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Utilising the Entrecomp Framework critically evaluate your own creativity and enterprise and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.

[bookmark: _GoBack]Creativity and enterprise skills are important features of life that should be developed throughout school in order for students to become successful within their future careers (Donaldson, 2015: Galloway et al, 2005). Sander (2017) supports this view, as she believes that future employers will ask their workers to have transferable enterprising and creativity skills more often than other skills. This therefore implies that in order to ensure students are successful within their futures, teachers need to develop their enterprise and creativity skills wherever possible. Currently, the Draft New National Curriculum for Wales emphasises that students need to have experiences and opportunities to develop their enterprise knowledge and their creativity skills (Welsh Government, 2019a). In order to proceed within this discussion, it is essential that clear definitions for enterprise and creativity have been identified. Enterprise can be defined as an ‘application of creative ideas and innovations to practical situations’ (The Quality Assurance Agency for Higher Education, 2012, p.8; Rae, 2007). However, Turner (2002) defines enterprise as incorporating entrepreneurship and employability. Arguably, Turner’s (2002) definition is not sufficient for the purposes of this discussion as it focuses on the use of enterprising skills within entrepreneurship not within education. Thus, the definition that will be used throughout this essay for enterprise skills will be the ability to create and implement new innovative ideas used within personal and working life as proposed by Gillie (2012). Creativity, however, can be difficult to define, as there are many differing views and interpretations of it, for example, Ken Robinson (Magee, 2016) defines creativity as “the process of having original ideas that have value” and doing something with these ideas. In contrast to this, Bruner (1962) believes that to be creative, effective surprise is needed, arguably all of these definitions contain similar attributes. For the purposes of this essay, the definition that will be used when creativity is being referred to will be Education Scotland’s (2013) definition, who identify creativity as a process where the ideas that are created have a value for the learner.

The National Advisory Committee on Creative and Cultural Education (NACCCE, 1999) identified a distinction between “teaching creatively” and “teaching for creativity”. Jeffrey and Craft (2004) recognise, “teaching for creativity” as the methods and approaches for developing learner’s creativity, and “teaching creatively” as using imaginative approaches which make learning interesting. The first section of this discussion will focus on my “teaching creatively” skills, and will result in recommendations and strategies I can use to ensure future lessons are carried out through a more creative approach. Whereas, the second section of this discussion will focus on how I am going to promote learner’s creativity, by “teaching for creativity”. Within this section I will provide methods and approaches I will use to encourage learners to develop their own creative and enterprising skills. 

Section 1: 
Jeffrey and Craft (2001) argue that to teach creatively is to teach effectively, thus supporting the view that teachers need to have some degree of creativity in order to carry out effective lessons. In addition to this, Desailly (2015) believes that in order to enable students to develop their creativity, teachers must first understand their own creativity levels and be able to model this to children. With regards to enterprise skills, Tiernan (2016) emphasises that the role of the teacher is essential and thus their skills should reflect this when they are teaching. Skogen and Sjovoll (2010) suggest that in order for enterprising education to become more effective, teachers should reflect on their own understanding and abilities and use this to strengthen their knowledge for enterprising education. However, it can be argued that these skills may be limited for particular teachers due to their lack of confidence in how they may deliver their lessons, ultimately, if they are unable to deliver the lessons creatively then they may not be effective creative and enterprising educators (Craft, 1997). Therefore, in order to develop my own creativity and enterprising skills I will assess myself using the Entrecomp Framework (Bacigalupo et al., 2016) and from this create personal targets for future practice.

