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Inclusive Leadership 
Reflective Portfolio (4000 words)

Within this assignment I will be reflecting on what ‘inclusive leadership’ is within the workplace, how it is outworked within the family lives we are caring for and supporting, and some of the barriers we can face with being inclusive. I will be looking at in depth the policy ‘An Anti-Racist Wales: The Race Equality Action Plan for Wales (2021)’ and evaluating the barriers to implementing it into EY’s settings. Finally, a personal blog is written on the inclusive leader promoting inclusion of diversity within the EY’s setting specifically through family inclusion and partnership working.


1.Critically evaluate the experience of the role of the inclusive leader in your chosen scenario. This must include working with children, families, professionals and communities. Consider the issues that may have provided opportunities or barriers to inclusive leadership to each area (2500 words).


What is inclusive leadership and why is it important?

Inclusive leadership is foundational for any group of people to succeed, whether that be workplaces, communities and organisations to name a few states Ferdman, Prime and Riggio (2020).  Furthermore, it brings about strength and trust within a team of people (Campfire, 2022). Equity for all is at the forefront for any inclusive leader, encouraging everybody’s talents and unique skills and contributions, whilst supporting individual’s personal and professional development and growth (Ashikali et al, 2020). Thus, giving space and time for all to achieve their full potential (Andrews and Ashworth, 2015). Furthermore, there will be a sense of belonging and value shared by all through inclusive practices, through leaders learning about individuals’ lives, families, backgrounds, core values and personalities (Leroy et al, 2022). According to Rodd (2013) inclusive leaders work together with their team rather than push power and hierarchy onto them. It is a reciprocal and trusted working relationship experienced by all, not dependent on titles and level of experience. Diversity within teams is seen as positive, and according to Groysberg and Connolly (2013) it sharpens a team by increasing levels of creativity and innovation. 

The same can be said about the children in our care also, in that inclusive practices view each child as unique, through learning their personalities, skill sets, and individual needs (Agbenyega and Klibthong, 2022). According to PACEY (2023) it is vital inclusive leaders treat all children and families with respect by supporting them regardless of their background, ethnicity, language, gender, socio-economic backgrounds and disabilities. Providing space for culture to shine, not just through a token gesture but getting to know the families personally, will give them a sense of belonging, ownership, and confidence in who they are and where they are from (McGeary, 2021).

Scenario:
This scenario is based on a 6-year-old girl named Maisie. Maisie has been in her current school for two years since starting nursery and is now halfway through Reception. Maisie has one older sibling who has just started secondary school and they both live with their dad in the family home. Mum passed away 2 months ago due to cancer, which has catapulted Dad into all childcare and family responsibilities, however, he is understandably finding this difficult due to dealing with his own grief and is now experiencing new stress with having to finish his full-time paid job. Dad has a nervous domineer and is quiet, isolating himself on school pick up by dropping off and picking up 5 minutes late when most other parents have already left. Maisie’s class teacher has noticed dad’s mood dipping since his wife passed away and can see he is looking very tired. She is concerned for Maisie as she is quieter than usual and is showing very little emotion since her mum’s passing. The inclusive practitioner realizes there’s a need for pupil and family support through varied interventions.

Children and families:
The death of a parent is a traumatic experience states Li (2023). According to Child Bereavement UK (2023) a parent of a dependent child dies every 2 minutes in the UK. Because of this it is vital Early Years professionals are inclusive and up to date with knowledge on the topic of bereavement and know the support and strategies that are available to sign post children and families in their care (Johnson, 2005). According to Yopp et al (2014) children experiencing early parental loss are at greater risk of developing depression, anxiety and poor academic results. This is why early intervention is important.

