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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident (equivalent to 5000 words).
Introduction 
In this essay I will be researching, understanding, and discussing an observed critical incident on a group of learners and provide a critical evaluation and identification of next pedagogical and learning steps. The term ‘critical incident’ does not necessarily mean an incident of criticality in the classroom such as a physical fight between learners but rather, reflecting ‘critically’ on an observation. Although critical incident 1 shown in the appendices is dramatic, it is not the incident itself that makes it critical. The term ‘critical’ from an academic perspective merely means to reflect, as incidents ‘are rendered critical through analysis.’ (Tripp, 2012: 25). A critical incident could be performed as part of routine therefore, a critical incident can be straightforward and not dramatic. Thus, it is our analysis that makes an incident critical. The use of critical incidents in professional teaching practice allow us to further research and understand pedagogical methods and learners themselves because it is not always major incidents that an have an impact on learning. Researching a critical incident allows education practitioners to broaden their thinking, question what they have observed in order to enhance practice; “make an attempt to further explore, … and draw conclusions and inferences to enhance your practice skills and their knowledge base.” Kumar (2014: 2). Explaining an observation from the classroom would be known as an ‘incident’, we make it ‘critical’ by looking for meaning and asking questions about it, ‘the point is that incidents only become critical because someone sees them as such.’ (Tripp, 2011: 27). In this essay, I will primarily focus and critically evaluate critical incident 4 and on occasion, make quick reference to the other three examples found in the appendices. I will be referring to scholarly literature throughout because, ‘Theory can help us “name” our practice by illuminating the general elements of what we think are idiosyncratic experiences.’ (Brookfield, 1998: 200). ‘Idiosyncratic experiences’ meaning the critical incident. 



Observation 
I have conducted my observations at a large primary school located in a town. There are around 500 pupils who attend the school. Over the course of three days, I observed a class of 30 learners within the foundation phase. The classroom atmosphere is positive, vibrant, and majority of learners are eager to learn. Class staff consist of the teacher and one learning support advisor (LSA). Handwriting is a routinely practice during the morning. Learners come in, sit on the carpet, and write over the already written out letters on laminated paper. The teacher then proceeds to write a new letter on the board for the children to start practicing on their own. The teacher makes sure everyone starts from the top and writes it out in the correct direction. Repetitiveness is a method used here as the teacher writes the new letter of the day a number of times on the board as children practice. Independent learning is also heavily practiced. The provision consists of a maths zone, writing zone, creative zone, story-telling zone, whiteboard zone, etc with various challenges. For example, the whiteboard zone’s challenge may be to practice writing tricky words such as, ‘me’, ‘you’, ‘I’, ‘has’, ‘got’, etc. This allows learners to choose which challenges they would like to do first and in which order they would like to attempt which encourages them to learn independently. For the foundation phase, children seem confident in knowing which challenges they wish to attempt. 

Methodology
For my methodology, my approach is to simply observe where applicable. My predominant reasoning for this is that engaging with the children may affect a critical incident with a learner or group of learners. Engagement may even affect a critical incident developing, rather, as a researcher, we need to let the incident develop naturally and thus, with no interference. Indeed, I needed to take into consideration issues of observation itself. A new adult in the room may make the learners feel anxious and therefore start to behave in a different way than they normally would. Ultimately, this can affect this methodological approach if the children do behave differently due to a new presence. To add, when writing and taking notes the researcher may sometimes become engrossed with the writing and miss crucial observations that could be included in the critical incident and therefore, the piece of academic/research work. I tried to overcome this issue in my own practice by bullet pointing notes and expanding on them later on. Finally, it could also affect the class teacher because they may be too focused on behaviour management in front of somebody new. There are again, advantages and disadvantages of case studies, a method I will be using for my critical incidents. Some advantages are that they provide a detailed analysis of an investigation, they can show people in real situations and are realistic, majority are easy to understand and according to Wellington, are “illustrative and illuminating” (Wellington, 2015: 174). Some of the disadvantages of case studies are, it is difficult to define what a ‘case’ is, and they may be biased due to observer bias. Observer bias may be what the researcher wants to perceive rather than having a holistic approach. My chosen method is to observe and not interact with learners because I want it to be a successful holistic approach. For example, if I have decided to focus on a learner or group of learners, I would not tell them that I am going to observe as it may result in them behaving differently which would affect a holistic approach and in turn, a methodological approach as mentioned above. I want to approach this as non-biased as possible because this will help with educational research and practice to its fullest potential. Likewise, education research does not necessarily mean it has been conducted in the classroom. However, Brookfield would argue that, ‘Without an appreciation of how people are experiencing learning, any methodological choices we make risk being ill informed…’ (Brookfield, 1998: 200). Brookfield continues to argue that, ‘the most fundamental criterion’ is when educators themselves, ‘deliberately and systematically try to get inside learners’ heads and see classrooms and learning from their point of view.’ (Brookfield, 1998: 200). Therefore, it is significant to gain an understanding of learners within the classroom environment so we can better approach our methodologies through observations. 

