	No
	Objectives
What do I want to learn?

	Actions
What do I need to do?
	Obstacles
What could prevent me from doing this?
	Criteria
How will I know I have reached this goal?
	Support
Who will support me?
	Resources
What will I need?
	Review
How did I do?
	Start
date
	End date

	1
	Improve Welsh Oracy skills.





	Increase my use of everyday incidental Welsh.
	Not having the opportunities or the resources to extend my Welsh vocabulary.
	I will use Welsh where possible. In play, teaching and when completing structured tasks.
	I will receive support from my Welsh Co-Ordinator mentor in my setting.
	I will need access to online resources for pronunciation. I will also use Welsh books and mats that support everyday use.
	TBC
	01/10/23
	01/01/24

	2
	Opportunities to be practical within my newly achieved HLTA status.





	Put myself forward for supply work. Which I would be able to accommodate due to the flexibility of my contracted working hours.
	Minimal supply opportunities or contracts within the setting which need to be prioritized.

	I will develop a new work pattern. Accessing more work on a supply and demand basis. Further enabling me to develop within my HLTA role.  
	I will receive support from my current work setting. Hopefully, in other settings once I have some further experience within the role.
	Communication with the staff office and building a relationship with other settings. Letting agencies know that I am available for work and my availability.
	TBC
	01/10/23
	01/01/24

	3
	Improve my lifestyle habits. 
	Spend time preparing healthier food choices. Allow time to exercise.
	Not being realistic with my time or having the necessary ingredients make healthier food choices.
	I will eat healthier at mealtimes and snack times. I will have allocated time to be able to walk or exercise.
	My family can support me by taking over any responsibilities I may have. My family can also help with food preparation.
	Healthy, whole foods. 
Time management and planning to allow for exercise. 
	TBC
	01/10/23
	01/01/24


Emma Graham 
Personal Development Plan             1st   October 2023




[image: ]The theory of reflective practice
Evidence shows that John Dewey was the root source behind reflective practice. He saw reflection as a great learning tool and saw it to develop and learn from our experiences. According to Iriss, (2007-18) Dewey highlighted the need for reflection within the workplace and saw it as a cycle to enable us to learn and develop. He believed it supported where we found ourselves having difficult experiences.
Later, influenced by John Dewey’s theory on reflection, Donald Schön contributed to the theory, linking it more to professional development and practice. Schön suggested that his contribution of reflection in action and reflection on action worked particularly well in educational settings amongst many other workplace settings.
Analyzing both Dewey and Schön’s thesis, it becomes apparent that Dewey’s ideology suggested rationalism. Schön argues that it comes down to experience. A reflection by Kolb (2015) states, initially  theories were warped by rationlism, Kolb now offers acknowledgment for the need for experiences as a valuable resource.







Schons theory was to support practitioners in learning and change, especially through reflective practice.

What is reflection and reflective practice?
Reflection is a time to think deeply about how a task has been executed. This could be personal or professional. What could be done better? What could be changed? How can this be changed? Who can support?
This is the ability to think about steps so that the practitioner can deliver continuous, effective learning. Being reflective within our practice also means that we need to be critical in our thinking, being honest with ourselves and remain open to constructive criticism from others. It is an understanding that as the practitioner may not get it right all the time, still, recognizing strengths and developing in the areas that need to improve. Lindon and Trodd (2016) agree that as professionals within the early years sector, reflection is imperative within our practice.

Why is reflective practice important to Early Years practice?
The early years sector is continuously making progress and developing. A breadth of influences and new ideas to draw upon. Consequently, allowing opportunities for practitioners to further develop and reflect on experiences and practice.  Hallett (2016) agrees that reflective practice is essential for early years practitioners to ensure improved experiences for children and families. When the practitioners are active in reflective practice, there can be conscious, informed decisions about whether work is successful or not. 
A study of Schön (2016) shows two types of reflective practice. These being reflection in action and reflection on action. As early years practitioners this encourages amelioration, to develop and perfect an experience or activity. 

