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Can Peer Assessment as an Assessment for Learning strategy raise attainment in a group of Year 7 high ability learners? 




























Introduction

Assessment for Learning is a key strategy to improve the progress and development of pupils in a more personalised way. Whilst Assessment for Learning is used across the curriculum, strategies such as peer assessment are widely used across practical subjects such as Arts/Textiles and with therefore be the focus of this study. The purpose of this small scale ‘Action Research’ study is to ascertain if peer assessment can raise attainment in a group of Year 7, high ability learners.  Attainment and improvement, through the outcome of the peer assessment, shall be considered in addition to any factors that may impact on the study, such as teacher pupil relationship, pupil absence, engagement, participation and so forth. The National Curriculum for Art and Design states that all learners need to build on their existing skills they have acquired from Key Stage 2. (W.G, 2008) can be used as a good strategy to help develop these skills. Skills such as, communication and thinking.

The school in which the research was undertaken is a small 11 – 16 Community Comprehensive school with approximately 700 pupils. The school has categorisation is green or yellow with 22% of pupils who eligible for Free School Meals. Approximately 28% of pupils are on the special educational needs register. The study took place over ½ a term and involved a sample of 16 pupils from a class of 26 pupils. 
 


















Literature Review

Assessment for Learning is a widely used teaching and learning strategy, “is a vital component of effective teaching practice” (CAIE, 2017, p. 1) and is a key area of classroom practice. It is widely used for appraisal purposes in teaching and planning, to ensure understanding, to help with improvement and attainment, to help to provide collective information needed, to maintain professional requirements and to raise pupil progression and what they achieve. It is an effective way of finding out what it is the learner understands and what they need in order to succeed (McDonald, 2016). Within every lesson plan, teachers need to make sure they have planned effectively and that it is clear for pupils what the outcomes are expected of them, how what they produce will be shared when checking for understanding, the success criteria and the different means of feedback, to name a few. Providing pupils with this information will give them what they need to achieve and progress in their own learning (Jones, 2005, Donaldson, 2015). 

Assessment for Learning is used to support the learning of pupils and also to aid teachers in ascertaining what pupils know (Smith, 2003). It highlights what the learner understands and what they need in order to succeed (McDonald, 2016). Smith (2003) also believes that it is an excellent way to review progress, to inform parents, other teachers and employers and finally school improvement and public accountability. Assessment for Learning is used for “improvements in learners’ performance - leading to higher quality outcomes, engagement of all learners in their own learning, and learners’ ability to transfer generic skills leading to greater flexibility and therefore employability. It also increases enjoyment of both teacher and learner (W.G, p.3, 2010). 

As well as the advantages and the positive aspects of peer and self-assessment, Morgan (2017) highlights the disadvantages of ASSESSMENT FOR LEARNING  . For example, it has the potential to increase the teacher’s workload. Teachers would need to decide whether to check over and evaluate what pupils have assessed. If teachers are not confident in what pupils have assessed, they find themselves checking over what has been marked, and then re-marking the work themselves again. He also claims that pupils might not feel prepared enough to carry out the assessment, and there is also a risk of grades being unreliable. However, Gardner (2012) believes that incorporating peer assessment into teaching will help encourage the learners to become more independent and responsible through their own learning, and therefore, helping them to be able to make their own judgements. 

Other disadvantages of peer assessment suggested by Morgan (2017) could be those of pupils not wanting to make judgements on each other’s work, and therefore feeling inclined to give each other the same marks or a mark that doesn’t reflect fairly on the work produced. There is also the risk of pupils not feeling comfortable with showing their work to one another. They might not feel confident in their work and get embarrassed because they do not want to let anyone else see what they have done. If that is the case then when it comes to peer assessing the work of their classmates, they might not swap and pretend they have, they may claim they haven’t finished and are not ready, or they could simply put what they have done away so that no one can see it.  As it is their peers/friends’ work they are assessing, this could make it biased. It can also be “one way reciprocal, or mutual within a group. Matching students may be deliberate and selective, or it may be random or accidental.” (McMillan , 2013, p.397) It has been suggested (Black & Wiliam 1998) pupils do not have a problem when it comes to making appropriate judgements, when they get asked to self-assess their work. They continue, to go on to say the issue it carries is the pupils understanding of what is required of them, (Black & Wiliam 1998) and in order for this to be successful, teachers need to make it clear  what is expected of the pupils, so that they understand. So is it fair to say that if the pupils are getting the right knowledge they need to understand, they will be successful in peer assessment?

