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A qualitative report using thematic analysis on teaching assistants’ experiences working with children with ADHD.
Abstract 
It is important to explore the experiences of educational professionals who work with children with ADHD to find out what factors impact their ability to carry out their role. While there is a reasonable amount of research in existence that explores teachers' experiences of working with children with ADHD, little research has explored the experiences of teaching assistants who support children with ADHD. This study focuses on the experiences of teaching assistants who support children with ADHD and the factors that can either facilitate or hinder their role. Teaching assistants were interviewed, and then a thematic analysis was carried out in order to develop themes that capture the experiences of teaching assistants. It was clear from the analysis that the main factor that can either facilitate or hinder the role of a teaching assistant is the level of support that is received. It was also obvious from the analysis that much improvement is needed in the education and training of ADHD to improve the experience of working with children with ADHD. 
Introduction 
Children with ADHD experience difficulty in managing their attention and emotions, and can struggle with impulsivity and hyperactivity, leading to challenging behaviour (Re and Capodieci, 2020; Centre for Educational Neuroscience, 2021). Therefore, researchers have aimed to investigate the experiences of educators within the UK regarding the management of ADHD within a school setting. Moore et al. (2017) conducted a study that particularly focused on the way that educators react to ADHD behaviours, and the barriers and facilitators to their reactions. Participants in the study consisted of educators who had experience working with children with ADHD. The researchers used focus groups and interviews to gather their data and then conducted a thematic analysis. The results of their study indicated that there were many different methods used by educators when working with children with ADHD, such as changes made to the classroom, individual support, pupil passports, exercise, positive reinforcement, and personalised timetables. The chosen strategies used to manage ADHD within classrooms were often inclusive and person-centred, and used to reduce the likelihood of ADHD children leaving/being removed from the main school teaching. The factors addressed as either helping or hindering the management of ADHD included person-centred practice, inclusivity and broad strategies, medication, labelling, and positive relationships (Moore et al., 2017). 
Toye et al. (2019) intended to explore the way in which knowledge and stigma can impact upon individuals’ perceptions of inclusive practice. It was thought that an individual’s knowledge would form the basis of their attitudes towards inclusion, but that the attitudes could be influenced by stigma. The research was conducted among professionals working within primary schools in Scotland, focusing on classroom teachers, teaching assistants, school managers, and school-based educational psychologists. The results suggested that the group that had the highest amounts of positive attitudes towards people with ADHD, and the least stigmatised attitudes, was the educational psychologists. It was also found that teaching assistants held the most stigma-informed attitudes towards ADHD. There was also a relationship between knowledge and attitudes towards inclusion, in that the more knowledge an individual had about ADHD, the more positive their attitudes towards inclusion were. Attitudes, stigma, and knowledge were found to be significantly different between professions. The findings suggest that there is a link between a person’s knowledge and stigma when considering inclusivity for people with ADHD (Toye et al., 2019). Stigma is clearly a problem when working with children with ADHD. Within a study conducted by Russell et al. (2019), educational practitioners shared their perceptions of home environments for children with ADHD, which consisted of isolation, inconsistent parenting and psychosocial adversity. According to the findings, educational practitioners believe that the relationships children have with their parents, as well as the individual’s mental health and social environment, could negatively impact the behaviour of children with ADHD (Russell et al., 2019). 
Interestingly, Moore et al. (2016) conducted a systematic review of pre-existing research to explore the different attitudes towards ADHD and the experiences of school-based, non-pharmacological interventions for ADHD. The researchers found that there were an abundance of factors that impacted the participants' experiences of using non-pharmacological interventions for ADHD within classrooms. It was, however, clear from the findings that any interventions used needed to be flexible and personalised to the specific child's needs. It was highlighted that the amount of support received after the intervention, as well as positive relationships, were paramount for the intervention to be successful. However, the use of an intervention was found to possibly cause stigma for children with ADHD. It was also highlighted within the study that any interventions that involve removing the child with ADHD from their regular classroom could be problematic (Moore et al., 2016). Yet, research conducted by Mohr-Jensen et al. (2019) that aimed to explore the existing knowledge of strategies for supporting children with ADHD among teachers of both primary and secondary schools, found that the majority of teachers can identify ADHD symptoms and were aware of effective interventions that could be used within classrooms, the level of knowledge about other factors and treatment options was inconsistent between participants. The main factors that could have positively influenced knowledge of ADHD involved postgraduate education as well as experience of working with children with ADHD. It was also highlighted in the study that teachers commonly felt that they needed to improve their ADHD knowledge (Mohr-Jensen et al., 2019). Therefore, these findings suggest that experiences of working with children with ADHD can differ greatly, with teachers expressing gaps in understanding and knowledge regarding ADHD. 
A study carried out by Alfageer et al. (2018) intended to explore primary school teachers' knowledge of ADHD, as well as their background education or training and attitudes towards ADHD. Researchers conducted a cross-sectional study of a large sample of teachers due to the use of surveys, with participants all having a minimum of three years of experience as teachers. The researchers found that participants who had attended training about ADHD had increased knowledge of ADHD, and that increased knowledge of ADHD positively impacted attitudes (Alfageer et al., 2018). Clearly, adequate ADHD training has an important impact on experiences of working with children with ADHD. However, there are other factors that can impact teachers who work with children with ADHD. Aldabbagh et al. (2024) explored the experiences of teachers of children with ADHD symptoms. Researchers aimed to find out the impact that teaching children with symptoms of ADHD had on well-being, and what levels of support teachers felt were needed. The study used semi-structured interviews to collect data for a thematic analysis. Participants could only be included in the study if they were working with, or had experience of working with, children with ADHD symptoms between the ages of four and eight years old. The results suggested that one of the main difficulties faced by teachers who work with children who have symptoms of ADHD is the overwhelm that can occur as a result of the challenging behaviour within the classroom. The data collected in the study suggested that, alongside challenging behaviour, teachers also highlighted that they struggle to deal with the way that ADHD behaviours can impact learning and the learning environment. They also faced a lot of demands, which is challenging for them to manage, particularly due to the lack of training and funding available (Aldabbagh et al., 2024). 
There is limited research regarding the experiences of teaching assistants working with children with ADHD. Greenway & Edwards Rees (2020) set out to discover any differences between teachers and teaching assistants regarding their knowledge of and attitudes towards ADHD, and whether such differences were impacted by the type of school setting in which they worked, the level of support they received, as well as their level of experience and training. The researchers also aimed to find out if there was a relationship between levels of knowledge of ADHD and attitudes towards ADHD. Surveys were used to gather the data within the study, followed by the data being analysed as part of a statistical analysis. The results indicated that higher levels of knowledge regarding ADHD and positive attitudes towards ADHD were held by teaching assistants in comparison to teachers. However, both teachers and teaching assistants within the study felt that they did not receive adequate training and that further training was required. According to the results of the study, training in ADHD was found to increase knowledge for teaching assistants, but not teachers (Greenway & Edwards Rees, 2020). These findings differ greatly from those of Toye et al. (2019) and highlight the need for further research to be conducted to explore the experiences and beliefs of teaching assistants who support children with ADHD. Therefore, the current study intends to work towards closing this gap in the literature by using a thematic analysis, based on Braun and Clarke’s (2006, 2013), to explore the experiences of teaching assistants who work with children who have ADHD. Specifically, the research will aim to address the following research questions. First, how do TAs feel about their role working with children with ADHD? Secondly, what do TAs believe facilitates or hinders their work with children with ADHD?
Method 
Participants 
The study collected data from six interviews selected from a larger sample. Within the selected data set were interviews conducted with six female teaching assistants who were between the ages of twenty-two and forty-eight years of age (M = 35.33, SD = 9.83). Their level of experience as a TA varied between one year and fourteen years  (M = 8.67, SD = 4.80). The TAs were reported to be supporting between two and eight children at a time (M = 4, SD = 2.10), and their experience of working with children who have ADHD varied between eight and a half months to ten years (M = 5.07, SD = 3.66).
Data Collection/procedure 
To gather the data, the researcher sent out emails to head teachers within primary schools in West Wales detailing the nature of the study. It was requested that the head teachers distribute the email to all of the TAs working within the school. 
The researcher chose to use semi-structured interviews that included six questions (see Appendix D), which made use of additional prompts that were influenced by pre-existing research regarding ADHD, to help encourage TAs to disclose their experiences of working with children who have ADHD on a one-to-one basis. 
To ensure that data was collected correctly, the researchers used a Dictaphone to record the interviews once gaining consent to do so, while ensuring that the participants were aware that the anonymity of their responses would be maintained. The TAs were given a number to be assigned to them in order to protect their identity. The duration of the interviews ranged from twenty to forty minutes and included questions such as 'In your experience, do you see any barriers to your work with children with ADHD?’. The schedule for the interviews can be requested as needed from the researchers. 
Data Analysis 
The study made use of a purposive sampling procedure, with the data being analysed using thematic analysis based on Braun and Clarke’s (2006, 2013).
Ethical approval was granted via the University’s ethical panel. Informed consent was given to participants via an information sheet in which they were made aware that their participation in the study was voluntary and that they had the right to withdraw at any time. The demographic data that was collected at the start of the interview was minimal in order to maintain confidentiality and anonymity. 
Results 
Codes were created and developed into themes from the data as part of a thematic analysis (Braun and Clarke, 2022). In doing so, the data was analysed multiple times in order to abstract codes and then organising the codes into themes and subthemes that represent the data, while considering the research questions the study aimed to address. As a result, the findings represent the views shared by teaching assistants who work with children with ADHD about their experiences within their job role. 
Themes and subthemes 
Table 1 
Themes and quotes depicting the experiences of working as a TA with children who have ADHD
	Themes 
	Subthemes 
	Quotes 

