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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

1. Introduction (250)
In the course of this assignment I will set out to critically evaluate an incident I observed in a school as part of the PGCE course. This critical incident will set the foundations of a balanced and analytical evaluation into the underlying messages this observation portrayed. A critical incident according to (Tripp, 2011:25) is an incident, that is not necessarily a remarkable event that shocked us as it doesn’t occur every day but is instead the ‘everyday events’ that demonstrate the cultures, social norms and teacher practices’ impact on children to name a few.  The benefits of using a case study are vast but in relation to this assignment it can allow us to take one small incident and delve into an extensive investigation. By taking a real-life situation I can base my evaluation and identification of next teaching steps not just on theory but what really happens in a classroom giving my argument substance. However, there are limitations that I need to be conscious of when writing my critical evaluation and that is of being biased as I know the context surrounding the parties involved and having a personal opinion. To avoid this I will base my argument around credited literature to use other peoples opinions rather than my own. Using critical incidents in reflective practices is essential, referring again to (tripp,2011:41) teachers can use their critical incidents to identify a change in direction of their teaching, students are continually changing and therefore so should our teaching practices by constantly challenging what we think is best. Tripp identifies that one of the aims of incident analysis is to ‘initiate, assist and record the process of developing professionally as a teacher’ therefore in regards to reflective practice in teaching, using critical incidents is an essential tool.

2. Observation  (250 words)
The setting for my critical incident is a large bilingual secondary school in Wales. The chosen school has 1421 pupils, ranging in ages 11-19 due to the school having a sixth form. Around 16% of pupils are entitled to free school meals which is 1.7% lower than the national average. 23% of pupils have a special educational need with 8% having statements for their respective needs, both statistics are higher than the national average. This is due to the school having authority resource provision for pupils with special educational needs therefore they have extensive facilities to cater for pupils with a wide range of needs attracting pupils with ALN all over the county. In regards to English being an additional language this applies to 2% of pupils and 7% are welsh bilingual. (Estyn.gov.wales, 2019) The class involved in my critical incident was a year 9 science class,  the ages of the children involved were ranging from 13-14. There were 27 pupils in the class and it was of mixed ability. It is the main priority behind this critical evaluation that the wellbeing of the individuals involved is of upmost importance, to ensure this is maintained I will be following the BERA guidelines on how to ethically carry out research in an educational facility. BERA states that individuals should be treated fairly, sensitively and with dignity (Bera, 2018) therefore I will not be disclosing any names of individuals or of the school itself as it is considered the norm within this nature of research to provide anonymity as to minimise harm to participants and the education community. I will critically evaluate but I will not criticise in a defamatory and unprofessional manner writing this evaluation in an unbiased and non judgemental tone as I will have seen a significantly small snapshot in regards to the incident and am therefore inadequate in making serious judgements. 
3. Methodology (500 words)
Observation according to Sanjit kumar is ’ a purposeful, systematic and selective way of watching and listening to an interaction as it takes place.’(Kumar, 2014)  From studying Kumars book ‘ research methodology’ it was made apparent there are two types of observation, participant observation and non-participant observation. Participant observation is where the researcher participates in the activities of a group without the members being aware. Non-participant observation is when the researcher remains a passive observer under natural conditions. In relation to picking a critical incident it is clear that to notice typical incidents that happen in an everyday situation I would need to observe as a spectator. The rationale behind choosing a non-participant observation is that the Hawthorne effect could occur. (Payne and Payne, 2004) The Hawthorne effect is where people change their behaviour if there is a change of circumstance therefore if I was their teacher to try and notice critical incidents they might not act as they usually would and thus my critical incident wouldn’t be a natural or typical event. Previously I mentioned writing this assignment with no bias, if I was a participant in this study I would have a closer view but it would be extremely difficult not to make personal opinions as I would have interacted greatly with the pupils. Another rationale is that by observing as an outsider  I can notice a wider range of incidents, rather than if I was in the centre of the observation. By critically evaluating both models it is apparent a non-participant observation model is the best choice in this circumstance. A case study described also in Kumars’ research is an individual, group or community, an instance, an episode or an event. (Kumar, 2014) The critical incident I will be evaluating is both an instance and event therefore has the same principles as a case study. Through the use of a critical incident/case study a basis for a thorough, holistic and in-depth exploration can be achieved. The strengths of using a critical incident is that a holistic understanding can be achieved as seeing a small incident as one within the education system instead of a separate entity. Also by taking a small incident rather than a large sample a higher degree of detail can be explored and challenged which will also provide the research with immense relevance when extensively exploring. Another strength identified is that an understanding of process and interactional dynamics within the incident can be obtained as said previously this allows it to be looked into with great detail and thus opening the door to understand the process and interactional dynamics occurring.  The weaknesses in regards to using cases as a methodology is that as a case is so specific it is more difficult to generalise the findings. It is less accurate to base assumptions of education as a whole on one incident and thus would be inaccurate to base concrete generalised findings on this one incident. As I am not using my findings to set standards or to be published on a large scale in regards to education, the strengths overcome the weaknesses in this regards and a case/ critical incident is suitable for my evaluation. 

