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Appendix 1 – Lesson Study One Observation 
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Appendix 2 – Lesson Study Two Observation 
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Appendix 3 – Lesson Study Three Observation 
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Appendix 4 – Lesson Study One Interview 

1. What is the overall goal of independent learning? (If they do not know, how could they find out?)  
Child C – To learn something about the challenges 
Child B – To be more independent, do things by yourself instead of teachers being with you all the time 
Child A– So teachers can have some peace. 
2. What type of activity do you enjoy during VI]P/Amser Dysgu?  
Child B – Drawing ones, one where you create things 
Child C- Creating things and making stories 
Child A- Creative contributors  
3. What is your least favourite type of activity in VIP/Amser Dysgu?  
Child A – dance ones, not 
maths ones, books aren’t checked so what’s the point, no feedback 
Child B- solve maths problems 
Child C – Use FFU  
4. Which AOLE activity do you enjoy the most?  
Child B– science and technology 
Child C – All six of them 
Child A – Expressive art 
5. Do you feel that you have the opportunity to challenge yourself during VIP/Amser Dysgu? Why? How are you challenging yourself?   
Child B – harder challenges – dark red 
Child C- go for easier ones and build up to hard 
Child A – Not really, hard stuff can’t ask for help 
6. Do you prefer having teacher support, or doing work independently?  
Child B – with a teacher, ask for help 
Child A – With teacher – can challenge yourself and ask for help 
Child C – With teacher, if you’re stuck miss can help, 
7. How would you improve the VIP/Amser Dysgu area?  
Child A – Every 10 minutes get LSA to come and help and check behaviour, more input into challenges 
Child B – Add more challenges, after you have done a few, ones you don’t want to do are left. More choice 
Child C– Same thing that child B said 
8. Do you believe that verbal reminders from the teacher encourages you choose different activities and challenge yourself?  
Child B – definitely 
Child C – Sort of 
Child A – most of the time I don’t, it gets repetitive. Do easier ones get it over with. 
 
 





Appendix 5 – Lesson Study Two Interview 

1. What is the overall goal of independent learning?  
Child D-Be creative. 
Child E- Do work without teacher and outdoor learning. 
Child F- The goal of independent learning is to actually be independent.  
 
2. What type of activity do you enjoy during VIP/Digi? 
Child D-Expressive arts  
Child E -physical hands on activities  
Child F -outdoor activities.  
 
3. What is your least favourite type of activity in VIP/Amser Dysgu? 
Child D -Sports, fear of unknown (not having any knowledge about the activity before attempting it). 
Child E- You’ve got to be interested in the activity. 
 Child F - Pupils especially like creating PowerPoints and don’t like HWB activities.  
4. Which AOLE activity do you enjoy the most? 
 
Child D-Ones which involve technology 
Child E-visualising the subjects (real life contexts).  
 
5. Do you feel that you have the opportunity to challenge yourself during VIP/Amser Dysgu? 
Child D-Yes because of the learning pit (recently introduced in year 5).  
Child E and child F Agreed-Some of the pupils like to be in their comfort zones and find it hard to challenge themselves.  
 
6. Do you prefer having teacher support, or doing work independently? 
Child D-Mixture of both,  
Child E-sometimes it’s very hard to be independent.  
Child F-Sometimes not all of the technology is available to be used.  
 
7. How would you improve the VIP/Amser Dysgu area? 
Child D-To make the area feel comfortable. More decorations and a bigger space (supposed to be maximum of three people in the VIP area at one time). 
Child E - Change the rules of VIP.  
Child F -More equipment and separate the tables to smaller groups.  
 
8. Do you believe that verbal reminders from the teacher encourage you to choose different activities and challenge yourself? 
Child D-Yes, keeps us all concentrated.  
Child E-Would like to have a teacher reminding us /watching over us.  
Child F -Make sure there is a teacher out here all times. Key point Philip said this while attitudes were different during independent learning.  
 
