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	Module Learning Outcomes 
(from module syllabus)

	Criminology
· Critically review the constitutional role of the police in contemporary society and the wider criminal justice system
· Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies
· Evaluate the benefits that a greater understanding of sociology and criminology can have on operational policing and decision making
Counter Terrorism 
· Explain the organisational structures and inter-relationships that exist in counter-terrorism policing and the current threats faced by the UK CT network
· Analyse the potential links between terrorism and other forms of criminality
Response Policing
· Illustrate how theories and principles of psychology and human behaviour can be applied in various response contexts
· Critically review key issues relating to the complexity and challenges of operational policing
· Undertake the role and responsibilities of a first responder to a critical incident
· Review examples of high-profile critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’ 

Policing Communities 
· Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Engage with the community to examine/critique how current policing practice can impact upon the community
· Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement
Policing the Roads 
· Apply police powers in relation to commercial vehicle enforcement
· Explain how to police the strategic road network effectively and safely
· Explain roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Explain and employ analytical products provided by intelligence specialists during the course of an investigation
Conducting Investigations 
· Understand the difference between 'volume and priority' crime
· Understand the importance of the concept of memory upon interview methods and process






	
TASK DESCRIPTION





Students are required to complete a 1000-word essay under each of the following titles:

Title 1: Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police. Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement

