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	Target/s
	How you have worked on this?
	An example can be found on…

	Make synthesis and critical analysis and evaluation a frequent and consistent feature of your writing.  
	I have done this by getting supporting viewpoints to back up my points. 
	Throughout the assignment.

	Ensure your references have a date attached. Many of those included here do have a date which could be located. 
	I have considered which references I use and ensured they have a date attached. 
	Throughout the assignment.



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.
Word count: 2747 words
Introduction
Within this assignment, I’ll explore how my placement school develops its school development plan (SDP) and critically reflect on the actions, impact, and evidence related to it. Drawing from my bridging experience, I identified various areas within the SDP. However, I will briefly discuss the Curriculum aspect, focusing on journaling and establishing a consistent approach to inquiry journals for fostering creativity skills among learners. This approach aims to enhance learners’ presentation and creativity skills. I selected this aspect because I practiced it during my placement, igniting my curiosity and driving me to investigate it further by comparing the research findings with my distinct implementation experience.

In line with BERA (2018) guidelines, I have anonymised the school to safeguard the confidentiality of the setting, its staff, learners and will refer to it as school ‘c’ throughout the assignment. This method also preserves the trustworthiness and reliability of my research or study by concentrating on the content and results rather than specific individuals. The primary school I attended is in the Vale of Glamorgan in a deprived area. Estyn (2017a) outlines the school accommodates 471 students ranging from 3 to 11 years old, comprising 65 part-time nursery pupils distributed among 14 single-year classes and four nursery classes. 
Literature review 
In the Welsh educational system, there's a growing emphasis on enhancing standards and aspirations for learners. According to the Welsh Parliament (2023), Jeremy Miles introduced a new school improvement plan in summer 2022 and a roadmap in March 2023 outlining the Welsh Government's education priorities. These initiatives were prompted by recent PISA results, which revealed Wales are behind other countries. Welsh Parliament (2023) explains since 2018, Wales’s scores in maths, reading, and science dropped by 21, 17, and 15 points. Welsh Parliament (2023) also explains Wales’s scores in PISA are at their lowest since they began participating in 2006. This is where the SDP was introduced to offer clear guidance for schools. 
An SDP is a strategic plan outlining what the school wants to achieve and how it plans to do it, it is clear about how it can be evaluated, what the success criteria is for each of its targets and outlines progress will be evaluated regularly. Harris (2013, p.36) explains strategic planning focuses on growth rather than upkeep and emphasises long-term goals over short-term objectives. Makoelle, Mestry and Plessis (2023, p.259) agrees stating a strategic plan is an ongoing process wherein a school evaluates its performance, determines areas for enhancement, devises strategies to tackle these areas, and implements actions. This includes reviewing progress and assessing the impact achieved within a defined timeframe. Welsh Government (2014a) explains an SDP lays out the steps a school will take to enhance learner performance. Welsh Government (2014a) also highlights school's improvement priorities and short- and long-term goals are included in an SDP, which is based on the regular self-evaluation the school conducts of its own performance and contextual data. The main aim of school improvement is to assist schools in providing the highest quality learning experiences and results for all learners, regardless of their background or situation, to reach high standards and aspirations. Tadayon and Sadegh Bijandi (2011) and Vygotsky and Cole (1978, p.131) explains Bandura's social learning theory and Vygotsky's sociocultural theory both support the implementation of SDPs in schools by emphasising the importance of social interactions, collaborative learning, and professional development opportunities for teachers. Incorporating principles from these theories into SDP initiatives, schools can create supportive environments that enhance teaching effectiveness and student learning outcomes and progression. Since 2014, the Welsh Government state SDPs in schools are important because they provide clear structure and guidance for practitioners to follow. Estyn (2021) outlines self-assessment and school improvement procedures are essential as they enable SDPs to foster a more reflective approach in schools, thereby enhancing their effectiveness.

Arguing the importance of SDP’s, Xaba (2006) suggests while SDP’s offer guidance and direction for future actions, in line with the new curriculum teachers often trust their own judgment, given their daily interaction with learners. They prefer monitoring progress continuously, rather than adhering strictly to a predetermined plan, as it allows for a more authentic assessment of learner progression and evaluation, rather than waiting until the end of a term. Neufeld (2020) also argues at times, practitioners may lack clear direction on how to integrate their role into their teaching, as the SDP may not consider whether staff have a comprehensive understanding of how to interpret and apply the intellectual framework of the programme effectively. 

