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Introduction

Tripp, (2012) Identifies a critical incident as an interpretation of the significance of an event. A ‘critical incident’ refers to some event or situation which marked a significant turning-point or change in the life of a person (Tripp, 2012). Furthermore, these incidents appear to be ‘typical’ rather than ‘critical’ at first sight, but are rendered critical through analysis (Tripp, 2012). Tripp (2012) states that analysing events to create critical incidents, we are usually trying to confirm (verify) something we already suspected (hypothesised), but analysis can also reveal something entirely new. The use of a critical incident is to ask the questions ‘what’ and ‘why’. Tripp uses this example of how critical incidents is used within the reflective practice in teaching. For example “John didn’t finish his work again today. Must see he learns to complete what he has begun” (Tripp, 2012). In reflection a few questions were asked regarding this critical incident “1. Why did (does) John not finish his work? 2. Why should he finish it? 3. How does he see the tasks demanded of him? 4. Are the tasks the right kind, quality and quantity?” (Tripp, 2012). Thus, leading to an action plan on how best to resolve the issue or concern. This example shows how critical incidents enable reflective practice in teaching.
Ball and Forzani (2007) describe education as ‘the deliberate activity of helping learners to develop understanding and skills’ which is why tasks such as critical incidents for the teacher allow not only developing a child’s understanding and skills but to improve their understanding and skills in the way that they educate children, to critically analyse what teaching skills work for them or what they need to improve on which links on to reflective practice. 
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Observation

“Observation is more than just looking. It is looking (often systematically) and noting systematically people, events, behaviors, settings, artefacts, routines” (Simpson and Tuson, 2003, p. 2; Marshall and Rossman, 2016). 

The school being observed is a Primary School which caters for children aged four to eleven years old. Sadly, due to COVID 2019, observers must stay within their ‘bubble class’ which will be Year Reception, there won’t be an option to move age groups or classes. Reception has children aged four to five year old children girls and boys. Overall in this year group are fourty five children and the observation took place Tuesday 29th September 2020. Within the classroom set up they had tables and chairs in groups, which could sit around 6 children per group. Children were also separated by groups and each group of around six children had a group name, as an example, ‘the hard working hyenas’. Due to COVID 2019, children arrive at staggered times to avoid any congestion, so the day started at 9 am for reception with registration and then singing! 
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Methodology

The idea of observation is it allows investigators to “gather first-hand, ‘live’ data” (Wellington, 2015). Clark et al., (2009) states that ‘observation is strong on face validity’ and again believes it ‘enables first-hand data to be collected’. It is a chance to document ‘aspects of lifeworlds that are verbal, non-verbal and physical’ (Clark et al., 2009). For example, Verbal; tone or projection of voice, Non-verbal; Facial expressions or Mannerisms, Physical; Movement around the room or interaction with students.
Morrison, (1993, p. 80) states observations enable researcher to gather data on:
· The physical setting (e.g. the physical environment and its organization);
· The human setting (e.g. the organisation of people, the characteristics and make-up of the groups or individuals being observed, for instance, gender, class);
· The interactional setting (e.g. interactions that are taking place, formal, informal, planned, unplanned, verbal, non-verbal etc.);
· The programme setting (e.g. resources and their organisation pedagogic styles, curricula and their organisation).
Collecting data through observation therefore means you are seeing both teacher and student in their natural environment. It can show real people in real-life situations. 