All incidents that police attend have an impact on the persons present and word of mouth will spread on how officers have dealt with certain instances. In all crimes, the victim should be at the heart of the investigation and their perception of the police can be influenced. If bad practise is conducted, it will not go unnoticed, in turn affecting the public’s perception and willingness to support police in future investigations. 
There has been a recent instance in the news where a few officers’ unprofessional behaviour and malpractice has had a major damaging effect on the police worldwide whereby death was caused as a result of their actions. The instance did not take place in the United Kingdom but police have felt the effects of this by people rioting, looting and assaulting officers in disgust at the police as a whole, locally and internationally. This goes to show that regardless of how well a percentage of officers conduct themselves, it will only take one occurrence to be viewed and spoken about to effect the previous well doing of police. Although this is at a large scale, it goes to show how the public will react to unprofessional behaviour and actions. This behaviour would not suggest that the public are supportive of police and their willingness to cooperate can be an assumed low percentage. Using this incident as an example can highlight how loss of confidence in police is easily achieved locally. This trust and confidence in police is very hard to gain but when it is present there are many benefits, both to the police and the community.
Another aspect of encouraging the public to engage with police, is by offering support to victims of crime. As per the code of conduct of officers, victim support is imperative and investigations have the victims best interest as priority. When dealing with victims and the community if they are dealt with in a respectable manor, engaging with them correctly, then the likelihood of reengagement and support increases. According to a victims support survey, if the victim believes they have been supported and had their needs met by officers, they are 43% more likely to report a crime and are 33% more likely to come forward as a witness. (Victim support victim voice survey). Having more people willing to engage with police in turn allows officers to understand any issues and leaves a better chance of solving any issues as confidence in the police is raised. If more victims are willing to provide information and are more likely to come forward as witnesses, this allows better chance of prosecution. The higher the chance of prosecution to offenders will thereby act as a deterrent for potential crime, allows police to investigate incidents more thoroughly, and will then increase public confidence, as there is more chance of positive results from complaints. 
One role of a chief officer is to actively engage with communities to hear their views, this is outlined in the police reform act. ‘A chief officer of police must make arrangements for obtaining the views of persons within each neighbourhood in the relevant police area about crime and disorder in that neighbourhood.’ (Police reform and social responsibility act 2011). This will be made easier if the trust and confidence in police is high. After meetings are conducted, it is the role of officers to problem solve and tackle any issues raised by the community. Highlighting the issues raised can allow police to understand the root cause and implement strategies for crime prevention. ‘Community engagement and targeted foot patrol, when implemented with problem solving in UK ward-level pilots, reduced criminal victimisation and disorder, improved feelings of safety, increased trust and improved public perceptions of policing.’ (College of policing). Allowing the engagement, increases confidence, and the confidence cycle continues and communities and police relations will continue to strive. ‘The confidence cycle is the link between community engagement and increased public confidence in the police. It can facilitate a greater willingness for the public to cooperate with the police, thereby enriching intelligence collection. ‘(College of policing) 
Although police respond to issues, there is sometimes no easy quick fix to the problem and larger scale action plans need to commence. The isolated instance can be investigated but in order to prevent similar occurrences happening again, there sometimes needs to be a multi-agency involvement including councils for example. This is in order to allow the best chance of solvability by signposting agencies better qualified to rectify the situation. While the police and other agencies try to solve the issues, there is a great deal of information and engagement needed from the local community, ‘the public’s involvement in identifying and defining the problems has been identified as a key element of successful neighbourhood policing programmes’ ‘Community problem solving was more effective than aggressive enforcement when policing disorder.’ (College of policing) 
Overall, there are links between engaging with the public and the service delivery of the police. If the engagement is a negative one, then confidence decreases and the service offered to the public will not be as great as it could be, due to the chances of prosecution and information available. If engagement is positive then communities can participate in the problem solving, allowing less pressure and resources used by police and better results by tackling the root cause of the issue rather than responding to a number of isolated instances. All actions of the police will have a reaction from the public, it is important that all services offered, are professional and decisions made have the community and victims at the forefront of officers’ minds. 
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Title 2: Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies. Explain and employ analytical products provided by intelligence specialists during an investigation
As police officers we are faced with many problems and issues and are expected to solve these problems with the best interest of the victim in the foresight of the investigation. Since the forming of the police there have been developments in the way police have been led, different ways to tackle and mitigate issues and crime. One of the main police core principals is to prevent crime, and there are different models of policing which can aid in this. 
Depending on the crime may instigate what sort of approach the police can offer, and without actively thinking about it, officers will implement different methods of policing. Some incidents may not require a large scale investigation and the issue may be solved with the response of one officer on one time attendance. This is how most incidents are dealt with in the first instance. This is described as response policing, responding to calls and being able to rectify the issue and the incident is dealt with via a disposal method. For the following I will use different models to explain what may happen and I will speak about drugs crime as an example. If a call is placed that a person is seen to be drug dealing in an estate, police will respond, depending on the scale the person may be dealt with via fixed penalty notice or arrested, again implementing the response policing model.
If this instance then continues to happen, with different offenders they will again be dealt with by the same means. However, if this issue continues to arise, and welcomes more crime associated such as anti social behaviour and this is being apparent in the same location, then the response policing is not working and will be identified as a community problem. Other models will start to arise in the crime prevention, such as problem orientated policing which was brought in by Goldstein. This method in use with SARA (scanning, analysis, response, assessment), will highlight the issue and understand why certain crimes are being committed. Once this has been achieved, measures can be put in place to assist and deter the crime overtime. This model takes more time and is a longer process however once implemented may result in officers not having to constantly attend to the same issues and can move efforts elsewhere. A simple example of this would be kids taking drugs as there is not much to do, problem orientated police work with partner agencies to invest in facilities for children, which takes their efforts from drugs into other activities. 
Evidence based policing can also be used, again by analysing the evidence which may suggest drugs use is at a high, with offenders being located at a higher percentage in a certain area. Evidence may show there are an increased number of burglaries in the area to facilitate the drugs use, and plans will be put in place to rectify these issues in the approach that prevention is better than cure. Targeted policing by active patrols, operations and drugs raids in the area based on intelligence and the information gathered by evidence. 
Identifying the crime is the easiest part of the process, as this is brought to the attention of police by information from public and victims, or even our own analysis of crimes and from intelligence specialists. Once identified the effort is on how to prevent further crimes from happening, this can be evident when attending calls and offering simple safeguarding measures to the victims to aid and protect them. Further steps may be necessary depending on the severity and the vulnerability, of the person or location to enhance efforts of minimising repeat victimisation. 
One simple theory is that of the problem analysis triangle, this theory explains for a crime to exist the three sides of the triangle , location, offender and victim are present. In theory if one side of the triangle is taken away, or defences are enhanced on one side, then the crime is more difficult to commit. The rational choice theory ‘explains an offender’s preference to carry out a crime which is easy, rewarding and safe’ (college of policing). An example of this is an opportunist thief, trying door car handles in an area where no CCTV is not available, if the car is left unlocked then the crime may be committed due to the risk being low, reward being present and likelihood of being caught slim. Simple ways of preventing this crime is known as target hardening, where deterrents are present, increasing the security of the location side of the triangle. 
A study by office of national statistics show how easy this can deter crime and prevent victims. In 1992 car thefts were at an all time high with over 35 thousand thefts. The evidence based policing model was utilised, analysing and identified car thefts as a problem. Due to this, target hardening was carried out, resulting in electronic immobilisers being fitted to cars. Due to the implementation of the target hardening, the risk of being caught increased, an in 2013 the thefts decreased to under 5 thousand. Following the response, assessment was carried out using the SARA model and the evidence shows that the increased security worked and prevented crime. (Office of national statistics).
Intelligence specialists can also aid in the evidence based policing by analysing investigations, gathering a bigger picture and allowing the analysis to steer investigations towards the larger problem. They can potentially link all the data and create an intelligence picture of drug crimes and gangs allowing the targeting of the group leaders rather than response policing to the lower level drug runners. Financial investigations external data can be looked at to aid investigations with the hope of preventing the low level crime by targeting the catalyst. 
Policing seems very complexed however once explained and analysed, investigations can be conducted step by step with the help of partnership working, identifying problems and assessing if certain actions worked by analysing the evidence. All of this if done by different officers aiding in the investigations and different styles of policing for all eventualities. Above I have explained different types of policing, and given examples on how they can be implemented and how crime may be prevented and deterred. 
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Title 3: Critically review key issues relating to the complexity and challenges of operational policing, review examples of critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’. 