As a curriculum priority, the school want to develop inquiry journaling to develop the learner’s creativity skills. Inquiry journaling, often referred to as topics in other schools, is primarily motivated by the learner's interests and exploration. Their learning includes open-ended inquiry, critical thinking, and metacognitive skills. Teachers structure their inquiries around the what matters statements, using them as a framework for exploring significant concepts (Cadoxton Primary School, 2021). Learners document their learning in journals, which may vary in appearance for everyone. 
The benefits to inquiry learning and journaling are children have the chance to explore and discover independently, fostering a strong commitment to their own learning journey. Crawford, Sellman and Joseph (2021) support this explaining the learners cultivate versatile skills like critical thinking, self-management, organisation, and communication. This approach involves children tackling real-world questions and issues within authentic contexts. Additionally, Burke (2009, p.66) explains inquiry journaling empowers children to foster a sense of control and responsibility as they take ownership of how they would like their work laid out promoting individuality and creativity skills. According to Simply Psychology (2022), Maria Montessori's theory underscores the importance of inquiry journaling in fostering learners' creativity skills as she promotes child-centred education, highlighting personalised learning and self-directed exploration as essential components.
The limitations of inquiry journaling are learners’ participation and engagement levels may fluctuate throughout the inquiry cycle. Research Gate (2007) argues inquiry journaling may not effectively enhance learners' creativity skills as it sometimes lacks sufficient structure or guidance for learners to explore and develop their creativity effectively. Further supporting this, Michalopoulou (2014) explains if inquiry journaling activities are too narrowly focused, they may confuse learners’ natural curiosity and imagination, limiting opportunities for creative exploration. Victoria (2020) expresses learners' motivation levels can vary, leading to boredom or difficulty engaging in tasks as some learners may struggle with expressing their ideas or thoughts in a journal format, which could hinder their ability to fully engage in creative expression. 
Developing an action point 
In line with the Welsh Government (2014b), the SDP follows a series of stages for successful implementation. The planning cycle begins with envisioning the school's desired changes, followed by the self-evaluation phase, which involves monitoring progress against established targets and utilising various data sources, such as inspection reports and learner outcomes, to inform assessments (Welsh Government, 2014b). Stage two entails strategic planning, focusing on the SDP, while stage three involves implementing improvements through action. Finally, stage four involves reviewing the impact of these actions (Welsh Government, 2014b). All these stages collectively work towards enhancing standards and developing learner outcomes (Welsh Government, 2014b). 

School C uses a red, amber green (RAG) rating system for their self-evaluation process within their SDP. They explain their SDP is a working document is monitored over three years. Cadoxton Primary School (2022) explains their SDP runs from March 2022 to March 2025. The effectiveness of a three-year SDP helps schools efficiently allocate resources and work towards sustained improvement over time. Snyder, Snyder and Glanz (2022, p.113) supports this explaining multi-year planning allows schools to set realistic objectives, monitor progress, and make informed decisions about resource allocation, ultimately leading to sustained improvement. However, Tomlinson (2013) expresses the limitations of a three-year plan is the plan could become outdated if educational priorities change. 
The benefits of using the RAG system are it provides a clear visual representation of progress, making it easy to understand the status of each aspect of the plan immediately. By employing three distinct colours, it becomes straightforward to gauge the extent of progress and aids in recalling the significance of each colour. Reeves (2012, p.96) agrees highlighting It makes it easy to see progress visually by prioritising what needs immediate attention and allows for ongoing monitoring and adjustments to ensure goals are met. Elliot, Fairchild, and Franklin (2015) corroborate this by suggesting colour recognition enhances memory, thereby facilitating better retention of information. It simplifies the evaluation process and keeps everyone focused on the plan's objectives. Ryan and Deci (2018, p.378) explain It holds stakeholders accountable for their responsibilities by clearly indicating where progress is lacking or where improvements are needed. 
In contrast, the drawbacks of the RAG system include its tendency to oversimplify complex priorities and result in inconsistent evaluations. This is because relying solely on colours may lack verbal clarification, impacting the quality of feedback evaluations. Zawacki-Richter et al. (2019, p.113) explains research by Earley and Evans (2006) highlight the drawbacks of using simplistic evaluation systems, such as the RAG system, suggesting these systems may overlook the complexities of school improvement and fail to capture the full range of progress. This indicates the RAG system's simplification may hinder a complete understanding of school development. Berger and Luckmann (2011) express their social constructionist perspective posits knowledge and meaning are shaped through social interactions and interpretations. When applied to evaluation systems like RAG, this theory suggests stakeholders may interpret progress colours differently based on their social backgrounds and experiences. This variation in interpretation leads to subjective and inconsistent evaluations. 