 







Appendix 6 – Lesson Study Three Interview 



1. What is the overall goal of independent learning? (If they do not know, how could they find out?)  
Child G – What it says to do
Child H – Work things out for yourself 
Child I–  Work hard. You need to be independent.  
2. What type of activity do you enjoy during VI]P/Amser Dysgu?  
Child G – Art
Child H- I like colouring 
Child I- I like to do something creative  
3. What is your least favourite type of activity in VIP/Amser Dysgu?  
Child G – Building and stuff is my least favourite
Child H- K’nex
Child I – Reading
4. Which AOLE activity do you enjoy the most?  
Child G – Expressive arts
Child H – Expressive art 
Child I – Expressive art 
5. Do you feel that you have the opportunity to challenge yourself during VIP/Amser Dysgu? Why? How are you challenging yourself?   
Child H -  Sort of. Making hard things
Child I – Kind of. Making things big
6. Do you prefer having teacher support, or doing work independently?  
Child G – Help
Child H – Independently
Child I – I’m good at doing thing independently. 
7. How would you improve the VIP/Amser Dysgu area?  
Child G – I don’t know 
Child H – Put it into a quiet room 
Child I–  More sporty 
8. Do you believe that verbal reminders from the teacher encourages you choose different activities and challenge yourself?  
Child G – No 
Child H – I want to challenge myself
Child I – Not really sometimes I’m in the middle of a activity and want to carry on.  
 










Appendix 7 – Lesson Study One Reflection
	Description 
What happened?  
	I observed three pupils in year 5 participating in independent learning (VIP) during the rotation of a lesson. During this time, I was focusing on what the children were choosing, doing and how they were challenging themselves during this time.  
 
Child A – Was working independently but was now and again talking and interacting with peers. It was identified that the child had been completing this piece of work over several lessons, but dedicated a lot of care and hard work into this piece of work. Ultimately, the child did not demonstrate any concern with finishing the piece of work any time soon nor challenging themselves to complete another piece of work or a harder piece.  
 
Child B – It has been identified that the participant had completed this activity before but now completing it using a different platform. The child was on task and was demonstrating a positive attitude to their learning. The child began by working independently but as the rotation went on they started working with a peer and was directing the task.  
 
Child C – It was identified that the child had chosen a new task and was working independently. However, the child was not always on task but was determined to complete the task to a high standard.  

	Feelings  
What were you thinking and feeling?  
	Throughout the observation it was interesting to see how each child interacted with independent learning and how they challenged themselves or in some cases did not. I felt that, although some of the children were not challenging themselves, they were putting a lot of effort and trying to produce a high standard piece of work on something that truly interested them. Therefore, I felt that this was more important than challenging themselves.  

	Evaluation 
What was good and bad about the experience?  
	Good 
· The role of the observer did not phase the children and they continued to complete their work as they normally would.  
· A true representation of the children’s behaviour and personalities were recorded.  
· All children demonstrated good engagement within independent learning and they completed activities that were personal to themselves or they challenged themselves further.  
 
Bad 
· The environment was often chaotic and had other groups from other classes in the environment.  

	Analysis 
What sense can you make of the situation?  
	From the situation observed, it was identified that the behaviour and choices that the participants made were personal to themselves. Although some of the learners did not do new challenges, it is vital to note that they were challenging themselves through completing the challenge again, but on a different platform, which was Minecraft. Furthermore, the learners who were completing the same task that they had been doing for several lessons demonstrated somewhat of a challenge through producing a high standard piece of work that interested them.  

	Conclusion 
What else could you have done?  
	To help us understand further, it would have been more beneficial for us to obverse the same class/learners for a longer period of time to see and understand the full effect of independent learning.  
It could have also been beneficial to observe the children during independent learning and during a directed task to see the difference of how they behaviour and engage in different techniques of learning.  

	Action Plan 
If it arose again, what would you do?  
	Discuss with senior leadership team and mentors, possible ideas of where to go next with individual learning. Not all classrooms are the same, therefore it would be a fantastic idea to discuss with other year groups what works for them with independent learning.   
 






















Appendix 8 – Lesson Study Two Reflection
	Description 
What happened? 
	Child D remained on task for the whole session. Furthermore, she completed the activity ready to start a new one next session. Child E also remained on task for the duration of the session. Verbal reminders were given to the pupils throughout the session. Child F however was uninterested in the activity choice and rather chat to other pupils. Remained this way for most of the session.  

	Feelings 
What were you thinking and feeling? 
	Looking at what their favourite activities are and if the pupils all attempt the same activity or do, they challenge themselves? My overall feeling from previous experiences suggested the children do not challenge themselves and see individual learning as a “break” from the classroom activities.  