Bereaved children need as much normality at school as possible (Child bereavement UK, 2023). Their home life will have changed drastically, and young children can feel overwhelmed with needing to deal with a grieving family (Lawrence, Jones and Boles, 2022) and adjust to the loss of a main caregiver (Marshall et al, 2020). Maisie will need security and continuity from her class teacher. It is important that the inclusive leader is proactive by gently and sensitively having group and class discussions revolving the topic of bereavement, and even read simple stories and poems that teach the whole class rather than isolating the one bereaved child out (Winston’s Wish, 2019). Regular conversations with Maisie regarding how she might be feeling and showing her a consistent listening ear can also give way for her to feel trust and safety (Child Bereavement UK, 2023).

The school counsellor is made aware of Maisie’s family situation and has been integrated into class routine three mornings a week, giving time for her to become familiar with the entire class, but particularly for Maisie to have support in a less official way. Maisie has developed a level of trust with the counsellor through play and simple conversation (Ackerman, 2018). According to NHS (2023) open, honest conversation with children about the death of a loved one can encourage them to speak about personal feelings whilst avoiding confusion. This can stimulate healthy, normal development in children says Ehmke (2022). Now that a connection has been made over several weeks, the counsellor has contacted dad to consent for regular, official counselling sessions to be had with Maisie. According to Relate-Bournemouth (no date) consent for counselling is necessary when offering to younger children. The counsellor also sign-posts dad to a family counsellor outside of school, sensitively encouraging the need to speak about grief, personal feelings, and the stress that comes with a Bereavement (Care for the Family, 2023). Dad is willing to pursue this. The inclusive leader would regularly communicate with Maisie, the counsellor and dad concerning Maisie’s development and progression in dealing with the death of her mother.

The inclusive leader is aware of dad in this scenario. According to French (2018) single fathers can feel increasingly lonely, contributing to a higher risk of premature mortality than that of single mothers. This can be due to a lack of social connections, disruptive sleep, high stress and weakened immune systems (Sandler, Wolchik, and Ayers, 2008). Widowed parents are adapting to being the sole caregiver, aiding their children with emotional support aswell as dealing with their own grief (Yopp and Rosenstein, 2012). To help dad build friendships and connections, the inclusive leader, Maisie’s teacher, decides to hold a father-child stay and play session in class, weekly for 12 weeks. Research shows that men are less likely to seek and receive support from others than that of women due to feeling uncomfortable states Yopp et al (2014), and men can also shy away from asking for help and support due to their perceived idea that it is a sign of weakness (Isaiah, 2017). The inclusive leader is knowledgeable of this research and is proactive in reducing the stigma surrounding men needing help and support, particularly as grieving in isolation can be more damaging psychologically for both dad and children in the long run (McKenzie et al, 2018 and Ferry, 2013). Several father’s sign up to this with varying backgrounds and current situations, making discussion times richer due to the diversity in the group (Marsiglio, Day, and Lamb, 2000)


Professionals:
Maisie’s teacher has referred this family to a local charity called Baranardo’s. They have many services available for them including grief support, mental health and wellbeing support, family support and finance support (Barnardo’s, 2023). A project worker from the Barnardo’s team would come in to visit Maisie on a weekly basis to talk through topics such as grief and emotions, following her que for how long the session will last. They would talk primarily about the death of her mother whilst asking questions that will keep the good memories alive (Barnardo’s 2020). The project worker can also tie this service in with family support, and sibling support creating inclusivity and a coherence to the work and support being done (Barnardo’s, 2023a). They could also have family sessions at home to encourage open conversation with everyone in the family regarding the death of their mother and his wife (Barnardo’s, 2023b). Open conversation had with such support workers can give clear understanding of what dad’s struggles might be and specific support he might need. The inclusive leader also gets in touch with the older sibling’s school to talk through what support Maisie is having, asking if they too would like to have the same Barnardo’s support worker visit to work alongside her brother. It is important all children and family members are supported during such a difficult time, and that each person is noticed and cared for. According to Davies et al (2013) this is an effective family-centred approach.

