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Abstract
Virtual learning environments (VLEs) have become a standard feature of most education courses, offering the potential to facilitate and enhance teaching and learning. There is an implicit assumption that VLES benefits from student learning, much of the evidence comes from direct student questioning. Students answer the question and the answer is about their satisfaction with the VLE itself. Establishing the impact of VEL on student statistics with teaching and learning in higher education, the study currently shows that data collected from a sample of 128 students using self-report assessment of questions (MEQs) completed before and after the introduction of VLEs. MEQs were completed in relation to a module (Research Methods) and a selected module (Health Psychology). The results for the basic mode showed a large increase in the percentage of students who responded as extremely receptive or extreme stationary after the introduction of the VLE period. There was also a decrease in the percentage of students who answered that they were neither satisfied nor dissatisfied. No clear or consistent change in student satisfaction was evident for the chosen module. Improved communication and a greater variety of teaching methods have been reported by students after VLEs mediate increased student satisfaction with teaching and learning in higher education but that their impact may vary depending on the course and perceived usefulness of VLE, the satisfaction of pre-existing students, and the effectiveness with which VLEs are mixed with traditional approaches to meet student expectations. 
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Introduction

With the rise and spread of information and communication technology (ICT), there has been a growing interest in how computers, other devices and internet tools can benefit and improve educational processes and encourage the use of technology in classrooms and online learning. VLEs are virtual spaces that teachers and students can use to present, share, and interact with resources and activities. These platforms can be used to teach a full online course or as a support function for face-to-face courses. VLEs provide a means of managing the learning experience, communicating the intentional learning experience, and facilitating the involvement of tutors and learners in the experience (Sneha & Nagaraja, 2013). Their main goal is to make it easier, more motivating and to provide learning experiences that go beyond the classroom. Authors such as Barker & Gossman (2013) argue that VLEs boast a broad spectrum of research showing positive impacts in different contexts (p. 22). The VLEs available to students for this project were Edmodo, Schoology, and Uncoverable. The first two have gained a worldwide reputation as open access online learning environments, while the latter is a closed access VLE, used at the public institution covered by the study. These three platforms have proven to be safe learning environments during researchers' teaching experiences. Most of the teachers in the training program and those surveyed for this study have used these platforms at various times over the years and state that their experience in terms of pedagogical benefit, technological advantages and practicality has been positive. No teacher has ever reported any harm caused by the use of the VLEs mentioned above. However, despite the many benefits that a VLE can bring to teachers and students, there are voices that do not favor the implementation of these platforms in the educational process. Some see VLEs as a waste of time, others as a resource that does not add value to the teaching-learning process, while others go beyond saying that this type of technology does not stimulate student learning. In this regard, Godwin-Jones (2012) states: "VLEs are unlikely to be very attractive or stimulating to students because they are far from the vibrant and ever-changing online world in which our students are fully involved" ( p. 6). Walker & White (2013) go on to argue that the nature of VLEs, being more driven by institutions than by teachers, “could be one of the reasons why many teachers are not fully involved with all the facilities they have. . offer ”(p. 143).

