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Element 1

Poster – Outlining good practice in terms of supporting learners with a specific learning need 

[image: A screenshot of a computer

Description automatically generated with low confidence]

References
Ashley, Gillian (2021) Parenting a Dyslexic Child. Jessica Kingsley Publishers.

Bates, Michael (2013) Dyslexia Statistics and Myth Busting Facts Available at: https://www.dyslexia-reading-well.com/dyslexia-statistics.html (Accessed: 9th October, 2022)

British Dyslexia Association (2022) Dyslexia Available at: https://www.bdadyslexia.org.uk/dyslexia (Accessed: 4th October, 2022)

British Dyslexia Association (2022) Is my child dyslexic? Available at: https://www.bdadyslexia.org.uk/advice/children/is-my-child-dyslexic (Accessed: 30th September, 2022)

Leonik, Natalia (2022) Dyslexia Available at: https://www.shutterstock.com/image-vector/dyslexia-colorful-letters-on-white-background-2121789335 (Accessed 9th October 2022).

McNicolas, Ann-Marie (2020) The Dyslexia, ADHD and DCD-friendly Study Skills Guide. Jessica Kingsley Publishers.

Ní Chatháin, Brid (2015) ‘How teachers can help learners wirh dyslexia’ Available at: https://www.britishcouncil.org/voices-magazine/how-teachers-can-help-learners-dyslexia (Accessed 29th September, 2022)

National Health Service (2022) Dyslexia Available at: https://www.nhs.uk/conditions/dyslexia/ (Accessed 30th September, 2022)

Snowling, Margaret J. (2019) Dyslexia: A Very Short Introduction. Oxford University Press.


Element 2
Essay - Explore the wide and complex spectrum of additional needs

The term ‘Additional Learning Needs’ (ALN) is used to describe a person with “a learning difficulty or disability” where they may have “significantly greater difficulty in learning than the majority of others of the same age” or “a disability for the purposes of the Equality Act 2010 which prevents or hinders him or her from making use of facilities for education or training” (Welsh Government, 2022). In 2018, the Welsh Government created Additional Learning Needs and Education Tribunal (Wales) Act (the ALN Act) with the Additional Learning Needs Code for Wales (the ALN Code) becoming statutory three years later. It is pleasing that the Welsh Government are striving towards a more inclusive education system and society in general, where “learners with ALN are supported to overcome barriers to learning and achieve their full potential” (Welsh Government, 2018, p.2).

Over time, it would seem that people’s perception and attitudes towards individuals with Additional Learning Needs have improved, with society and education becoming more accepting, aware and supportive. “Looking at changes over time, the impression that attitudes have become much more favorable of the inclusion of people with learning disabilities in educational and social settings than they were some 50 or 100 years ago” (Scior, K and Werner, S., p.8). This is made clear in the Illustrated Guide to Dyslexia, where it is written that around 60 years ago, someone with dyslexia would simply be “labelled as stupid” (Rogers, R., Power, K. and Iwanczak Forysth, K., 2017,
p.6) where as now, dyslexia is more widely considered as simply, “a different way of learning and thinking” (p.28). 

The Welsh Government are seeming to work in line with the social model of disability which “proposes that what makes someone disabled is not their medical condition, but the attitudes and structure of society” (Foundation for People with Learning Disabilities, 2022). This is in stark comparison to the medical model “which looks at a person’s impairment first” (Ombudsman, p.2). By improving attitudes, awareness, provision and support the Welsh Government has shown how it is “determined to deliver a fully inclusive education system for learners in Wales” (Welsh Government, 2018, p.2). The Cambridge Dictionary’s definition of ‘inclusivity’ is to “include different types of people and treat them all fairly and equally” (2022). 