It was advised that dad contact Citizen’s Advice (2023) regarding financial support. This organisation covers topics such as work, benefits, housing, family, finances and health. It is an independent, impartial organisation offering free, confidential advice via telephone and in-person consoltations. According to Citizen’s Advice (2023) they can solve problems for 75% of the families they advise regarding family and finances. Because the inclusive leader has been made aware through Maisie that dad has stopped working due to mum dying, she knows there could be a need for family and financial advice to take place. Family care and support through the Marie Curie organisation was also made available to help with advising regarding death, finances and family counselling (Marie Curie, 2023). Additionally, due to the complicated factors surrounding this scenario, it may be helpful to advise dad to meet with a financial counsellor also. According to Holkar (2019) 1 in 100 people (1%) attempt suicide each year, however this increases to 3% when financial pressures are increased. It is important the inclusive leader understand such statistics and has open conversation regarding the need for support when dealing with financial worries through professional, financial counselling and financial advice. Often, men do not want to ask for help due to feeling uncomfortable and fearing what people might think of them, however problems can get worst if not addressed (Men’s Group, 2023).

Communities:
According to Welsh Government (2009) schools play an important role within its community. Not only do community-focused schools educate pupils of varying ages and create community togetherness with school parents, but they also reach out to the wider community around them. This can be done by providing varied, specific services and activities to suit the needs of the community outside of school hours (Welsh Government, 2022). Community-focused schools are seen as community investments, knowing that the time, resources and finances spent will later better the futures of children, young people and adults within their locality. According to Miles (2022) this approach aims to support communities to be thriving, empowered and connected, through effective partnership-working with other services. This aligns with the four purposes of the New Curriculum for Wales (Welsh Government, 2023) in creating space for children to become ambitious, capable learners, enterprising, creative contributors, ethically informed citizens, and healthy, confident individuals. These core purposes too can be encouraged within the school families and wider community.

Maisie’s school decides to partner with an organisation called Care for the Family (2023) who have specially trained workers in dealing with supporting families with bereavement of all kinds; widowed young adults, bereaved parent, bereaved siblings, and Stillbirth to name a few. These bereavement specialists are available to do community group work – hoping that it will combat the sense of loneliness and feelings that nobody understands. This group work can provide opportunities for meeting others dealing with a similar situation, peer support, whilst remembering good memories and sharing experiences with one another in a confidential manner (Children Bereavement Network, 2023). This can be helpful when dealing with grief. It also allows for time and space for both adults and children to talk openly about how they are really feeling, which will hopefully bring some clarity and understanding to the family involved (NHS, 2023). However, it is important to remember that bereavement support groups could feel overwhelming and discouraging for some says Haley (2015). This could be due to the heightened emotions of those around them and the different levels of grief in the room.

The inclusive leader, with consent from dad, also contacted their local church, one in which they attended regularly, to discuss in short, the family’s situation asking if there was any potential help they could give. The church pastor let Maisie’s teacher know that they had a food pantry twice a week, in which each person could pay a small amount of money in return for store cupboard goods and some fresh goods also (The Guinness Partnership, 2023). The pastor also made Maisie’s teacher aware that this was available to any families she felt needed it. This included cereals, bread, fresh fruit and vegetables, varied tins, dried pasta, rice etc. According to the Office for National Statistics (2022) food bills across the UK have risen by 16.4% in the past 12 months, forcing many families to opt for using food banks and food pantries to keep food costs at a minimum. This is sensitively reiterated to dad by the inclusive leader, letting him know that these organisations are used by employed and non-employed families. Equity and equality are at the forefront, meaning anyone can access this help. It is important the inclusive leader remembers how deflated and discouraged individuals may feel with needing much support from others when they have been able to cope well and live independently for many years states Skills 4 (2023). Furthermore, showing sensitivity, empathy and being non-judgemental is vital as this will continue to build trust between the family and the inclusive leader (Nakamura and Milner, 2023).


2. Critically evaluate one or two policies and/or professional guidance in Wales that may claim to enable inclusive leadership in EY provision (1000 words).