4) Four purposes link to Donaldson (500 words)
The critical incident I have selected from my observations was witnessed in a year 9 science class. The pupil (known from hereafter as pupil x) put her hand up and said ‘ Sir, I’ve finished. What do I do next? ’ The teacher responded with ‘OK everyone now has three minutes to finish’.  The pupil was a female 14 year old, who sat with one other pupil on a table that could fit 8 students. It was a class of 27 and every other table was majority filled. The class was of mixed ability and had no teaching assistant in the classroom. I chose this critical incident as I believe it highlighted many areas I could explore such as MAT students, Assessment for learning in regard to setting standards in the classroom and classroom culture. Donaldson in his work discusses the four purposes of the curriculum, when choosing this critical incident it became apparent the links between the purposes and what I observed in the classroom. (Donaldson, 2015) It is also beneficial research to witness how Donaldson’s theories manifest in a classroom as it is such a current topic within the education sector. This critical incident can link to the first purpose of creating ambitious, capable learners who set themselves high standards and seek and enjoy challenges, when Student X asked what to do next it could mean she was asking for another challenge or for another task to push herself academically. If student X was wanting to challenge her mind she would therefore have high expectations for herself as she would see this as criteria for growth. It is typical for a child to not want to participate in an activity that they don’t enjoy thus would imply that the student enjoys challenges, creating a direct link to Donaldson’s first purpose. Donaldson states ambitious, capable learners also are questioning and enjoy solving problems. As we have already established the enjoyment for challenges this would go hand in hand to solving problems. Student X also clearly asks what to do next, this is a clear example of questioning the teacher and is evidence of Donaldson’s first purpose in the classroom setting. However, without finding out further information about the child we can’t say for definite that student X is a ambitious and capable learner but from this critical incident alone the evidence points towards this theory. The third purpose by Donaldson is healthy, confident individuals who build their mental and emotional well-being by developing confidence, resilience and empathy. Developing confidence can be said to have manifested itself when student X informed the teacher she had finished before everyone else. Socially to be ahead of other students could have been misinterpreted as ‘showing off’ and to a 14 year old girl the opinions of others might have more of an effect on their confidence than if she was an adult. 