	Evaluation 
What was good and bad about the experience? 
	Good- As the school is a pioneer school, there are many visitors coming in and out of the classroom environment each week. Therefore, I observing the lesson caused minimal disruption to the activity.  
Bad-The overall environment of individual learning was very loud, often struggled to hear the three pupils communicating.  

	Analysis 
What sense can you make of the situation? 
	Overall, verbal reminders are key to increasing the children's pace of work. Furthermore, the children reacted well to trying different activities and pushing themselves out of their comfort zone.  

	Conclusion 
What else could you have done? 
	I could have compared the same class without verbal reminders. Therefore, I would have a comparison of the environments and if/how they have changed.  

	Action Plan 
If it arose again what would you do? 
	Discuss with senior leadership team and mentors, possible ideas of where to go next with individual learning. Not all classrooms are the same, therefore it would be a fantastic idea to discuss with other year groups what works for them with VIP/Independent learning.  







Appendix 9 – Lesson Study Three Reflection
	Description 
What happened? 
	I observed three pupils during individual learning, in Year 2 this is known as ‘Amser Dysgu’. Focusing on what activity they chose during the learning and recognise whether the pupils were challenging themselves to try different activities.  
The class teacher decide to change the ‘Amser Dysgu’ structure, instead of choosing their activity, children were given resources for one activity. The children the work independently to engage with the set challenge. 
Child G – Not on task for the first 5-10 minutes of the 20-minute rotation, then sporadically on task for the remainder of the session. Did not appear to be interested in the challenge, however she did appear to know what she was meant to be doing. Talked to Child H for majority of the session, mainly sat and watched other children. When she did engage, she worked with her peers. 
Child H – Not on task for first 5 minutes of the session, talking to Child G. When Child H did choose to engage with the task, she worked collaboratively with her peers. On and off task throughout, however, did appear to know what she was meant to be doing. 
Child I – Engaged well with activity, got started quickly and was engaged throughout. Child worked with peers as well as independently, child appeared to know what they were supposed to be doing. Took on leadership role when peers joined him. 
 

	Feelings 
What were you thinking and feeling? 
	Observing the activity was very interesting. It was nice to see the children playing, the activity was very much play-based learning. It was disappointing to see that the children were not all interested in the activity, which led to them being disengaged. I felt happy to see children working together, taking on different roles without the support of an adult. 

	Evaluation 
What was good and bad about the experience? 
	Good  
· Our role as observers did not appear to change the behaviour of the children, they were not trying to engage with us and were interacting with each other confidently.  
· I believe we observed a true representation of children’s behaviour during independent learning activities which will make our research more valuable. 
· All three children engaged with the activity at some point during the 20 minute session. 
Bad 
· The overall environment of individual learning was very loud, often struggled to hear the three pupils communicating.  
· The changed format of ‘Amser Dysgu’ will effect our research findings, however, it could potentially give us more to discuss. 
 

	Analysis 
What sense can you make of the situation? 
	When considering the behaviour and choices made by the learners, it is important to consider the development of the learners and their ability to organise and motivate themselves. The children observed here were 6/7 years old. Should children at this age be expected to work efficiently and be fully engaged without the support of a teacher, even with a verbal reminder at the beginning of a lesson? Foundation Phase has a huge emphasis on play based learning. When creating independent learning time with a clear purpose, is it right to then expect children to be able to do this completely independently. Providing children with the resources needed to learn and then allowing them to access this and learn at their own pace can be linked to Montessori and Vygotsky’s theories. Children lead this learning, and making judgements on how they come to do this independently could be contradicting the very theory we are choosing to use. 

	Conclusion 
What else could you have done? 
	To improve, we could have observed the same class over a longer period of time.  
Similarly, we could have observed the same class first with no verbal reminder and later with a verbal reminder. However, due to the changes made by the teacher, their choice of activity is no longer given to the children and therefore difficult for us to make a true judgement.  

	Action Plan 
If it arose again what would you do? 
	Discuss with senior leadership team and mentors, possible ideas of where to go next with individual learning. Not all classrooms are the same, therefore it would be a fantastic idea to discuss with other year groups what works for them with independent learning.  
This was the final Lesson Study for this research project therefore we will not be identifying changes to be made for the next rotation of Lesson Study. 
To improve the independent learning time, I believe the children should have a better understanding of why they are learning what they are, and what the aims of independent learning are. This could be improved through circle time discussion or WAGOLLs. 

































