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Section 1
This assignment aims to critically evaluate the importance of inclusive leadership within an early year’s practice. This assignment will focus on the different types of opportunities and hurdles that can challenge a person’s role as an inclusive leader and what effect this can have on practitioners, families, children, and the community.
Inclusive leadership is when an individual takes charge and stands up for what they believe. In early years settings, inclusive leadership is when someone help’s an individual and their family to improve education, social outcomes, and the health of a child Hallett (2014). However, Bortini (no date) also states that inclusive leadership is when a person builds enough courage to help people and break down walls of individuals who are at risk of being isolated from a community or society. Being an inclusive leader means that a person can appreciate all aspects of an individual’s life and will not judge a person on their past. Being an inclusive leader means that anyone’s opinion matters, and every single individual’s voice is heard. Furthermore, Ferdman (2021) agrees and describes inclusive leadership as a way of being a strong leader that can help different organizations, cultures, and communities and make sure that every person has their own individual identity.
The scenario discussed relates to a single father named John. John lives with his 9-year-old son called Ben and has sole custody of him as Ben’s mum has never been in the picture. John has overcome many different barriers in his life which have led to him suffering badly with his mental health as John is the only role model in Ben’s life this has had a massive impact on Ben’s own mental health although Ben is highly intelligent, he struggles with socializing in school which has made building relationships with other children quite challenging for him. John also suffers badly from anxiety which also has a massive impact on the way he interacts with the other parents during school drop off and pickups. This has been noticed by one of the practitioners at the setting that Ben attends and they have used their role as early years practitioners and inclusive leaders to give John the support he needs as John has little support being a single non-working parent. John’s poor upbringing and living in poverty led to him having a bad experience as a child in school, he was bullied by the other children and had little support from his practitioners which means that it will take some time for John to trust Ben’s teachers. Estyn (2020) highlights that building strong relationships with carers and parents is key to a setting’s ethos. Ben’s practitioner needs to understand that gaining trust of John will eventually lead to the best outcomes for Ben’s future learning. Allowing John to be a part of Ben’s educational environment will help relieve John’s past anxieties about school and allow him to feel more comfortable when Ben attends school.



Within the scenario, the other parents at Ben’s school do not make Paul feel welcome during drop-off and pick-up times and they do not invite Paul into any conversation. The reason for this is the other parents could be labeling Paul because of intersectional stigma as Paul is a single parent, a non-working parent who has been brought up in a poverty household all his life and this does not sit right with the other parents who label Paul for the wrong reason before getting to know him as an individual. Single Parents Rights (2021) agrees with this and highlights that 80 percent of single parents feel discriminated against and are made to feel not as worthy as a working parent who comes from a wealthy background this can lead to them feeling lonely and feel pushed aside resulting in them not wanted to seek help as they feel they will be judged like they are judged by everyone else.
The first step to building a relationship with Paul was to invite him to a meeting with the practitioners as Scanlan and Johnson (2020) suggest that working partnerships with parents and carers is a crucial part of inclusive leadership and will enable them to feel an important part of their child’s education and a worthy support system throughout their child’s life. Early Years Careers (2016) agrees with this and highlights that building successful relationships with parents is important to make sure that any child will gain a positive learning experience throughout their early years and by having regular meetings and discussions with a parent on their child’s development can help ensure that a child is getting the full support they need. When an inclusive leader takes the time to get to know children this can allow the child to feel like they mean something and that their opinions matter this will happen when practitioners build strong relationships between children and their families (Childhood Education international,2021). Similarly, Brown (2020) states that sharing power when being an inclusive leader will allow people who usually feel that they cannot give an opinion the right push they need to share their own opinions creating a safe place and environment that shares the values of belonging and equality.
