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Introduction
Hello today I will be talking about the benefits, brain development divergent thinking EAL/WAL and the frameworks regarding multilingualism. I will be referring to my activity I have done which was learning the days of the week in Cymraeg. 
Benefits 
Some of the benefits can include using the days of the week in the future for development of the child into adulthood. The activity I decided to use was the days of the week in Welsh, which is what I learnt in Year 6, it has helped me to remember everyday in Welsh during adulthood. The development of Early Childhood Education has evolved through various educational laws. Initially regarded primarily as a stage of custody and care, it has progressed to be recognized as an educational phase with its own distinct characteristics and even a defined curriculum. Furthermore, it has become evident that Early Childhood Education serves as a platform for fostering linguistic and cultural diversity, facilitated by the learning of other languages and the opportunity of technological competencies. These shifts reflect the broader social and political changes that have significantly influenced the field of education. Both research findings and practical experience validate the importance of Early Childhood Education as a pivotal stage in facilitating the holistic development of children during these formative years, with benefits that extend throughout their lives.
Brain Development
Having the use of Welsh from a young age, I am able to grasp onto new languages easier than if me or a child did not have that access to an additional language may not have that experience, having supportive parents can help children to develop their language skills but if a child is left to their own devices it can be more difficult for the child, adults who adopt a permissive parenting style tend to show considerable warmth towards their children while setting minimal expectations or boundaries. Consequently, children raised in such environments often have a tendency to act without constraints. Typically, outcomes for children raised by permissive parents include characteristics such as high self-esteem, adequate social skills, and underperformance in academic settings (Darling, 1999).
Later, Macoby and Martin (1983) introduced a fourth parenting style termed "uninvolved." Adults who adopt an uninvolved parenting style tend to neglect their children's needs, lacking warmth and failing to establish rules or boundaries. The repercussions of uninvolved parenting on children's development can be significant. For example, children raised in such environments generally lack optimal social skills and may exhibit antisocial tendencies (Curtis & Luby, 2008). These antisocial behaviours often manifest as nonconformity to societal norms and a reluctance to engage frequently in social interactions, contrasting with prosocial behaviours such as altruism and cooperation (Dovidio, Piliavin, Schroeder, & Penner, 2006).
Divergent thinking 
Some of the benefits highlighted include increased creativity and innovation, flexible thinking, better problem-solving skills, improved literacy and numeracy, enhanced capacity to rearrange and formulate information, superior metalinguistic skills, easier obtaining of additional languages, and heightened awareness of the communication needs of others (Baker, 1997; Armstrong and Rogers, 1997).
EAL/WAL
Welsh as an additional language can enable children to get better jobs in the future and they can have careers that have something to do with a language, this could mean they can work aboard somewhere because that child could have the opportunity to learn a new language when they are in comprehensive school or by teaching themselves. Many students in UK schools acquire English as an additional language (EAL). Disparities in educational achievement between this group and monolingual English-speaking students highlight the importance of examining the literacy requirements of EAL learners. Whilst strong reading accuracy skills are an important foundation for reading comprehension for both monolingual children (e.g., Ehrlich, Kurtz-Costes, & Loridant, 1993) and children learning EAL (e.g., Sen & Blatchford, 2001), being able to decode the text is no guarantee of understanding. Research suggests that many children learning EAL experience difficulties with reading comprehension despite demonstrating good decoding skills (e.g., Burgoyne et al., 2009; Hutchinson et al., 2003, 2004; Rosowsky, 2001; Sen & Blatchford, 2001; Verhoeven, 1990; Verhoeven & Vermeer, 2006). Reading comprehension is a multidimensional skill that requires knowledge and processing skills at a number of levels; components identified as important for comprehension include vocabulary, working memory, background knowledge, and processes including inferential processing and comprehension monitoring (Cain & Oakhill, 2006; Perfetti, Marron, & Foltz, 1996; Stanovich, 2000). With regard to EAL learners, vocabulary has been demonstrated to be strongly related to reading comprehension (Burgoyne et al., 2009; Stuart, 2004).
Frameworks/Curricula 
In Wales there is a framework that the Welsh Government is working towards for 2050 as they would like 1 million Welsh speakers. As stated in the 2023/2024 Welsh Government (WG) action plan, the WG announced their Welsh Language Strategy, Cymraeg 2050: A million Welsh speakers, this was announced in July 2017. Since the action plan has been announced, schools have been promoting WAL more than before. The idea of my activity was to promote learning of the Welsh Language and to help children to remember the days of the week. 
Before the WG announced Cymraeg 2050 classes generally last from 30 to 50 minutes, constituting less than 10 percent of the total teaching time. Education for children in early childhood remains uncharted territory even though some countries, like Spain, have legislative and regulatory frameworks that, in spite of the lack of administrative support and the substance necessary for their implementation, establish a Basic Curricular Design for children aged zero to six. 
Conclusion (summarise)
The provided text discusses various aspects related to language learning, parenting styles, and educational strategies, particularly focusing on Welsh language acquisition, Early Childhood Education in Spain, and literacy challenges faced by English as an Additional Language (EAL) learners. It highlights the benefits of multilingualism, the impact of parenting styles on child development, disparities in educational achievement among EAL learners, and the Welsh Government's initiative to promote Welsh language learning. Additionally, it underscores the importance of early childhood education and the need for comprehensive strategies to support language obtaining and literacy development in young learners.
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