Question: Does switching between two languages have any value or purpose?
According to Baker (2014, p.75), code-switching functions to serve 10 major purposes:
1. The first one is emphatical purpose. In this sense, people utter a word twice by repeating in the other language to strengthen their point of view. 
2. The second purpose of code-switching is explanatory. Code-switching happens when people try to make themselves understood in a setting where certain concepts remain too obscure to be explained. Such obscurity might be due to a lack of language proficiency or of equivalents in the language used.
3. The third purpose of code-switching is to explain an idea or a concept in a language that utterers use in school. 
4. The fourth use is to clarify a phrase or a command. It happens in classroom where teachers explain a concept in one language, then reiterate it in another language believing that repetition adds reinforcement or depth of understanding.
5. The fifth purpose is to identify. People switch languages to fit in a community or to demonstrate inclusiveness. 
6. Also, if a topic is discussed or a concept conveyed in a certain language, the speaker may switch to that language to retell, restart or carry forward them.
7. Code-switching may also be an effective way of interjecting into a conversation. By purposefully speaking in a language different from the medium used in a conversation, the speaker may draw some attention from others.
8. The eighth purpose of switching language is that it may reduce tension and inject humour into a conversation. The use of a second language may signal a change of mood.
9. Contrary to the 5th language use that some people code-switch to feel belonged and to belong, there are occasions where code-switching is also a sigh of social distance. 
10. The last purpose is also the one people are most cognizant of: to exclude people from a conversation.

Some of the purposes above are highly in accordance with my life experience. I was born and bred in Guangdong, a bilingual province where Cantonese, Teochew and Hakka are spoken alongside Mandarin. Regardless of the argument whether these varieties are languages or dialects, the difference between the two, especially in phonological terms, is no smaller than that between two languages. And since most residents are de facto bilingual, code-switching is a highly frequent phenomenon in day to day conversation. A personal instance of this is my mother urging me to do my homework by saying “做作业(English: do homework, pinyin: zuò zuò yè)” and repeating it in Cantonese “做作业(Cantonese pinyin: zou6 zok3 jip6)”.

Another purpose that resonates with me is to explain and clarify. It is also exceedingly common in nursing homes and classrooms of primary and secondary schools. In nursing homes, care workers often switching to the language of senior people because the elderly are mostly monolingual. As for teachers of English, they often find it necessary to reintroduce some certain concepts in Chinese, making them more relatable to students with relatively low English proficiency. 
For different reasons, students also switch languages depending on the topics of their conversation. As is mentioned above, while introducing scientific and theoretical concepts acquired in school, students prefer to switch to the language used there. 
What is left over in the discussion, however, is the role internet played in code-switching. As it becomes an integral part of our lives, many internet slangs or memes are introduced as part of our linguistic repertoire, especially amongst the young (see Baker, 2014, p226-p229 ). These expressions are in most cases creations of lingua franca, which is English in the UK and Mandarin Chinese in the case of China. These cyber expressions are usually not phonologically or syntactically feasible in other languages and in so doing, speakers will have to code-switch to make their utterance natural. An instance of this is a wide-spread slang “我也是醉了 (literally I am drunk; metaphorically I am so speechless).” The Chinese characters 也, 是 and 了 are only found in written Chinese, with which the two Chinese varieties share. They are rarely used in spoken Cantonese and may seem pragmatically eccentric if literally pronounced.