The Entrecomp Framework, ultimately, was designed to bridge the gap between employment and education, which therefore emphasises the importance of educators to acknowledge its existence within schools (Bacigalupo et al, 2016). By providing a clear levelled framework it enables viewers to place themselves within a level, and from this understand how to progress to a higher level within the competence. However, the vast majority of the levels within the framework are aimed towards the progression of entrepreneurship, this is not relevant for the purposes of this discussion as the main focus is upon the development of enterprising and creativity skills. Although, a majority of the framework refers to entrepreneurship, this can be adapted for the development of enterprising and creativity skills for educators, thus making it beneficial for a wide range of people due to its adaptability and flexibility (Bacigalupo et al, 2016). However, it can be argued that this flexibility can have some drawbacks, with reference to the interpretations of each level. This can cause concern as the levels may be interpreted in different ways, thus creating an inaccurate form of assessment as it would need to be assessed for a “best-fit” level. Donaldson (2015) emphasises how this can only provide limited information of someone’s achievement because one aspect may bring the person down a level. In addition to this, I have also come to recognise that the Entrecomp Framework levels have a large difference between, which therefore makes self-assessment slightly challenging as some elements of my own practice fit in with the higher level, this can also cause inconsistencies amongst the levels. With reference to evidencing my capabilities, I have only levelled myself against assessable physical outcomes and achievements, this therefore limits the accuracy of my levels, as some skills may not have physical evidence in place currently. Another limitation to the framework is the wording of some of the level descriptors, these would need to be adapted if a child were to use the framework to assess their own creativity and enterprise skills. Thus, the Entrecomp Framework may not be very effective for the assessment of creativity and enterprise skills of children.

For this self-assessment, I will use the Entrecomp Framework as a starting point for developing both my creativity and my motivation and perseverance competencies as identified within the Entrecomp Framework. I have chosen these competences because research suggests that motivation forms part of the core attributes of a creative person, thus emphasising the need to develop my own motivation (Dacey, Lennon and Lubart, 2000). Hayes (2009) and Hennessey (2010) believe that in order to encourage creativity within the classroom teachers need to motivate their learners as opposed to threaten them. In order to motivate learners to become more creative and enterprising, I must first develop my own motivation. However, Barbot (2016) argues, it is not motivation alone that drives creativity within people, but he argues that it is a combination of things that enable this.

There are five different threads within the Entrecomp Framework that combine together to create the creativity competence, each of these contain different levels of ability which I will use to assess myself. I believe that some of these threads contain similar aspects which may require similar strategies to improve on, therefore some of these threads will be discussed together. The first thread discusses the ability to be ‘curious and open’. Evidence from my Professional Teaching Experience (PTE) suggests that I fit best within Level 2 of this thread, as I have been able to ‘explore new ways to make use of existing resources’ within lessons. This is evidenced within Appendix 1, where I set a task for the learners to create animal paintings without using a paintbrush, I then provided them with a variety of different ‘painting tools’ that are not associated with painting, such as potatoes and carrots. It can be argued that this type of creativity comes from encouraging ‘functional fixedness’ as proposed by Duncker (in Glaveanu, 2015). Duncker (in Glaveanu, 2015) believes that in order to be successful in creativity, a person needs to overcome this. However, I want to increase my ‘curiosity and openness’ further within my teaching and be confident to experiment with my skills in situations that are new to me. This essentially would require me to take more risks within my teaching, although I have proposed risks within my lessons these have not always been carried out. For example, I created a forest school activity for my learners (see Appendix 2), however, due to poor weather I was unable to carry out this lesson, thus preventing me from experiencing teaching within a different learning environment. Biesta (2013) argues that there should always be a degree of risk taking within education and teachers should embrace this within their lessons. In addition to this, Davies et al (2013) and Wood and Ashfield (2008) believe that when a teacher is encouraged to take risks within their lessons, it can enhance not only their own creativity but the student’s creativity too. Heunks (1998) believes that innovation, alongside curiosity, is an important element needed to take-risks. Arguably, a lack of confidence with experimenting with new situations could negatively impact my ability to develop ideas. Currently, I would place myself as a level two for my ‘developing ideas’ thread, evidence from PTE shows that I am able to develop ideas that can create value for others (see Appendix 3). However, in order to progress within this thread, I would need to develop my own innovation and risk-taking skills further. In addition to this, my innovation skills are evidenced to be very weak as I am very cautious and afraid to take risks and experiment with new ideas that I have not used before. Henceforth, I am placing myself as a Level 1 for the innovation thread within the Entrecomp Framework, as I am able to find examples of innovative solutions. This can be shown within some of the lessons that I have done whilst on PTE, for example within Appendix 4, I used an idea that I had found on the internet within my lesson for bee-bots. However, I feel as though the Entrecomp Framework is not effective for assessing one’s innovation skills within education and teaching, as it heavily revolves around entrepreneurship, business and product skills. Thus, in order to gain a deeper understanding of my current innovation level, I used an online test which provided a very detailed and informative set of results on my current innovation level and gave possible progression steps needed to develop (Trendhunter, 2020). The results from the test show that I am very hesitant to try new things and reluctant to move away from my comfort zone, this often restrains me from becoming experiential as a teacher (see Appendix 5). The test revealed that I need to take more chances within my approaches in order to develop, therefore, I will begin to use Eberle’s (1972) SCAMPER model (see Appendix 6) to develop my own risk-taking, innovation and developing ideas threads within my next PTE. This model will enable me to create innovative and creative lesson ideas for my learners (Eberle, 1972), I will use this to develop my divergent thinking during my next PTE. Hussain and Carignan (2016) found that the use of SCAMPER develops students’ creativity a great amount, however, this information may be non-reliable for the purposes of this argument as it discusses the use of the model on learners, as opposed to adults or teachers. Although this is true, this is beneficial to an extent as it can show the impact that the SCAMPER model may have on developing one’s creativity skills. Although this model may be effective for some lessons and activities, this may not always be achievable, this therefore limits the overall effectiveness of it within the classroom. Henceforth, I am aiming to use some of its elements at least once a week within my lessons on my final PTE. In addition to supporting the development of my creativity skills, the SCAMPER model can also be used to enhance my motivation and perseverance skills. Currently, evidence would suggest that I am at an overall Level 2 in Motivation and Perseverance in the Entrecomp Framework, as I am able to learn from previous mistakes and I am beginning to use this to inform future practice. However, in order to progress within this competence even more, I will begin to use the SCAMPER model, alongside good reflective strategies in order to encourage and motivate myself to try new approaches to teaching and provide learners with opportunities to have their lessons delivered through a more creative approach.