According to Cambridge Dictionary (2023) policies are ‘a set of ideas or a plan of what to do in particular situations that has been agreed to officially by a group of people, a business organization, a government, or a political party’. Within Early Years, this can be done on a macro level (governmental) and a micro level (workplace specific) states Ferdman (2021) and Caldwell and Mays (2012). However, implementing government policies into EY’s practice can often be made difficult due to non-intentional ignorance and a lack of practical understanding of settings within hierarchical, governmental teams says McLaughlin et al (1987).

There are many forms of racism, however, this section will be evaluating the topic of race and race equality within the Welsh Policy, ‘An Anti-Racist Wales: The Race Equality Action Plan for Wales (2021)’.

According to Drakeford (2021) the Welsh Government have always found the topics of racism and race equality to be profoundly important to them. Not only is the vision to see Welsh, white citizens understand what racism means and what it looks like, but it is to also give time and space for the Black, Asian and Minority Ethnic citizens to live their lives transparently, being proud of their specific life experiences whilst integrating fully into the society they live in (Welsh Government, 2022). However, if this topic of race is so profoundly important to Wales, why has it taken until the year 2021 for the Welsh Government to write up an Action Plan.

Racism, in essence, are the systems, policies, attitudes and behaviours creating discriminatory opportunities and unfair chances for certain people based on their race (Australian Human Rights Commission, no date). However, it is not just a simple thought or action, it has the power to discriminate against, oppress or limit human rights, which is an illegal abomination according to the Human Rights Act (1998) and the Equality Act (2010). Racism can often be seen through harassment, abuse, humiliation, violence and intimidation on all levels and in all ages, whether verbal or non-verbal (Young Minds, 2023 and Childline, no date). According to Diverse Cymru (2023) this has led to Black, Asian and minority ethnic groups living in Wales feeling unwelcomed and unsafe. 

It is important to remind ourselves of the rights of all children, including Article 2 which states ‘being non-discriminatory against all children’, whatever their race, ethnicity and background may be, and Article 4 being the promotion and implementation of this non-discriminatory article (UNCRC, no date). These articles are vital to uphold as Colarossi (2020) states that children by 5 years old are aware of racial traits and stereotypes. Furthermore, children as young as 2 years old can make simple judgements about people’s behaviours based on race says Anna Freud (2023). No children within the Early Years should ever feel discriminated against, but the reality is that currently, they are more aware of the effects of racism than adults think states Harvard University (2023). It is vitally important early years practitioners are trained in and knowledgeable of this subject ‘anti-racism’ so that practitioners are equipped to confidently speak up against it whenever it is seen (Early Education, 2022), whatever the cost.

This policy, ‘An Anti-Racist Wales: The Race Equality Action Plan for Wales (2021)’ realizes there is a need for drastic change in promoting anti-racist behaviour in work places, communities and education, due to the lack of trust felt by many ethnic minority groups because of the lack of law protection and enforcement. The Welsh Government have developed more focused actions for our society to implement as they believe our systems regarding race inequalities is “broken”. To understand this “brokenness” more the Office for National statistics (Goodier, 2023) states that Black people in England and Wales are four times more likely to be murdered than that of white people, Stop Hate UK (2023) states that 43% of hate crimes reported are currently related to race, Urquhart (2022) states that two-thirds of black employees experienced racism in 2021, and according to Marchant (2020) 95% of Black British children have witnessed racist language in education and also feel that teacher’s understanding of race is one of the biggest barrier’s to their academic success. It is disgraceful knowing that our Black children and families within our society are still dealing with racism on a regular basis. 

According to RCSLT (no date) Wales is somewhat pioneering the way regarding anti-racist behaviour in education. It is the first UK country making it mandatory to teach on Black, Asian, Ethnic Minority history and experiences within the New Donaldson Curriculum says Chukwuezi (2023) and Welsh Government (2021), including that of the Early Years sector (Joshi, 2020). However, there are barriers to implementing this well. According to Saha (2018) studies have identified several problems within education, including BAME communities under-represented in senior roles and educational staff teams. This proves there is a need for diversity when recruiting EY’s practitioners. Loomba (2018) states because of the lack in BAME recruitment within our Welsh settings children are not seeing their true selves reflected; race, heritage and history. This could consequently create in children a lack of self-confidence, enthusiasm and ambition due to having nobody to ‘look up to’ that looks and acts like them.