 It is widely believed that Teachers should (Gardner 2012, Topping, 2018) consider Assessment for Learning a key professional skill, to plan, observe, analyse and give feedback in order to support to learners through self-assessment. However, Wiliam (2011) had said that “Feedback functions formatively only if the information fed back to the learner is used by the learner in improving performance”. Most teachers and researchers believe that self-assessment is more effective for pupils. They believe it has a number of benefits in helping pupil progression. Benefits such as, pupils being able to reflect on their own work, in order to improve where they need to. Other benefits also include, motivation for further learning into higher education. (Noonan & Duncan, 2005, Sambell, Mcdowell & Montgomery 2013, Spiller, 2012).

	
Many researchers claim the importance of varying the types of Assessment for Learning used.  (Strickland, 1998, Strickland, 1998, Topping, 2018)  suggest that when teachers use assessment, they should consider a variety of ways to do so and also consider the circumstances of the evaluation. Topping (2018) believes that if pupils are simply just given a grade, they just accept that as a reliable assessment level without any sort of feedback for improvement. Gardner (2012) claims that it needs to involve appropriate learning activities, such as peer and self-assessment and questioning. Through assessing each other’s work and /or their own, they thus get the feedback they need for improvement, a sense of independence, and any suggestions offered to them. By incorporating peer assessment into lessons it is likely that pupils will start to get a better understanding of what it is that is expected of them in their work, and the more they start to understand it the more familiar they will become of the criteria, when it comes to applying it .(Freeman & Lewis 2002). Donaldson (2015) strongly believes that Assessment for Learning is very important within the teaching practice, for improvement and attainment in pupil progression. He  recommends that “Assessment arrangements should give priority to their formative role in teaching and learning” (Donaldson, p.77, 2015).


A key aspect of Assessment for Learning is self-assessment and peer assessment (James, 1998, Donaldson, 2015) should be considered an essential part of education to gain a positive impact on pupil’s learning, therefore, it should not be deemed an optional extra, but normal practice when it comes to learning. Carless (2011, p.10) claims the benefit of using “peer- and self-assessment to encourage students to take greater control over their own learning progress”. This way they get a sense of independence and the drive to want to do the best they can in their work. “Peer assessment is uniquely valuable because learners accept from one another criticisms of their work which they would not take seriously if made by the teacher” (W.G, p. 25, 2010). Peer and self-assessment helps to develop pupils thinking and communication skills. They learn to “acquire, develop, practice and refine skills through group and individual tasks” (W.G, p.6, 2008). It also supports them to be independent and interdependent (W.G, 2008).  


(Didau (2014) believes that what practitioners fail to distinguish is that our beliefs are not frequently based on evidence but more on self-interest, and that we believe that Assessment for Learning is one of the best approaches that can be taken when teaching. From his own experiences in teaching, the most common responses he had was pupils saying they didn’t understand. He goes on to explain that some of the strategies of Assessment for Learning add value if carried out with thought and preparation. “You cannot see learning; you can only see performance. If we measure performance, then we may be able to infer what might have been learned” (Didau, p.2, 2014). Another reason for teachers not believing in Assessment for Learning is due to the pupils get their marks and feedback on what was successful and not successful, but they do not get the feedback they need on how to progress towards future learning (Booth, 2017). “As soon as students get a grade, the learning stops.” (Wiliam, p. 38 2011). Pupils may also see it as a form of being tested. When they hear the word ‘assessment’ they think of tests or exams therefore (Wiliam, 2013) believes that it should have been called ‘responsive teaching’.  