The Statutory Framework requires regular continuous professional development training. Department for Education (2016) highlights that effective professional development can allow teachers to keep their knowledge up to date and introduce them to any new implementations having continuous professional development is important for inclusive leaders to gain the confidence and wisdom to support families, children, and communities (Parenta,2020). It is an important role to be an inclusive leader as this can have such an impact on early education this is why it is key for practitioners to be offered leadership training that differs from management training. Lalonde (2013) highlights that the role of a manager differs from the role of an inclusive leader this is because the role of a manager is to direct people and the role of an inclusive leader is to help people at their own pace. Rodriguez et al (2008) also agree that leadership begins when practitioners take the time to build their relationships and gain the respect and trust of parents.
However, even though building working partnerships with families can have positive outcomes there are some barriers to these partnerships as mentioned earlier Paul has a bad view of the education system and struggles to build any sort of relationship with Ben’s practitioners as he feels he was let down and judged by his own practitioners.  Murray, Mereoiu and Handyside (2013) highlight that families can struggle to build working partnerships with practitioners due to negative past experiences that took place in early years setting which can result in them not trusting practitioners or teachers. When learning about Paul’s negative past will result in Ben’s practitioner being open-minded as an inclusive leader you need to have empathy for any past traumas and also have patience if wanting a positive partnership. Welsh Government (2015) also suggests that some families will struggle to interact with practitioners in early years settings especially if they are under a lot of stress and have had a bad experience in school themselves just like Paul. For example, poverty and not being able to keep up with the standards of certain school policies can also lead to a lack of confidence as being in a school will bring up uncomfortable past traumas, parents can also feel that practitioners will judge them and label them as bad parents as they do not fit in with the other parents that are from a middle-class background.
Due to Paul’s mental health, he was hesitant to attend the meeting suggested by Ben’s practitioner which then led to the practitioner offering a mental health organization to also attend the meeting. Following Welsh Government (2016) suggests that using a program called families first will promote and support families using different multi-agency sources. This program has a clear message emphasizing the importance of early interventions for those who need help, especially families living in poverty. Welsh Government (2019) also highlights that a main part of the program is the Team Around the Family also known as the (TAF) approach which is used in all 22 local authorities throughout Wales. Team Around the Family approach will allow families to have access to a range of different professionals to work together to come up with the right support for every single family. In Paul’s case, Ben’s practitioner suggested multi-agency work with a mental health support group and a single father group. Using Welsh Government (2019) families first programme allowed Paul to have access to health visitors, youth services, children’s center workers, and health professionals this allowed Paul to feel he had a range of help if he ever needed it.
Ben’s practitioner has noticed that he is starting to show the same traits that his dad has when it comes to his mental health, he is very anxious in the classroom and struggles to interact with people and there is a concern that Paul’s anxiety is starting to have an impact on Ben. Young people’s mental health is increasing every day in their early years setting.  Zill (1988) highlights that children who live with single fathers will inherit traits that are worse than children living with married parents. Linking this statement to Ben’s mental health due to him being brought up by a single father and having no female role models to look up to studies have shown that child mental health is at a higher risk these might include antisocial behaviour, poorer academic performance, misuse of drugs and alcohol this is why it is key for Ben and Paul to have the right support now before Ben’s mental health gets any worse (Bjarnason et al, 2003).Young Minds (2016) highlights that 1 – 10 young people ages 5-16 are suffering from some sort of mental health disorder this is why it is key to have multi-agency workers attend the meeting with Paul so he can have advice from professionals that deal with mental health on a daily basis and Paul can feel more comfortable opening up about his struggles.
During the meeting, Ben attended as his practitioner felt that his voice also needs to be heard throughout following the UNCRC (2009) Article 3 which states that any decision-making that involves a child needs to always have the best interest of the child, and article 13 that highlights how children need to be able to have freedom in expressing their own thoughts and opinions and all children need to have access to any information that can affect them. This is why having Ben attend the meeting was important because it was important for Paul to see how Ben was feeling and how his everyday life in school really is. However, Murray (2019) If we do not listen actively and attend to each child’s voice, we convey to the child and others that we do not value the child’s perspective, and ultimately, that we do not value the child. As mentioned previously Paul has grown up in a household living in poverty and this has carried on into his adult life, being a non-working single parent has now led to Ben having the same childhood as Paul. Being poor is a difficult thing to admit you will find people will open up about their mental health but will hardly ever tell another person that they can not afford to put food on the table.