	Factors that impact upon a TAs ability to support children with ADHD

	Facilitators to working with children with ADHD
	Interview 2 - “On a whole peers were supportive. They would always come and get me, and say so and so is angry out in the yard, so there were very supportive in the sense that they knew to come and get me to help him or if there was a task on in the classroom... On the whole, they were very supportive in supporting him.”
Interview 4 - “His mother is fantastic. I work closely with his mum... I think she understands that I am doing my best for her son, you know, despite not getting fully supported from the school. His mum helps, makes my job much easier, because she supports everything I do and asks if she can do things at home to help.”
Interview 6 - “Luckily, I have a really supportive SENCO. She’s fantastic, she makes sure that we have everything we need for dealing with our everyday role.  Whenever I need someone to chat to about the day that I have had, she is there. She is extremely experienced and seems to have the answer for everything. She is a great support for myself and other TAs at the school.”  

	
	Barriers to working with children with ADHD
	Interview 4 - “It’s the teacher who sometimes undermines me and what I’m doing with him. If they just let me get on with it, you know, get on with sorting his behaviour it would be fine, or better at least. If the teacher does let me sort it out, and let me do it in my own time, you know, calming him down properly, then it’s great.”
Interview 5 - “We don’t get much support. There’s no money for extras, no training, nothing. We are left to get on with it.”

	Day to day experiences of working with children with ADHD
	Benefits of working with children with ADHD
	Interview 1 - “It is a rewarding job, I love it. I get so much satisfaction from seeing children develop.” 
Interview 5 - “Once I started to read up on it and work out the best things to do with this child…it became much easier. My confidence was up and now I feel pretty confident that I know enough to make sure that I am doing my best for the children.”
Interview 6 - “The progress children make is fantastic. That builds up my self-esteem and encourages me that I am doing something right. It makes me very happy when I see that other children include children with ADHD.”

	
	Positive impacts that the role has on children with ADHD
	Interview 2 - “His academic skills improved dramatically.  When I met him he would not stay in the class, he would be in and out, then he might do something then go to the back of the room and play with the iPad.”
Interview 5 - “I worked with one little boy, he struggled socially when I first started with him. Then he blossomed. He was able to stay in the classroom for most of the day, which he hadn’t with his previous LSA.  I think if these kids are given a one-to-one that cares about them and knows what to do with them, then the benefits for them are huge.”

	
	Negative aspects of working as a TA with children with ADHD
	Interview 4 - “I would say the biggest impact emotionally comes from the lack of support from my teacher and Head. That’s frustrating, hard work, I feel in a constant battle with them, a battle that, you know, I’m not going to win. So that is hard and I feel physically exhausted by it.”
Interview 6 - “I feel that I often have to fight the battles for children with ADHD. I often hear other parents comment on the children – and how they shouldn’t be in mainstream school upsetting their kids. Sadly this feeds into their children and they say comments in class which are not helpful and can cause issues.”

	Aspirations for positive changes in the future
	
	Interview 1 - “I just think that everybody in schools needs to have knowledge of ADHD – whether that’s TA, lunch time supervisors, breakfast club staff they all need to go on courses to learn about ADHD”
Interview 3 - “I think the SENCO or ALNCO or even other outside agencies need to come in and give training and speak to the person in charge of the class that this child is going in to and if possible as soon as possible to put these interventions in place as soon as possible to help everybody.”