But all in all, I am most interested in the use of code-switching as identity borders (as in the 5th, 9th and 10th purposes). They serve to two functions: to include in (by showing solidarity) and exclude from (by indicating difference) communication. And the reason why they are of central interests to me is that they epitomise a metacultural question: by languages, how do we define “us” and “others”? Such exploration derives from my personal experience and Baker’s theory shed light on my understanding. 
I grew up in a family where my parents speak unintelligible varieties. Instead of adopting OPOL (one parent-one language) approach, my mother decided to focus only on speaking the most socially prestigious language, Putonghua (Standard Mandarin). Because of this I had no chances practising my Cantonese. And in turn I had been hesitant to speak it publicly for fear of not sounding native. 
Changes came by the time I entered secondary school where I was surrounded by locals instead of immigrants like myself. My classmates would switch to Mandarin with me exclusively and change back to Cantonese among them, even after I informed them that I had no problem understanding their language. There had been a struggle whether I should assimilate because since my childhood I had been instilled with a concept that speaking Putonghua was sign of civility and I always feared I might not be able to speak “authentically”. But as Baker (2014, p92) pointed out teenagers are much less influenced by their parents than by the peer group, I was under enormous peer pressure not speaking in the same variety as my fellow students did. Such worry later grew to an extent where it surpassed linguistic authenticity as my prime concern. So, I in the end learned to speak the language and fortunately reached a near-native level that spared me from possible discrimination.
In retrospect, it was not pure luck that helped me learn effectively (either in terms of its phonology or its grammar). Long before I started picking up their language, I had been a passive speaker (Baker, 2014, p45). I had sufficient exposure to the language to have a native-like comprehension, in spite of active command. 
My perception towards Cantonese changed as I had been proficient in it. As I could switch between two varieties, I fostered a sense of cultural identity of the community and was no longer hostile towards the culture the language embodied. Somewhat ironically, I also capitalised on the language as a filter, fending off others to join conversation, as I was kept outside. 














What’s in the way of bilingualism: A report concerning code-switching from a multilingual viewpoint
Code switching is the act of changing back and forth between two languages. In a broader sense, the practice of switching between two registers, dialects or accents is also considered code switching. It is also termed code-mixing, language-mixing or translanguaging, as Baker (2014, p75) proposed that many authors no longer find it a sensible thing to distinguish these terms. Bilingualism does not always lead to code-switching, though the latter certainly results from the former. This report aims to give parents and educators advice regarding code-switching. It starts with the what stereotypes bilingualism currently has and ends with what could be done to help foster a bilingual child. 

What’s in the way of bilingualism?
On implementing bilingual education, the very first thing parents and educators should do is de-stigmatise the concept. It comprises two layers of work, the de-stigmatisation of bilingualism in classroom and in family.
There are many reasons why bilingual education has not been as successful as it should have been in territories such as Chinese mainland and Hong Kong. One of them is that bilingualism is by and large downplayed as a compromise of language education, an intermediate stage that should fade away as general educational attainment increases. Take Hong Kong, the stigmatisation of bilingualism in language has a long history. It derives from the British Hong Kong and has official endorsement (see Angel M.Y. Lin, 1996). The then governor appropriated a derogatory word in his statement to name bilingual interaction as “Chinglish”, a Chinese pidgin English. The term bilingualism was synonymous with semi-lingualism, a stage where speaker of two languages could only end up having incomplete repertoire of either side.
The situation in Chinese mainland was similar. It has become conventional wisdom that in EFL class, especially on university level, it’s strongly advised, if not blatantly demanded, that teachers of English should conduct their courses in purely English, the L2 in the setting. There should be no role another language could play in this regard. Some scholar (Guo, 2007) noticed that in terms of language policies, the official guidelines were indeed missing at the time. Guo also stated that owing to the general rise of language proficiency, bilingualism encountered strong rivalry from immersion learning where students are immersed entirely in L2 surrounding. 
The institutional discouragement against bilingualism is not confined in EFL regions. In the UK, Macaro (2001) noted in the National Curriculum for Modern Languages in England and Wales, it is explicitly suggested against the use of L1. Macaro also stated that such recommendation is not purely academic reference. It receives offcial blessing from the Department of Education and Science that “communicating virtually completely in L2 is a sure sign of a good modern language course (p532). ” 
Such stereotype against bilingualism also exists on personal level, as Baker (2014, p15) put that disapproval of bilingualism could be found amongst monolingual family members. The prejudice of this kind has historical legacy from the time where bilingualism was identified with less intelligence and language underdevelopment, the same as “semilingualism” as mentioned above. Some parents also fear of the negative transfer of L2, believing learning a second language will make children confused. Moreover, they hold the viewpoint that brain is an apparatus with limited storage, the more languages one learns the less space left for the native language. 
Alongside the biases above some parents believe it just is not worth a try for their children to learn a second language if they do not have the necessary linguistic environment that enables their children to reach the native-like level. This happens a lot in immigration families.