The next thread to be assessed from the framework is “defining problems”, I have interpreted this as my ability to recognise and adapt to problems that may arise within the classroom. Currently, I would place myself as a Level 2 as I have been able to explore problems to generate multiple solutions, this can be evidenced from my PTE where I was able to adapt my teaching strategies to suit the needs of different learners with different abilities (see Appendix 7). However, in order to be a successful and creative teacher, I need to develop this by reshaping open ended problems to suit my skills. Arguably, I could achieve this by becoming more flexible and adaptable within my lessons, with regards to structure and how well the lesson is actually going. Craft (1997) argues that a willingness to adapt plans and practice is essential for fostering creativity and becoming a creative practitioner. From one of my PTE observations, it was noted how I was unsuccessful in adapting my lesson to make the learning more accessible for the learners (see Appendix 8), which therefore limits my own creativity as an educator. Arguably, this would not only limit my ability to “define problems”, but it would also limit my ability to achieve a higher level within other threads in the Entrecomp Framework. Currently, within “design value” I am working at a level one as I am able to use objects that produce value within the classroom. For example, I was able to use Numicon to help learners understand the concept of ‘adding on’ within numeracy (see Appendix 9). However, in order to progress I need to develop my skills within adaptation to improve existing products so they meet the learners needs more. Quigley (2016) suggests using an observation from another teacher to provide suggestions on ways to improve and adaptations for next time. Spendlove (2009) also supports the use of this, but he encourages the use of students giving the teacher feedback throughout the lesson. Spendlove (2009) argues that when this is done, it enables the teacher to gain a better understanding of how the students feel about different aspects of the lesson. In addition to this, he also believes that it is essential that feedback is not only given at the end of the lesson, but it should be given throughout. Although this method would enable feedback for adaptability to occur within the lesson, good levels of feedback would only come from students who have trust in their teacher and are able to provide constructive feedback. This would, arguably, be difficult to receive from younger students, therefore, in order for feedback to become successful within a foundation phase setting, adjustments would need to be made to the methods of this approach.