Stakeholders 
Cadoxton Primary School (2022) explains they involved stakeholders in the SDP process by collaborating with the senior leadership team (SLT), governors, teachers, learners, and the local community to identify key priorities for the upcoming academic year. Consulting all stakeholders ensures a clear understanding of the plan, with everyone working towards a common goal. The plan undergoes regular review by the SLT, governors, and staff to provide updates on any outstanding actions (Cadoxton Primary School, 2022). Cadoxton Primary School (2022) explains roles and responsibilities are assigned following professional development discussions with staff, with leads appointed for each action plan. The Welsh Government (2020) emphasises the importance of ensuring staff members assigned to specific roles within the SDP understand their responsibilities in safeguarding learners and striving to achieve the best possible outcomes. The SDP and action plans are finalised by the end of June and shared with all staff in July (Cadoxton Primary School, 2022). 
Funding
In line with the curriculum aspect, stakeholders involved were the phase leaders and members of the SLT and held responsibility for this specific aspect. Their responsibility is to lead curriculum development workshops, hold weekly meetings to evaluate learning journals and provide feedback, both positive and constructive criticism. This aspect is evaluated termly over the three years, during Autumn, Spring, and Summer term. To help ensure progress is made in this aspect there is financial help available as part of the finance grants the school receive. Cadoxton Primary School (2022) outlines they have allocated a professional learning grant of £9,923 to support the development of learners' creativity skills through journaling. This grant will provide staff with opportunities for professional learning training to enhance their knowledge and understanding, enabling effective implementation of the Curriculum for Wales 2022. Brundrett and Duncan (2011) explains having professional learning opportunities is important for staff to ensure they are continuously learning and are consistently up to date with the relevant knowledge they require to progress and provide enriched learning opportunities for pupils ensuring that learners needs are being met. 
Evidence base and data analysis.
The overall evidence on the SDP to show how they plan to show progress is evident within the monitoring, evaluation and reviewing section of the plan as the school clearly explains progress reviews are implemented regularly. They also explain they measure the progress and data analysis through using a balance of qualitative and quantitively data through research informed enquiry. The benefits of this are by employing a balanced approach that incorporates both quantitative and qualitative data, informed by research-driven inquiry, schools gain a comprehensive understanding of their progress. Quantitative data provides numerical insights into performance measurements. On the other hand, qualitative data, offers rich context and insights into the factors influencing progress. The drawbacks of progress reviews provide only a partial view of ongoing developments and may overlook qualitative aspects of progress that are difficult to quantify. Bruner (1974, p.40) underscores the importance of active learning and knowledge construction through first-hand experiences. He suggests assessing progress should prioritise individuals' engagement in meaningful learning experiences and problem-solving activities, rather than solely relying on standardised tests or progress reviews (Bruner, 1974, p.40). Although, this balanced approach ensures a holistic evaluation of progress, enabling schools to identify areas of success and areas for improvement effectively. Additionally, research-informed inquiry ensures data analysis is grounded in evidence-based practices, enhancing the validity and reliability of findings. Creswell and Clark (2011, p.199) agrees explaining regular progress reviews that incorporate a balanced mix of quantitative and qualitative data through research-informed inquiry empower schools to make informed decisions and drive continuous improvement efforts effectively.
The school reinforces a range of self-evaluation processes to measure progress such as pupil progress reviews and listening to learners. The advantages of listening to learners are it helps understand their experiences and needs, making them feel valued and motivated. Learner feedback can uncover areas for improvement and promote a positive school culture. Cherry (2022) explains Edward Deci and Richard Ryan self-determination theory supports this explaining involving learners in self-evaluation supports these needs by giving them a sense of autonomy and fostering a sense of belonging within the school community.
To showcase data analysis, the school conducts frequent classroom observations to assess educators' practices and gauge the progress of learners' creativity skills within the curriculum. They utilise inquiry journaling as a method to track and evaluate these skills over time. This approach involves systematically collecting and analysing observational data to assess the effectiveness of teaching strategies and the development of students' creativity. By employing classroom observations and inquiry journaling, the school demonstrates a commitment to data-driven decision-making and continuous improvement in fostering creativity among learners. 
Reflection and evaluation 
Reflecting on what the school has done in line with their SDP, they have clearly outlined what their priorities are, how they will self-evaluate and explained who the stakeholders involved are. However, from my perspective if I was to make practical suggestions, I would propose a clearer layout outlining which priorities are critical and how they have been specifically identified. The current SDP document provides brief indicators outlining why certain aspects were selected as priorities. I feel the SDP demonstrates more evidence of how the school intends to assess impact of its self-evaluation process on learners' development and creativity skills than actual evidence of its impact on practice. Also, the columns next to the priorities remain unfilled, which hinders unclear clarification of whether the priorities are on track or not. Another practical suggestion, in alignment with Ludwig von Bertalanffy's systems theory (Mangel, 2006, p.23), suggests employing multiple self-evaluation systems, in addition to the RAG system, could enhance data analysis. By utilising various systems, schools can attain a more thorough comprehension of their performance and progress. These systems could enable schools to assess different aspects of their operations, leading to a more holistic view of strengths and areas for improvement. Moreover, the use of multiple systems allows for triangulation of data, increasing the reliability and validity of the evaluation findings. 
Conclusion 
Through this report I've acquired new knowledge about the SDP, I've learnt about its significance, implementation, and overall impact. This new understanding will profoundly influence my professional journey as I advance in my teaching career. Aligned with professional teaching and leadership standards outlined by the Welsh Government (2019), this report has enhanced my professional learning, collaboration, and pedagogical principles. These areas will be further developed as I gain confidence in my role as a practitioner. Reflecting on this, I've recognised the importance of data-driven decision-making, teamwork with colleagues, and ongoing professional development. Moving ahead, I'll integrate effective strategies identified through the SDP evaluation into my teaching, ensuring they meet teaching and learning standards. Additionally, I'll actively participate in professional learning opportunities to enhance my skills and foster continuous improvement. Collaboration with colleagues will also be prioritised to exchange insights and experiences from SDP reflection, fostering a collaborative culture of school improvement. Through data analysis and reflective practice, I'll monitor learner progress and adapt instructional methods demonstrating my commitment to developing my professional practice.
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