Discussion 
The study aimed to discover the experiences of teaching assistants that work with children that have ADHD, as well as consider the factors that can either hinder or facilitate their job role. The themes that were extracted from the data highlight the aspects of the teaching assistant’s environment that impact their experiences of supporting with children that have ADHD. In particular, facilitators and barriers, the positives and negatives of the job role, and aspects identified that need to be improved in order to support teaching assistants within their role in the future. 
Factors that impact upon a TAs ability to support children with ADHD
Facilitators to working with children with ADHD
There were many factors that were identified by teaching assistants as facilitators to their role in supporting children with ADHD, the vast majority of which were focused on the level of support received by the superior staff members, family members, and the others students within the school setting. For example, having a supportive SENCO was commonly highlighted as an important facilitator, “Luckily, I have a really supportive SENCO. She’s fantastic, she makes sure that we have everything we need for dealing with our everyday role. Whenever I need someone to chat to about the day that I have had, she is there. She is extremely experienced and seems to have the answer for everything. She is a great support for myself and other TAs at the school” (Interview 6). The participant felt lucky to be supported by someone that had an abundance of knowledge regarding ADHD, which is not surprising when considering previous research that has emphasised the important of knowledge and experience in forming positive attitudes towards ADHD (Alfageer et al., 2018). Extensive research has found teachers to be lacking in knowledge regarding ADHD  (Khademi et al., 2016; Muanprasart et al., 2014; Gonzalez et al., 2009; Tyagi et al., 2013, cited in Alfageer et al., 2018), suggesting that supportive SENCOs are essential for teaching assistants to be able to support children with ADHD effectively. 
Other participants highlighted the important of support from family and peers. “On a whole peers were supportive. They would always come and get me, and say so and so is angry out in the yard, so there were very supportive in the sense that they knew to come and get me to help him or if there was a task on in the classroom... On the whole, they were very supportive in supporting him” (Interview 2). “His mother is fantastic. I work closely with his mum... I think she understands that I am doing my best for her son, you know, despite not getting fully supported from the school. His mum helps, makes my job much easier, because she supports everything I do and asks if she can do things at home to help” (Interview 4). This is interesting when considering previous research that suggests that those lacking in knowledge of ADHD were more likely to hold stigmatised views of ADHD (Toye et al., 2019), suggesting that such supportive attitudes may be a result of working within an environment in which there is a greater understanding of ADHD. 
Barriers to working with children with ADHD
There were a lot of barriers highlighted by the participants in the study, most of which were focused on inadequate support and funding for teaching assistants working with children that have ADHD. “We don’t get much support. There’s no money for extras, no training, nothing. We are left to get on with it” (Interview 5). “It’s the teacher who sometimes undermines me and what I’m doing with him. If they just let me get on with it, you know, get on with sorting his behaviour it would be fine, or better at least. If the teacher does let me sort it out, and let me do it in my own time, you know, calming him down properly, then it’s great” (Interview 4). Previous research has shown that teachers struggle with the overwhelm that can occur as a result of the challenging behaviour within the classroom (Aldabbagh et al., 2024). Previous research suggests that teachers under a lot of stress may be less tolerant of ADHD behaviour and use labels that are stigmatising for children with ADHD, causing a negative impact on children with ADHD (Barabanschikova et al, 2014; Thorn croft, 2006, cited in Aldabbagh et al., 2024). This may explain the lack of support provided by the teachers, if they hold stigmatised views as they are unlikely to provide support and allow the time for the teaching assistant to manage the challenging behaviour. 
Day to day experiences of working with children with ADHD
Benefits of working with children with ADHD
Many of the participants discussed aspects of their job that they enjoyed, with most pointing out the importance of their knowledge of ADHD and how satisfying it was to see the children improve and be able to stay within a mainstream classroom. “Once I started to read up on it and work out the best things to do with this child…it became much easier. My confidence was up and now I feel pretty confident that I know enough to make sure that I am doing my best for the children” (Interview 5).  “It is a rewarding job, I love it. I get so much satisfaction from seeing children develop” (Interview 1). “The progress children make is fantastic. That builds up my self-esteem and encourages me that I am doing something right. It makes me very happy when I see that other children include children with ADHD” (Interview 6). Such attitudes are important in order to reduce the likelihood of the child with ADHD being removed from the classroom. Previous research has indicated that teachers choose to use strategies within the classroom to prevent children with ADHD being removed from the classroom (Moore et al., 2017). However, previous research has suggested that educational practitioners feel that children with ADHD do not belong in regular classes and instead benefit more from specialised learning (Nowacek &amp; Mamlin 2007; Hillman 2011, cited in Moore et al., 2017). This suggests that attitudes vary, and that teaching assistants can hold differing views to the teacher about what is best for children with ADHD.
Positive impacts that the role has on children with ADHD
	Some Participants pointed out the positive impact that they have has on students that the have worked with that have ADHD. “His academic skills improved dramatically.  When I met him he would not stay in the class, he would be in and out, then he might do something then go to the back of the room and play with the iPad” (Interview 2). “I worked with one little boy, he struggled socially when I first started with him. Then he blossomed. He was able to stay in the classroom for most of the day, which he hadn’t with his previous LSA. I think if these kids are given a one-to-one that cares about them and knows what to do with them, then the benefits for them are huge” (Interview 5). The positive impact that teaching assistants can have on students is significant, particularly in supporting them to remain in a mainstream classroom. It has been highlighted in previous research that removing a child with ADHD could cause problems, and that that using interventions to support children with ADHD and building positive relationships is very important (Moore et al., 2016; Lynn et al., 2003, cited in Moore et al., 2016). 
Negative aspects of working as a TA with children with ADHD
	There are of course negative aspects of the job that teaching assistants discussed within the interviews. Of particular importance appeared to be the negative aspects related to not reviewing support from the teacher or having to fight so hard on behalf of the child. “I would say the biggest impact emotionally comes from the lack of support from my teacher and Head. That’s frustrating, hard work, I feel in a constant battle with them, a battle that, you know, I’m not going to win. So that is hard and I feel physically exhausted by it” (Interview 4). “I feel that I often have to fight the battles for children with ADHD. I often hear other parents comment on the children – and how they shouldn’t be in mainstream school upsetting their kids. Sadly this feeds into their children and they say comments in class which are not helpful and can cause issues” (Interview 6). Interestingly, teachers report that they struggle to cope with the impact that ADHD has on the learning environment, particularly as they feel that they require further training in ADHD (Ward et al., 2021; Guerra et al., 2017; Moore et al., 2016, cited in Aldabbagh et al., 2024). This makes sense if teaching assistants are feeling unsupported and if stigmatised views have such an impact on the experiences of supporting children with ADHD. 
Aspirations for positive changes in the future
	It has been clear thus far that many professionals supporting children with ADHD either lack knowledge about ADHD, or are aware of a need for further training. This is also clear from the interviews with teaching assistants within the current study. Many would like training to improve in order to improve many aspects of working as a teaching assistant that supports children with ADHD. “I just think that everybody in schools needs to have knowledge of ADHD – whether that’s TA, lunch time supervisors, breakfast club staff they all need to go on courses to learn about ADHD” (Interview 1). “I think the SENCO or ALNCO or even other outside agencies need to come in and give training and speak to the person in charge of the class that this child is going in to and if possible as soon as possible to put these interventions in place as soon as possible to help everybody” (Interview 3). These views are supported by previous research that has shown that education regarding ADHD had a significant impact on an individuals knowledge of ADHD (Mohr-Jensen et al., 2019), with teachers being unreliable regarding their ability to identify the symptoms of ADHD and refer children appropriately for diagnosis (Quinn et al., 2004; Sciutto et al., 2004, cited in Mohr-Jensen et al., 2019). 
	Overall, there is little doubt that teaching assistants experiences in working with children with ADHD has been substantially impacted by a lack of training and support. Little had been known about teaching assistants experiences in supporting children with ADHD previously, which is concerning when they are the ones closely working with such students. The findings are consistent with much of the previous research that has mostly focused on teachers experiences, with much of the research highlighting the need for better education and training around ADHD. It is important however to consider that the study used a small sample size, and that the participants within the study coming from similar backgrounds, as was the case in the research mentioned by Moore et al. (2017), Aldabbagh et al. (2024), and Russell et al. (2019). Therefore, future research would need to address this issue and conduct a study on a larger scale in order to produce findings that are generalizable. There is however clear need for policy makers to ensure that changes are made to the training and education within ADHD, in order to improve the experiences of teacher, teaching assistants, and children with ADHD. 