Four Purposes 
For the critical incident, I have decided to focus on a group of learners. This is how I will be referring to them throughout this essay because it is important to keep everyone anonymous in research education; ‘and should accord them their rights to confidentiality and anonymity.’ (BERA, 2018: 21). The incident took place within a Year 2 class in the morning. There are 3 children in the group. The session is an independent learning session where learners decide on challenges they want to engage in. There are various areas to help determine learners’ decisions e.g. maths, reading, construction, writing, creative, and so on. The classroom ‘vibe’ is positive and learners are eager to take control of their own learning and decide which areas to engage with. This links to one of Donaldson’s Four Purposes (2015) as it is helping children to become, ‘ambitious, capable learners who are ready to learn throughout their lives’. Here, learners are to perhaps strive for the level of independency much like Child D in critical incident 3 referenced in the appendices. Prior to learners starting their challenges, the teacher has all the children sitting on the carpet to explain what there is to do in each area. This helps learners to independently decide on challenges. This communicates the purpose of independency and taking confidence in the pupils’ own learning. The areas help children to understand what they are engaging in and how to achieve well. For example, in the writing area there is equipment to practice with, pencils, rulers and rubbers. There are a display of letters to help children to practice and there are suitable seats which help with body posture and overall, concentration. 
[bookmark: _Hlk52378095]The story-telling area is a fun place for any child. The area contains figures the children can play with such as dolls and horses. The area is decorated with a made doll-like castle giving children the opportunity for their imagination to run its course. A group of learners stay in this story-time area for one whole session and do not engage with the other challenges. I observed several other groups of learners and individual learners who engaged with 2 – 3 tasks within that same session. I want to find out why this is. The challenges have proven a positive structure for independent learning within the observed year group. Why was this group so invested with this particular challenge and appeared to have no interest with the rest of the provision? I will be looking at this incident critically by examining the pedagogical approaches to this specific lesson. To add, this area could be viewed as a role-playing area however, does it have the potential to be viewed as a play area from learners perspectives? I am interested in finding out that if learners stay in this area for a lesson, is this effective pedagogy or lack of engagement? My reasoning for focusing on this critical incident is backed up by Tripp, ‘Because critical incidents should question the way things normally operate.’ (Tripp, 2011: 28). The continuous provision is how a class ‘normally operates’ within the foundation phase. 
I will be observing teacher to pupil communication and vice versa. I will also be observing the teacher’s use of facial expressions and body language with the children and the main teaching methods they use. I will be observing children’s body language and posture to better understand their engagement with the lessons and learning. 

