Introduction                       

                      Do the academic demands of secondary school exacerbate mental ill-health in a boy with visual impairment? That is the question being discussed in this case study.  
                  The Free Dictionary (2019) defines Visual Impairment as a severe deduction in vision that cannot be corrected with standard glasses or contact lenses and reduces a person’s ability to function at certain or all tasks.        
                   Anxiety is defined as an emotion characterized by feelings of tension, worried thoughts and physical changes by Medical News Today, (2018). 
                   Mencap (2019) defines Learning Disabilities as a reduced intellectual ability and difficulty with everyday activities, such as managing money.
                   The case study that is being written about is on a 13-year-old boy. He has a visual impairment, anxiety and has learning disabilities. The boy, known as Child T lives with his mother, father, brother and sister, who are 11year old twins. Child T is a very popular child with many friends inside and outside of school. He is a busy and active 13-year-old. He takes part in many activities outside school, swimming every Sunday, football training every Monday and a game on Saturdays. He is also a member of the school Year 8 football team that train once a week and have a game every 2 weeks. Every day after school Child T plays on his X-box Live and communicates with his friends. During school hours, Child T plays football with his friends during break time and lunch times every day. The barriers that Child T has is visual impairment, anxiety and learning disabilities. When Child T plays any physical sports such as football or rugby, he has to wear special adapted glasses to protect his eyes from damage. Without his special glasses he would not be allowed to play any sports. As Child T has visual impairment, his work has to be enlarged to a Font 22 to enable him to see the words and pictures clearly. This work is done by a member of staff who has 6 pupils in all to have work enlarged for them due to visual impairment. Regarding his anxiety, Child T worries about his schoolwork and his ability to understand and complete the work, but when going over the work and breaking the work down, he understands the work better. Child T has a Learning Support Assistant (LSA) that works full-time with him. When in lessons the LSA sits next to Child T and can read for him as him reading age has been tested when they start secondary school and was low for his age. He comes out once a week to take part in Social Stories to try and increase his peer interaction and decrease his anxieties and sees a Learning Coach to try and improve his reading age.  
                    Even though Child T likes different sports, his favourite is football, and the team he supports is Liverpool Football Club, (LFC). The LSA that works with Child T also likes football and her favourite team is Manchester United Football Club (MUFC). They have a rapport with each other as they talk about football and how the teams are doing in the league. This is a good way of getting Child T to talk and try and lessen his anxiety about things and to create a bond between the LSA and Child T. 
                    The setting for this case study is a Welsh medium secondary school with over 1,100 pupils registered there to attend. (School S). The setting has an Integration Approach to learning, which means that all students have the right to be taught in mainstream school but for one reason or another some may have to get taught in another room for a part of their learning. This could be due to a number of factors, which include: a child with Special Education Needs (SEN) or a child with learning difficulties. According to the Crisis Prevention Institute (2019) integration will help to improve social skills and would help the child when back in the classroom with their peers and a step towards Inclusion. 
                    School S is committed to providing an inclusive education for all. The objective of the policy is to ensure equality of opportunity for all; monitor the progress of all children; identify the role and responsibilities of staff in the inclusion of children and to involve children and parents in planning and decisions that affect them. (School Policy, 2019).

Methodology Used                

                 Before Child T started secondary school, he along with 3 others with SEN came to the school in Year 6 to be shown around the school and to meet other pupils that were starting the same time as him. His LSA at that time came up to the school with him and to tell the LSA’s working in the secondary school of his likes and dislikes. This was really useful to know and in order to get a rapport with him to help him ease his anxieties.
                 Child T had a Statement when he started secondary school, which stated that he needed full-time support with an LSA for 27.5 hours a week. By law that has to be followed and is the child’s right to have the correct support. 
                 He was observed when going from lesson to lesson, outside at break times and at lunch times. It was soon seen that Child T did not need anyone to walk with him when going from lesson to lesson, as he has many friends that walked with him and he knew where to what classrooms he was going. When outside, he was observed with his friends, but he was popular and had no problem with them, even whilst playing sports. 
                  Every lunch hour there are LSA’s on duty to observe the children outside playing. They observe not only Child T but all other children outside also. If there is a problem, then the LSA’s on duty will come into the school and communicate   
                   Every year, the children with Statements or Individual Development Plans (IDP) have an Annual Review which tells the child, parents, LSAs and teachers of how best to help a child in the class and outside also. This helps everyone that works with Child T to see what helps him and what support he needs to further his education to the best of his ability. 
                   