 

Table 1 
Themes and quotes depicting the experiences of working as a TA with children that have ADHD

Discussion 
The study aimed to discover the experiences of teaching assistants that work with children that have ADHD, as well as consider the factors that can either hinder or facilitate their job role. The themes that were extracted from the data highlight the aspects of the teaching assistant’s environment that impact their experiences of supporting with children that have ADHD. In particular, facilitators and barriers, the positives and negatives of the job role, and aspects identified that need to be improved in order to support teaching assistants within their role in the future. 
Factors that impact upon a TAs ability to support children with ADHD
Facilitators to working with children with ADHD
There were many factors that were identified by teaching assistants as facilitators to their role in supporting children with ADHD, the vast majority of which were focused on the level of support received by the superior staff members, family members, and the others students within the school setting. For example, having a supportive SENCO was commonly highlighted as an important facilitator, “Luckily, I have a really supportive SENCO. She’s fantastic, she makes sure that we have everything we need for dealing with our everyday role. Whenever I need someone to chat to about the day that I have had, she is there. She is extremely experienced and seems to have the answer for everything. She is a great support for myself and other TAs at the school” (Interview 6). The participant felt lucky to be supported by someone that had an abundance of knowledge regarding ADHD, which is not surprising when considering previous research that has emphasised the important of knowledge and experience in forming positive attitudes towards ADHD (Alfageer et al., 2018). Extensive research has found teachers to be lacking in knowledge regarding ADHD  (Khademi et al., 2016; Muanprasart et al., 2014; Gonzalez et al., 2009; Tyagi et al., 2013, cited in Alfageer et al., 2018), suggesting that supportive SENCOs are essential for teaching assistants to be able to support children with ADHD effectively. 
Other participants highlighted the important of support from family and peers. “On a whole peers were supportive. They would always come and get me, and say so and so is angry out in the yard, so there were very supportive in the sense that they knew to come and get me to help him or if there was a task on in the classroom... On the whole, they were very supportive in supporting him” (Interview 2). “His mother is fantastic. I work closely with his mum... I think she understands that I am doing my best for her son, you know, despite not getting fully supported from the school. His mum helps, makes my job much easier, because she supports everything I do and asks if she can do things at home to help” (Interview 4). This is interesting when considering previous research that suggests that those lacking in knowledge of ADHD were more likely to hold stigmatised views of ADHD (Toye et al., 2019), suggesting that such supportive attitudes may be a result of working within an environment in which there is a greater understanding of ADHD. 
Barriers to working with children with ADHD
There were a lot of barriers highlighted by the participants in the study, most of which were focused on inadequate support and funding for teaching assistants working with children that have ADHD. “We don’t get much support. There’s no money for extras, no training, nothing. We are left to get on with it” (Interview 5). “It’s the teacher who sometimes undermines me and what I’m doing with him. If they just let me get on with it, you know, get on with sorting his behaviour it would be fine, or better at least. If the teacher does let me sort it out, and let me do it in my own time, you know, calming him down properly, then it’s great” (Interview 4). Previous research has shown that teachers struggle with the overwhelm that can occur as a result of the challenging behaviour within the classroom (Aldabbagh et al., 2024). Previous research suggests that teachers under a lot of stress may be less tolerant of ADHD behaviour and use labels that are stigmatising for children with ADHD, causing a negative impact on children with ADHD (Barabanschikova et al, 2014; Thorn croft, 2006, cited in Aldabbagh et al., 2024). This may explain the lack of support provided by the teachers, if they hold stigmatised views as they are unlikely to provide support and allow the time for the teaching assistant to manage the challenging behaviour. 
Day to day experiences of working with children with ADHD
Benefits of working with children with ADHD
Many of the participants discussed aspects of their job that they enjoyed, with most pointing out the importance of their knowledge of ADHD and how satisfying it was to see the children improve and be able to stay within a mainstream classroom. “Once I started to read up on it and work out the best things to do with this child…it became much easier. My confidence was up and now I feel pretty confident that I know enough to make sure that I am doing my best for the children” (Interview 5).  “It is a rewarding job, I love it. I get so much satisfaction from seeing children develop” (Interview 1). “The progress children make is fantastic. That builds up my self-esteem and encourages me that I am doing something right. It makes me very happy when I see that other children include children with ADHD” (Interview 6). Such attitudes are important in order to reduce the likelihood of the child with ADHD being removed from the classroom. Previous research has indicated that teachers choose to use strategies within the classroom to prevent children with ADHD being removed from the classroom (Moore et al., 2017). However, previous research has suggested that educational practitioners feel that children with ADHD do not belong in regular classes and instead benefit more from specialised learning (Nowacek &amp; Mamlin 2007; Hillman 2011, cited in Moore et al., 2017). This suggests that attitudes vary, and that teaching assistants can hold differing views to the teacher about what is best for children with ADHD.
Positive impacts that the role has on children with ADHD
	Some Participants pointed out the positive impact that they have has on students that the have worked with that have ADHD. “His academic skills improved dramatically.  When I met him he would not stay in the class, he would be in and out, then he might do something then go to the back of the room and play with the iPad” (Interview 2). “I worked with one little boy, he struggled socially when I first started with him. Then he blossomed. He was able to stay in the classroom for most of the day, which he hadn’t with his previous LSA. I think if these kids are given a one-to-one that cares about them and knows what to do with them, then the benefits for them are huge” (Interview 5). The positive impact that teaching assistants can have on students is significant, particularly in supporting them to remain in a mainstream classroom. It has been highlighted in previous research that removing a child with ADHD could cause problems, and that that using interventions to support children with ADHD and building positive relationships is very important (Moore et al., 2016; Lynn et al., 2003, cited in Moore et al., 2016). 