Literature review
The theoretical constructions that support this study are based on authors such as Dudeney & Hockly (2007), Green, Brown & Robinson (2008), Walker & White (2013) and Ayres (2002), regarding the conceptualization of VLE and their role in education. , computer-assisted language learning (CALL) approaches, technology-enhanced language learning (TELL) and mobile-assisted language learning (MALL), and reviewing various research studies in these fields.
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The Impact Virtual learning environments (VLEs)
VLE is an online system that includes a number of tools to support and manage learning (JISC, 2010). Green, Brown, and Robinson (2008) refer to course management and learning management systems (CMS / LMS) as “software packages that allow an instructor to deliver parts or the entire course through a web-based environment” (p. 17). ). According to these authors, VLE plays the role of supporting instruction, allowing teachers to select and use various resources and applications to review course content. CMS and LMS have been used interchangeably to describe a virtual meeting place for teachers and students. Dudeney & Hockly (2007) present them as “web-based platforms on which course content can be stored” (p. 137). In “VLE allows you to create online courses and enrol students in them; in the courses themselves you can combine various resources with more interactive elements, such as questionnaires, questionnaires ... ”(Dudeney & Hockly, p. 153). For example, teachers can use chat to communicate directly with their students or send a message, and if they want to interact with their students, they can use Skype or video conferencing to arrange a meeting. These applications are examples of how external tools can be linked to a VLE as a repository. VLEs can be one of two types. On the one hand, a VLE may consist of software sold by a company to an educational institution, with the teacher tracking the activities and resources uploaded. On the other hand, a VLE can be configured by the teacher in free software. In other words, as Walker & White (2013) said, the former is more driven by institutions, while the latter is led by teachers. For teachers who find that using a VLE takes time, as they need to adapt VLE activities to the course content and provide personalized feedback to students, the institution-led type of VLE may be a preferred option; while for those who like to create their own tasks and play with technological applications, the teacher-led VLE could be the choice. "This, of course, involves teachers working harder and may require some technological expertise, unlike institutional VLEs that do everything for you" (Walker & White, 2013, p. 143).
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However, while some teachers find VLEs fascinating and meaningful, others find them challenging and even uncomfortable. Some teachers may be afraid to show a perceived technological weakness when using the VLE platform in front of students who may be more knowledgeable in the digital field. As Walker & White (2013) put it, “Currently, of course, due to age differences, most university lecturers, like most schoolteachers, are“ digital immigrants, ”and most students are“ digital natives ”(p. 142). . This classification has been widely described in the areas of CALL and Technology Enhanced Language Learning (TELL), which also clearly describe the conflicts that intersect with educational initiatives that aim to promote a technology-based approach to teaching. Some VLEs are currently developing their functionality on mobile devices, which may strengthen their role in language learning. This is how MALL has also become an important place for teachers and practitioners to promote greater exposure to another language. In recent decades, mobile devices have been used primarily for digital dictionaries, language learning websites, and audio and video (mp3 and mp4) players, among other features. However, the availability of a VLE platform on these devices can bring even greater benefits to both language teachers and learners. Mobile devices come with sophisticated applications that can make learning a foreign language easier and more efficient. At the very least, their portability allows students to be more in touch with the language they are learning even in circumstances that were not possible with personal computers. Thus, teachers and students find a complementary path to learning in MALL. As Stockwell and Hubbard (2013) state, “Mobile language learning is a rapidly maturing field, and to this end, a growing body of research has emerged highlighting the different ways in which mobile devices can be used in teaching. and learning. of languages ”(p. 2). MALL, as part of the broader field of CALL or TELL, has contributed to the creation of pathways to language learning in ways that probably do not replace the work of teachers in the classroom, but complement it in meaningful ways. The constant use of mobile devices by our young people and students, and even by us, is a reality that teachers and researchers need to recognize in order to find their feasibility in education. Some research studies on the use of computers and mobile phones may shed light on their practicality and effectiveness.
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Studies on students' opinions and attitudes towards the use of educational technology.


Modern technologies have been successfully implemented in the field of language teaching and learning, as both teachers and students now have a wide range of tools, ways and means towards a more efficient language teaching and learning process. As Ayres (2002) suggests:
The combination of text, audio and video makes multimedia an excellent format for language learning materials and has led to the birth of a computer-assisted learning (CAL) industry. The availability of digital video for computers has added an extra dimension to the use of computer-assisted language learning (CALL) and is an increasingly important part of the language learning process. (p. 256)
This combination of different learning pathways has drawn the attention of researchers and teachers to the prospect of multiple literacy, which is meant to complement rather than replace the work of teachers in the classroom with the advent of new technologies. In this regard, Boche (2014) states that “multiliteracy recognizes [sic] both the growing cultural and linguistic diversity in the new globalized society and the new variety of text forms in multiple communication technologies” (p. 116).
Despite the benefits that the use of technology can bring in the field of language teaching and learning, there are also opinions and reactions that may not support such benefits. It is easy to believe that students can get used to technology with enthusiasm, because they are already used to dealing with digital gadgets in their daily routine. According to Dudeney & Hockly (2007), “Younger students grow up with technology, and this is a natural and integrated part of their lives” (p. 7). The authors further argue for the digital divide between digital natives (those who grew up using technology) and digital immigrants (those who arrived late in the world of technology), a topic that is repeatedly debated today. Another difference is between technophobes and technophiles, that is, those who are afraid to use technology and those who are eager to use it. Another division worth mentioning is the inability of some students to access modern technologies, either for economic or cultural reasons. Despite belonging to a high-tech era, some students and teachers do not have equal opportunities to access the various technological devices available to so many young people today. The lines mentioned above have been drawn to describe the common gap between the digital skills of teachers and students. However, students' feelings of reluctance and fear of educational technologies were also evident in various studies. In a study of students' attitudes towards the use of CALL, when students were asked about their preferred way of learning English, a significant percentage of respondents favoured classroom teaching over computer-based teaching (Ayres, 2002, pp. 246-247). In Simsek's (2008) study, participants expressed a preference for pencil and paper exams over online exams. They argued that online exams caused them more anxiety, were more difficult, and did not give a lot of feedback. Similarly, in Ushida's (2005) study, students showed a high level of anxiety during class through Carnegie Mellon University's Language Online (LOL) project, probably due to "lack of familiarity with the specific learning environment LOL" ( p. 66). The fact that students were accustomed to a different type of learning and communication influenced their motivation, at least in the first part of the research process. The author also says:
Courses such as LOL can make regular study difficult for students who are unable to manage their own learning processes wisely. In other words, LOL courses can provide flexibility in learning pace and learning; however, not all students can benefit from such a learning environment and may have difficulty managing their own learning. (p. 69)
As mentioned earlier, there are both positive and negative manifestations regarding the use of technology in language learning. For the implementation of MALL, for example, Stockwell & Hubbard (2013) argue that,