Peer and self-assessment is a way to help pupils with improving their motivation to work, reflect on what they have already learned, and the work they have already produced. “Peer assessment places the work in the hands of the learners. The teachers can then be free to observe and reflect on what is happening, and to frame helpful interventions” (W.G, p. 25, 2010). However, a case study undertaken in a Danish school showed that pupils who had spoken feedback from their teacher, were more successful than those who had written feedback from them. So we could therefore consider whether peer assessment actually works. When it comes to peer and self- assessment, some teachers agree that it does work, whilst others think self-assessment is more effective. (Gardner, 2006). Despite these claims it is important to consider that “self-assessment requires particular attention because it is in some ways the most difficult component. Students have to be able to see their work from a different view point…” (Sambell, Mcdowell & Montgomery, p. 146, 2013). Although there are claims that teachers would prefer self-assessment, (Weeden, Winter & Broadfoot, 2002) it has been suggested that peer assessment contributes to developing personal and social skills and “self-assessment will only happen if teachers help learners, particularly the low attainers, to develop the skill” (W.G, p. 27, 2010). Through peer assessment, pupils learn to commune with their class mates in non-judgemental ways and to respect each other. Weeden, Winter & Broadfoot (2002) go on to say that it is not just about what the teacher says, but they listen to other points of view from their peers. Therefore, some teachers may not find peer assessment effective in improving pupils’ work, but it could contribute to helping their social development. 

Gardner (2012) believes that it can be a challenge for teachers to change the ways of how they look at their role. This includes things like the objectives they set pupils and how they approach it to teach them. “Frequently teachers report that for learners to be effective at self-assessment, they must first be engaged with, and understand peer-assessment” (W.G, p. 27, 2010).  Implementing this  into the lessons can detract  from the pupils reaching their objectives (Jones, 2005). A divergent view can be from a number of studies conducted between 2009 and 2012 (McDonald, 2016).  It was found that peer assessment was successful, and works. The results were showing high positive connections between peer and teacher assessments. This indicates that incorporating Assessment for Learning into lessons can have an impact, and improve pupil progression in their subjects and attainment. “If teachers engage students in self-assessment and peer assessment that is standard referenced, then students can gain an awareness on their performance in relation to that which is expected, or to which they aspire” (Klenowski & Wyatt-Smith, p.16, 2014).

   

Peer and self-assessment in some subject, such as Maths and Science where answers are either wrong or right is more clear to judge . In Art and designed based subjects, work produced is marked on a more subjective outlook. There is no right or wrong answer. The work is created is through inspiration and the pupils own interpretation of a specific theme. This therefore, making it harder to define anything as right or wrong, as it can’t be. It is therefore important to consider how to relate the
key points from assessment, and apply it to art and design in an appropriate way. In a document about developing peer and self-assessment for art and design, (National Society for Education in Art & Design, 2004) objectives were set for developing it throughout by using strategies to promote these approaches, and helping teachers to identify these strategies when planning and teaching lessons. “There are clear benefits for the learner and the teacher” (W.G, p. 17, 2008) By doing this, pupils are more able to develop their skills through design and making, in using both assessments, enabling them to recognise if they have met the success criteria or not. From all the feedback given in peer assessment, (Welsh Government, 2010) it should match the agreed success criteria. It will help pupils to raise their standards and will encourage ambitions they have (Donaldson, 2015).

In order to get good use of subject development material, guidance has been provided on how to effectively use them. This will help support both the learners and teachers, giving them the right tools for improvement and progression. “Learners gain a clear understanding of what they have done well and where they could improve, supported by guidance on how to achieve that improvement” (W.G, p.17, 2008). 
Methods that could be ideal for Art and practical subjects would include, peer group discussions and peer marking, and looking at their own work and reporting back what they could do to improve using self-evaluation. This will also help them to be more independent in their learning, and being more confident with future briefs. 

In Assessment for Learning is necessary to focus on the learner’s achievement, and on details of ways in which they can move forward, rather than on the national curriculum outcomes and level descriptions” (W.G, p.16, 2008). Graham Donaldson said that “Peer collaboration and feedback can provide a safe environment to articulate and test ideas.” (Donaldson, p.66, 2015). Team discussions between staff are also essential in order to identify key areas to help develop practice, and the impact on pupils when learning. Communication between the staff will help them to reflect back on what has worked, what hasn’t, and what they can try in future lessons, or what they will carry forward and do again. Agreeing on action plans has also been put into it, to help to develop practice. By focusing on this, pupils will improve their achievement and attainment. When it comes to peer assessment, pupils must have the right training and support on it, in order for it to work successfully (Welsh Government, 2010). When they know the right criteria and what to look for in not just their own, but others work, they will succeed in objectives and tasks they are to complete.  
 