Literature Review
One of the key areas this literature review will focus on with critical incident 4 is, ‘inclusive education’ (WAG, 2016: 2). Inclusion in schools in Wales is heavily addressed. When a child is included, this helps with their learning, confidence, and builds on skills such as social development. Making sure that all pupils are included in their education gives learners the opportunity to personally grow and develop. Therefore, this literature review will look at critical incident 4 with the possibility that there is an inclusion problem. With reference to all critical incidents found in the appendices, it is clear to see that it is a ‘person-centred’ school (Fielding, 2000). Children all have equal opportunities to attempt challenges throughout the day. The teacher includes all the children when explaining what the various challenges are for the day, this is done to the class as a whole whilst they are seated on the carpet. The continuous provision does offer choice for the pupils and the Welsh Government states that, ‘an inclusive education service offers excellence and choice…’ (WAG, 2016: 2). In every lesson there are teacher focus tasks where groups rotate, which allows all children to be fairly seen in their group by the teacher. However, what needs to be taken into consideration is that inclusion would not take place if a child is absent one day which results in missing the teacher focus group for that particular day. On the other hand, there is opportunity to catch up, but they will still have not spent time with their peers in the group from the lesson missed. To link back to critical incident 4, this research needs to take into account all possible outcomes of why critical incident 4 happened in the first instance. Therefore, is the result of critical incident 4 due to absences? Did one, two or all three learners miss a particular lesson where they now feel excluded from the other challenges they have not engaged with? 
Pedagogical approach in terms of inclusion is successful with learners and this is clearly shown within critical incident 2 found in the appendices. The learners and those included in critical incident 4 have had the opportunity to listen to instruction from the teacher whilst they were all seated on the carpet. This is because, prior to the independent learning lesson, the teacher performs a routinely practice which involves inclusion for all. The teacher writes a new ‘letter of the day’ on the board and asks all learners to practice on their whiteboards. All children are included in the class, there is no level of ability taken into consideration here, all additional learning needs (ALN) learners and the learners from critical incident 4 are asked to practice. There are some children that are finding it easier than others and are exclaiming to their peers, “that’s easy.” The teacher approaches these comments by responding, “other children may find it difficult, so you need to keep practicing.” This teaching method comforts the children that are struggling and makes everybody feel included. The point here is that the theme of inclusion is addressed pedagogically at the start of the day meaning that none of the learners from critical incident 4 were excluded from the everyday practice. This point is backed up by Weedon, quoted in (Peer & Reid, 2016: 3), ‘In the early years [of education] there is an almost instinctive inclusivity … and it is part of the teacher’s craft to find ways for all the individuals in the class to share the learning.’ 
The next key area this literature review focuses on is pedagogy and looks into any pedagogical approaches used that may have been unsuccessful. It mainly looks into why none of the staff in the class had noticed this incident themselves. Teachers know how much of an impact they can make to children’s lives as pupils ‘spend over a third of their time in school’ and ‘teaching staff play a large part in their development’ (Royal College of Psychiatrists, 2016: 11). No staff in the classroom had noticed that these group of learners stayed in the story-telling area playing with the horses and dragons. With the LSA preoccupied with a completely different part of the classroom and the teacher solely paying her attention with their focus groups, is this a pedagogical method that needs to be addressed perhaps? The LSA of this class is occupied in the construction area and is supervising children with the challenges here which include, making a house out of Lego and building a bridge using wooden blocks. Perhaps the learners would have attempted new challenges if they new they were being observed by a staff member. When examining pedagogy as a possible result of critical incident 4, it is important to discuss all angles due to the complexity of this theme. Britzman would argue, “because they took on the myth that everything depends on the teacher, when things went awry, all they could do was blame themselves rather than reflect upon the complexity of pedagogical encounters” (Britzman, 1991: 227). 
The classroom environment is set out for successful learning. Circle time at the start of the day helps with a positive atmosphere in the classroom, ‘…approaches such as circle time can encourage empathy and problem-solving amongst very young children.’ (Arshad et al. 2012: 22). The researcher would also argue that the continuous provision is set out for successful learning with its rich environment and multiple choice, ‘To promote brain health and well-being children need to be personally engaged in environments, experiences’ (Rose, Gilbert & Richards, 2015: 31). As a result, did the researcher observe these group of learners on a different day that is not accurate to a normal day? And is it simply a case of either of the following: the group of learners had been busy for the most part and they wanted to play, the learners wanted to role-play, the children wanted to spend time in the story-time area. Did the children see this as an opportunity to play amongst themselves because they knew they were not being supervised? Moreover, the teacher has explained the continuous provision or the ‘personalised learning’ (CSIE Staff & Associates: 2009) to all learners. The teacher clearly explained the names of each area, what the challenges are and what the purpose is of each one. The teacher explained the story-telling area briefly, as it seemed learners already knew what was expected in this area and instead, focused and took more time to explain the literacy and numeracy provisions. The researcher has recognised this pedagogical approach as routinely practice and is something that is done on the daily. This method informs learners what is expected of them every day and how to get the most out of the continuous provision. This method is used after another routinely practice when all learners practice their phonetics and handwriting. The routinely practice is therefore as follows: registration, handwriting & phonetics, and continuous provision. The point to this is that the learners in critical incident 4 know what is expected of them. This is also why the research is focusing on this critical incident because, ‘it is the unremarkable and everyday events that make up our routine professional lives that are often the best indicators of the patterns and values that underpin our practice.’ (Tripp, 2011: 40). It should also be mentioned that the continuous provision can sometimes be in other rooms meaning that the teacher and LSA may be occupied in a completely different area. What had been noticed at one point is, the LSA was in another room, more specifically, the construction room during critical incident 4. The teacher was also occupied with focus groups and sometimes had their back facing the group of learners. Did the group of learners see all of this as an opportunity to just engage with the story-telling provision as they knew they were not being watched? Would critical incident 4 have been played out differently if the teacher or LSA had noticed this themselves? Would they have said anything to the learners or not noticed at all that they had only been engaging within this area? Thus, should the teacher and LSA be taking more attention to all learners and not just the ones within a particular group or area. And could learners in critical incident 4 perhaps have learnt something if they engaged in other provisions? Ultimately, the story-telling provision is there to develop social skills with learners and help them grow into ‘ethical informed citizens’ (Donaldson 2015) by tidying up after themselves. It is an opportunity for learners to learn through play so the area should not be completely disregarded however, the main purpose of all the continuous provision is for learners to be engaging as much as possible. To conclude this part of the research, critical incident 4 could be the outcome of a number of reasons however, predominantly pedagogical methods. It has already been established that teaching methods are in fact successful at the start of the day as it contains a holistic approach where ALL learners are involved. Where pedagogical approaches need to be improved are simply through observation, but not necessarily to the degree of the researcher’s involvement. Instead, the teacher can simply observe and look around the classroom before a rotation in their focus group. The LSA could also walk around every quarter of an hour to check on what learners are doing. 