Kolb's model allows us to see reflection as a continual learning cycle within practice. Being a reflective practitioner, this cycle continues, starting again when the concrete experience (from the changes you made) then moves around the model, changes are made from reflective observation and abstract conceptualization then becomes the concrete experience.  The cycle continues. 
Each of these elements play an important role within our reflections. In turn making successful, reflective practitioners and supporting children and families in the best way possible.


  

[image: ]Gibbs’ Reflective Learning Cycle.
Kolb’s Experiential Learning Cycle.


Figure 3.1 Structural Dimensions Underlying the Process of Experiential Learning and the Resulting Basic Knowledge Forms. ( Source: Kolb,2015) 

[image: A diagram of a reflective learning cycle][image: A diagram of a reflective learning cycle](Source: University of Hull, 2023)
Through examination of Gibbs and Kolb’s learning cycles it is visible that both are influential tools used to adopt a deeper understanding of our experiences. 
It can be noted, looking at the images they display as being different, with Kolb presenting four stages and Gibbs, six stages. Kolb proposed his learning cycle for those in educational settings to evaluate teachings and progression development. Kolb’s theory mainly focuses on the mental operations of the learner. Kolb (2015) discusses four different learning styles within the cycle, these are fundamental constituents for elevated levels of cognitive process. (Shown in Figure 3.1) Kolb’s cycle allows identification of learning technique and adaptations to support implementation into practice. Linked in (2023) argues that Kolb’s cycle can prove somewhat time consuming and can bring challenges when reflecting with objectivity.
Initially influenced by Kolb, Gibb concocted a reflective learning cycle that would build upon learning from experiences. Gibbs’ cycle supports experiences which will be repeated, encouraging the learner to improve each time the activity or experience is implemented. It allows the practitioner to understand the part they played in the experience and explore ways to improve.  The Gibbs cycle of reflection is one that proves popular, however, 
Fallin (2021) believes the cycle does not give enough scope to allow connections to be made in new experiences or events. He argues that it also fails to give much opportunity to allow for critical thinking which is an essential skill needed in reflection.

In reviewing reflective practice, it is clearly perceptible that reflection is a key part in our professional development. Within the profession, reflection should be adopted in a way that supports our learning and allows the practitioner to implement best practice. Furthermore, allowing the practitioner to critically evaluate strengths and weaknesses, enabling intrinsic motivation to develop in areas that will enhance learning and the care given to children and families.
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As a professional within the early years and education sector it is important that professional conduct is displayed, a manner that others see the practitioner as respectful. According to Cribb and Gewirtz (2015), the concept of professionalism is intricate and hotly debated, yet it is vital to many different areas. It can motivate people by serving as a reminder of the importance of occupational knowledge and workplace ideals. However, ‘professional work’ should not be confused with professionalism.
Professionalism in practice stands for much more than what is on the surface. Being professional is not just about wearing smart clothes, it is about the actions, attitudes and passion attributed to the role. As early childhood educators, tasks are administered by exhibiting in-depth professional knowledge, competence, pertinent skills and attributes, values, and beliefs within a framework of established standards. These standards are stated in policy and procedure guidelines within the workplace. In the role of early years practitioners, the retention of professional integrity strengthens identity and develops core values, thus developing professional relationships with children and families.
 It is vital that educators are passionate about the role and the children supported. In an article, Chalke (2013) agrees the need for a genuine like and interest in children. In examining personal values and attributes to a role within education, there are fundamentals that should take priority and are necessary in supporting children and families.