Negative aspects of working as a TA with children with ADHD
	There are of course negative aspects of the job that teaching assistants discussed within the interviews. Of particular importance appeared to be the negative aspects related to not reviewing support from the teacher or having to fight so hard on behalf of the child. “I would say the biggest impact emotionally comes from the lack of support from my teacher and Head. That’s frustrating, hard work, I feel in a constant battle with them, a battle that, you know, I’m not going to win. So that is hard and I feel physically exhausted by it” (Interview 4). “I feel that I often have to fight the battles for children with ADHD. I often hear other parents comment on the children – and how they shouldn’t be in mainstream school upsetting their kids. Sadly this feeds into their children and they say comments in class which are not helpful and can cause issues” (Interview 6). Interestingly, teachers report that they struggle to cope with the impact that ADHD has on the learning environment, particularly as they feel that they require further training in ADHD (Ward et al., 2021; Guerra et al., 2017; Moore et al., 2016, cited in Aldabbagh et al., 2024). This makes sense if teaching assistants are feeling unsupported and if stigmatised views have such an impact on the experiences of supporting children with ADHD. 
Aspirations for positive changes in the future
	It has been clear thus far that many professionals supporting children with ADHD either lack knowledge about ADHD, or are aware of a need for further training. This is also clear from the interviews with teaching assistants within the current study. Many would like training to improve in order to improve many aspects of working as a teaching assistant that supports children with ADHD. “I just think that everybody in schools needs to have knowledge of ADHD – whether that’s TA, lunch time supervisors, breakfast club staff they all need to go on courses to learn about ADHD” (Interview 1). “I think the SENCO or ALNCO or even other outside agencies need to come in and give training and speak to the person in charge of the class that this child is going in to and if possible as soon as possible to put these interventions in place as soon as possible to help everybody” (Interview 3). These views are supported by previous research that has shown that education regarding ADHD had a significant impact on an individuals knowledge of ADHD (Mohr-Jensen et al., 2019), with teachers being unreliable regarding their ability to identify the symptoms of ADHD and refer children appropriately for diagnosis (Quinn et al., 2004; Sciutto et al., 2004, cited in Mohr-Jensen et al., 2019). 
	Overall, there is little doubt that teaching assistants experiences in working with children with ADHD has been substantially impacted by a lack of training and support. Little had been known about teaching assistants experiences in supporting children with ADHD previously, which is concerning when they are the ones closely working with such students. The findings are consistent with much of the previous research that has mostly focused on teachers experiences, with much of the research highlighting the need for better education and training around ADHD. It is important however to consider that the study used a small sample size, and that the participants within the study coming from similar backgrounds, as was the case in the research mentioned by Moore et al. (2017), Aldabbagh et al. (2024), and Russell et al. (2019). Therefore, future research would need to address this issue and conduct a study on a larger scale in order to produce findings that are generalizable. There is however clear need for policy makers to ensure that changes are made to the training and education within ADHD, in order to improve the experiences of teacher, teaching assistants, and children with ADHD. 
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Appendices 
Appendix A:
	Transcript
	Initial codes

	1
	Job is rewarding
Positive attitude towards ADHD
Improved patience from experience
Learn skills from supporting children with ADHD
Job is exhausting
Demanding job
Protective of students
Negative social attitudes towards ADHD
Anger towards misconceptions of ADHD
Positive attitude towards ADHD
Poor funding hinders job role
Limited equipment available is a minor problem
Teacher not holding themselves accountable for ADHD children
No support from class teacher
Frustration and lack of support and understanding from teacher makes job more difficult
Teachers behaviour negatively impacts on the students
Upset at how child is impacted by environment
Good relationship with current child’s parents
Supportive parents 
Previous negative experience with child’s parents making job more difficult and demanding
Lack of resources makes it harder to meet more severe needs
Parent relationship and expectations hindered work
Negative perceptions about TA’s ability and training
Experiences are individual and depend on the child and environment 
General acceptance in class of ADHD helps improve experience of working with children with ADHD
Positive relationship with parents and collaboration facilitate job
Parents can also hinder job
Improved knowledge and understanding of ADHD has facilitated job
Good communication is a facilitator 
Head teacher very supportive 
Small school setting helps
Job is very draining and has an emotional toll on TA’s
Job is also very rewarding 
Lack of recognition of TA’s and the importance of their work
Loves working with ALN children and seeing the way they benefit the child
Wishes for improved training for everyone to better understand ADHD if working with children
Hates how ADHD children are treated in general

	2
	Learnt new skills such as problem solving and patience
Multiple improvements in child’s academic abilities due to TA
TA reduced stress for teacher
Increased school engagement due to TA
Improvements in behaviour and social skills 
Decreased outbursts 
Stressful job due to difficulty understanding experience of the child
Feeling helpless when unable to solve problems for the student 
Lack of ADHD training made job harder
Very supportive and available senior staff
Without support from ALNCO, teacher misconceptions and lack of support would have hindered job
TA’s important for students to be understood for behaviour difficulties 
Children unable to go to teachers for support, lack of ability to trust teachers for support 
Differences between peers and misconceptions could hinder job
Negative behaviour extremes reported created inaccurate expectations for TA
Advice and support from ALNCO and educational psychologist helped a lot at begging of job
Input and support from parents helped with relationship building and best way to support
Support from peers improved child’s experience and helped TA in job role
Job could be stressful but rewarding 
Job could be frustrating when behaviour regressed
Want for more training and education on ADHD