Theoharis and Scanlan (2021) agree with this statement and highlight that the amount of stress that is caused when a child is living in poverty can have an impact on how they socialize and how their brain can develop. Furthermore, Evans & Kim (2005) states that children living in rundown and small living conditions can cause this stress at such a young age. However, Morvan and Smith (2020) highlight the importance of an inclusive leader and how they need to address intersectionality and by building partnerships with parents this will help strengthen communities and schools and will allow any person from any diverse background to feel that their voice and opinions matter. Joseph Rowntree Foundation (2018) states that nearly one-third of early years pupils in Wales are bought up in poverty this is higher than any nation throughout the UK and this means that almost 200,000 children in Wales are living in poverty. Ridge (2014) also states that there are different circumstances as to why a family is living in poverty these can include being a non-working single parent who has had low parental education or has experienced teenage pregnancy and is of low working wage who suffers from poor mental health, abuse or neglect these are just a few reasons why poverty happens and people are too quick to assume that a parent is off work for just being lazy and right people off for not wearing the right clothing when really as a community people need to stand together to support each other and not judge people before getting to know them.
Childhood poverty can impact how a child socializes. This is clearly the case for both Paul and Ben as they both struggle to sustain friendships and also find it hard to communicate with people as highlighted by Pahl (2000). Throughout school, Paul was bullied for the way he dressed, and this has now had an impact on Ben as Paul’s past traumas have led to pushing his fears and anxiety about school onto Ben as John is a single non-working parent, he’s unable to purchase a new uniform for Ben which has led to the other children picking and taunting Ben for the way he dresses. During the meeting Ben’s practitioner suggested to Paul that she feels if Paul attended a single father group with Ben, this would allow him to come out of his shell and discuss his journey as a single parent with others, John agreed to attend the meeting. Cascio (2008) agrees with this statement and highlights that single fathers who have sole custody of their children will take the role of the primary carer and need continuing support throughout, this is why joining a single-parent support group introduces single fathers to gaining knowledge and interact with other single fathers this especially helped Paul in putting down his wall and allowed him to build new friendships.
To conclude, an inclusive leader needs the skills and knowledge to allow children, families, and communities to feel that each individual’s opinion matters and that building positive relationships between both families and children and leading to a positive experience and early intervention can allow a child to have a positive outcome both at home and at school. In the scenario mentioned above the practitioner showed willingness and how they showed inclusive practice by noticing notice a situation between a parent and a child, taking full responsibility to support the family, and showing them that they have the knowledge to empower them and make them feel safe and comforted. Inclusive practice means that a person has an open mind on diversity and gives people the power to feel they can have an opinion it is key for practitioners to have continuous professional development so they can carry on helping families just like in the scenario.

Section 2
This section will critically evaluate whether The New Curriculum for Wales (Welsh Government,2020) policy highlights the importance of inclusive leadership in early years setting and whether it is clear for practitioners to follow and what training is provided for practitioners.
As highlighted by Baldock, Fitzgerald and Kay (2013). The term policy is known as an action taken by those who have a responsibility, an intention that is listed, and a commitment to something for example new implementations of a curriculum. The Hayes (2022) Also states that policies set the standard on how schools and early years settings can implement and achieve their visions and it is an important part to have in place as these set out how their values need to be met every day and are key to making decisions on a daily basis. Ferdman (2021) states that policies can differ whether they are micro-level policy or macro. The micro-level policy is a smaller policy that can help early years settings get an easier and better understanding of a policy that they will be able to construct themselves (Cascio,2019). The macro policy is a higher level of policy that is established by a higher level of standards such as a Government (Caldwall and Mays,2012). However, Finnigan (2021) suggests that both micro and macro-level policies will both need to have an inclusive leader to make sure that they are both implemented. The new Curriculum for Wales is providing high-quality learning provision for children and young people throughout Wales (Welsh Government, 2020). Welsh Government (2021) has highlighted that the new Curriculum for Wales (2022) is focusing on helping children have a successful learning experience that will help them individually rather than grouping a classroom as a whole. Welsh Government (2015) suggests that the new Curriculum for Wales will allow children to progress as individuals and not by placing them using the Foundation Phase Framework (2015) version of using age-ranged progression steps to observe a child’s development.