The broader term of ‘Additional Learning Needs’ encompasses a wider spectrum of individuals within society, compared to the previous umbrella term of ‘Special Educational Needs’. If one considers Maslow’s ‘Hierarchy of Needs’, you will see that an individual will only be able to reach his/her full potential if their basic needs are met – this includes physiological needs such as movement and food, and safety and security needs, such as general health. “Needs lower down in the hierarchy must be satisfied before individuals can attend to needs higher up” such as esteem and self-actualisation (McLeod, S., 2022). This stresses the importance of meeting young people’s needs to give them the best chances in education and their lives generally.

The new ALN Code in Wales is aiming to put the young person’s needs and best interests at the heart of all decisions that are made for that individual. By promoting a person-centred practice, educators will “find that all [their] learners learn more effectively, because their learning reflects their individual strengths and interests” (Welsh Government, 2015, p.3). This means that schools can “give [their] learners the support that is right for them, when they need it” (Welsh Government, 2015, p.77). This also adheres to United Nations Convention on the Rights of the Child (UNCRC), in particular Article 3 which states that “the best interests of the child must be a top priority in all decisions and actions that affect children” and Article 12, that “every child has the right to express their views, feelings and wishes in all matters affecting them” (Unicef, 2022).

Ultimately, what is good practice for learners with ALN is good practice for all children. According to a recent study by Estyn looking at best practice in regard to ALN, it was found that “many pupils with ALN make excellent progress when the school has identified and addressed their specific learning needs” (Estyn, 2022.) “We all know it is easier to teach and support learners when we understand them” (Welsh Government, 2015, p.2) and provision is carefully planned and delivered to meet their particular requirements.

Practitioners need to develop children’s independent strategies, although this will differ according to the needs of the young person. In time, this should boost the individual’s confidence and self-esteem. For example, in the book M for Autism, it states that “it is important for someone living with autism to realise they may need to find strategies and coping mechanisms throughout life’s changes” (The Students of Limpsfield Grange School and Martin, V., 2015, p.89). Schools need to prepare these young people for surviving and thriving in an ever-changing world. 

As part of the ALN Reform in Wales, Individual Development Plans have been introduced, these are “legal document[s] which describe a child or young person’s additional learning needs, the support they need, and the outcomes they would like to achieve” (Snap Cymru, 2022). IDPs must be written in conjunction with the young person, their family, multi-agencies and school support staff. It is crucial that these are detailed, clear, concise and reviewed when appropriate. Everyone must come together to create an effective working document that will best support the young person for them to make as much progress as possible. 

Providing children with a range of learning opportunities, catering for different learning styles and promoting a multi-sensory approach can provide ways for children to learn the same skill, in different ways. As a learner with dyslexia writes “I learnt quickly not to believe people who told me that I could not do something, I just had to find another way to do it” (Rogers, R., Power, K. and Iwanczak Forysth, K., 2017, p.9). 

To conclude, it is clear that “children and young people with ALN need extra support to learn” (Welsh Government, 2022) and the ALN Reform aims to ensure that no child is left behind and suitable provision and support is in place for all. This is undoubtedly an extremely positive change for Welsh education with more children’s needs being met and more children being given a chance to reach their full potential. In line with the Salamanca Statement, it is crucial that society “[provides] education for all children” (Centre for Studies on Inclusive Education, 2020). 
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 

	
Section 1C: Profile (About me)

	

• What is important to the learner

· Home is his safe place
· His bed – special blanket, pillows and teddy (Blue)
· Family are very important to him – close relationship with his Mum, older brother and grandfather
· Pupil A enjoys going on the trampoline at home and playing basketball in school. He enjoys playing make believe or imaginative games where he can make up the rules and take on the role of another character. 
· Pupil A enjoys construction, especially Lego
· He enjoys Minecraft and spending time on the iPad 
· Pupil A enjoys colouring, drawing, reading cartoons and sharing these with his friends
· Having time to play, time to use his imagination and express himself 
· Working closely with Mrs T. (TA) or having time to check in with familiar members of staff 