Reflection, Evaluation and Next Steps 
The concept of critical reflection is deemed as good practice in health education and something that all teachers need to use throughout their careers; a ‘survival necessity’ (Brookfield, 1998: 197). Critically reflective practice involves researchers and practitioners to evaluate processes that work and those that do not, and the purpose of these processes in order to devise a framework. 
During my reflection and evaluation, I will be using Brookfield’s four complementary lenses model to help structure my own critical reflective practice. These four lenses are: the lens of their own autobiographies as learners of reflective practice, the lens of learners’ eyes, the lens of colleagues’ perceptions, and the lens of theoretical, philosophical and research literature. (Brookfield, 1998: 197). Reviewing our practice through these lenses helps us to critically reflect in an unbiased approach and instead, offers a holistic approach. Vigilant critical reflection helps with the processes of teaching achievements and goals, and critical reflective students. Often teachers will ask the ‘why’? question because this helps with their own reflection and evaluation. When asking ‘why’? this helps to determine the purpose of such lessons and activities used within the classroom. When asking, ‘what is the purpose of the activity I am proposing to learners’? this approach helps teachers to be critically evaluative in the classroom environment and throughout their careers. 
Autobiographical Lens 
My own experiences as an LSA would suggest that similar critical incidents have happened. The teacher and I will have been occupied with our focus groups that we have left the learners to complete the provision where they have often become distracted. It is only when they have become distracted have we acknowledged they are not engaging with the provision in the appropriate way. To resolve this, we sometimes split up learners who were distracting one another or have reminded them what it is they need to do in a particular area, to help keep them on track. In regard to critical incident 4, this is what I would also suggest and a brief walk around the class every quarter of an hour as mentioned earlier would be sufficient to check this. 
Learners’ Lens 
I did not want to engage with the learners in critical incident 4 because this would have interfered with my research and contradicted my research methodology which is to observe. Instead, I used the observation process to see it from the learner’s perspective. Simply observing a classroom rather than being involved and engaged really helped me to see it from the learner’s perspective as I had no distractions. I really used the time to focus on all learners used in the critical incidents found in the appendices. Brookfield argues, ‘it is just as important to gain some regular insight into what is happening to learners’ (Brookfield, 1998: 199) when talking about methods. Likewise, Andreson puts himself in the position of the learner describing learning “as a search, a pilgrimage, towards recapturing this primary joy” (Andreson, 1993: 62). I too tried to put myself in the position of learners from critical incident 4 and tried to think back to my own personal experiences in school, and what I may have done. This helped me to reason with the learners on why they only chose to engage with the story-telling area. 
Colleagues’ Lens 
I conducted my observation with another researcher which really helped to collate ideas and findings. Discussing with a peer what I had observed helped to generate the critical incident because they gave me advice and feedback. ‘So in teaching, interpretation is necessary because there is never a single way to categorise an incident, action or situation.’ (Tripp, 2011: 30). It also helped me write it up unbiasedly because I was not only using what I had observed, but also what somebody else had observed themselves as, ‘Participating in critical conversation with peers opens us up to their versions of events we have experienced.’ (Brookfield, 1998: 200). 
Research Literature Lens 
I have used this research project as a scholarly literature lens. My predominant focuses throughout have been Tripp and Brookfield. Both have helped to structure and keep my individual research relevant to critical incidents. Additionally, the engagement with scholarly literature supports me in my journey as a student teacher.
This approach will inform my own personal and professional development because it gives me the skills on what is needed when training to become a teacher. The Brookfield model allows me to research effectively because I will not just be researching education academia, but I will be talking to colleagues, learners and using my own personal experiences to help broaden my research throughout my teaching career. To add, the Brookfield model will assist me when I add to my Professional Learning Passport, a system that is now used to help develop research and teaching skills for student teachers, newly qualified teachers and teachers throughout their extensive career. Finally, it is important that teachers do engage with research education their whole career because teachers are the ones that spend time in the classroom and with learners. Ultimately, they are the ones that need to provide the research as they have the advantage of seeing it through the learner’s lens. 