To conclude my personal reflection, it is crucial that teachers need to develop their own creativity and enterprise skills if they want to create learners who are competent in these skills (Skogen and Sjovoll, 2010). Arguably, if a teacher lacks confidence and ability to develop their own creativity and enterprising skills then it would be questionable to assume that they are able to develop learners enterprising and creative skills (Davies, 2000). From my own self-assessment, I have recognised the need to develop my own confidence to enable me to take more risks within the classroom so that I can enable my learners to develop and progress within an engaging and creative learning environment. To achieve this, I will begin to use Eberle’s (1989) SCAMPER model at least once a week to ensure some lessons are more creative and interesting. In addition to this, I will begin to ask for more feedback from my learners and teaching staff with regards to the methods and approaches of my lessons, and use this information to inform future practice which will enable me to make changes and adaptations as necessary to ensure my students are receiving the best possible education which enables them to grow as independent learners who are ready to face the world of work (Miller, 2015).  

Section 2: 
Donaldson (2015) advocates that creativity and enterprise skills should be placed as core themes within the National Curriculum alongside literacy and numeracy, as he believes that they are central features to modern life, and therefore need to be used more within schools. Arguably, these skills are vital in order to be successful in future and current job prospects within the 21st Century, therefore it is essential that schools are providing learners with these opportunities to develop these skills (Welsh Government, 2019a; World Economic Forum, 2016; Henriksen, Mishra and Fisser, 2016). Shaheen (2010) and Wyse and Ferrari (2015) believe that, once learners are equipped with these skills, they will be successful and thus contribute to the economy, and create a prosperous country. In relation to the educational benefits, teaching for creativity and enterprising skills can promote good behaviour and develop self-esteem within the pupils, as it enables learning to occur through an engaging and enjoyable approach (Qualifications and Curriculum Authority, 2005). However, even with all of these benefits, Dobbins (2009) found that the pressures of national testing and inspections mean that creative and enterprising skills are not being developed as much as they should be within education. Nevertheless, it is crucial that creativity and enterprising skills are developed across the curriculum for learners as it can enable learners to develop resilience (Albert, 1996) and enables children to develop their adaptability to new situations (Collard and Looney, 2014). Therefore, to ensure learners are being provided with an education that enables them to become successful in the working world, it is essential that educators give learners opportunities to develop these skills. Henceforth, this section of the discussion will focus on how I will encourage the development of learners' creative and enterprising skills within the classroom.

To exemplify this, I have decided to focus on the development of the student’s ability to ‘be curious’, as mentioned within the Entrecomp Framework (Bacigalupo et al.,2016). Kagan (1972) defines the act of curiosity as being the need to solve uncertainty, therefore, I have decided to illustrate the development process of curiosity through the Humanities Area of Learning and Experience, as stated within the Draft New National Curriculum for Wales (Welsh Government, 2019b). Whilst on PTE, I observed that teachers were often preventing curiosity within the classrooms, as they were focused on the development of other skills and thus pushed curiosity aside. This became evident as I progressed from Reception to a Year 5 class, the teachers began to dissolve any forms of curiosity students expressed in the upper years of Primary School. Pluck and Johnson (2011) argue that curiosity needs to be enabled within the classroom experiences of a child, they believe it is part of human nature as it develops intrinsic motivation which can be used to enhance learning. Therefore, in order to provide my future class with engaging activities that trigger their intrinsic motivation, I will exemplify the development of curiosity through an Enquiry-Based Approach within the Humanities (Welsh Government, 2019b). Grigg and Hughes (2013) argue that an Enquiry-Based Approach enables learners to develop independence and it provides learners with an eagerness to know more about the Humanities as a whole, thus suggesting this is the best possible approach for developing curiosity and creative thinking within the Humanities. 
 