Police officers face many challenges whilst at work that may alter the effectiveness of the officer and the outcome of the situation. Some of the issues officers have control of, and others are a bit less obvious and are harder to highlight and rectify. 

The UK is a diverse country with a percentage of the population being made up of black, Asian and minority ethnics (BAME). At the end of March 2019, 93.1% of police officers were from the White ethnic group and 6.9% were from other ethnic groups, according to the 2011 Census, 86% of people in England and Wales were White and 14% were from other ethnic groups. (UK Government). These figures show that the police force is under represented and also highlights the need for knowledge of different cultures and expectations in order to assist officers. This can be a challenge when dealing with different people. 

The crime that officers deal with is also challenging, as there is such a variety of situations people can find themselves in. Officers knowledge now needs to be greater than ever due to the complexity and variety of crime. The need for specialist organisations in police is required to deal with some of these crimes, for example PPU who deal with vulnerable persons and children. Although these departments will take on the investigation, more than likely a response officer has attended the call in the first instance. Officers need the knowledge of different departments, procedures and what is expected in order to assist the investigation in the best case.

Officers safety is also a challenge, with knife and violent crime being more pertinent now. In 2019-2020 there were over 30 thousand recorded crimes of violence to police officers, with an increase of 2.3% resulting in injury from the previous year (Office for national statistics). 

As police officers, we are likely to deal with repeat victims, and see the faces of regular callers. Attending the same calls and dealing with a similar instance a number of times, may result in officers associating a certain way of dealing with that situation with the same outcome, for example, separating parties at a domestic incident. According to psychology and the behaviourist theory, this is learnt behaviour from experience and can be in police instances from dealing with the same experience and situation. Knowing this course of action worked the first time, can create an assumption that the same action will rectify the situation again. Unlike the challenges mentioned previously, this is harder to spot as an officer and is an unconscious thought process unless aware of this behaviour. 

With all the challenges present for officers, knowledge of them can help a great deal when attending calls. It is important that all actions are justifiable and there is honest good intention behind each decision. All scenarios should be dealt with, with the same thought process. Larger instances such as critical incidents, incorrect decision making is more likely to have a greater effect. 
A critical incident is defined by the college of policing as ‘any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community.’ (College of policing). 
The first responsibility at a critical incident is to recognise that it is one and to make it known. This is done to ensure the correct response is given in order to mitigate the risk to all persons present.
The safety of all persons including emergency services attending is paramount. Further emergency services may be required such as fire and ambulance services which needs to be communicated in order to get the correct response. The thought should be that of the scene to preserve evidence, however this should not compromise the safety of life. Once safety has been addressed, accounts and any evidence should be obtained as per golden hour principles in order to assist the investigation while safeguarding any apparent victims. It is important that the needs of the victim are met and satisfied to prevent any failing in confidence of the police and to prevent any further instances repeating. Apprehension of any offender liable for the crime can be conducted following these actions. Safeguarding continues to happen even after the incident by completing the correct administration and safeguarding referrals, again to ensure the victim receives the support the need.  