Working together on these improvements and strategies should not only be teachers, but teaching assistants as well. They should also and need to be involved, in order to support the pupils in any way they can during lessons when working with them, for them to achieve their full potential. This will also help the teaching assistants as they will know what is required, and what to expect off the learners they help. Within my teaching and learning I wanted to make sure I was clear and the learners knew what they were doing. As above, (Black & Wiliam, 1998, Jones 2005, Donaldson 2015) literature researched has shown that the success criteria needed to be clear and concise, so that pupils fully understood what they were looking for. Peer assessment was chosen as the most appropriate as it is harder to test, and getting peer feedback might be more effective than just the teacher opinion. Based on the ideas of W. G. (2010 & 2008), National Society for Education in Art & Design, (2004). I think peer assessment can be effective through careful planning and trying different ways of assessing that fits with the subject. 





















School Policy and Practice

My placement school was inspected during the last academic year and were graded ‘Good’ in all areas, with the exception of ‘Teaching and learning experiences’ where the school was graded ‘Adequate’. Following the inspection,  strategies were put in place to support this area and a new marking policy was implemented. The school pedagogy on Assessment for Learning is that “Formative assessment or ‘Assessment for Learning’ provides clear guidance to pupils about how they are able to achieve their targets. Assessment for Learning principles are embedded in the teaching and learning process in the School”  (School Policy, 2018). It continues that “Learners should clearly understand how their work is to be assessed, so that they are more likely to know what is expected of them and determine realistic and achievable targets for themselves” (School Policy, 2018). By taking this approach they hope that learners understand what is expected of them, and by understanding the assessment criteria, gives them a boost to reach their full potential.
The department has specifically chosen to focus on the elements of peer and self-assessment as these have been proven to work well in practical subjects. “Peer Assessment is so important. It makes the whole thing more interactive, more involving and therefore more interesting and important to the pupils” (Dunlop, p. 1, 2009). Dunlop went onto say that creative subjects are very good for using peer assessment. Pupils can already look at the work they have produced, and determine what works well and what doesn’t, even before tutoring (Dunlop, 2009). 
These elements are developed across the department “as ways of encouraging pupils to take greater responsibility for their own learning” (School policy, 2018). Peer assessment is used to encourage pupils to better themselves. By having pupils mark each other’s work, they get support and advice from their classmates, which could increase their self-confidence, especially if they feel they aren’t doing as well as their friends. Peer assessment is also used to reinforce the assessment criteria for pupils and to make sure that they know what they have to achieve, thus helping them to be more independent. This could also give pupils confidence in helping each other, if they do not want to ask the teacher themselves. Staff believe that by pupils getting help from their friends who understand more, they won’t feel left behind if they are not confident enough to ask the teacher. Donaldson (2015) concurs with staff opinion,
“Thinking about the performance of others can be an important learning experience for the person undertaking the assessment as it requires a depth of understanding of the nature of the learning itself in order to make such evaluations.” (Donaldson, p.81 2015). 
“Evaluators generally agree that peer assessment involves one student’s assessment of the performance or success of another student” (Noonan & Duncan, p.2, 2005).   However, some teachers would argue that this could go the other way. Peer assessment could make pupils feel embarrassed about their work, particularly if they do not understand. If they can see that their classmates understand and are getting on with their work with no problems, they will be less confident and will be a little uncomfortable when it comes to peer assessing each other’s work. Noonan and Duncan also found that only nine out of thirty teachers used peer assessment. The rest preferred self-assessment as it benefitted students more to self-assess, in order to reflect upon their own work and performance (Noonan & Duncan, 2005). One teacher in a department of the school, expressed how she doesn’t believe that peer assessment helps with improving pupils’ work. As textiles is a more practical lesson with a strong design component, when pupils are happy with what they have designed for example, they do not see the need to improve. Therefore,  they will repeat the process they have done with small visual changes, as opposed to what the criteria has specified.     
As per the marking policy, the school’s procedure is for pupils to use purple pens when they are peer assessing and teachers use red pens when marking. Peer assessment is one of the methods used throughout the school. Using the different colour pens gives clarification as to exactly who has marked the work. They have different codes when marking to show what needs improving, for example, SP was used for spelling mistakes. 