            Integrity shows a strong commitment to moral and ethical principles and values ​​such as honesty, trustworthiness and reliability. To establish trust when working with children and families, being honest is crucial. Relationships are built on trust, it permits vulnerability without being defensive. Children in the care of professionals should feel safe, and the child’s and family’s needs must be met. Children's parent/carer should have faith that the environment and the practitioner will uphold their duty of care to the children. This is important so children feel safe, and parents trust that the child won't be harmed or violated while in the practitioner's care. Integrity gives the family and children a sense of security.
 Empathy and sensitivity to others' needs are essential components of the practitioner's role. This will help relationships with children and families, it offers a way to relate even if there is trouble comprehending how something is making them feel. Practitioners must avoid passing judgment or making assumptions, doing so could sour the working relationship and make it difficult for children and families to confide in the practitioner. Hodgkins (2022) stated that working with parents and families requires the use of empathy, which is a crucial skill. Empathy is not just important when working with young children.
 The social and emotional growth of children can be helped by empathy. The practitioner should model this principle when supporting the children for them to also learn empathy. To improve communication and solve any issues, empathy is key in a relationship with children. This encourages communication and can give insight to any behavior that is being displayed.
Fairness is a value that is essential to the practitioner's role. To support each child and family’s unique needs, the professional must be seen to be practicing inclusively and treating children and families fairly.
 Parties shall respect and ensure the rights set forth in the present Convention to each child within their jurisdiction without discrimination of any kind, irrespective of the child's or his or her parent's or legal guardian's race, colour, sex, language, religion, political or other opinion, national, ethnic or social origin, property, disability, birth or other status.  (UNICEF, The United Nations Convention on the Rights of the Child (1989) Article 2.1)
This clearly encompasses more than just treating children and families equally in the practitioner's role. It is important to consider each person's needs separately and respond to them and their identities fairly. This gives the children opportunity to reach their potential. Article 29 (1a) of the United Nations Convention to the Rights of the child (1989) agrees that all children have the right to develop “personality, talents, mental and physical abilities to their full potential.”
Practitioners must understand that a variety of social, cultural, and economic factors could present obstacles for children and families. It is crucial that we provide fair support so that they can seize opportunities for success when they present themselves. According to Hong et al (2022) research shows that empathy plays a significant role in determining an individual's ethical value. Practitioners’ sense of moral responsibility and propensity to treat children fairly may increase because of empathy.
Effective communication is a key element in the role of the practitioner. This helps to develop effective interaction between children and families, work colleagues and other professionals. Active listening is a crucial component of effective communication; it calls for you to pay close attention to what someone is saying, comprehend it, and then respond to it, consider it, and remember it. Active listening also involves observing body language, tone and facial expression. The conversation is maintained as a result between speaker and listener. It is important to maintain good eye contact and not interrupt the speaker. Once the speaker has stopped, only then should a response be made, if necessary. Good communication skills include the use of tone, facial expression and body language. These can also give indication of how we may be feeling and reacting to what is being said. It is important that we do not step into the personal space of a person when being spoken to, this could cause an uncomfortable feeling. WJEC and CBAC Ltd (2019) agrees that a person may feel uncomfortable if a practitioner stands too close to them, but a practitioner who stands too far away may come across as uninterested. If the person being spoken to is a child, the practitioner should sit down or crouch down to the level of the child to make them feel more comfortable.
When listening, a practitioner must make sure they are not showing any signs of bias or judgment, an example of this could be a frown, folded arms or stepping away from the person speaking. Whether the speaker is a child, a parent or caregiver, this may leave a bad impression. Leaving feelings of guilt or shame about what was said or done as a result. The practitioner should always remain respectful and professional.
It is good practice to take linguistic or cultural barriers into account when speaking with children, parents and other caregivers. This may have an impact on how we provide and receive information. If there is a language barrier, the practitioner can use hand gestures, body language, and images to help communicate as well as enlist the help of an interpreter. As always, communication should be easy for both parties, demonstrating friendliness, sincerity, and concern for the situation. In turn, effective communication can support and develop relationships with all those involved.