Findings

                   According to the BMJ, (2012), across the world visual impairment is increasing, with around 80,000 people in the UK alone, with 25,000 children. It is stated that when a visual impairment is immediate from birth, there will not be good on development and learning than if visual impairment happens later in life It can affect all areas of development, such as social development and language. Some children have trouble with making eye-contact with others and could appear that they are not interested or not motivated with activities, when that is not the case. Due to their anxieties they cannot use eye-contact. Interaction with others is very important when developing language, and with a child with visual impairment it can affected by the impairment they have and by others completing tasks and activities as if the child is not able to complete the work, which could increase their anxieties as others are completing their work for them. 
                 If there is a student in education with ALN then outside agencies may become involved regarding the needs of the student. This is known as ‘multi – agency’ working. They could include: Counsellor; Youth Worker; Educational Psychologist; Visual/Hearing Impairment Team or a Speech and Language Therapist. They are different agencies and teams of professionals working together in order to meet the needs of the student and their parents. Some students may not like education in school but may want to be educated part-time in college or do work experience over a period of time. (Welsh European Funding Office, 2015). All of these agencies are in place to help the child achieve the best that they can and to the best of their ability. They are there for the parents also in order to give them support and to help with the well-being of the child. 
                Child T works with a few outside agencies which include, The Visual Impairment Team, Mobility Officer and Educational Psychologist. Child T has regular appointments to see if there are any changes to his eyesight and if there are what actions need to be done. The Mobility Officer comes into school and takes Child T out on walks and about crossing the roads. This is due to the fact that Child T has no sense of danger when crossing the road. (Mobility Officer, 2018). The Educational Psychologist comes into the school to support Child T with his emotional and social wellbeing. Prospects (2019) state that they work with children and young people that are experiencing problems that prevent their learning and their participation in school. While working with these agencies, it is hoped that Child T can overcome some anxieties and carry on with his education., even though he has a learning disability and a visual impairment, to which his work needs to be enlarged.
                  In secondary schools in Wales, there is a qualification that they try to achieve, which is the Welsh Baccalaureate (Welsh Bac). When pupils are in Year 10 of secondary school, the Welsh Bac is made available to them in the National Curriculum. According to WJEC, everyone is expected to undertake this qualification, which combines personal development skills, A levels, NVQs and GCSEs. When completed, the Welsh Bac counts as 120 UCAS tariff points which is equal to A Grade at A level. The WJEC also stated that the aim of the Welsh Bac is to achieve a broader, more balanced curriculum for 14 – 19-year olds, helping students to develop knowledge and skills that higher education institutions and employers want them to have when they leave school. 
                  But what about the children with anxieties, impairments and learning difficulties? They would not be able to complete this qualification as the emphasis is on gaining the qualification and going to Further Education and to University with the points that they achieve. These children would not think of going onto Further Education as they struggle with reading, writing and with most subjects they are expected to undertake in the National Curriculum. Some children come out of languages, such as French or Spanish as they struggle with Welsh and English, therefore they would find it increasingly difficult with the other languages. Child T does not partake in French lessons as he comes out of the lessons to work with a Learning Coach for him to increase his knowledge and understanding of the Welsh and English language. With the emphasis on completing the Welsh Bac, getting good grades and going to University, Child T’s anxieties could be worsened by the academic demands as he would not be confident carrying out the work due to his learning difficulties.  
                  The Equalities Policy in Child T’s secondary school states that the intent of the school is to offer equal opportunities for all pupils in all aspects of school life without discriminating on grounds of gender, race, religion, disability or social class. Its aims to include equality of opportunity in all aspects of the school’s work and monitor and review performance regularly. With this policy, all children have the possibility of being included within the school and with keeping track of the child’s performance, the teacher and child can see what support is needed for that specific child. With the correct support it is hoped that the anxieties that Child T has will decrease and the academic demands of the school will not worsen his anxieties and he will do his utmost to the best of his ability.  
                    The Special Educational Needs Policy states that the school's ALN policy aims
teach pupils with ALN alongside their peers in the mainstream, where appropriate, and considering the wishes of parents and the pupil. It also ensures that the pupil receives as wide and balanced education experience as possible, with the entitlement to the fullest possible access to the national curriculum. This means that Child T would get the opportunity to be taught in mainstream school and have the extra support needed from a Learning Coach to try and improve his reading age but would have to come out of lessons in order to do this. By having the extra support, it is hoped that Child T would not be as anxious regarding his work.
                     The United Nations Convention on the Rights of the Child (UNCRC, no date) is an international agreement that set out the civil, political, economic, social and cultural rights of every child, no matter their race, religion or their abilities. It states that every child has the right to survival, protection and education. The child’s basic needs are needed to be met which will help them reach their full potential. Rights that every child has include: an education that enables children to fulfil their potential and to express their opinions and be listened to. This means that every child has the right to be educated, and in whatever school that the child and the parents choose. Even if the child has a learning disability, the child can come out of lessons and have extra tuition which could decrease their anxiety and get the best results to the best of their ability.  
                      