Methodology and Ethics
 
Action research is used by teachers, to help develop their own teaching quality and practice, and to help pupils improve their learning. It involves teachers making a chang something in their practice – an action, and then evaluate the outcome.  Doing a pre and post-test allows the teacher to compare the impact of one specific intervention. It was decided that action research would be used to determine effective use of Peer Assessment. (Menter, Eliot, Hulme & Lewin, 2011) Practitioners who have adopted action research into their teaching, feel that it develops their ability, and helps them to grow professionally taking responsibility within their own teaching ways. (Efron & Ravid, 2013) However, a lot of teachers in recent years, feel that using these assessment methods, detracts from effective classroom practice, and stops the pupils meeting their learner’s need. (Jones, 2005) They believe it just wastes time as it doesn’t work the way it is claimed by other teachers and researchers. Despite this, action research is now part of the new professional standards for teaching and leadership (2017) and therefore there will be an expectation on staff to undertake small scale projects. 
The importance of the Ethics is to make sure pupils are comfortable with agreeing to show their work, and to be used as an example in the study being carried out. Making sure they know about it and giving them the choice to be apart of it, so that they do not feel like it is compulsory for them. If they aren’t happy with the work they produce they feel uncomfortable with the idea of more people seeing it. To get consent, I simply asked if they would like to be apart of it, and fortunately, no one objected to it. 
The school policy for peer assessment is that they mark in purple so that the teacher and pupil knows who has marked what. This is something that will be included so that it is clear to see who has marked what. BERA guidelines (2013) were also followed throughout process and the Head of Department was used as a critical friend to ensure that there was no bias and that the project was undertaken in an ethical manner.  Prior to the project, an ethics form was submitted and the project was passed as fit for purpose. 
As with all studies there are risks, namely, pupil absence, teacher and pupil bias etc “Therefore, need training and support to enable them to make valuable assessment decisions, to provide quality feedback to learners” (Jones, p. 1, 2005). As with any study there are limitations, and these can affect the outcomes and changes from piece one and piece two. Pupils being absent or simply not having their equipment can make an impact on the results. However, in order to ensure the research is as valid and reliable as possible, it was also ensured that the data was triangulated in order to provide the most valid results. Triangulation in action research uses two or more methods to collect data. It combines qualitative and quantitative methods. The purpose of using triangulation is to gather findings involving two or more different methods, in order to get more accurate results of research. Observation is the most direct way of understanding classrooms as it focuses on what participants actually do. (Gillham, 2001). Three data gathering methods were used, Pupil assessment data (before and after the task), this is a quantitative and book scrutiny and staff observations, a qualitative approach. The sample was chosen at random, using a mix of both boys and girls. The sample was chosen from a group of 26 high ability pupils, and out of those, 10 were chosen to be in the sample.  
For the research task, pupils were set a creative task which involved them designing a bag which they would later on make, using the success criteria given. With the success criteria in mind, they then had to peer assess each other’s work, and redrafted the bag. The success criteria was given to them and explained, and an example with all of it on was displayed on the board for them to keep referring back to, if they got stuck or couldn’t remember everything. After designing the first bag, the next task was to peer assess. Pupils swapped with their classmate and a quick recap was given on what they were looking for. After peer assessing each other, pupils then had to redraft their designs, either with some development or improving. They then had to read over their feedback and create two further designs. They were instructed to constantly refer to  the success criteria, whilst reading and considering any comments their class mate had given them. There were four targets in the criteria that had to be included in their designs, and those targets were: clear labelling, dimensions, neatness and colour rendering. 
The test was conducted over three consecutive lessons. In the first lesson they were given the success criteria and designed the first bag. After going through the success criteria and the task, they were asked if they understood what was asked of them which they did. They were observed whilst designing the first bag to make sure they did indeed understand. During the second lesson they were given a reminder of what they were looking for in the success criteria. They then swapped work to peer assess it, and then started their second design. The pupils also had a third lesson in which to complete a final design thinking about the comments they were given. The work was then collated for scrutiny, in order to see if the sample pupils had shown any improvement in their work.
The impact was measured using a scoring system. In the pre-test, pupils were given a score of 2, if they successfully achieved the criteria, and they were given a score of 1 if they didn’t. In the post test they were given a score of 2 if they had improved, and a score of 1 if they didn’t. There was four criteria’s they had to achieve, colour rendering, labelling, neatness and dimensions, meaning the maximum score for each was 8 and the lowest 1. As the national curriculum levels are too broad to use for this task, this way seemed more appropriate and simple to measure against the success criteria. The advantages of this, is there is always a score regardless. It is a more simple way and can be clearly seen in the graphs. Disadvantages of this is, although they might have produced really nice work, it may not always show improvement, meaning they will get the lower score. 