	3
	Important benefit of job role is to advocate for ADHD and challenge misconceptions
Disruptive behaviour can be stressful for the teacher, TA, individual, and peers
Demanding job
Effective behaviour management/interventions that prevent segregation improves peer perceptions of ADHD
Lack of diagnosis could create barriers to supporting the child appropriately
Training provided by experts would benefit job role and students with ADHD
Lack of training and access to appropriate understandings/support hindered job
Teachers dismiss responsibility, exposing TA’s to challenging/violent behaviour
Teacher training needed to facilitate TA’s role
High expectations from parents and lack of honesty can make job role more difficult 
Extreme support needs can impact on other students within the class
Agencies and interventions have improved over time
Interventions can facilitate job role
Fear of the unknown can hinder job 
Enjoys how challenging job is
Does own research to support job role
Passion towards job role is a facilitator
Exhausting job role, both physically and mentally/emotionally
Feeling of failure when interventions don’t work
Resilience is important in job role

	4
	Job role is important as it massively benefits the child that has ADHD
TA’s can help to keep children with ADHD in mainstream schools
Learnt new skills as a TA
Job is hard
ADHD behaviours can be challenging for the whole class
Isn’t given enough time to resolve behaviour and child is removed from the class
Teachers lack of support and patience can be a barrier
If teacher allowed TA to resolve behaviour, then there would be less disruption to the class
Small school means a low presence of ADHD and limited resources and training
Lack of support from the teacher and school 
Teacher misconceptions of ADHD
Managers and teachers can be barriers
Teacher misconceptions get worse with challenging behaviour
Parent is a facilitator
Great relationship with the parent is a facilitator
Personal research has improved knowledge and facilitated job
Very happy in job role
Relationship with teacher and lack of support causes stress

	5
	Learnt a lot about ADHD as a result of job
The children can benefit a lot with support from a TA
Having a 1:1 can be a barrier to social development
Job role when working 1:1 can be isolating and exhausting
Lack of support and finance is a barrier
Legal guardian is a barrier due to making the role more difficult
Family misconceptions of ADHD is a barrier
No training was a barrier
Choosing to do own research and educate themselves was a facilitator
Confidence increased after becoming more knowledgeable about ADHD
TA’s knowledge of strategies for ADHD helped teacher to improve and make use of them too
Improved attitudes towards ADHD and TA’s from the teachers
Job was originally really difficult, exhausting and stressful
Increased knowledge and confidence increased job satisfaction

	6
	Benefit of job is how well strategies work and help children with ADHD
Strategies improve students and TA’s self-esteem
Benefit of job is gaining knowledge and understanding of ADHD
Job is emotionally draining and exhausting 
Challenging behaviour can be disruptive for the whole class
Frustration from teachers and pupils builds animosity 
Parental interference can be a barrier
Lack of training is a barrier
Negative attitudes of teachers impacts everyone 
Lack of understanding of ADHD in peers is a barrier
Support from SENCO is a facilitator
Support from head teacher is a facilitator
Previous SENCO was not a facilitator
Having a supportive SENCO has increased job satisfaction and confidence
Seeing the effectiveness of role boosts self-esteem and motivation
Stigma from the parents and students can be upsetting



Appendix B:
	Codes organised into initial themes

	Facilitator to working with children with ADHD
Good relationship with current child’s parents
Supportive parents 
General acceptance in class of ADHD helps improve experience of working with children with ADHD
Positive relationship with parents and collaboration facilitate job
Improved knowledge and understanding of ADHD has facilitated job
Good communication is a facilitator 
Head teacher very supportive 
Small school setting helps
Very supportive and available senior staff
Advice and support from ALNCO and educational psychologist helped a lot at begging of job
Input and support from parents helped with relationship building and best way to support
Support from peers improved child’s experience and helped TA in job role
Interventions can facilitate job role
Passion towards job role is a facilitator
Parent is a facilitator
Great relationship with the parent is a facilitator
Personal research has improved knowledge and facilitated job
Choosing to do own research and educate themselves was a facilitator
Support from SENCO is a facilitator
Support from head teacher is a facilitator
Having a supportive SENCO has increased job satisfaction and confidence

	Barriers to working with children with ADHD
Negative social attitudes towards ADHD
Poor funding hinders job role
Limited equipment available is a minor problem
Teacher not holding themselves accountable for ADHD children
No support from class teacher
Frustration and lack of support and understanding from teacher makes job more difficult
Previous negative experience with child’s parents making job more difficult and demanding
Lack of resources makes it harder to meet more severe needs
Parent relationship and expectations hindered work
Parents can also hinder job
Lack of ADHD training made job harder
Differences between peers and misconceptions could hinder job
Negative behaviour extremes reported created inaccurate expectations for TA
Lack of diagnosis could create barriers to supporting the child appropriately
Lack of training and access to appropriate understandings/support hindered job
High expectations from parents and lack of honesty can make job role more difficult 
Fear of the unknown can hinder job 
Teachers lack of support and patience can be a barrier
Small school means a low presence of ADHD and limited resources and training
Lack of support from the teacher and school 
Teacher misconceptions of ADHD
Managers and teachers can be barriers
Having a 1:1 can be a barrier to social development
Lack of support and finance is a barrier
Legal guardian is a barrier due to making the role more difficult
Family misconceptions of ADHD is a barrier
No training was a barrier
Parental interference can be a barrier
Lack of training is a barrier
Lack of understanding of ADHD in peers is a barrier
Previous SENCO was not a facilitator

	Positive impacts that TAs can have on children with ADHD
Job role is important as it massively benefits the child that has ADHD
TAs can help to keep children with ADHD in mainstream schools
The children can benefit a lot with support from a TA
TA’s knowledge of strategies for ADHD helped teacher to improve and make use of them too
Improved attitudes towards ADHD and TA’s from the teachers
Strategies improve students and TA’s self-esteem
TA’s important for students to be understood for behaviour difficulties 
Effective behaviour management/interventions that prevent segregation improves peer perceptions of ADHD
TA reduced stress for teacher
Increased school engagement due to TA
Improvements in behaviour and social skills 
Decreased outbursts 
Multiple improvements in child’s academic abilities due to TA