 Maintaining confidentiality whilst communicating is essential. Confidentiality is keeping information private unless it is necessary to share. This establishes trust within the relationship of the parent/carer or child and the practitioner. However, the practitioner should communicate to the speaker if anything is shared that would worry the practitioner, an example of this is if a child or their parent/carer was at risk of harm or was experiencing harm. Article 19 (1) of the United Nations Convention to the Rights of the child (1989) agrees that practitioners, and all involved in the care of the child should protect the child from all forms of abuse including, “physical abuse, emotional abuse, sexual abuse, neglect or negligent treatment.” This information would need to be passed on to the safeguarding officer as it is a concern that would need to be investigated, this to support and protect the child or parent/carer.
It is important to listen carefully to the child or parent/carer in this situation so that the correct information is retained. It is extremely important to listen carefully and not to feed words. An example of this would be trying to encourage the person to talk but putting words into their mouth by doing this. This can cause confusion. Any information given needs to be clear and in the words of the person making the disclosure. Communication within safeguarding is essential as there may be outside agencies with which the information needs to be shared such as a social worker, who may or may not already be supporting the child, or police officer. This will need to be documented as a means of communication for those who are involved with the child and family.
 Such protective measures should, as appropriate, include effective procedures for the establishment to provide necessary support for the child and those who have care of the child, as well as other forms of prevention and for identification, reporting, referral, investigation, treatment and follow up of instances of child maltreatment described heretofore, and, as appropriate, for judicial involvement. 
(UNICEF, The United Nations Convention to the Rights of the child (1989) Article 19.2)
It is crucial in these instances that practitioners follow protocol for the setting. Communication needs to be concise, and reports made to the appropriate, named safeguarding officer.
In Wales a new curriculum has been introduced. This focuses on the Four Purposes; each purpose has areas for progression, these are descriptions of learning which provide guidance on how learners should progress within each statement, progress can then be identified through assessment, and allows practitioners to plan learning and teaching. The practitioner will observe the children in the environment. This is done to track the children’s development and see how their knowledge and skills are growing. Every day, practitioners will observe, which helps with future planning. This can be seen, for instance, when a child sits down to finish a mathematical task in a group, the practitioner watches the child and notices the child is struggling with the task. The child would receive support from the practitioner by visual aids and manipulatives. Still, the task is proving challenging. The practitioner modifies the task to meet the needs of the individual. After modifying the task, the child is starting to comprehend the idea and has completed the task. By sharing this information with the teacher, the practitioner would enable a review of the activity during planning to further enhance the skill.
  Assessment is key to supporting ‘deep’ learning and should be used to identify whether learners need to consolidate their learning, whether further support is needed and the next steps for learners’ progress.  (Welsh Government,2021, p.8)
 Even though observations do not always need to be documented, it is still important to keep the team informed so that the skill can be reviewed in future planning and, ideally, help the person solidify and embed the main goal. Observation is a form of assessment for learning and should be carried out across all areas of learning, even down to spontaneity in play, pupil voice and listening to learners. The Welsh Assembly Government (2019) concurs that this is crucial since, by listening to children's speech, practitioners can discover a great deal about their level of understanding and learning. 
[bookmark: _Hlk149425100]When observing children, practitioners should be aware that recurring issues may indicate a need for further support in that specific area. Thus, possibly identifying an additional learning need. Again, communication is important as this would need to be highlighted with the ALNco and communication with outside agencies should difficulty be apparent across many areas of development and all internal interventions and recommendations have been exhausted. 
In considering all the findings it is evident that Practitioners must possess extensive knowledge to facilitate a child's development, ensuring their well-being and influencing their journey. They must understand the child's current stage and provide appropriate experiences and support. Practitioners must ensure child safety, maintain excellent communication with children, parents, staff, and external agencies, and understand that every child progresses at their own pace.
Children do not lose their human rights by virtue of passing through the school gates. Thus, for example, education must be provided in a way that respects the inherent dignity of the child and enables the child to express his or her views freely in accordance with article 12 (1) and to participate in school life. (Committee on the Rights of the Child, (2001) General Comment on 'The Aims of Education.’)
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