Conclusion 
In conclusion, the approach I have taken has allowed me to become a reflective practitioner. I observed four critical incidents and decided to focus on one of these. I have discussed the advantages and disadvantages of case studies, observations, and different methods of research. I have given reason as to why I chose observation as my chosen methodology. Within my literature review I have discussed why critical incident 4 happened, focusing on two themes, inclusion and pedagogy. Lastly, I have used the Brookfield lens model to structure my personal reflection. I have used academic research throughout to support my arguments. These processes have helped me to become a reflective practitioner and how best to observe learners for research. Furthermore, the concept of research practice is deemed as something crucial and that all teachers need to use throughout their careers. Research practice is not just for newly qualified teachers but rather, all teachers as it helps to broaden their understanding of education and learners. In conclusion, my suggestions within next steps help with refining my own personal pedagogical methods and what I could do to resolve critical incident 4 if I witnessed this in my career. This links with the new professional standards for teaching and leadership in Wales because the standard of effective pedagogy takes up the most part as, ‘teaching and learning is paramount’. (Welsh Government, 2018). Collaboration is another professional teaching standard as this helps to share ideas. This helped to support my professional effectiveness because I discussed critical incident 4 with a colleague in order to not research this biasedly. Brookfield also argued this through his four complimentary lens model which I used to exemplify my own findings. In addition, I have used the standard for professional learning as this states, ‘The teacher consistently extends knowledge, skills and understanding and can show how reflection and openness to challenge and support informs professional learning’ (Welsh Government, 2018). 
To conclude, I will use this research to help me with my own professional teaching practice as a student teacher and throughout my career, because educational research reminds me of the purpose that I am setting out to do for the best possible outcomes for learners. 