	Benefits of working as a TA with children with ADHD
Job is rewarding
Improved patience from experience
Learn skills from supporting children with ADHD
Job is also very rewarding 
Loves working with ALN children and seeing the way they benefit the child
Learnt new skills such as problem solving and patience
Agencies and interventions have improved over time
Enjoys how challenging job is
Learnt new skills as a TA
Very happy in job role
Learnt a lot about ADHD as a result of job
Confidence increased after becoming more knowledgeable about ADHD
Increased knowledge and confidence increased job satisfaction
Benefit of job is how well strategies work and help children with ADHD
Benefit of job is gaining knowledge and understanding of ADHD
Seeing the effectiveness of role boosts self-esteem and motivation
Important benefit of job role is to advocate for ADHD and challenge misconceptions
Job could be stressful but rewarding 

	Negative aspects of working as a TA with children with ADHD
Children unable to go to teachers for support, lack of ability to trust teachers for support 
Anger towards misconceptions of ADHD
Teachers’ behaviour negatively impacts on the students
Negative perceptions about TA’s ability and training
Disruptive behaviour can be stressful for the teacher, TA, individual, and peers
Teachers dismiss responsibility, exposing TA’s to challenging/violent behaviour
Isn’t given enough time to resolve behaviour and child is removed from the class
Teacher misconceptions get worse with challenging behaviour
Job role when working 1:1 can be isolating and exhausting
Frustration from teachers and pupils builds animosity 
Negative attitudes of teachers impacts everyone 
Hates how ADHD children are treated in general
Without support from ALNCO, teacher misconceptions and lack of support would have hindered job
Extreme support needs can impact on other students within the class
Job is exhausting
Demanding job
Experiences are individual and depend on the child and environment 
Upset at how child is impacted by environment
Job is very draining and has an emotional toll on TA’s
Lack of recognition of TA’s and the importance of their work
Stressful job due to difficulty understanding experience of the child
Feeling helpless when unable to solve problems for the student 
Job could be frustrating when behaviour regressed
Demanding job
Exhausting job role, both physically and mentally/emotionally
Feeling of failure when interventions don’t work
Job is hard
ADHD behaviours can be challenging for the whole class
If teacher allowed TA to resolve behaviour, then there would be less disruption to the class
Relationship with teacher and lack of support causes stress
Job was originally really difficult, exhausting and stressful
Job is emotionally draining and exhausting 
Challenging behaviour can be disruptive for the whole class
Stigma from the parents and students can be upsetting

	Improvements required to positively impact children with ADHD and experiences as a TA in the future
Wishes for improved training for everyone to better understand ADHD if working with children
Want for more training and education on ADHD
Training provided by experts would benefit job role and students with ADHD
Teacher training needed to facilitate TA’s role

	Positive attributes for working as a TA with children with ADHD
Does own research to support job role
Protective of students
Positive attitude towards ADHD
Positive attitude towards ADHD
Resilience is important in job role



Appendix C:
	Revision and final themes and sub-themes

	Revised themes and subthemes:
1. Factors that can facilitate or hinder TAs when working with children with ADHD
· Factors that are a facilitator when working with children with ADHD
· Factors that are a hindrance when working with children with ADHD
2. Positive and negative aspects of working as a TA with children with ADHD
· Benefits of working as a TA with children with ADHD
· Negative aspects of working as a TA with children with ADHD
3. Positive impacts that TAs can have on children with ADHD
4. Improvements required to positively impact children with ADHD and experiences as a TA in the future

	Final themes and subthemes: 
1. Factors that impact upon a TAs ability to support children with ADHD
· Facilitators to working with children with ADHD
· Barriers to working with children with ADHD
2. Day to day experiences of working with children with ADHD
· Benefits of working with children with ADHD
· Positive impacts that the role has on children with ADHD
· Negative aspects of working as a TA with children with ADHD
3. Aspirations for positive changes in the future 
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Interview —female aged 42

i
‘\
TA for 14yrs
ADHD —on and off for 10 years.

Current role - ADHD — individual basis
One-to-one work with ADHD
How many on average — 4 children

No ADHD-specific training.

1. You have experience with ADHD in the classroom — do you see any benefits of working with
N ADHD children? Please give examples

) o\g\?\és%l{here are many benefits. It is a rewarding job, | love it. | get so much satisfaction from seeing

@

@e?A?children develop. | have learned so much from working with children with ADHD, you know, they are
0 *‘)\1* =" wonderful children, all they need is your time and help. | think to be honest its good for other
\6’ 7 hildren to learn about ADHD too, you know, learn that not all children develop the same, not all

X children are able to be academic and sit quietly, they are all different kids, you know. But to be

wgfu‘ﬁ Maﬁonesl, the kids in my class are as good as gold. They are very accepting of the young lad | work with

Dg/’now. But it's all about patience. Working with ADHD has taught me to be patient. To not rush

A\ / hings...so | have learned from them...and they have benefited not only me but the other kids in the
2o \Wiass.
AN

)}y/' 2. Do you see any disadvantages of working with ADHD children? Please give examples

ee in ve to be patient and concentrate more when working w
' home exhausted most days, much more than when | have wmmﬁm
ith learning difficulties. I'm not sure whether this is a disadvantage as such —but .

with ADHD, people can be so negative about it, you know,
hat people can get benefits. That makes me very cross, because

Thinking of your experiences —do you see any barriers to working with ADHD children?
a. Prompts: support - school, knowledge, training, parents, peers

don’t

fund

ke pencils,
suppose the barriers can, wi
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D e
4
(M:&W\ ;ére not happy, which undermines me sometimes to be honest: And you know, this doesn’t look good
b ng' // in front of the other children. My child notices this too and sometimes says ‘sorry for getting you in

N \g’) trouble’, this makes me sad because | know he wasn’t being disruptive on purpose, you know. It can
)Nw;{ be hard to balance keeping my child happy and the teacher, but that’s my problem really.