What’s so good about bilingualism?
To destigmatise bilingualism and code-switching that ensues. These misunderstanding and prejudices mentioned above should be properly addressed.
On personal level, we should believe that bilingualism does not result in decrease of intelligence. As Baker (2014, p50) puts it, the relationship between L1 and L2 is not two balloons coexisting inside the storage apparatus with one getting bigger, the other being squeezed. There is common underlying proficiency that both languages share. The common proficiency helps learners acquire another language faster by language transfer. Recent surveys (Baker, 2014, p54) even indicate that rather than having lower IQ to monolinguals, bilingual children are slightly higher in their IQ. 
IQ aside, bilingual children also display thinking advantages as divergers, increased sensitivity to communication, cognitive development, less disturbance by sounds and more focus on meaning. Bilinguals are even better at multitasking. So instead of shaming bilingualism as semilingualism or stupidity, it should be the other way around.

From the perspective of educational institutions, the selection of teaching methods is not an either-or issue: code-switching and immersion learning could be complementary. There is a strong tendency in China that an increasingly number of schools adopting English as the medium in classroom and using English textbooks in science, and mathematics. The purpose of this is to equip students with the ability to read articles and write in English, the de facto lingua franca in academia. 
But just because English dominant curricula are preferred does not mean there is no role for L1 to play in language acquisition. Quite the contrary, there are many details that educators (including teachers in schools and parents at home) could decide: whether we should use more than one language, (if no) what language we should use, (if yes) how we should distribute the share of each language. The very premise of such a claim is that language proficiency is domain specific. For a bilingual child, different language has different purposes, uses and functions (Baker, 2014, p44). Despite that few people could achieve equal proficiency in both languages, a certain language is usually preferred in a certain domain. And a bilingual could be fluent in a language only when it is the medium in which they learn. 
In the case of Chinese people adopting English in science and maths, immersion learning is too radical a choice. If the students’ medium of instruction is Chinese in high school, they will have to familiarise themselves with all the English terms and formula which are new knowledge and difficult to learn even in their first language. Chances are a dramatic change as such will cause them at best bewilderment and at worst frustration, hence loss of motivation. On the other hand, if things remain exactly the same as they are in high school, the designed outcome that students will learn to read scientific articles in English will hardly be materialised. Under this circumstance, code-switching could be introduced to help better flatten the learning difficulty curve. Students are required to read in English and allowed to switch to Chinese in their output to maximise learning. 

Solving problems often requires people to focus on primary information and ignore secondary information, but as people get older, they will find it more and more difficult to do this; in other words, they will easily forget what they just wanted to do. For instance, many people will suddenly get lost of what they just want to do and retrieve the lost memory later. This is a problem from which the elderly tend to suffer more than the young.
And here’s where bilingualism kicks in. Even if you don’t quite care about your children learning another language in school, you should be aware that being bilingual will bring you and your children long term biological benefits—very long term to the extent that it postpones the age of dementia.
Research by Bialystok et al. (2007) discovered that older bilinguals are better at solving problems that require storing information and ignore irrelevant factors. They attributed such an advantage to the frequent switching of two languages. 
They conducted a research targeting at patients with dementia. They wanted to find out how lifelong bilingualism would have an impact on maintaining cognitive functioning and postponing the start of detective symptoms of dementia in old age. They selected 184 patients diagnosed with dementia, 51% of whom spoke more than one language. The group studied the subjects’ language history, including the languages they spoke, their English proficiency, place of birth, and how long did they immigrate to the country. 
All other factors being equal, they found that bilinguals (those who have often used two languages ​​since their early childhood) suffered from dementia on average at the age of 75.5, while monolingual counterparts in general suffered from dementia at the age of 71.4. There are 4 years apart between the two groups concerning onset of symptoms of dementia. 

Summary
Bilingualism and code-switching that ensues have long been downplayed as either the cause or the result of insufficient language repertoire. But in reality, it is a linguistic phenomenon that is beneficial to us if we can properly harness it. 
To make full use of bilingualism and code-switching, on individual level, one should first de-stigmatise these concepts, realising being bilingual is choice, not a compromise. From an educator’s perspective, parents and teachers should realise bilingualism and code-switching are valuable assets helping children make the most out of their learning. Whenever they discover their children or students have difficulty speaking or learning in monolingual environment, they should really consider changing the standard and introduce a code-switching method so that students could maximise their second language learning on the strength of their first language. Even if speaking two languages in school is of no concern to the parents, they should also learn about the biological bonus bilingualism brings to them. By switching between two languages frequently, people will effectively practise part of their brain and delay the onset of dementia. 
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