[bookmark: _GoBack]Appendix 10 – Lesson Study One Lesson Plan
Lesson Plan – Step 1 Cynllun Gwers – Cam 1 
 
	Student-teacher 
	Emma Symmonds 
	Class: 
	Year 5 

	AoLE or Subject 
	Mathematics and Numeracy 
	Date: 
	3/2/2020 

	Lesson Focus: 
	Ratios  

	Meaningful links to Curriculum  
	What matters: Statistics represent data, probability models chance3, and both support informed influences and decisions. 

	Meaningful links to: 
Cross Curricular Responsibilities 
	LNF - Numeracy 

	Personal Targets (Linked to QTS and identified in weekly review) 
Welsh Language Skills – There is commitment to incremental development of personal skills in the use of Welsh language. 


 
 
	Learning Objectives (focus on Learning- use accessible vocabulary): 

	Y7 – Express 2 or more quantities as a ratio using the correct notation. Simplify ratio. 
Y6 – Use ratio to express two or more quantities in words. State the proportion of a whole that each share represents, e.g. recognise that in a ratio of 1:2, 1 part represents a third of the total. 
Y5 – Share objects in a given ration e.g. red blocks and blue box into a ratio of 1:2. 
 


 
 
	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning) 
	Assessment of Pupils’ Learning 
Evidence 
(What have the learners to say/write/do/produce – to demonstrate learning) 

	Y7 – Express 2 or more quantities as a ratio using the correct notation. Simplify ratio. 
Y6 – Use ratio to express two or more quantities in words. State the proportion of a whole that each share represents, e.g. recognise that in a ratio of 1:2, 1 part represents a third of the total. 
Y5 – Share objects in a given ratio e.g. red blocks and blue box into a ratio of 1:2. 
	Children will record their work in their maths books.  
Children will choose their level of challenge and answer the questions, moving on to the next level when they understand the previous level well. 

	Time 
	Activities/Methodology/Key Concepts 
(Teacher’s Role – including key teaching points, differentiation strategies and key questions) 
	Pupil Tasks 
(Pupils’ role –including differentiation, engagement in formative assessment and homework) 
 
	Resources 
(Including Health and Safety requirement) 

	 
Opening phase (with links to prior learning) 
	Class discussion on previous knowledge around ratio. 
APK – Discuss prior learning with children.  
· What can you remember about ratio? 
· Can we simplify ratios? 
· Why do we use ratios? 
Think, Pair, Share. 
	Children will engage in class discussion on how we represent ratio. Also discussing grouping of items e.g. all blue items are together, and all yellow items are together.  
	https://www.bbc.co.uk/bitesize/topics/zsq7hyc/articles/z8kfnbk 

	 
 
Teaching & Core Learning 
	Teacher focus - Children will pick their level of learning and answer questions associated with ratio in their books. Always remember if children are finding the level easy, push them onto the next step. 
 
LSA Activity- Ratio worksheets. Multilink will be available to help the children visualise the ratios.  
 
Independent focus- VIP independent learning 
	.  
Children will engage with the maths group PowerPoint, understanding what rotation they are on and where they should be.  
 
A timer will be on the board to show the children the amount of time they have left in their rotation. (All rotations will be 20 minutes).  
 
 
	iPads 
Pens 
Workbooks 
Worksheets 
[image: ] 
https://uowtsd-my.sharepoint.com/:b:/g/personal/1900927_student_uwtsd_ac_uk/ESFa3iQ0E7VNmPUxmgZJIckBjJEUff4_iMR32C972Y7MmQ?e=U6eY5l 

	 
 
Plenary 
	Print hand template with questions so children do not waste time copying from the board. 
 
· Thumbs up: What have you learnt?  
· Pointing finger: What skills have you used today? 
· Middle Finger: Which skills did you find difficult today? 
· Ring Finger: Did you have a growth mindset? 
· Pinkie Promise: What will you make sure you remember from today’s lesson? 
	Pupils will engage in the plenary; children must reflect carefully on learning. 
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Appendix 11 – Lesson Study Two Lesson Plan
 
	Student-teacher 
	Jack Davies  
	Class: 
	Year 5 

	AoLE or Subject 
	Mathematics and Numeracy 
	Date: 
	29/1/2020 

	Lesson Focus: 
	Geometry focusing on relationship involving space, shape and position. 

