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Aims

To develop understanding of:

— and practice in relation to key aspects of physical development
how to help children to engage with and develop movement patterns deemed to be significant in
prompting physical development which also promotes later learning
how to encourage children to make their own risk assessments, thus keeping them and others safe.




Children's fine anq 8ross motor development, their dwareness of theijr body; and their pleas-
ure and confidence i being a physical reature is underpinne by the whole-hearted, fujl-
bodied movemen play that most freely indulge in amic everything else they do. Within thig
spontaneous flow of movement are some quite specific movemen activities that prom ptthe
brain and the Nervous system to develop in ways that will lay foy ndations for furyre learning,
health and well-being, Fortunately, habies and young childrep — 8iven good hedlth ang the
right opportunities — are biologically driven to seek out, and create, the €xperiences they
need (see also Chaprters 8 and 9. They have an inbuilp Cdpacity to devise just the right game
for their particular stage of development, ang an endless capacity to invent pew ways of
addressing the key issues: where do I'begin and end, where this body part is in relation to
that, how much foree is too much force, how do 1 i into the space aroun d, what does it fee]
like to be 4 body? Unforty nately, many aspects of rontemporary culgyre 8etin the way of this
most basic learning, but in the Physical Development areq of the curriculym we have the
OPportunity to make syure that children do have the Opportunities they need,

Piaget recognised that a child's ability to understand the world around, ro communicate
with others, and o establish a Strong sense of self js grounded in the carly sensory and
MOtor experiences aviilable ro them. Sensory motor learning is the ability to take in, sort
Out, process and make yse of information from the world around us. Information js gath-
cred from the Senses — taste ( Bustatory sense), smell (olfactory sense), sound (uditory
Sense), sight (visyal sense) and touch (tactile sense). But there are also two othér senses
intimately connected to movement that we tend 1o take for granted and often ignore, but
which are key to young children’s development, These are the sense of the position of our
body parts in relation to one another (proprioceptive sense) and the sense of movement
and relationship to the ground (vestibular sense). These provide key reference points for
our sense of self, and our relationship to the external environment.

With poor foundations for Proprioception a child might find it hard to to-ordinate thejr
Movements. They might feel ill at ease in their ‘skin’ or he compelled to wriggle, fidget and be
ronstantly on the move to 8et a better feel of themself The vestibular sense js unique in thag
it has no sens; ion of its own, but provides us with the capacity to function within the force
"is up, (even when we tlt our head), and provides the central

awareness, An under-develope vestibular sense might result in
Poor balance, fexqr and dislike of movement, a drive o spin excessively, or an uncomfortable
€ external environmeny. Since the vestibyylar System is connected to oy

Cmationgl development, under-development might also compromise emotional stahility,
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It is active involvement and exploration through movement play that enables a child tq
become a more mature, efficient organiser of sensory information — providing the foundations
for all future learning. During the early years, therefore, movement is food for the developing
system and the opportunities we provide comprise the diet. For healthy eating, ‘five fruit and
veg’ per day are recommended. For a healthy movement diet these are recommended:

Floor play: on backs and on tummies, young children need to spend time in contact
with the floor exploring their moving, sensing bodies.

Belly crawling: the first self-determined travelling movement that supports a strong
sense of the centre of the body whilst in motion.

Crawling: the activity through which children first combine balance and travelling.
Push, pull, stretch, hang and slide: through which children prompt enhanced feedback
of their felt, or proprioceptive, sense and build the felt sense of self.

Spinning, tipping, tilting, falling: through which children build their vestibular sense,
their upright balance, their sense of space and their primary external relationship — with
the ground beneath their feet (Greenland, 2005: 32).

The first three activities also specifically support the development of postural alignment
and full articulation of the joints as they take the body from the curled up ‘C’ shape of the
baby in the womb, to the ‘S’ shape of spine in upright posture.

The key role for practitioners is to create a learning environment in which children can

take the lead in finding activities and games that precisely fulfil their sensory needs, both
indoors and outdoors. This means thinking about how a setting supports movement within
every activity, looking at the spaces and resources provided, and the balance between adult-
led and child-led opportunities on offer.

Parklands Children’s Centre in Leeds changed the way they laid out ‘table top activities’.

We have removed tables in the nursery environment. We had quite a few in the paint area, in
the creative area, in the mark-making area, in the tactile area, but all those resources are now
on the floor ... so the children are getting down on the floor and having tummy time while
they get on with other things ... We feel that the resources work better on the floor. It has been
a really positive thing to do. (Greenland, 2005: 159)

Goosehill Nursery, Morpeth, have set up a Movement Corner where children can choose
to move when and how they want. This lets them know that their spontaneous movement
play — the way they are in their body — is valued alongside all the other kinds of activity
provided and ensures that children can respond to their own particular sensory drives. The
staff find that the Movement Corner supports learning across the whole curriculum, not
just Physical Development.

Yesterday I had time in the movement corner and I had a checklist and I was just ticking off
the things the children were doing which related to the Foundation Stage for their records. It
links into so many aspects of development. (Greenland, 2005: 149)
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