 
Evaluation

For the purpose of this study, the peer assessment task was given to the Year 7 higher ability class, to see if it could impact on learning, through improving developing designs for a bag. The idea of doing this assessment, was to see if they would consider the feedback given, and improve their designs. With the marking and comments coming from their peers, rather than coming from the teacher, the thought was maybe they would see it as friendly and constructive advice, rather than being told what to do in order to improve. Also, marking someone else’s work, could give them ideas for their own, and they will be able to recognise, if they have missed something from their own work.
During lesson one pupils were given the task of designing a bag, which they were told they would be peer assessing. They were told that they would be assessing each other’s work, to help their peers to improve their designs. They were shown an example of what a bag design looks like so they could visualise it and get some ideas. They were then told what is expected in each of the designs and given the success criteria, which again was on the board for them to see to refer back to. After an explanation of the task, and going through the example designs, they were asked if they understood the objectives and proceeded to start designing their first bag. This lesson was just to focus on what the success criteria was, what was to be expected and designing their first bag. 
Before the peer assessing began, a re-cap of the success criteria was given again, and things to consider. As group I asked them questions which most pupils engaged in, which showed me they understood what they were looking for in their friends designs. During the peer assessment, the focus was to make judgement on colour rendering, making sure firstly it had colour, and secondly, if there was tones to it. They also had to make judgement on neatness, making sure rulers had been used for drawing lines and colouring was done neatly. Clear labelling and dimensions were also another two things they needed to check for. Had they been added? Were they clearly written? Does certain elements work? They peer assessed each other’s work using purple pens as the school policy states for peer assessing. This is so that it could be seen that the work had been marked by a pupil, and everyone had some form of feedback on their bag.
As stated in the Welsh National Curriculum, (W.G, 2008) skills need to be developed, practiced and refined etc. Applying this through group and individual tasks will help to build on these skills, using peer assessment was the appropriate method to choose, as they can use this to help with improving all these skills. From the literature, (McDonald, 2016) found it was successful with improvement between peer and teacher assessments, from the studies carried out. This is something I found with my own study. Although it didn’t help with improving their designs, the peer assessing task was successful as they did give each other some good feedback and advice to their class mate. This helps them (Weeden, Winter & Broadfoot 2002) to become more independent as well as interdependent, where pupils rely on what their friend has said for constructive feedback. This is good for if they need ideas on how they can develop their work. So in some ways the study was a success.  
During lesson two pupils were given the first half of the lesson to finish off their designs, as not everyone managed to finish it in the first lesson. They were given a quick recap, and again, the example I had done was put on the board for them to use and look back at, in case they had forgotten anything. They were told that if they had forgotten anything, now is the chance to add it in, and to keep checking and referring back to the success criteria displayed on the board. After half the lesson was over, they were stopped and told to swap their workbooks. Again, they were told what to look for with regards to marking the success criteria as they did it, and given ten minutes to look at the work in front of them and mark it to their best ability. After the ten minutes were up they swapped their workbooks back, and were given five minutes to read through what comments they were given. As a group we went through some of the comments given, and I asked if they agreed with the comments, if they disagreed and if they can see how they can improve. They then had the rest of the lesson to look at that design and make any changes from the suggestions given from their peer.  
What was found to have been successful was, the actual comments from the pupils to one another, were constructive and they followed the criteria that was given. They commented on what was needed and what could be improved within the design. They also ticked the successful elements that were in the design, so that it could be seen that it was something which needed and had to be included, and they had that there. This way they know it is right, and to put it into their next design ideas. Therefore, the peer assessing task was successful, what wasn’t, was the further developing of the bag. 
As this wasn’t so effective for improvement in the designs, something different I could do if this assessment was to be carried out again, is to consider trying group peer assessment to see if it that might improve the next bag designs. The pupils sit in groups of up to six pupils per table. I would try this because by getting to go through each other’s work with together, they would have more feedback, and it could possible encourage them to add in the extra things, as more than one of their classmates might have picked up on certain aspects. The only problem to this, is they would need a lot more time to do it because they would be going through them one by one. Something else I could possible try with peer assessment, is creating my own designs, one of which is successful, with all the criteria needed and another unsuccessful without the criteria that is essentially needed. I would also give each learner a copy so that they have it there in front of them, and get them to mark the sample designs, followed by going through it as a class, seeing if they picked up on everything. I would then get them to design their bag, with the success criteria and the two examples in mind, so they can see what a good design looks like, and an unsuccessful one looks like. If they were to mark an example of a good and bad design before starting, it is possible they would consider these points within their own work.   
Overall I found that it was not as successful as I’d hoped or thought it would have been with the improvement of design development. Although the pupils were successful in the assessing of each other’s work, I found that the second and third designs either lacked qualities from the first, or stayed the same. Most of them didn’t design as well as the first either, so they went backwards. A few of the pupils expressed how they like their first design, and wondered why they needed to design a new one with improvements and/or changes. It is possible they saw this as a negative thing and that what they had done wasn’t good enough. Those pupils who liked their first design, felt they didn’t need to create or improve on the design. Therefore, they didn’t try as hard with their second design, and some even left out some of the success criteria needed because they were already happy and set with making the initial one. As I spoke to them, I tried to get them to understand that they had done well and they just needed to develop their designs. Design development is a big part of any subject with which includes design. I do not think they quite understood this, and even though I was explaining the idea of it, and what they could do to develop their designs, I still do not think they understood why, so it wasn’t motivating them enough to want to develop further, as they were already happy and fixed on making that design. 
One other thing I noticed was, as the success criteria was already in the initial design, they didn’t feel the need to add it in the next ones. Furthermore, the pupils who had missed most of the success criteria, even with the comments from their class mate, still didn’t add them in, or make many changes in the next designs.   
The results this study has shown, that peer assessment wasn’t as successful as it was hoped it would be. The sample of pupils consisted of thirteen chosen pupils at random. Out of that thirteen, only 7.7% improved their follow up designs, 7.7% stayed the same and an vast 85%, which was most of the sample pupils, went backwards, not only making no design improvement, but less of the criteria in from the first.