[bookmark: _GoBack]Critical incidents can be avoided in some situations if the bigger picture is looked at rather than isolated incidents. This is apparent in the Fiona Pilkington incident whereby Fiona took the life of herself, daughter and family pet due to persistent bullying and antisocial behaviour. In this example it is important that the officers highlighted the victims needs and vulnerabilities, which was not achieved. Every call was dealt with on its own and was not looked at as a large scale issue. The incident may have been avoided if officers reviewed previous protection notifications and previous calls placed such as we do today. Pilkintons first call to police was in year 1997 and over thirty calls placed with a majority being in the year 2007. Ten years of antisocial behaviour and targeted abuse went unnoticed, and due to this a devastating action was taken by Fiona due to the failings of officers. This can be linked back to officers attending calls, and becoming complacent and acting at the call the same as before because they knew it was a temporary fix rather than looking at the whole issue. 

There are a number of factors that can effect the police response, factors that are known to police and that can be consciously tackled, and some that aren’t as apparent and are harder to act on if the knowledge of these are not known. Having the knowledge makes it easier to offer a better service and can avoid instances that will result in lack of confidence in the police or worse, whereby the victim cannot take any more as present in the Fiona Pilkinton incident. Officers should know how to see potential of critical incidents and be able to act to prevent these from happening. 


(Word count 1021)

























Title 4: Analyse the potential links between terrorism and other forms of criminality and discuss how policing the roads assist in counter terrorism investigation


Terrorism in the UK is a genuine threat and has serious risk. Most terrorist attacks and actions are high profile, with hope of devastation and public notification and impact. Terrorism is defined as ‘the use or threat of action, both in and outside of the UK, designed to influence any international government organisation or to intimidate the public.’ (CPS). Terrorism must have a purpose to benefit the persons ideology or effect governments by carrying out the attack. 
The reason for terrorism acts being carried out is to influence an organisation in order to promote their ideology. The crimes that are committed have this aspect and this is the main motivational reason for committing the acts. The same crime can be carried out by other organised crime or personnel and not be classed as terrorism due to their motive being otherwise, for example financial gain. There are potential links between the crimes as they are similar, it is important that the reasoning for committing the crime is explored and obtained to understand if the act is of terror or not. 

Due to the severity and likelihood of terrorism, there are multinational operations interlinked with national policing. At the centre of the UKs operations is a counter terrorism headquarters who decides and organises programmes. They deal with all other organisations with an interest in counter terrorism, such as intelligence agencies and the government. There are eleven different counter terrorism units within the UK broken down into areas who gather intelligence and police that specific area. As well as these eleven units, there is a specific branch centre for dealing with any chemical, biological, radiological and nuclear threat. Gathering information is hugely important to counter terrorism in order to prevent any threat. The use of covert human intelligence sources, is present throughout the UK to gather up to date information. All the intelligence is assessed and then processed to formulate a threat level. There are five different threat levels within the UK and, according to the UK government, the national threat level at present is ‘Substantial’ meaning that ‘an attack is likely’ (GOV.UK) 
The main threats to the UK come from overseas in eastern countries where attacks are planned, however, ‘the majority of terrorist attack plots in this country have been planned by British residents.’ (CPNI GOV). This shows that there are serious concerns of radicalisation via a cyber network which on its own is a major threat to the UK. There is also a significant threat to vehicles in aiding these attacks, ‘the current terrorist threat to the national infrastructure can be characterised as generally limited and often aspirational. The exception is transport which continues to face enduringly high levels of threat from international terrorism’ (CPNI GOV) Transport is at such a high risk to attacks due to the potential devastation it could have due to the volumes of public who use it. 

Transport is also targeted to aid terrorism attacks. Policing the roads and targeted policing can decrease potential of these acts. Terrorism, usually large scale spectacles often require mass publicity to spread fear and the beliefs an ideology of the groups. These events can require vast amounts of funding to finance larger scale crimes, plant machinery and large commercial vehicles are an easy target to fund further criminality as they are very expensive. Policing the roads actively can deter this crime, stopping the funding leads to the decreased risk of terror activity by cutting the supply chain of money.

Commercial vehicles enter and exit the UK in high population very frequently. With a threat being present from international areas, traveling vehicles could be used to facilitate potential terror crimes. Due to the vehicle being driven on a road there are police powers present to stop the vehicle and obtain details of the persons driving and can highlight grounds for further inspection of the vehicle making sure it is roadworthy and checking the load. Any fuel, ammunition etc much be compliant by the showing the correct vehicle plaques and must have correct documentation for the goods they are transporting. It is unlikely any vehicle and persons involved in the facilitation of terrorism would have such information and would be dealt with according. Having the legislation and powers to stop vehicles able officers to examine vehicles that may be of interest. The larger vehicles of this type are mainly confined to the major roads to ease congestion and pollution of smaller towns. Due to the size, the vehicles are likely to use motorways and A roads, within policing, these roads make up the strategic road network.  These major roads are largely monitored by traffic cameras and automatic number plate recognition (ANPR). As a vehicle passes these cameras information is fed and can be accessed by police. If any vehicle of interest hits the cameras, alerts will be apparent and monitoring of the vehicle can commence. This information is also stored and can be analysed creating a bigger picture of a vehicles movements to and from locations unknown to police without this capability. Information gathered can be shared in order to increase targeted patrols, visible policing and peruse offenders in order to tackle and deter crime being facilitated by road use. 