• What is important for the learner
· It is important that Pupil A feels included in the classroom and the school generally. He wants to be treated the same as his peers.
· That teachers support and encourage him in a positive manner
· That instructions are clear and concise, repeated more than once and displayed on a ‘now, next, then’ task board
· That he is eased into the school day and his teachers are patient with him first thing in the morning when he may be struggling to regulate his emotions and adjust to the start of the school day.
· That Methylphenidate is administered by the same member of staff at the same time each day and he is shown empathy by his friends and teachers during this time
· To attend breakfast club to support transition into school
· To check in with familiar members of staff whom Pupil A feels he trusts, in particular Mrs T.
· That good examples of work are modelled so Pupil A knows what to expect from a task 
· Consistent expectations at home and in school and clear communication between the two.
· Having time to play and relax at break and lunch times
• What is working and should be built on
· Since being medicated with Methylphenidate, Pupil A has been able to access the curriculum, maintain friendships, act calmly and responsibly in and around the school, and attend school for whole days. 
· Having a designated member of staff to check in with Pupil A first thing in the morning when he feels most vulnerable
· Now, next, then task boards
· Visual word mats
· Instructions displayed in the classroom
· Good examples of work to be shared so Pupil A is aware of expectations
· A clear, consistent routine
· Being given time and space to calm down 


• What is not working and needs to change.
· Handwriting still at pre-cursive stage – more support to be put in place 
· On occasion, Pupil A has tried to refuse his Methylphenidate but this is improving, due to the same member of staff administering the medication at the same time each day.
· Some conflict between friends and not being able to walk away or deal with conflict. Pupil A needs some support helping him to deal with different social situations.
· Pupil A needs a lot of instructions repeated and reassurance before beginning a task – we are working on this with our task boards and instructions being displayed in class
· Pupil A very anxious about transition to secondary school – Pupil A’s Mum and grandfather to visit Year 6 open evenings, liaise with secondary schools and then begin a structured handover with more visits arranged for him ahead of time.










	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning
· Received support through Statement of SEN since September 2019, now on an IDP since September 2022.
· Completed the DST-J Dyslexia screening test which indicated a strong risk of Dyslexia.


Communication and Interaction
· In the process of being referred to the Neurodevelopmental Pathway for further assessment for possible Autism Spectrum Disorder (ASD)
· Referred to Speech & Language and is awaiting further assessment to better understand his language and interaction difficulties
· Can find social situations confusing 
· Appears anxious around unfamiliar adults
· Struggles to form new friendships and sometimes prefers his own company

Sensory and/or Physical
· DCD difficulties 
· Eating is limited – prefers to stick to the same foods which he knows he likes. 
· Sensitive to loud noises 
· Poor sleep pattern 

Behaviour, Emotional and social development
· Diagnosed with ADHD in July 2018. Prescribed Methylphenidate which is administered in school at 9am daily. Pupil A’s family have chosen not to administer medication at home.
· After confrontation with a peer, he can find it very difficult to self-regulate and will take a long time to feel calm and the situation can stay with him a long time (sometimes years) 
· Sensitive to loud noises 
· Limited eye contact





Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).




	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	· To form all his letters correctly  
· To begin to join letters correctly using a cursive style
· To begin to produce cursive, legible handwriting

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	· Pupil A will attend a 20 minutes DCD session in a small group once a week with Mrs B. (Specialist TA) 
· Pupil A will attend attend sensory circuit sessions on an individual basis with Mrs J. (Specialist TA) twice a week  
· Pupil A will work 1:1 with Miss B. (intervention TA) twice a week practicing correct letter joins and cursive handwriting
· Pupil A will be reminded by his teachers when it is an appropriate time for him to produce legible, cursive writing depending on the task he is working on
 
	Yes / No
	Specialist TAs – DCD training

Intervention TA

Class teacher


	September 2022
	December 2022

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Pupil A’s handwriting is at the pre-cursive stage and is often illegible.