Conclusion

In summary to this research study, my findings have shown me that peer assessment does not always work as well as McDonald (2016), Noonan & Duncan (2005) claim. There was no improvement to the pupils second and third designs. Although the assessing they did had a positive impact. They independently marked their peers work, as (Weeden, Winter & Broadfoot, 2002) said works, and were able to communicate back with their friend on what was achieved and what needed improving.   

Identifying the reasons to lack of improvement could be due to a number of possible reasons. The pupils might have needed more time to complete their design. If they were have had more time with their actual designing process, they might have put in even more effort. As most of them did not finish their first design with in the time frame given, this could have contributed to the lack of improvement. Because of this, certain criteria elements were missed.

Some of the pupils could possibly have thought that if the more significant parts of the design has been put into the first one, they do not necessarily need it in their next ones. As their designs are over a double spread page, it is possible for them to think that if it seen on the first page, it is not as important on the next, as it can already be seen. They might just see the actual design of the bag as the more important part, and want to concentrate on getting this done first. Which again, links back to timing, as they prioritise this if they feel they will not get it done. 

One thing that was asked by the pupils to myself, and also by quite a majority of the class, was that they were happy with their first design, so how could they improve, and why did they need to? As they were happy with what they produced and they were set on eventually making this design, they didn’t put as much effort into the next designs as they put in with the first. They were not as motivated to develop their designs further, and they thought they had to come up with completely new and different designs. This demotivated them so I helped them to give suggestions on developing them further, which they did take on board and use, but overall it was still clear that there was not as much effort, for example, the colouring. Tones wasn’t used, it was just done quick to get it done. Some pupils just sat there trying to design a second one, but were stuck in the mind frame of ‘I can’t do this’ and ‘I do not want to do this’. If they understood the design development more clearly, it could help them to give motivation and enthusiasm to keep creating more.

Due to this it was clear that pupils didn’t see the value in improving their designs. By the time they had finished the first design, they just saw it as a task that needed to be completed. Some of the pupils already just saw it as a task from the beginning that they wanted to get done. They didn’t seem to enjoy it as much as other pupils, and were more concerned with getting it done as quick as they could.

In future practice, if I were to change this task slightly. Before getting the pupils to start their second design, I would go through with them the design development process, so they can see and understand how to create designs from an existing one. I would do this by starting with my own example, explaining the concept of how design development works, and as a group ask them how they think it could be advanced. I would also do drawings on the board so they can visualise how it is done. By doing this, it would ideally help them to understand how they can take an original design they have created and develop their ideas further. Showing them this might give them that motivation they need, when it is time to start the designing of their next bag. It could also possibly help them see other designs within the original and give them ideas that they can work with, giving them that drive and encouragement to want to keep creating more. 