Appendix 


Critical Incident 1 

CRITICAL INCIDENT IDENTIFICATION RECORD 

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· 28/09/2020
· 9.00am
· Year 2 
· Handwriting and phonetics class 
· Phonetics phase 2, 3 & 4 
· Child X and an LSA from a different classroom


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Child X was sat at his own desk during mixed session of handwriting and phonetics. There are a group of children at a table with the LSA and the rest are sat on the carpet. The teacher writes letter ‘e’ on the board and asks everyone to practice. Child X starts drawing around the shape of his hand. Child X then starts to practice their ‘e’ but appears to have become frustrated. There was no member of staff with him at the time. An LSA from a different classroom who initially came to borrow a guillotine noticed Child X’s frustration and showed them how to write the letter ‘e’. They then proceeded to show Child X how to hold a pencil. 
Although the LSA’s initial intention was to borrow something from the class, they spotted that Child X needed some attention and help. As a result, Child X successfully started to practice without so much frustration. Pedagogy and practice of involvement occurred in the end. 














OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/2020
 9.00am Year 2 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
The school is a large primary school located in a town. AoLE subjects are Languages and Literacy. Handwriting and phonetics class is first thing and ability range consists of phonetics phase 2, 3 and 4. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
The classroom atmosphere is positive, vibrant, and majority of learners are enthusiastic. The children seem eager to learn and have plenty of energy as soon as they come into school.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
Playing games like ‘splat’ in teams to see who can splat the speed sounds the fastest communicates the purposes of the experiences which is to sound out letters properly. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
There are various challenges to choose from in the classroom. Labelling these challenges with clear instructions helps learners to understand what they are engaging in. The way the challenges are set out also helps make decisions for independent learning. To add, praise helps learners understand to achieve well. 

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
The use of whiteboard and pens. The teacher sounds a letter and asks children to write this letter on their whiteboards. One group is working with the LSA. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Existing knowledge is used by revising the letter ‘q’ in phonetics. The teacher then introduces and writes ‘qu’ on the board. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
During this session, a child was sat at his own desk and was drawing around the shape of his hand. The child did not appear to engage nor did anyone else engage with him. Involvement between pupils, peers and teachers is an aspect of practice that I think everyone can improve on. 




Critical Incident 2 

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· 28/09/2020
· 9.30am
· Year 2 
· Phonetics group
· Child Y, teacher & LSA




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	An LSA is dealing with Child Y. Child Y doesn’t want to put their teddy away. The class teacher says you can’t be the ‘clicker’ and hold teddy as you don’t have enough hands. Child Y still does not want to put the teddy down. Child Y is then given a compromise, to sit down on the carpet with the teddy bear or to be the ‘clicker’ and put the teddy down. Child Y then decides they do want to be the ‘clicker.’ The ‘clicker’ is the one that gets to press through the slides on the laptop. 
Compromise with a child especially in the foundation phase is a pedagogical approach here, otherwise the child would have missed out on their turn on being the ‘clicker’ this week. 













OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/2020
9.30am
Year 2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
AoLE are Languages and Literacy. The children have just practiced phonetics collectively as a class and it is now time to go off in their phonetics groups. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
There have been no mishaps or falling outs this morning from what I have observed. Children quickly know which groups they belong in before heading off to other classrooms. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
Activities such as using whiteboards and pens helps children to understand not only how to pronounce speed sounds, but how to write them out too as the objective is to recognise sounds and letters. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
The slides on the TV help learners to understand what they are engaging in as it displays different sounds. Furthermore, peers and teachers can help with this process too.