	Meaningful links to Curriculum  
	Read, plot and write coordinates in one quadrant, e.g. (2, 4) 
identify the coordinates of a missing point from a regular shape  
 refer to the x axis and the y axis 
Read, plot and write coordinates in four quadrants e.g. (-2,-3) 

	Meaningful links to: 
Cross Curricular Responsibilities 
	Literacy-Being able to read/solve the word ed problems for the teacher focus and LSA activity.  

	Personal Targets (Linked to QTS and identified in weekly review) 
In planning, the student-teacher demonstrates awareness of the importance of encouraging learners’ reflection around behaviours and outlooks for learning. 
 


 
 
	Learning Objectives (focus on Learning- use accessible vocabulary): 

	The pupils will learn to: 
Y7:  Read, plot and write coordinates in all four quadrants 
Y6: Identify the coordinates of a missing point from a regular shape 
Y5: Read, plot and write coordinates in one quadrant, e.g. (2, 4)  


 
 
	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning) 
	Assessment of Pupils’ Learning 
Evidence 
(What have the learners to say/write/do/produce – to demonstrate learning) 

	Recall the rule of finding coordinates in 1 quadrant. 
 
Select your level of challenge.  
 
Read, plot and write coordinates accurately.  
 
Identify coordinates of a missing point.  
 
Read, plot and write coordinates in 4 quadrants.  
	Learners will have the chance to experience all three stages of the objectives in the LSA activity (immersive room) where they can decide their own learning level.  
 
For teacher focus, the learner must decide what level they are. Teacher will check the child’s level to see if they are at that level. To demonstrate learning in the teacher focus, learners must plot, read and write coordinates on a four quadrants or one quadrant worksheet.  


 
	Time 
	Activities/Methodology/Key Concepts 
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions) 
	Pupil Tasks 
(Pupils’ role –including differentiation, engagement in formative assessment and homework) 
 
	Resources 
(Including Health and Safety requirement) 

	 
 
Opening phase  
(with links to  prior learning) 
	Start with a PowerPoint slide with various items on it. Ask the children to think pair share on what this could be. 
Why do we use brackets with commas? 
 Make sure to scan the class and listen to the children’s ideas.  
Use lollipop stick method to gain answers from the children. 
 Make sure the introduction isn’t too long as the main focus is the rotation groups. Once the children figure out it is co-ordinates, go straight onto the rotation slides.  
Make sure the LSA have the time as they are in the immersive room.  
	Children will engage in pairs discussing what the links of the items are to a maths subject (coordinates).  
 
Assessing their prior knowledge of coordinates. Children must then solve the puzzles located on the next PowerPoint slide.  
 
Children will then be placed in 20 minute rotations including teacher focus,LSA focus and independent learning.  
 
 
 
 
 
	Presentation 
 
Sticky notes to write ideas down  

	 
 
Teaching & Core Learning 
	Teacher focus-differentiated co-ordinate grids with questions for the children to read from. Children must then answer the questions in book. Four quadrant questions will also be used for the MAT children.  
 
LSA activity- Using the immersive room, the children will identify items which are placed on the grid (four quadrants and 10x10 grid).  
The LSA will place the objects as guided by the teacher beforehand.  LSA will be given a guide on what to ask the children including key phrases such as “Across the corridor and up the stairs”. Co-ordinates of the items linked to A 
 
For extension activity- let the children place the objects in different areas on the grid  
 
Independent activity- VIP or digi remember only 4 children are allowed in the digi from each classroom. Digi children are listed on the PowerPoint. Digi activities include a coordinates game and video. Both using QR codes to access.  
 
	Children will complete a piece of work in workbooks focusing on one quadrant or four quadrants. The children will decide what level they are once they are situated in the teacher focus group.  
 
For the LSA activity, children must locate the animals which are located on the grid. Furthermore, as an extension task, children will place the animals in different spots on the grid. Partners will then figure out where the animal is located using ( , ).  
 
KEY TO REMEMBER  
BRACKETS  
COMMAS  
ACROSS THE CORRIDOR AND UP THE STAIRS.  
	Teacher Focus: 
· Differentiated Co-ordinate grids 
· Questions and co-ordinates for children to read or plot. 
 
LSA: 
· Instructions 
· Immersive room PowerPoint. 
· Animals to stick on graph 
· Dots for children to try plotting 
· Supporting worksheet for children to practice 
 

	 
 
Plenary 
	 
Five finger plenary- ask the children to draw a hand In their books. Making sure they all understand what the different fingers mean. E.g what challenges have they faced today/ what have they learnt from today’s lesson?.  
 