5) Literature review (1,500 words)
The initial impression from observing this critical incident was that as pupil X had finished before their fellow classmates they could possibly be a more able and talented student (referred thereafter as MAT students). A MAT student is used  to describe pupils who require an enriched and extended curriculum in order to develop their abilities in the education system. (Matwales.org, 2019) These pupils have shown signs that they have potential to develop these abilities to a high standard if given the opportunity to do so. From this definition by the  MAT wales organisation it can be highly suggested that student X was a MAT student however can’t  be definitively stated as the work was not observed but basing a judgment from the pace could suggest of high intelligence but when looking at the standard it could be clear the student was not more able and talented. There is said to be of great importance when highlighting MAT students in school as pupils don’t learn when they are disengaged and if they are bored by the standard of work this will occur. The learning zone model demonstrates that when a pupil is in the comfort zone they are limited in their thinking but also limited in their learning. (ThemPra Social Pedagogy, 2019) Contritely when a pupil is in the struggle zone in which they encounter mild discomfort towards an activity they are required to think but partake in effective learning. By following this model it can be said that by identifying MAT students teachers can differentiate their teaching as to ensure the whole class is in their own personalised struggle zone. This in theory sounds ideal but with teachers case load already at an all time how do we allow this to happen without having 30 different variations of one lesson? In ‘lessons for Alison’ case load is questioned and in the journal queries that if as a teacher we are giving one student the easier work and one the harder throughout the school year the opportunities in later life will be restricted due to being categorised. In the journal classroom observations are carried out on a classroom run by the teacher ‘Alison’ .  (Geelan, 2015) She assigns the task to the whole class, checks the answers and assigns the next task. Whilst the class are carrying out this task she spends a few moments with the students who answered least questions correctly. Whilst this is a solution to differentiating in a classroom it does not solve the issue of pupils sitting doing nothing which is what I encountered with student X. From the observations in Alison’s lessons the researchers observed that the students who finish work first spend a huge amount of time sitting around waiting for the next task (antsey &bull) held  liable the way we ‘do school’ in that students are programmed to wait for the ‘drip feed’ from a teacher and have very limited autonomy. The researchers in the journal discussed if pupils were given autonomy in how they learn such as allowing them to carry on with other work when they are finished it will create an environment where a larger amount of learning is taken place and will continue to keep pupils in the struggle zone for the larger part of the lesson which is the ideal position. Applying this the critical incident when student X had to sit for three minutes doing nothing she was in the comfort zone if she was given autonomy she would remain using her brain to learn and could have avoided the comfort zone making it a more productive lesson in regard to learning.  John Holts research agrees that children need to be challenged as in his journal ‘how children fail’ explicitly states close to 40% of pupils in America drop out of high school and this is attributed to being ‘bored and confused’. (Holt, 1975) Holt further states that pupils are bored because the tasks they are given are ‘trivial and dull’ and make very small demand on their intelligence, capabilities and talents private schools of the highest standards and reputation. This can be interpreted to MAT students, they have a higher intelligence and become bored easier therefore to stop them becoming bored and in turn failing they need to be challenged further. However Holt also states that children fail because they are confused implying that the tasks set by teachers are too hard for some students therefore if  the work was made harder to meet the needs of MAT students there would still be a high failure rate because then the work would be too hard, the solution implied from  Holts work would be that differentiating needs to be an everyday occurrence in the classroom. 																				
The second theme I will explore in my literature review is classroom culture. Classroom culture can be described as the community of the classroom, to have a positive classroom culture all children must contribute and feel valued. It can be taken from this statement that the role of a teacher is crucial to the classroom culture as their attitude and presence can essentially create a positive or negative environment. (Dalafallfar, 2015) In regards to student X in the critical incident it can be questioned whether the pupil relied too much on the teachers instruction instead of progressing with another activity or helping another pupil. There are many pieces of literature arguing for and against the degree of instruction. From research it seems there are two popular categories of instruction from a teacher non-guided/minimal instruction and direct instructional guidance. Non guided is generally defined in which learners are presented with essential information and must discover themselves essential information (Bruner, 1961) also referred to as discovery learning and constructivist the researchers that support this theory emphasise the importance of problem solving. If a student is provided with minimal instruction and they have to use problem solving skills to draw on their own previous knowledge to solve a problem they will have made a personal connection to the task from the outset also developing problem solving skills which is an essential life skill. If the teacher in this critical incident had given the task with minimal instruction to student X they could have exercised their brain further to solve the problem taking away the boredom and potentially improving both skills and intelligence. However there are many arguments against minimal guidance and has been described as the ‘disappearance of the teacher’ the concept of minimal instruction can be seen as being ineffective for novice learners who will have no prior experience to draw judgments from and to draw back on the learning model will be in the panic zone where limited learning will take place. An argument for guided instruction is if pupils are left to discover procedures, they could learn the wrong answer and that will resonate in their long term memory and the incorrect information has been learnt. Empirical research over the last 50 years all indicate consistently that minimal instruction is less effective and efficient and the only advantage to receding guidance is when learners have sufficiently high prior knowledge. (Kirschner, Sweller and Clark, 2006) Essentially the aim of all instruction is to alter long-term memory and the theory of instruction shows more evidence of achieving this. (Mayer, 2004) states that expert problem solvers derive their skill by drawing on the extensive experience stored in their long-term memory, but how does one achieve these extensive experiences without some form of instruction. As humans we are able to draw on information to quickly recognise the characteristics of a situation and indicates to us what to do and when to do it. When encounting an educational task/ problem for the first time we are unable to unconsciously recognise what to do and when to do it because there is no past experience to draw on thus initial instruction seems to be the more obvious answer when determining the level of instruction needed for a classroom. To critically analyse this further I will now discuss Biestas journal exploring the ‘disappearance of a teacher’ as it is in Biestas opinion that teachers are there to teach and whilst physically they are there their roles as a teacher are disappearing due to the theory of discovery learning, Biesta further goes on to state that the whole premise of education is that ‘students learn something, that they learn this for particular purposes and that they learn this from someone’. (Biesta, 2012) If there is minimal instruction from teachers in Biestas’ point of view the purpose of education is not met. From the literature student X might benefit from minimal instruction in this specific incident but there are many indicators that imply for the vast majority of students in regards to the bigger picture that guided instruction is the most effective method of teaching in a classroom. NACE is a challenge framework designed for more able and talented learners, it is based on six interconnected elements all of which are key to supporting MAT students. (Nace.co.uk, 2019)  Provision 5.a states the school should listen and take account of the views of more able learners therefore in the critical incident when student x asked what she should do next that view should have been taken into account and a task should have been assigned instead of telling student x to essentially  sit quietly for 3 minutes.  