- X Ummmm

KT o
&’JJ@ Fou mentioned parents too? ey
Well the parents of the child I'ma#gentiy working with are fab. They are so supportive and [ have -
-very good relationship with them,'but the last child | was with - they were difficult. Well itwasa
mother and gran. They were so argumentative, they made it very difficult, they were demanding.
They wanted more and more support for their son, and we simply didn’t have the resourcesin
school. They were constantly asking to meet with the Head and class teacher. They were constantly
anting extra classes and help and they believed that one TA was not enough to meet all of his
N / s. That was difficult, because the Gran, in particular, obviously knew a lot about ADHD so would
B O‘b"j often give me things she had printed out from the internet for me to do with her son. Some of the
QW‘ techniques we were already using and the class teacher was happy to incorporate, but some of them
) ere a bit out there, you know, that required new equipment, so | was kind of piggy in the middle
d‘i\gs_, e’) tween them and the class teacher, that was very stressful, again —trying to keep everyone happy.
€ 'And | found that most of my time was spent worrying about pleasing the class teacher and the mum

sé d Gran. But that was a few years back, and thankfully | learned a lot from that situation, and now
MM able to deal better with things like that, and my priority is the child.
N\ gyg’v’
\r"h‘b( Ummm...well, so | suppose parents are good and bad when trying to help their children with ADHD.

X
wyb X 4

\ (}/93( Gr&yt, are there any other barriers you can think of?
0

S

70}

& Like what?
$A  vousaid at the start that you have received no ADHD-specific training?
e,

"“Ahh - -ok —yes that can be seen as a barrier, but not for me really, because | enjoy reading about

e N> ADHD, so | would like to think I'm quite knowledgeable about it. Not the chemistry behind it, but you

P ) now, the symptoms and the best way to deal with those symptoms in class. But | suppose it's

o8 & barrier for how others think, because, you know, ummm... |, well, people think, because I'm just a

y \é& TA, not a teacher, that | don’ know anything about ADHD, that I'm not trained, and that all I dois sit

» + with them to keej uiet; you know, when they are being disruptive. That my job is to let the
teacher do theirs, while | keep the naughty ones quiet. So | think the barrier of no training is from

other people’s perspective, not mine, if that makes sense?

‘3,"4. Have your experiences relating to the barriers you discuss changed overtime?
(S
’ \95 & mm..| think, well, as | said before, it changes with the different children | have worked with. You
@g“\rﬁfbﬂnow, the parents. And | think times have changed. People hear more about ADD now, which wisn't
‘3_ ?’J‘\A always a good thing, you know, it's had some bad press. And sadly most people remember tat bad

stuff. Sorry..ummm...what was the question again?

ave the barriers changed overtime?
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which is sad. | try to encourage them to play together, but sometimes it's difficult, and | can’t follow
the child around at break time, because that’s not good for them either.
Ummm... changes to barriers, | don’t think... umm... think that’s it.

i s o
R 5 Thinking of your experiences ~ do you see any faciltators that help you to work with ADHD

‘ \o‘& L children?
‘.nf »nb\s(}ig a. Prompts: support - school, knowledge, training, parents, peers

N
E\*& ‘\@Umm...lsuppose at the moment it’s the parents. | have seen positi ts a that ha r child’s
&4 4

‘%\r‘ \w&@ . anmwm Id, and they trust us, you know, that
) \Q_(,\)aayu ir child’ And I've seen the other side as well. So yes parents | suppose.

N
S T
§" Can you give me some examples of how the parents facilitate you?

\ 0‘;";\5‘){
:? What about the parents?

If you've got them on board it's half the battle. They know you are doing the best for the child. So if
you have to ring them at the end of the day saying ‘sorry — this has happened and | can’t let this go —
they know — that right —Miss has done that because she wants you to, you know, be able to stay in
class and stay in mainstream education. Because we have had many that couldn’t stay in
mainstream education — or maybe only for two years then they’ve had to go to behaviour units -
because it's been to extreme. Anditoo many other parents complaining and all of that, and their
needs are too complex for what we could offer as well,

Have your experiences relating to the facilitators you discuss changed overtime?

| think that has got better. Whether that's because more people are gaining more knowledge of
\ﬂs 'ADHD and other learning difficulties or whether it's because communication seems to be easier |

Lol ,these day.\We are quite a laid back school 100 so if they want to have a chat at the end of the day,
or} ;@&%ney can, and we do a home contact book — so | wil always write down how the day has been and

i

at goes home with the child, so the parent can read that, unless it’s something major then I'll have
AL 0 speak to the Head Teacher to get them in — or the class teacher.

How does the Head Teacher work with the TAs to support children with ADHD?

=S,
P (o d : e -
g}}" @'{é/%mmm' supportive, always. Always asking do | need to do anything, do | need to get parentsinor /
hatever? And in other schools the TAs probably don’t have as much input with parents as we do —
. because we are such a small school — he lets me, you know,if | need to raise something with /
‘?‘l 4 \;;0 somebody I can because he knows [ have the experience and things to carry out, but it is supportive,”
ﬁ;’@;g_) “You do need to have a supportive class and head teacher.

ZZ&\ 7. hat impact does working with ADHD children have on you?

5,3‘}5 2. Prompts: positive, negative (emotional, physical)

x4 (& I'm only 42 really. Its very draining, you do go home some days and just cry because youhaven’t
6?’ NG managed to do what you've wanted to do or he's kicked off when you think ..how could I have done
0&0(\ that differently or vﬁ‘u ou know —you do beat yourself up a little where you don't need to
>0 because it could have been something completely out of your control. He could have been annoyed
before he came into school, so came in to school in bad mood umm, but also its so rewarding you
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just feel oh my God I've made a difference - although nobody would tell you that - you just know.

No one’s going to come up and say well done you’ve kept that child in mainstream education — but
\you know, and he's just gone to secondary whereas before he came to us no primary school would
‘g,vp%vake him - then he tried us and then we kept him.

R
G

‘y/"% 4%Anymmg else you'd like to add?

3

Uy
G
%\N I
5 w've always wanted to work with children with behavioural difficulties and I've always wanted to
= @& make a difference - | suppose I've chosen a really difficult path in my school, | could just be sitting
\(",75 S and reading with children, but | enjoy it —you see the gains, and it's rewarding. When Ed Psychs
'\9* 0¥ come and say wow you know this child is different — might be something small, small steps — or huge
RS > whatever — | say - yeah — | did that. It's absolutely, | love it! Although | don’t go saying that to
N NE3
(WO anybody.
ga’“:\;,sg
M & 1 just think that everybody in schools needs to have knowledge of ADHD — whether that’s TA, lunch
‘(\‘é\, < {e supervisors, breakfast club staff they all need to go on courses to learn about ADHD — you
%b Know. Because if you had somebody with medical problems — we all o on those training courses — it
§_&9 is a medical problem — it's not that they wake up that morning and think I’'m going to be naughty
NN “today. And I think there’s still that gap there —ahhh there’s that naughty child —and they do get

G Iabelled —and it’s by parents mainly....you know — they say don’t invite him to your party he's the
W %ughty child. And it’s sad.

S

N