Research has for the most part shed some light on the potential role that mobile devices can play. At the same time, however, a few areas have been identified that are certainly worth considering in their implementation (p. 2).
The results of this study will either confirm or complete some of the above manifestations.
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Design and methods of research
Although this research project uses elements of quantitative research methods, it is mainly a descriptive qualitative study. Instruments that have been prominently used in qualitative studies, such as observation and interview, are accompanied in this study by numerical data, such as raw numbers and percentages. Most of the procedures and features of this study can be found in Creswell's (2009) definition of qualitative studies:
Qualitative research is a means of exploring and understanding the meaning that individuals or groups attribute to a social or human problem. 
The research process involves emerging questions and procedures, data commonly collected from participants, data analysis that is inductively constructed from details to general topics, and the researcher makes interpretations of the meaning of the data. (p. 22)
This will result in a text describing perceptions about the use of VLE and ICT, as well as their attitudes when interacting with technology.
 Descriptive statistics and qualitative research tools will be used to make sense of the questions or assumptions presented in this document.
Three  research questions were put.
Q1. Does the use of a VLE have a positive impact on student learning?
Q2. The use of a VLE in learning and teaching helps to develop students' independent learning?
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Q3. The use of a VLE for learning and teaching is increasing motivation to learn?
Each question has been reworded to form a testable hypothesis (followed here by
null hypothesis).
H1- Using a VLE has a positive impact on student learning (H0 -
The use of a VLE does not have a positive impact on student learning).
H2-Using a VLE helps to develop students' independent learning (H0 -
Using a VLE does not help to develop independent learning.
H3-Use of a VLE for teaching and learning increases
motivation to learn (H0 - Using a VLE for teaching and learning does
does not increase students' motivation to learn).

Before the survey became "live", an online pilot with random registration was conducted
group of tutors selected in year I. As a result, the question was asked
adjusted. The questionnaire was constructed in two sections. First,
Questions 1 to 5 used closed-ended, multi-answer questions that asked
respondents on the use of Moodle. The second, questions 6, 7 and 8, asked
closed questions linked to the topics of the three Qs. Each issues consisted
of four sub-questions to which respondents select a point on a Likert scale.
Strongly Disagree - 1, Disagree - 2, Neither agree nor disagree - 3, Agree - 4,
and Strongly Agree. An total score was calculated for each question, 6, 7
and 8 respectively from the sum of the four sub-questions. The neutral response
i.e. ‘Neither agree nor disagree’ was rated 3 therefore any aggregate value in
the results above neutral (3), e.g. 3.4, denotes scope of agreement. All the results of the questionnaire were anonymous, and the students were informed accordingly
before completing the survey. Students were provided with an information sheet
during the tutorial and was available on the SLE VLE. Completion of survey
taken as informed consent for use in the study. The survey was
"Open" for completion for two weeks and the group tutors were asked to do so
encourage completion to ensure a sufficiently large sample.

Presentation, analysis and discussion of data
In the two weeks, 248 usable questionnaires (155 women) were completed
and 93 men) representing a response rate of 38% in a 650-second cohort
students of the year. Of these respondents, 75.8% accessed VLE without any
problems, 20.6% with "some" problems and 3.6% did not try to access
Moodle. Regarding the use of SFC Moodle as an integral part of the student
Learning, 43.2% of respondents (63 women and 32 men) use Moodle in a small way
degree and 35.9% of respondents (49 women and 30 men) use Moodle to a large extent.
measure. A relatively small figure of 4.1% did not use Moodle at all. 13.6% used
Moodle to a very small extent, while 3.2% use Moodle to a very large extent
measure. Data for approaching the study hypotheses
The next section addresses each of the research questions. Table one
(below) presents the general results for the question “Using a VLE has
a positive impact on student learning? ’(Q1). The average of the four questions was calculated with all reported values above 3.0, the midpoint of the scale.
Aggregate responses to statements indicate that 53% of respondents either "agree"
or "fully agree" that using SFC Moodle has a positive effect on them
only 16% of respondents disagreed or "belonged".
I disagree'.
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Conclusion

The study explored how the combined use of Moodle had an impact on an individual module. Online forums have been introduced as an alternative way for students to discuss issues related to watching DVDs during sessions and to improve student learning. As others have said, online forums create interest, commitment and active participation, highlighted by the high levels of student participation with the forums studied. Student involvement has declined over time, this may be the result of homework pressures, rather than declining interest. Students were very positive about the usefulness of online forums, suggesting multiple perceived benefits in terms of flexibility of use, increased sense of community, and improved learning skills. Comparing students' average scores with performance along the way suggests that involvement in online forums may be linked to improved student performance, however, a larger study would be needed to make this clearer. Overall, the findings highlight the importance of VLE targeting as a means of communication, collaboration and knowledge, with the potential to improve higher learning skills through the use of interactive online forum activities. Further research could involve a larger-scale longitudinal study focusing on the benefits of online forums for student performance and learning skills.
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