Ferdman (2017) highlights that every individual within a school or early years setting needs to always be respected and that any needs that an individual may have must be recognized this can include poverty, race, additional learning needs all types of diversity that take place in a school or setting need to be respected and every individual’s opinions need to matter, and people need to feel safe in an environment. The purpose of the new Curriculum for Wales as highlighted by Welsh Government (2015) is that children will become capable and ambitious learners that will be ready to learn throughout their lives. As stated by Welsh Government (2021) the change to the new curriculum must be implemented in all schools across Wales in order for children to have the best learning outcomes and allow children to be introduced to not only Wales but the world around us. 
Curriculum for Wales (2022) will promote diversity and allow children to learn about different cultures and race this will highlight the importance of equality. Welsh Government (2020) will allow practitioners to become inclusive leaders within Curriculum for Wales (2022) as it will require schools to construct a curriculum that is inclusive to their school’s core values which will allow practitioners to work with communities, families, and children which will enable practitioners to form strong relationships throughout enabling them to have a more hands-on approach allowing them to become inclusive leaders which will lead to a positive change on how children will learn and find their own voices (Protheroe,2020). Allowing practitioners to have continuing professional development is important for any new implementation of a curriculum. CPD allows practitioners to build on their knowledge and will give them the confidence to take control and become inclusive leaders CPD will also keep practitioners motivated and up to date with the new way of learning as highlighted by Social care Wales (2022).To support practitioners with this new curriculum change Welsh Government (no date) highlights that practitioners can have a lot of support to help them in preparing for this change and will introduce practitioners to a professional learning journey as part of their development of Curriculum for Wales (2022). This learning journey as highlighted by Hwb (2022) has been designed to help and guide practitioners with a structural course to prepare practitioners for the implementation of the curriculum it will allow settings to plan, think and support their professional development and will provide schools throughout Wales with a structured approach in preparation for Curriculum for Wales (2022).
Furthermore, to conclude Curriculum for Wales (2020) allows practitioners to become inclusive leaders in schools and settings it also provides continuous professional development for practitioners leading up to these changes that provide a wide range of knowledge to help them implement the new curriculum. Curriculum for Wales (2020) also provides a wide range of cultural knowledge not only for students but for practitioners as well and if the curriculum will be implemented as planned then this will allow inclusive leadership throughout settings in Wales. In order for this implementation to be successful practitioners must continue with their professional development throughout as this will lead to a more positive learning environment for children.
Section 3 
This blog aims to show how to promote inclusive leadership and how practitioners can make single parents feel included in early years setting. Bower (2021) suggests that creating strong relationships between parents and practitioners is key for a child to have a successful outcome in learning. Practitioners who work in an early years setting are aware of how families take different forms in this modern day but single fathers being the prime carer of a child can sometimes be overlooked although single mothers have just as hard of a job as single fathers some employers are not as flexible when allowing single fathers to take flexible working and this might be because some fathers with the struggle to ask for help (Thomson,2018).
It is crucial for early years settings to create an open-door policy and welcome single parents into a safe environment. Practitioners need to understand that single parents can be under a lot of stress this can start from first thing in the morning just from getting their children out of the door in the morning can be a struggle especially when they are on their own (Cleaver,2018). What strategies can practitioners use to help the parents be a part of their children’s early years setting. It might be hard for single parents as they feel that they miss a lot having to be at work most of the time to provide for their children it is key that practitioners make sure that they involve a child’s parent as much as possible parents can be reassured by having a chat at the end of the day when they pick their children up practitioners can inform them about their child’s day and what particular activity they liked to part take in that day and what they have had to eat these little details will mean a lot to a parent who feels like they miss out on their child’s day it only takes a few minutes to make a parent feel involved in what experience their child has had that day as highlighted by Pacey (2009).