This lack of BAME recruitment within EY’s settings and schools has a dominos effect into what resources are used and what topics might be taught to children states Cifuentes (no date), the current Children’s Commissioner for Wales. She believes that children who see themselves reflected in what they are learning makes fundamental and positive impacts in their lives. Furthermore, this is then affected by the lack of race knowledge and BAME history known by white, British employees, due to the nature of them not living through it directly (University of Bath, 2023). This can make it difficult for white employees to fully understand what racism and black history really is (Medical News Today, no date). It is for this very reason that intensive, regular and thorough training on anti-racism and race equality is paramount for practitioners who are working throughout the EY’s sectors and beyond (Watson, 1988). For us to fully be able to implement this policy ‘An Anti-Racist Wales: The Race Equality Action Plan for Wales (2021)’, we need to combat these barriers thoroughly through understanding what racism and inequality is, where they are outworked, why they are still prevalent, who they are affecting and how. It is our role as white, British people to uphold this policy and fight for the equality of the BAME community within our society.


3. Write a personal blog that highlights your thoughts as to how to promote inclusive leadership in an EY’s setting (500 words).

Inclusive leadership within EY’s must give a sense of belonging to all who are connected whether that be children, parents and staff alike. Inclusivity will be defined and outworked through policies, practices, attitudes and behaviours states Nutbrown (no date), giving way for individuality and heritage to be understood and respected. Within this blog I want to concentrate on the broader view of ‘family inclusion’.

If yours is an ‘all inclusive’ EY setting then you might realise when you look around at your families that there is a huge potential for diversity, individuality and uniqueness within your setting (Turner and Morgan, 2019). Diversity is the representation of differences - different backgrounds, different experiences, differences within knowledge and understanding, different skill sets, different fears and joys, and different values (Goodin, 2004). This is by no means an exhaustive list; however inclusion is allowing for all of these varied differences to be accepted, find belonging and be involved (Workplace, 2023). The inclusive leader sees these differences for what they are and praises them, which gives way for rich learning experiences for all staff, parents and children (Lindon, 2012).

However, how can all these families with all their differences be fully integrated into an EY’s setting? I believe there is a simple answer to this question. We fully engage with and listen attentively to every child and family within our care (Nutbrown and Clough, 2010). This will inevitably broaden our knowledge and understanding as practitioners, removing any pre-conceptions and ignorance towards diversity, whilst learning to be sensitive to their individual needs and interests (Department for Education, 2010). This creates depth of relationship through communication and trust and encourages the continuation of open conversations (Carers Trust, 2021).

This level of communication can be practiced and outworked by having an ‘open-door’ policy states Eatough (2022). This approach, in essence, is allowing parents and carers to visit the setting at any point during their child’s attendance (Stevens, 2003). This allows families to visit the setting whilst session is in play, whether in part or for whole, which gives them time to play with their children, observe the setting and routines, as well as have conversations with practitioners (Davis, 2021). It is important to clarify here that this does not mean an actual open door, as safeguarding all children is paramount within an Early Years setting, and keeping doors locked is important (Nursery World, 2004). 

The concept of an open-door policy might seem daunting and chaotic at first, however settings who have implemented this approach say that parents simply like the freedom of choice and accessibility rather than that of over-staying unnecessarily (Small World Nursery, 2016 and Stevens, 2003). According to South Hill Park Pre-School (2012) both children and families benefit from this approach with children being at the centre of positive parent-partnership working. Parents know their children best (Dunlop, no date) and by working together we can achieve excellent standards through insightful conversations and understanding specific family needs (Small World Nursery, 2016). This, I believe, promotes inclusive leadership within Early Years settings.
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