To begin with, enquiry-based learning is often based around a problem or a question that a learner may have (Grigg and Hughes, 2013). Arguably, when this is based around a real-life problem or scenario, both motivation and curiosity are enhanced (Malmia et al., 2019). As this discussion is focusing on developing learners' curiosity within the Humanities, a prompt for the enquiry could be a class visit to a local castle. This provides strong historical, geographical and religious links for the learners to question and explore. Although the learners will be focusing on developing their creativity skills within the Humanities, the approach can be adapted and transferred for different situations, including current real-world problems (Jonassen and Hung, 2008). An Enquiry-Based Learning approach is often not done by teachers this may be because one of the main aspects requires teachers to “let go” of the control and become facilitators of knowledge (Binson, 2009). This can be quite challenging for teachers who lack confidence in their students and in their own teaching as the learning outcomes can often be quite unpredictable and risky (Blundell, 2019). However, in an attempt to reduce the possibility of the pupils going off track, I will use scaffolded questioning and learning strategies to ensure the learners are on track. Vygotsky (1978) supports scaffolded learning as it enables learners to think for themselves and learn more independently, as opposed to relying on the teacher for information. However, in order to be successful, I will need to be careful in my approach because when scaffolding is not done well, the learning can become indispensable (Smidt, 2010). Once this has been done effectively, the learners will be able to think more independently about problems and any interests they may have about the set task (Elton, 2006). In addition to this, the student-led approach can also encourage motivation and curiosity as the students are able to take the learning where they choose, thus resulting in a sense of ownership (Osborne and Dillon, 2008). It does this, by challenging pupils’ current conceptions which can therefore lead to increased curiosity (Timperley et al., 2007; Ofsted, 2015). Although learning through an Enquiry-Based Approach has many different benefits, there are some limitations to it as well. One of which, is the skills required prior to the activities taking place, Byrne, Rietdijk and Cheek (2016) have recognised that in order for this approach to be most effective learners need to have good speaking, listening, turn-taking, decision making and trusting skills in both their peers and themselves. Arguably, when there is a lack of these skills, the learning situation can become challenging and frustrating for both the teacher and the pupils. Therefore, in order to avoid this, I will gradually build learners skills through small group activities prior to the implementation of the approach, as this will enable them to become familiar with a hands-on approach to learning. Once all of these considerations have been addressed, the students will be able to develop their higher-level thinking skills and therefore, deep learning will happen naturally within a controlled and engaging environment that promotes curiosity within all learners (Indraganti, 2018; Crawford, 2000). As well as promoting curiosity within learners, different environments can also offer opportunity for some pupils to take-risks within their own learning through experimentation (Dewett, 2007). 

As mentioned previously, an Enquiry-Based Approach often begins with a problem or a scenario, I have chosen to visit a castle with my learners as an example of developing learners’ curiosity within the Humanities. Amabile (1990) argues that learners' creativity can become excessively enhanced when educators use an environment that encourages exploration and independent work. Dowdell, Gray and Malone (2011) also support the use of a different learning environment to encourage and promote creativity as they offer learners with new surroundings to explore. Scott (2000) argues that enabling learners to explore new learning environments is not usually done by teachers, as they have the perception that creative children are disruptive students. Thus, they will avoid the risk of taking their learners to different learning environments that promote creativity skills, as they fear the learning will become unsuccessful.  However, it is important that educators ignore this “fear” and provide their children with opportunities to explore different environments that encourage and foster creativity and enterprise skills. 

However, it is important to recognise that not all schools will have access to these facilities or resources, therefore this would limit the effectiveness of the approach within these schools (Dillon et al. 2006). Although, this source comes from a secondary school, the reasoning can be quite valid as not all schools are placed near castles thus an alternative solution would need to be created. Instead of a visit, I could bring elements of a castle into the classroom this could be done using digital technologies such as Virtual Reality (VR) goggles, although this may not be as efficient as a visit, it can still provide learners with an understanding of what a castle may hold. However, Strong-Wilson and Ellis (2007) believe that this can also be successful for developing learners' curiosity as the teacher can provide more guidance in their learning. Arguably, this could ultimately limit the effectiveness of the approach as the learners may not be curious about the items within the classroom. Therefore, I will need to ensure I provide the learners with interesting and worthwhile artefacts and observations on VR goggles. By showing the learners a physical item, it can encourage curiosity surrounding the object, it makes the learning more inviting. However, Raath and Golightly (2017) suggest, wherever possible, using an outdoor or a different learning environment as it can promote curiosity further as it is not a familiar environment. Arguably, the success of the approach is ultimately due to the personal interests of each individual, if it is based around a topic that the learners do not enjoy or have any interest towards then the learning can become ineffective (Engel, 2011). This limitation could be avoided if I was to enable the learners to choose their own topic of interest, as this would ensure that they all feel interested in the learning. Lindholm (2018, p.992) argues that enabling children to have personalised control over their learning, allows them to develop ‘maximism’, which he describes as the ‘lightheartedness that characterises’ various things such as fairy tales and children’s books which is something he views as important in creativity. 