If peer assessment was something I would try again with this task, I would firstly give the pupils more time for their designing, in particular the first one, so that it is not rushed and they have the time to put everything in needed according to the success criteria. So instead of three lessons, which I gave, I would up it to five. I would also add design development after the peer assessing is complete, so that they have ideas on how to develop their designs further, alongside the success criteria and the advice and comments their friends give, rather than them thinking that they have to try to come up with new ones.

So to conclude my study, I have found that peer assessment has been both successful and unsuccessful. The successful points of it was the assessment itself when the pupils marked each other’s work. They gave each other some good feedback in order to help their peer improve. The unsuccessful part, which I didn’t think would be, was the outcomes of the designs they created after the peer assessing. I thought there would have been more improvement due to the positive feedback from their friends, but due to the possible reasons this did not happen. 


















Limitations and Future Development

During the design study conducted, there were limitations that were needed to be considered. These factors run the risk of potentially interfering with the data, making it unreliable or not accurate. Unfortunately, some of these factors are out of the researchers control and can’t be helped. They are things such as attendance, where pupils may miss one or two of the lessons which the test is conducted. If they missed the first lesson, they are then not able to participate in the peer assessment task, which means there is one less pupil in the study. Motivation. Pupils need the motivation in order to find the subject interesting and enjoy it. If pupils do not particularly enjoy the subject, then already, there is lack of motivation and enthusiasm to really try their full potential. Timing, both during the lesson, and out of the classroom. Some pupils may struggle to stay within the time frame given. This could be because they can’t decide what they want or are struggling to design, not wanting to do it etc. Therefore, this means if they are told to, or need to take their work home with them to finish as homework, it is adding the risk of them forgetting to bring it back with them, for the following lesson, for peer assessing. It would be interesting to see if this task would work more effectively within a Key Stage 4/GCSE lessons as learners opt for the subject. 

During the activity it is important that pupils have all the resources needed in order for them complete their work successfully. It is important as it could be something needed for the success criteria, for example, one of the requirements of the success criteria carried out in this study was colour rendering. If pupils didn’t have their own colouring pencils, this would be able to have been achieved. Having some there to provide pupils who hasn’t got any, was something that needed to be considered, and prepared for. Other materials and resources included, work books. It was made sure that pupils did not take these home, otherwise they were given paper which later on was to be stuck in. Using purple pens is a requirement when peer assessing. Therefore, purple pens were provided when it came to that part of the task. Neatness was key to the design process so that it was clear to see their thoughts and ideas. Pupils needed rulers and pencils for drawing, sketching and marking on dimensions and lines. There was some there offered to anyone who did not have their own, so that these things could be successfully reached. Making sure all these things are thought about in order to effectively carry out the peer assessment. Not having any of them will become a limitation in this small scale, action research study.

The next time I use peer assessment I will give the pupils more time on their first design, as not everyone finished in the one lesson, or they struggled to come up with ideas. Although I had my own examples on the board with all the success criteria on, this proved to not be enough to get them thinking of their own ideas, and drawing/sketching images from their mood boards, and their theme. I think I would go through the success criteria like I had done, but also go through my own designs further into detail, and explain how I came up with the concepts, and how I turned them into my designs. This would mean they would need more time for their own thinking, so I would spread this lesson over two lessons. This will also give them the time they need to put everything in required of the success criteria. Making sure it has full colour rendering, neat and straight lines for the dimension measurements and clear labelling. I would also give them more time when it came to designing their second bag. Again, I would give them two lessons as they struggled to do this in one. During the actual peer assessment, I would go through it with them point by point. I would ask them to look at their friend’s work and ask questions for each point so that they are able to make judgement. For example, with the colour rendering, I would be asking them is there tones? Has it been fully coloured? Could it be improved? 

I shall consider all aforementioned limitations and improve my preparation of the task.   I would also consider a different approach to see if that works. For example, I would try maybe group assessment, where groups of pupils look at each other’s work one by one, and give feedback using keywords that they can write down and work from that design, and consider the keywords given by their fellow peers. I would provide the keywords from the success criteria and they could simply tell them what needs improving, and what they think works. I would try this because I do not think feedback from one peer was enough and I do not think it encouraged them either. I think they saw it more as a task they had to just complete.   
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