6) Reflection/ evaluation and next steps (700 words)
The focus of my critical incident was the interaction between student X and the teacher of the classroom I chose to focus on two themes. The first was the possibility of the student being a MAT student and the impact it should have on the way these pupils are taught. From the literature it is quite clear that differentiation is highly beneficial to pupils learning especially to the higher achievers therefore as a next step I would suggest that the teacher either had a further task for the student to complete to keep them focused and in the struggle zone of their learning, if this was not suspected at all the student should be allowed to carry on with other work maybe from a different subject as to not rush the other students  and still allow student x to reach their full potential. The second theme I explored was classroom culture and specifically the role of the teacher. As a next step I would suggest giving the task with minimal instruction to student x and therefore they could exercise their problem-solving skills and develop confidence in their ability, it would also take longer for them to do and not be as tedious as they may have found. The role of critical reflection is a major factor within this assignment as it allowed the reflection of practices, processes and identities.  By partaking in critical reflection I have been able to think reflectively and critically about how a critical incident can portray educational norms. When reflecting on what I observed in a lesson I used an arc model to narrow down critical incidents which I could evaluate most effectively and go into further detail within this assignment. Using the arc model (see appendices 5-8) I was able to critically reflect on a number of critical incidents I had selected to ensure I used the one with the most potential to critically analyse. Along with the arc model I used the Gibbs cycle to reflect critically about the incidents I observed for each I asked the following questions:
1. What happened? Give a description
2. What are/were my feelings and emotional response 
3. What was good? Bad? 
4. What sense can I make of the situation? 
5. What can I conclude generally from the experience?
6. What will I do differently in the future? 
The full Gibbs model can be viewed in Appendix 9.  (The University of Edinburgh, 2019)To become a qualified teacher certain standards must be met and during the course of the next year I must ensure I professionally and personally develop to hit these criteria. For example, the first qualified teaching standard is to ‘Have high expectations of children and young people including a commitment to ensuring that they can achieve their full educational potential and to establishing fair, respectful, trusting, supportive and constructive relationships with them.’ By asking the above questions especially ‘what will I do in the future?’ I can recognise what to do to improve my teaching in the future.  By using the Arc Model and Gibbs model I will be able to reflect on my teaching to identify the next steps I need to take to ensure I meet these standards.  
7) Conclusion (300 words)
Reflective practice is an important learning tool in regard to teaching and can be used to help to synthesise, explain, make sense of and ultimately develop meaning of my personal experiences and what I’ve observed from others. It is essential therefore when learning to teach to also learn how to be a reflective practitioner. I feel I have greatly benefited from this critical reflection as I have been able to analyse a small incident and see how it affects both the pupil, teacher and classroom as a whole. This has influenced my teaching practice to be mindful of my actions and to consider each pupil as an individual.  The professional standards for teaching and leadership were published in September 2017 and all teachers are required to work to this standard.  (Hwb.gov.wales, 2019) The professional standards incorporate 5 different sectors including pedagogy, leadership, professional learning, innovation and collaboration. By taking on the role of a reflective practitioner I can ensure I meet the professional standards of teachers and provide my students with the high quality of teaching every child deserves. 
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 2/10/2015
Lesson detais: Business year 10 cass