If any vehicles fail to comply with stops and the risk is great to the public a police pursuit maybe commenced. This is decided with use of the decision making model and weighing up all options, and risks. ‘If the decision is made to engage in a pursuit because it is in the public interest to protect life, prevent or detect crime, or to apprehend an offender, then it must be conducted with proportionality and due regard for the circumstances’ (College of policing) 
‘Officers should seek authorisation for their decision to engage in a pursuit from designated control/communications room staff.’ This authorisation is usually given by a force incident manager trained in the scenario. The commander of the incident will be overseeing police personnel and vehicles specifically trained in this area but will not be directly involved in the pursuit, given an impartial view in a better frame of mind to make correct decisions. Considerations is that of the risk to the public and persons involved in the pursuit. 

Finding how terrorism is linked can highlight ways of deterring and reducing the likelihood of any incidents. Gathering information and knowing locations of vehicles of interest will aid in the prevention of crime related to terrorism. Policing the roads shows correctly with the use of trained personnel shows capabilities and minimises risk to public whilst acting in the prevention of crime. 


(Word count 1098)





















Bibliography


Centre for the protection of national infrastructure, National security threats, Available at: https://www.cpni.gov.uk/national-security-threats (Accessed October 8th 2020)

College of policing, Engaging communities, impact evidence for engaging communities, Available at: https://www.college.police.uk/What-we-do/Standards/Guidelines/Neighbourhood-Policing/Pages/engaging-communities.aspx (Accessed 18th November 2020)
College of policing, Solving problems, Impact evidence for solving problems, Available at: https://www.college.police.uk/What-we-do/Standards/Guidelines/Neighbourhood-Policing/Pages/solving-problems.aspx
College of policing, Engagement and communication, The confidence cycle, Available at: https://www.app.college.police.uk/app-content/engagement-and-communication/engaging-with-communities/#effective-management-of-engagement (Accessed 18th November 2020)
College of policing, Roads policing, pursuit prevention, Available at: https://www.app.college.police.uk/app-content/road-policing-2/police-pursuits/ (accessed 17th November 2020)

College of policing, Intelligence management, Rational choice theory, available at: https://www.app.college.police.uk/app-content/intelligence-management/analysis/ (accessed 18th December 2020)

College of policing, Critical incident management, Introduction and types of critical incidents Available at: https://www.app.college.police.uk/app-content/critical-incident-management/types-of-critical-incident/ (Accessed 7th December 2020) 


CPS , Terrorism, Available at: https://www.cps.gov.uk/crime-info/terrorism (Accessed October 8th 2020) 

GOV.UK , Terrorism and national emergencies, Available at: https://www.gov.uk/terrorism-national-emergency (Accessed October 8th 2020)

Office of national statistic, Department for Transport statistics (Table VEH0103); ONS police recorded crime, Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/509831/6.1770_Modern_Crime_Prevention_Strategy_final_WEB_version.pdf
(Accessed 18th December 2020)

Office for national statistics, Statistics on the number of police officers assaulted in 2019/20, England and Wales, Key figures. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/904523/police-officers-assaulted-201920-england-wales.pdf (Accessed 7th December 2020)

UK Government legislation, Police reform and social responsibility act, Engagement with local people (a), Available at: https://www.legislation.gov.uk/ukpga/2011/13/section/34/enacted (Accessed: 18th November 2020)

UK Government, Workforce and business, Police Workforce. Facts and figures. Available at: https://www.ethnicity-facts-figures.service.gov.uk/workforce-and-business/workforce-diversity/police-workforce/latest (Accessed 7th December 2020)
Victim Support, left in the dark, victim support victim voice survey, P14, Available at: https://www.victimsupport.org.uk/sites/default/files/Left%20in%20the%20dark%20-%20why%20victims%20of%20crime%20need%20to%20be%20kept%20informed.pdf (Accessed 18th November 2020)























	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.

5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 































	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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