 
	All children will draw their hand in their books. Branching off each hand is a question which represents an area of the lesson.  
To complete the five-finger plenary the children must place their answers to the questions in each finger.  
 
 
 
 
 
 
 
	Workbook  
Pens 
Pencils 
Five finger plenary PowerPoint  










Appendix 12 – Lesson Study Three Lesson Plan
Lesson Plan – Step 1 Cynllun Gwers – Cam 1 
 
	Student-teacher 
	Sophie Thomas  
	Class: 
	2.3 

	AoLE or Subject 
	Health and Wellbeing  
	Date: 
	29th Jan 2020 

	Lesson Focus: 
	Healthy Eating – Food Groups  

	Meaningful links to Curriculum  
	Four Purposes 
Healthy, confident indivduals who:  
· Apply knowledge about the impact of diet and exercise on physical and mental health in their daily lives. 

	Meaningful links to: 
Cross Curricular Responsibilities 
	  

	Personal Targets (Linked to QTS and identifed in weekly review) 
 
Innovation 
Developing New Techniques 
The student-teacher can demonstrate how professional discernment and critical analysis are brought to bear in shapping developing practice.  


 
 
	Learning Objectives (focus on Learning- use accessible vocabulary): 

	The pupils will learn to: 
What Matters Statement:  
Developing physical health and well-being has lifelong benefits.  
 
Progression Step 2: 
I can prepare food that I know is part of a balanced diet. 


 

 
	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning) 
	Assessment of Pupils’ Learning 
Evidence 
(What have the learners to say/write/do/produce – to demonstrate learning) 

	· I can recognise the different food groups.  
· I can form a statement about each food group. 
· I can use JIT Mix to create an information sheet.  
· Check my sentences against Mr Marker.  
 
	  


 
	Time 
	Activities/Methodology/Key Concepts 
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions) 
	Pupil Tasks 
(Pupils’ role –including differentiation, engagement in formative assessment and homework) 
 
	Resources 
(Including Health and Safety requirement) 

	 
 
Opening phase  (with links to  prior learning) 
	Recap on the food groups and what the children did yesterday. What they have learnt so far about food groups and a healthy lifestyle.  
 
Key Questions:  
· What is a food group? 
· What food groups do we have?  
· What is a healthy food and what is an unhealthy food?  
	Activating prior knowledge.  
 
 
 
 
 
	 

	 
 
Teaching & Core Learning 
	T: Labelling the food groups and providing an informative statement on each one.  
LSA: JIT5 Mix  
Independent: Just Dance (upload to Seesaw)  
Amser Dysgu 
	T: Within this group/rotation, the children will complete a piece of work in their books where they will label the different parts of the food wheel (labelling the food groups). The learners will also have to form a statement for each food group e.g. for fruit and vegtables they could say “you should eat at least 5 of these a day”.  
LSA: With the LSA the children will use the iPads and go onto Hwb. On Hwb they will use JIT5 Mix to create a poster on two of the food groups including pictures of food that are from their group and an information statement for this food group.  
Independent: For the independent activity, the children will us the QR code of an Aladdin JustDance video and will have to recreate the video and upload to Seesaw (this will highlight the fitness element of a healthy lifestlye).   
	· Food groups 
template.  
· QR Code for 
JustDance  
· iPads 

	 
 
Plenary 
	There will be no overall plenary as this lesson/topic will be continued next lesson.  
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o Completed challenge.
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Chlld B:

Working independently to createa
mascot using Minecraft. — Child has
done this task previously, however, not
oon Minecraft.

She chose the challenge but the class
teacher said to use Minecraft.

Working hard.

On task.

Positive attitude.

Began working with peer and directing
the task.

Did not complete challenge.
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Child C:

Chose mascot challenge, new challenge
for this child.

“Ineed a mouse, I'm doing terribly at
this”.

Independently using Minecraft.

Not always on task, walking around.
Very determined to make a good
mascot.

Did not complete challenge.
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Observations

Aspects to consider when observing the children:
* Arethey on task?

* Arethey choosing different challenges?
* Note the behaviour.
* Arethey working individually or with peers?
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Jspects o consider when obsering the chder:
o Arethey ontask?
. Arethey choosing ierentchallenges?

- Note the behaviowr.
iy or with peers?
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