Classroom culture
“The students seemed to get easily distracted and seemed to be more engaged in a
‘conversation ith each other than the direct teaching. The students were very.
boisterous and were told many times to sit down and {o be quieter. There vias a group
of gils viho were talking, fighting and generally being disruptive and rude to the.
teacher.

Objectives

The lesson objectives were skipped past and there was no clear purpose to the lesson.
‘The lesson had activities but as there was no clear purpose they couldn't be linked to.
the purpose of the activiy.

Direction

‘The teacher vas attempting to explain how to do the task but as the students wiere
talking to each other they couldn't hear the instructions properly and therefore
strugeled with the task continualy asidng questions. AS the pupils ere going at vastly
Gifferent rates there vias a GisloipkEAt i the class with some pupils moving onto the
third task and others stil on the first,

“Access and challenge

Students were not engaged as they were more engaged in their conversations than the
teaching. The students who vere itting at the front were trying to engage but as the.
teacher kept having to stop, they were losing interest as it vias taking the teacher
onger to explain the task/theory. The students were challenged but, in the sense, that
they didn't know what to do rather than exercising their minds, there were viords in
the partnership agreement that they didn't understand and therefore they viere losing
time asking the teacher questions when she fiad already gone over it.

“Tssessment
The teacher did a recap at the start of the lesson and during the Lesson went around
the groups to see their understanding of the topic. At the end of the lesson the teacher
attempted to go over the partnership agreement bt the majority of pupils were.
talking and not gaining anything from the feedback.

Specifics
= Some pupils being on task 1 and others being on task 3
 Apupil saying ‘I cant hear you miss! hd
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 12/10/2019
Lesson detail: Science Class of 27 puplt.

Classroom culture
A students were fully focused and attentive to the teacher. They were all engaged in
the task at hand. The teacher could very easly bring their attention from him to the.
task and vice versa. There vias ot one group of pUPIL disengaged.

Objectives

‘There wiere no learing objectives but they had gathered information n the last lesson
and viere using that data to make different charts. The teacher could have put the
\earning objective last lesson and this was a followon lesson where the pupils knew
the purpose from previously. Either way all the pupils knew why they had gathered the.
information and vinat they viere going to do vith it next.

Direction

“The students knew exactly wihat was required o them and proceeded to 6o s0. The
teacher stated that the more results they gathered from their classmates the more
‘accurate their results will be and 5o they knew to do the task well they needed to
gather more information.

“Access and challenge

Al students were engaged and this reflected in how they listened to the teacher and
asked minimal questions vihen carrying out the task s they viere engaged and wanted
£0 get on with it For the starter activity some puplls finshed eariier and were vaiting
for everyone else to finsh therefore in this period they were not challenged.

“Assessment

‘There was 2 brief recap on what the pupis did last lesson and the teacher then linked
that to what they were doing this lesson. During the lesson there was two instances of
questioning to gage where the puplls were on their understanding of vy they viere
putting ther data ino different graphs.
Specifics / Critical Incidents
 Student putting her hand up and saying she was finished and what to do
next.
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