Although the Enquiry-Based Approach can be used to develop learners creative thinking and curiosity, Mindham (2005) states that it is important to recognise that no singular approach will provide the best opportunity to develop learners' creativity. Therefore, I am going to exemplify how I could develop learners’ creativity by embedding Habits of Mind within their Humanities lessons (Costa and Kallick, 2000a). Costa and Kallick (2000b) believe that there are sixteen Habits of Mind, they argue that these are visible in all aspects of life as they are the skills and attributes needed to become successful learners and active participants of the world. However, Lucas, Claxton and Spencer (2013) believe that there are five essential Habits of Mind with regards to creativity, these are the following; inquisitive, persistent, imaginative, collaborative and disciplined. Interestingly, the development of these habits can enable the learners to understand how to creatively solve problems that they may encounter. I am going to exemplify how I would develop these Habits of Mind within the Humanities using Roger Van Oech’s (1992) “Whack Pack’s” as prompts. To begin with, Oech’s “Whack Packs” can be used to encourage creative thinking within learners, they consist of four differing colours which each represent the different roles needed within the creative process, these include an explorer, an artist, a judge and a warrior. These cards can be used to encourage learners to think more creatively and question themselves as it encourages divergent thinking (Guastello et al. 1998). Firstly, I would show the learners a small segment of an image, such as a plastic bottle in the sea. They will not be made aware of what the full image could be. From this, I would ask them to use their “whack pack” cards within small groups to try and solve what the full image is, within the groups the learners would assign themselves different roles. Each person would need to focus on their card’s role. This activity could be used as an introduction for a lesson that is based around the environmental impacts that recycling may have on the world. The use of the cards, enable the learners to use some of their creative Habits of Mind to solve a mini-problem. This activity will engage the learner’s curiosity, and it encourages learners to use their inquisitive, imaginative and collaborative Habits of Mind in order to figure out the problem. Although these cards promote creative thinking, sometimes they contradict themselves thus limiting the effectiveness within different scenarios. In addition to this, the activity I have presented would only be effective for older pupils and thus would need to be adapted in order to suit the needs of the younger years.

To conclude, it is essential that learners are encompassed within an environment that supports and facilitates the development of their creativity and enterprising skills (Unsworth, 2001). This environment should be outside of the usual learning area, in order to promote more effective creative thinking skills as the learners will develop a sense of curiosity (Runco, 2014). Throughout this discussion I have made several recommendations to use when completing my final PTE, however, I think a lot of the research I have undertaken has motivated me to use creative methods not just when teaching my students but also in my approaches to new situations. Arguably the future of education is going to be completely different to what it is now, and if the curriculum is ever changing then the teachers and educators need to be adaptable, flexible, creative and enterprising in order to provide the best possible education for learners (Sahlberg, 2009). Through using an Enquiry-Based Learning approach it can enable not only the learners to develop their creativity and enterprise skills, but it can also enable me to develop my own creative thinking and it can also encourage me to use more creative and engaging approaches and methods of teaching any subject. However, I need to be careful with my input when the enquiries take place, in order to ensure learners are learning independently. 
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Your planning is detailed and it is clear what you want to achieve in the lesson. Links to the skills
curriculum are clear and appropriate. The learing objective and success criteria are also
appropriate. Today’s lesson was differentiated to address the different range of abilities and needs
within the class which shows that you are now planning for the whole class rather than for group
activities. You also need to start thinking about how you can ensure that you are planning for

individuals as well as the group. You can plan with a good degree of independence for a range of

effective learning opportunities, including use of indoor and outdoor spaces. (I ERLILES
forest school activity but have not had the opportunity to deliver it yet due to the poor weather
TARGET 1. To start planning activities for the teaching assistant. 2. To incorporate ICT / DCF into your

lessons 3. To plan to enhance an area of the classroom
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52- Knowledge and Understanding

Kelsey has shown that her subject knowledge Is developing, especially in Foundation Phase. She has made sure that her
lessons have been thought about thoroughly and resources well. She has demonstrated effective teaching methods to

impart her knowledge. SIS e g methos he differentiated

Iher approach in lessons to suit the wide range abilities and needs of the children R TSl At

develop her knowledge and understanding of the KS2 curriculum and be fully prepared.
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Skills, Development & Growth for Consistent (& Complacent)

Instinctive Strengths

You find pleasure in successfully seeing a project through from beginning to end. Youire able to
experience this by understanding your organization's strategies and objectives and effectively
executing a plan. You're motivated to become better and more skilled in your craft. You're able to
effectively contribute ideas and expertise where your skills and knowledge are the strongest.