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
When sounds come up on the screen in front of learners, they are to sound them out together. Due to them now being divided in smaller groups it’s easier to keep track of engagement. Sentences such as ‘has a fox got six legs?’ enables learners to not only read out the words but gets them to think about the question. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
The teacher asked the learners if they could think of any words starting with ‘qu.’ 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
Child Y is apprehensive on being the ‘clicker’ because they do not want to let go of their teddy. Compromise would be an aspect of practice when I come across it in future teaching. 





Critical Incident 3 

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· 28/09/2020
· 10.30am
· Year 2 
· Involved Child D









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Initially, no one chose to do the challenge at the maths area. Child D then decided that they would do it independently. Although the lesson is an independent session, learners usually do challenges with their friends or peers. I found this particular incident interesting because there were no children at the area for around 15 minutes until Child D decided they would have a go. On another note, the child seemed confident to do so with no friends or peers making Child D a minority in terms of the challenges. 
The pedagogical practices here are clearly independency; a pedagogy that is practiced throughout the school to help learners grow into independent adolescents. 












OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/2020
10.30am
Year 2 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 
Independent learning time. This is where different areas and challenges are set out in the classroom such as ‘whiteboard’, ‘can you practice writing the tricky words?’ The teacher has rotating groups to practice number bonds with. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Behaviours towards learning are all round positive during the lesson. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
The children learn when they are having fun because this helps them to engage more. The purpose of the experience is independency such as independent decisions on which challenges to do, getting up for a drink or a snack when they decide to, etc. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)?
Clear instructions for each individual challenge help learners to understand what they are engaging in. Moreover, the ambience music helps to keep the children calm. 

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
The children are given plenty of independent choice during the morning session. This enables engagement of the learners because they can choose which challenges they would like to try next. This way of learning keeps it fun for the children and it’s clear to see it doesn’t become boring for them. Regarding the levels of challenge, children are in rotating sessions with the class teacher to practice number bonds. This is done with conkors and the groups are different level ability for numeracy. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
The assessment part of this lesson happens during the rotating sessions with the teacher. Due to this being with no more than five children at a time, the teacher can clearly evaluate the progress of each learner practicing their number bonds. 

	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
There were no children at the maths are for around 15 minutes. A child then decided that they would do it independently with no peers or friends and I found this particularly interesting.  




Critical Incident 4 

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· 29/09/2020
· 11.00am 
· Year 2 
· A group of learners 









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	A group of children stay in the ‘story time area’ for most of the morning and don’t engage with the other challenges. Why is this? The challenges have proven a positive structure for independent learning within this year group and school as a whole; so when lack of engagement with other challenges happens with the learner(s) specifically areas such as maths, numeracy, literacy, reading, etc, is this due to a pedagogical approach or the learner? (social, confidence?) To elaborate, the ‘story time area’ consists of doll like castles and horses and learners are free for imagination to run its course. Could be viewed as a role-playing area however, if learners stay here for majority of the morning, is this effective pedagogy or a lack of engagement? 



















OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/2020
11.00am
Year 2

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information). 
A Year 2 classroom based in a big school environment (about 500 pupils). This session is an independent learning lesson where learners decide on challenges they want to engage in. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Again, classroom ‘vibe’ is positive. Children ready to take control of their own learning and decide which areas to engage with. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
Before learners do their challenges, the teacher has the class sat down on the carpet so they can explain what there is to do in each area. This helps learners to independently decide on challenges. This communicates the purpose of independency and taking confidence in own learning. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
The different themes and areas for the challenges helps learners understand what they are engaging in and how to achieve well; along with the names for different areas such as ‘writing zone’, or ‘creative zone’. 

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Giving the learners independency on what they would like to engage in not only enables engagement, but also a joy for learning. Levels of challenge is mainly assessed through the rotating groups with the teacher. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Existing knowledge can be dealt with in a number of ways during this lesson: teacher, friends, peers, challenges, LSA’s, etc. 

	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
A group of children stay in the ‘story time area’ for most of the morning and don’t engage with the other challenges. Why is this?
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