more effective planning to take place. 
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