Instinctive Traps

Optimizing processes and methods is integral to overall success, but it can limit your opportunity to
grow and evolve. With this approach, you'll be less likely to expand your skill set. Your focus on
mastering your existing skills may result in limiting your opportunities to develop new skills and be
exposed to new areas of your organization.

Next Steps

Challenge yourself to adopt a new approach or strategy on lower-risk projects or assignmernts.
Taking on a project or task outside your immediate skil set wil expose you to new perspectives and
approaches. These can positively influence or change the way you approach your own craft,
making you more cutting-edge and competitive.
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Instinctive Traps

While carefully laid out plans allow you to stay on schedule and improve the chances of a
successful outcome, remember that at times a rigid plan can hinder creativity or out-of-the-box
thinking. Be aware that while you feel a responsibility to consistently deliver high quality resuits, major
breakthroughs often require straying from the traditional path and embracing uncertainty. The
experience of trying something new and failing could benefit you more in the long run, exposing you
1o new lessons and perspectives. Being practical and realistic is key to developing long-term
success, but it can also lead to a lack of creativity and inspiration — two things that could make your
work become routine and you could become potentially stagnant.

Next Steps

While you play an instrumental role in keeping projects on track, be sure to take into account the
“laid back’ style of some of your peers when managing projects. Remember that growth doesn't
happen in your comfort zone, so be sure to stretch and embrace new challenges even if they may
'seem unfamiliar. While work often demands the efficient and successful delivery of a project, don't
overlook the opportunity to brainstorm fresh approaches. Your expertise in camying out a plan and
‘meeting objectives could complement a new idea froma peer, ultimately creating a more
collaborative environment. While your pragmatic approach offers stability, donit let it hinder yourself
from asking "what if' on your next project. a significant element of growth and progress relies on
taking chances and stirring the pot.
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* Targets for improvement and suggested ways forward

The lesson started following a wet lunch break. The pupils came into class and settled quickly,
reading their reading books. You marked the register. The lesson started with activating prior
knowledge from the previous RE lesson on Islam. You praised the pupils for their good answers.
You used a powerpoint on the IWB to guide you through the lesson. You did not give the
impression that you had in-depth understanding of the subject matter. You were too reliant on
the powerpoint as this was evident to me and the puplls. You asked the pupils in each group to
allocate role within the task but maybe you could have asked the pupils to wear sticky labels
with their role written upon it, This would have given them a true purpose within the group and
would have helped you to check that each member of the group was on task and doing what
they should have been doing. Pupils were not aware of what they had to do within the group.
You should have checked on role prior to starting the activity. You had provided resources for
the five groups connected to the 5 pillars. The pupils within the groups did not really know
which pillar they were supposed to be researching. Maybe a label on each table stating their
pillar would have been useful. This would have also reminded you of what each group was
researching as | don't think that this was explicitin the lesson. The sheets provided could also
have been closer linked to the group's specifc pilar rather than each group having the same
photocopied sheets. You could have also put page numbers on the fronts of the books to save
time and to help prevent the pupils from browsing through the books. The class was very noisy
and there were lots of pupils off task during the lesson. You stopped the learning during the
‘main activity to praise the good work of one group but did not make the most of this situation.
You could have read out what they had written and the positive way that the pupils were
Working a5 a group - this would model your expectations. You circulated the class throughout
the lesson, but did not really extend the pupils learning. You should have been questioning the
pupils to develop their thinking and learning. TARGET 1. To ensure that you really think about
how the lesson is going to run -anticipating what each group would need and what the pit falls
might be, in principle, this could look like an easy lesson but group work takes a great deal of
o ensure that your subject knowledge is consistently strong to help you to be confident in

the delivery of your introductions and lessons.
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‘The teacher wil ask the pupils,
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