Being an inclusive leader, it is your job to make sure every single person feels like they matter and that is why it is necessary to make sure that parents are in the loop with their child’s progression. Practitioners can send daily reports and observations via apps or post on social media but being an inclusive leader it is crucial to take all matters into consideration some parents might not be able to afford a high-tech phone and have access to the internet this is why it is key to keep paper copies of their child’s report and make use of printing any photos you may have of a child so you can show it to them when they pick up their children, these small gestures will mean so much to parents when they have been away from their children all day (Nursery Story,2021).
To conclude being an inclusive leader is such an important role in the early years setting and there are so many different ways in which you can make single parents feel that they are a big part of their child’s day even when they are at work by using different strategies such as observations and daily reports this will allow parents to feel included and apart of their child’s early years experience and by building relationships this will allow single parents feel that they have a support system within their child’s nursery and from just allowing them to be included in their child’s setting can lead to them feeling that they matter and have a huge role to play in these early stages of their child’s development.

Reference list 
Baldock, P., Fitzgerald, D. and Kay, J. (2013) Understanding Early Years Provision. 3rd Ed. London: Sage.
Berger, L.M. and Langton, C.E. (2011) ‘Young disadvantaged men as fathers’, The ANNALS of the American Academy of Political and Social Science 635(1), pp.56-75. DOI: https://dx.doi.org/10.1177/0002716210393648 (Accessed: 27 November 2022). 
Bjarnason, T. et al. (2003) Family structure and adolescent cigarette smoking in eleven European countries. Addiction, 98(6), 815-24.
Bortini, P. et al. (n.d.) Inclusive Leadership: Theoretical Framework. https://inclusiveleadership.eu/il_theoreticalframework_en.pdf.
Bower, K. (2021) Supporting Single Parents. Available at: https://teachersfirst.com/blog/2021/04/supporting-single-parents/ (Accessed: 28 November 2022).
Bradsley, O. (2013) Single parents: seeing beyond stigma. Available at: https://www.theguardian.com/social-care-network/2013/feb/21/single-parents-beyond-the-stigma  (Accessed: 24 November 2022).
Brown, B. (2020) Dare to Lead. Available at: Brene-Brown-on-Power-and-Leadership-10-26-20.pdf (Accessed: 16 November 2022).
Caldwell, EM, S. and Mays, N. (2012) Studying policy implementation using a macro, meso and micro frame analysis: the case of the Collaboration for Leadership in Applied Health Research & Care (CLAHRC) programme nationally and in North West London.
Cascio, T. (2008) Single father parenting/peer support group. Available at: https://digitalcommons.csumb.edu/cgi/viewcontent.cgi?article=1156&context=caps_thes (Accessed: 28 November 2022).
Childhood Education International (2021) Inclusive Leadership in Education. Available at: https://ceinternational1892.org/wp-content/uploads/2021/07/InclusiveLeadershipBriefJuly2021.pdf (Accessed: 27 November 2022).
Cleaver, S. (2018) 10 Things Schools Can Do to Support Single-Parent Families. Available at: https://www.weareteachers.com/10-things-schools-can-do-to-support-single-parent-families/ (Accessed: 28 November 2022).
Department for Education (2016) Standard for teachers’ professional development Implementation guidance for school leaders, teachers, and organisations that offer professional development for teachers. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/537031/160712_-_PD_Expert_Group_Guidance.pdf (Accessed: 28 November 2022).
Early Years Careers (2016) Overcoming Parent in Partnership Barriers. Available at: 
Estyn (2020) Working in partnership with parents and the community. Available at: https://www.estyn.gov.wales/effective-practice/working-partnership-parents-and-community (Accessed: 25 November 2022)
Evans, W.G and Pilyoung, K.(2012) ‘Childhood Poverty, Chronic Stress, Self-Regulation,
Ferdman, B. (2017) Paradoxes of inclusion: Understanding and managing the tensions of diversity and multiculturalism, The Journal of Applied Behavioural Science, 53(2), pp. 235-263.