Conclusion

                  To conclude, even though Child T comes out of lessons to have extra tuition from a Learning Coach, he misses the work that is done in those particular lessons. With missing the lessons, Child T could get more anxious as he has to copy up the work that he has missed and understand the work also. Also, Child T comes out for Social Stories to increase his peer interaction. He also misses lessons for this, even if it helps him. Instead of missing lessons that he might like, then he could have extra tuition in the lessons that he does not take, such as the French lessons. The only problem is that the Learning Coach and the Social Stories are given to Years 7, 8 and 9. They have to create a time-table for them all to attend, where some children would miss lessons they like and also dislike. If the Social Stories didn’t increase Child T’s peer interaction and he was missing out on lessons, then maybe he should not come out of the lessons as he has a lot of friends inside the classroom. He should still have extra tuition with a Learning Coach but only out of the French lessons that he does not go to, this way he would not be so anxious about missing the lessons.  
                    When the children with SEN come up to a secondary school, it is always a good idea for them to have come to see the school and meet the members of staff before the start of the school year. This way the children and the staff can learn of any interests or hobbies that they may have and form a rapport with each other. This way the children can see that the staff are showing an interest, and this could help with their anxieties in the school and get a smooth transfer to the school.
                      Having a rapport with a child with learning disabilities and anxieties will help the child fit in the school, and will help the child to know that there is some one there that they can talk to and confide in. This could help to decrease his anxieties, but he will still have a learning disability and a visual impairment to contend with. 
                      Literature does not say if the academic demands of secondary school exacerbate mental ill-health in a boy with visual impairment. Further research would have to be looked into in order for the statement to be answered completely. But the writer believes that with Child T’s anxieties towards the lessons and the work, his visual impairment and learning difficulties, he does worry about coping in the lessons and in school overall. But, with extra tuition he can cope with the lessons in the school and do so to the best of his ability.                      
                

 







[bookmark: _GoBack]References

Crisis Prevention Institute (2019) Building more inclusive schools starts with integrating classrooms https://www.crisisprevention.com/Blog/June-2018/Integration-and-Inclusion-in-Classrooms (Accessed: 24tt February, 2019).

Department for Education (2015) Special educational needs and disability code of practice: 0 to 25 years https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf (Accessed: 27th February, 2019).

Department for Education (2017) SEN support: A rapid evidence assessment https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628630/DfE_SEN_Support_REA_Report.pdf (Accessed: 27th February, 2019).

Disability Nottinghamshire (2019) The Social Model vs The Medical Model of Disability
 http://www.disabilitynottinghamshire.org.uk/about/social-model-vs-medical-model-of-disability/ (Accessed: 27th February, 2019).

Medical News today (2018) What to know about anxiety https://www.medicalnewstoday.com/articles/323454.php (Accessed: 26th February, 2019).

Mencap (2019) What is a Learning Disability? https://www.mencap.org.uk/learning-disability-explained/what-learning-disability (Accessed: 26th February, 2019).

NHS (2019) Blindness and Vision loss https://www.nhs.uk/conditions/vision-loss/ (Accessed: 24th February, 2019) 

Prospects (2019) Educational Psychologist https://www.prospects.ac.uk/job-profiles/educational-psychologist (Accessed: 25TH February, 2019).


Save the Children (no date) UN Convention on the Rights of the Child https://www.savethechildren.org.uk/what-we-do/childrens-rights/united-nations-convention-of-the-rights-of-the-child (Accessed: 27th February, 2019).

School S (no date) Equalities Policy (Accessed: 24th February, 2019).

School S (no date) Special Educational Needs Policy (Accessed: 24th February, 2019).

School S (2019) Inclusions Policy (Accessed: 24th February, 2019).

Teaching Students with Visual Impairments (2017) Impact on Development and Learning https://www.teachingvisuallyimpaired.com/impact-on-development--learning.html (Accessed: 26th February, 2019).

The BMJ (2012) Improving healthcare access for people with visual impairment and blindness https://www.bmj.com/content/344/bmj.e542 (Accessed: 25th February, 2019).

The Free Dictionary (2019) Visual Impairment  https://medical-dictionary.thefreedictionary.com/Visual+Impairment (Accessed: 25th February, 2019).


Welsh European Funding Office (2015) Cynnydd Project http://www.erw.wales/media/75800/item-no-2-section-1-business-plan.pdf (Accessed: 8th January 2019).

WJEC (2019) Welsh Baccalaureate
https://www.wjec.co.uk/qualifications/levels/welsh-baccalaureate.html (Accessed: 26th February, 2019).
2