Pupil A was previously reluctant to produce cursive handwriting but there has been a change in his attitude since moving into Year 6 where Pupil A now understands the importance of legible handwriting. Pupil A now more compliant with completing handwriting practice and homework with Mum.

Pupil A can still demonstrate a negative attitude towards intervention groups. We agreed that Pupil A would attend one DCD session a week in a small group as this was more manageable for him. 




	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To manage emotions more effectively
To show better understanding of consequences      
To have strategies in place to deal with conflict 

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	Managing emotions
· Pupil A to attend a daily check in with a familiar adult 
· Pupil A to have access to a red/green card which he can display in class or show to a familiar adult/trusted friend – this will allow him time out of class to seek support
· Pupil A to work in a specialist TA on a 1:1 basis learning about emotions and how they affect us. When ready, Pupil A will move into a social group.
· Pupil A to have access to a quiet room at lunchtime to eat his dinner with familiar, trusted adults in a calm environment. 

Better understanding of consequences
· Pupil A to attend a friendship group with a specialist TA where they will discuss social situations, undertaking roleplay and team challenges such as Lego, construction, cooking.


Dealing with conflict
· Daily check in at the start of the day and at the end of lunchtime with a familiar adults – concerns passed onto teachers/family if necessary
· Access to a red/green card which will allow him time out of class
· Access to a calm room to regulate emotions and seek support from a familiar adult
· Calm down zone in class including a stress ball, bubble calmer, colouring in materials, playdoh and writing materials.

	Yes / No
	Specialist TAs 

	September 2022
	July 2023

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Pupil A needs to be aware of how to react appropriately in different social scenarios, including those that could potentially cause conflict. He needs to learn how to manage his emotions more effectively, recognising when he needs to walk away from a situation and seek support. 




	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To be ready and prepared to learn 

To use resources to support him, before asking a teacher for help 

To gain more independence 

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	· Pupil A to have access to a ‘now, next, then’ task board which will have the instructions displayed in a clear, concise manner (e.g. first, write the date, then write the learning intention, next answer questions 1-5 in your book). He will use this board on a daily basis. 
· Class teacher to ensure the task has been explained clearly with any opportunity for Pupil A to ask questions he may have. These instructions will be displayed in class.
· On a daily basis, a good example of work will be displayed so Pupil A knows what is expected of him. 
· Pupil A to work with class teacher to agree a reward system – if he completes the task without fuss or delay, he will receive a point which may lead to a reward of his choice. 
	Yes / No
	Specialist TAs

Class teacher

ALNCo
	September 2022
	October half term 2022

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Pupil A needs a lot of instructions repeated and reassurance before beginning a task. Pupil A sometimes relies on a teacher to unnecessarily help him, before starting the task.

School and home to work together to ensure a consistent approach. 


	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	

To go to my chosen secondary school for a structured visit 

To have the confidence to ask questions and seek information on my secondary school 

To feel happier, calmer and more confident ahead of my move to Year 7 in September 2023




	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	Before selecting a school 
· Help to arrange structured visits for Pupil A to visit secondary schools after school or during a quiet time, where Mum and Pupil A will have the opportunity to ask any questions they may have before applying
· Liaise with secondary schools to find out what support is in place 

Once Pupil A has been allocated a Year 7 place
· Liaise with the secondary school ALNCo for a comprehensive handover
· Arrange more structured visits for Pupil A to become familiar with the school environment and meet key members of staff
· Familiar adult from primary school to attend a visit with Pupil A on transition day to ease his anxiety 
· Regularly check in with Pupil A and Mum to address concerns or answer any questions
	Yes / No
	Class teacher

ALNCo

ALNCo from chosen secondary school

Pastoral team from chosen secondary school 
	September 2022
	July 2023

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Pupil A very anxious about transition to secondary school. This is affecting his happiness at home. 

Pupil A’s Mum keen to visit secondary schools to look at provision and meet key staff, before deciding which to apply for. 
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