Ferdman, B. (2021) Inclusive Leadership: Transforming diverse lives, workplaces and societies. London: Routledge.
Finnigan, K. S. (2012) ‘Principal Leadership in Low-Performing Schools: A Closer Look Through the Eyes of Teachers’, Education and Urban Society, 44(2), pp. 183–202. Available at: https://doi.org/10.1177/0013124511431570 
 https://www.earlyyearscareers.com/eyc/latest-news/overcoming-parent-in-partnership-barriers/ (Accessed: 27 November 2022).
Hughes, S. and Davies, G. (2019) ‘Childhood poverty in Wales and its implications for schools – a survey of trainee teachers’ perceptions’, Teacher Advancement Network Journal, 11(1), pp.25- 36.
Hwb (2022) Professional Learning Journey. Available at: https://hwb.gov.wales/professional-development/professional-learning-journey/ (Accessed: 28 November 2022).
Jane Murray (2019) Hearing young children’s voices, International Journal of Early Years Education, 27:1, 1-5. Available at: https://doi.org/10.1080/09669760.2018.1563352 
Joseph Rowntree Foundation (2018) Poverty in Wales: Briefing Paper.  Available 
Lalonde, M. (2013). Everything I need to know about leadership I learned as an EC educator. ChildCare Exchange, 35(2), 8–10. 
Morvan, J. and Smith, D. M. (2020) Cases Inquiry as Critical Praxis: Supporting Intersectionality Within Inclusive Leadership Practices. Exceptionality Education International, 30, 80-95.
Murray, M.M., Mereoiu, M. and Handyside, L.M. (2013) ‘Building bridges in teacher education: Creating partnerships with parents’, The Teacher Educator, 48(3), pp. 218-233.
Nursery Story (2021) Parent Engagement and Involvement In Child Development. Available at: https://nurserystory.co.uk/resource-centre/parent-engagement-and-involvement-in-child-development/ (Accessed: 28 November 2022).
Pacey (2009) Working in partnership with parents. Available at: https://www.pacey.org.uk/working-in-childcare/spotlight-on/partnerships-with-parents/ (Accessed: 28 November 2022).
Pahl, R. (2000) On friendship. Cambridge: Polity Press.
Parenta (2020) The importance of CPD in early years & how to implement it in your setting. Available at: https://www.parenta.com/wp-content/uploads/2020/09/The-importance-of-CPD-in-early-years-how-to-implement-it-in-your-setting.pdf (Accessed: 28 November 2022).
Protheroe, C. (2022) A new curriculum for Wales 2022 – all you need to know. Available at: https://kinderly.co.uk/2022/06/07/a-new-curriculum-for-wales-2022-all-you-need-to-know/ (Accessed: 28 November 2022).
Ridge, T. (2014) Childhood poverty and social exclusion (From a child’s perspective). Bristol: Policy Press.
Rodríguez, R. G. and Del Bosque, R. L. and Villarreal, A. (2008) Creating culturally responsive parent engagement – Principal shares strategies for success, Intercultural Development Research Association (IDRA) Newsletter. Intercultural Research Development Association. Available at: https://www.idra.org/resource-center/creating-culturally-responsive-parent-engagement/ (Accessed: 30 November 2022).
Scanlan, M. and Johnson, L. (2020) Inclusive leadership on the social frontiers: Family and community engagement, Leadership for increasingly diverse schools, pp. 227-258.
Single Parent Rights (2021) equality for single parents. Available at: https://www.singleparentrights.org/ (Accessed: 27 November 2022).
Siraj-Blatchford, I. and Hallet, E. (2014) Effective and Caring Leadership in the Early Years. London: SAGE Publications Ltd.
Socialcare Wales (2022) Continuing Professional Development Principles for the early years and childcare workforce in Wales. Available at: https://socialcare.wales/cms-assets/documents/Early-years-CPD-principles.pdf (Accessed: 28 November 2022).
The Hayes (2022) policies and procedures. Available at: https://www.thehayesprimaryschool.co.uk/policies-and-procedures/ (Accessed: 27 November 2022).
Theoharis, G. and Scanlan, M.K. (2021) Leadership for increasingly diverse schools. Second edition. Edited by G. Theoharis and M.K. Scanlan. New York, NY;: Routledge, Taylor & Francis Group.
Thomson, R. (2018) Working With Parents: Single Handed. Available at: https://www.nurseryworld.co.uk/features/article/working-with-parents-single-handed (Accessed: 28 November 2022).
Unicef (2019) A summary of the UN Convention on the Rights of the Child. Available at: https://www.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-1_1.pdf (Accessed: 28 November 2022).
Wayne F. Cascio. (2019) Training trends: Macro, micro, and policy issues, Human Resource Management Review, Volume 29, Issue 2, PP: 284-297, ISSN 1053-4822, Available at :https://doi.org/10.1016/j.hrmr.2017.11.001.  
Welsh Government (2015) The Foundation Phase Framework. Available at: https://hwb.gov.wales/storage/d5d8e39c-b534-40cb-a3f5-7e2e126d8077/foundation-phase-framework.pdf (Accessed: 28 November 2022).
Welsh Government (2015) The four purposes of curriculum for Wales. Available at: the-four-purposes-of-the-curriculum-for-wales.pdf (gov.wales) (Accessed: 13th October 2021).
Welsh Government (2015) Theme 5: Developing community partnerships and multi-agency working Resources 1–2. Available at: file:///C:/Users/44750/Downloads/Welsh%20Giovernment%202018%20theme-5-developing-community-partnerships-and-multi-agency-working-resources-1-2.pdf (Accessed: 28 November 2022).
Welsh Government (2019) Families First Programme Guidance. Available at: https://gov.wales/sites/default/files/publications/2019-07/families-first-guidance-for-local-authorities_0.pdf (Accessed: 30 November 2022).
Welsh Government (2020) Curriculum for Wales. Available at: https://hwb.gov.wales/curriculum-for-wales (Accessed: 27 November 2022).
Welsh Government (2020) Curriculum for Wales: overview. Available at: Curriculum for Wales: overview | GOV.WALES (Accessed: 22 November 2021).
Welsh Government (2020) Education in Wales: Our national mission guidance. Available at: https://gov.wales/sites/default/files/publications/2020-10/education-in-Wales-our-national-mission-update-october-2020.pdf (Accessed: 12 January 2022).
Welsh Government (2021) Introduction to Curriculum for Wales guidance. Available at: https://hwb.gov.wales/curriculum-for-wales/introduction (Accessed: 18 November 2021).
Welsh Government (No Date) FaCE the challenge together: Family and community engagement toolkit for schools in Wales Main guidance. Available at: file:///C:/Users/44750/Downloads/face-the-challenge-together-family-and-community-engagement-toolkit-for-schools-in-wales-main-guidance%20(1).pdf  (Accessed: 28 November 2022).
Welsh Government (No Date) Professional standards for teaching and leadership. Available at: https://hwb.gov.wales/api/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf (Accessed: 18 November 2021).
Williams, L. (2015) Experiences of Single Fathers whose Children have used Mental Health Services. Available at: https://repository.uel.ac.uk/download/c73932b606bae4bb7078c7314b0305ea7409d264407e7af1a456387d250b821a/2916969/Laura%20Williams.pdf (Accessed: 30 November 2022).
Young Minds (2016) fighting for young people’s mental health. Available at: https://www.youngminds.org.uk/ (Accessed: 25 November 2022).
Zill, N. (1988) Behaviour, achievement and health problems among children in 134 stepfamilies: Findings from a survey of child health. Hetherington, E.













                                                                                        2		     Word count: 4029