However, there can be some draw backs to observational data, problems arise with the ‘lack of control in observing in natural settings’ (Bailey 1994, pp. 245 –6). Children could potentially either act up as there is a stranger there or behave as the teacher has told them someone is observing so not show their true selves. To continue, teachers have a chance to prepare themselves so if usually they don’t, for example, plan the lesson, you don’t see them being true. 
Barrett and Mills (2009) state having ‘more than one observer is useful for triangulation and reliability.’ Due to COVID 2019 health and safety in schools has meant there have been some serious changes. 2 Meter rule from pupils and staff when possible, less movement around the classroom and use of equipment has been cut, all children get a pack which they essentially keep to themselves and can’t share with others. Meaning that this observation will not be as true and real-life as liked, however, health and safety of the children comes first so through this observation it will be safer to use a number of different observation techniques depending on the activity and whether the activity is inside or outside. Because of the change in classroom settings, the duration of behaviour observation technique will be beneficial as ‘certain behaviours last a long time and can ‘over-run’ (Cohen et al., 2018).’ It is a ‘continuous behaviour rather than a single event. (Cohen et al., 2018).’ With children sitting down and not being able to move around as freely, there hopefully will be signs of continuous behaviour as teachers may have to work harder to keep engagement and focus with the children. 
There are two types of observation; structured observation, which is where you will “know in advance what it is looking for and will have its observation categories worked out in advance” (Heath et al., 2010). The second; unstructured observation, “will be far less clear on what it is looking for” (Cohen et al., 2010). Due to COVID 2019 still having an effect on the world there is no way for an observer to know what the situation in each school will be like, so adopting an unstructured observation will allow for “hypothesis-generating” rather than “hypothesis-testing” (Cohen et al 2010). Cohen et al., (2010) states unstructured observations will review observational data before suggesting an explanation for the phenomena being observed. The reason for unstructured observation is to hopefully answer the question ‘why’. Tripp (2012) explains the when an incident happens the tendency is to just ask “why it happened”. But we should also be asking the question “why what did not happen did not happen” (Tripp 2012). If an observer goes into a classroom testing their hypothesis, they are less likely to ask the ‘why’ questions. So, going in unstructured enables for these questions as you can look deeper behind each incident as it occurs – it also means you have an open mind going into the observation. However, a drawback is answering the question ‘why’ does not ‘follow one path to a particular conclusion’ (Tripp, 2012). So potentially within the observation you may not be able to answer the question why, it does mean however you could come up with different hypothesis as to why a critical incident happened, and how you can overcome this critical incident with different ideas and techniques. 
Joshi (2018) states “Critical incidents can be both positive and negative classroom events”. 
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Donaldson’s Four Purposes

Donaldson’s four purposes “should guide all future decisions about national and local educational priorities, and underpin all teaching and learning in Wales” (Successful Futures Looking at the Curriculum and Assessment Arrangements in Wales, n.d.). The Four Purposes include:
· Ambitious, capable learners, ready to learn throughout their lives
· Enterprising, creative contributors ready to play a full part in life and work
· Healthy, confident individuals ready to lead fulfilling lives as valued members of society
· Ethical informed citizens ready to be citizens of Wales and the world
(See appendix)
At 11:05 am, the 45 children went out for some play in the sun, the game they were being taught was ‘Duck, Duck, Goose!’ Child X’s name was on the white board at 9.30 am that morning due to not listening and disrupting the class. The teachers explained that Child X is very difficult, and they use the ‘bikes at lunch’ to try and get this child to behave during lessons. So, there is an attempt at using positive reinforcement so if Child X behaves they get to play on the bikes at lunch. However, during the game Child X started getting upset and stroppy because they were not getting selected as goose. (Due to there being 45 children and only one out of 45 get to be goose, the overall likeliness of every child throughout the game getting picked is low). Child X stands up and starts shouting ‘I want to be Goose’, ‘pick me’, ‘why can’t I be goose’. Child X decides to cross their arms, stamp their feet, and overall disrupt the other children by going round and hitting different children on the head. A teacher assistant pulls Child X aside and says very clearly ‘If you want to play on the bikes at lunch, you have to sit and wait quietly for your turn, do you understand, are you going to behave?’ Child X nods and as the child walks back to the circle the two children that are running around the circle playing the game go past Child X, and Child X decides to kick them. This then erupts to having children crying because they have just been kicked, and now child x is having a strop because the Teaching Assistant has stated that child x will not be playing on the bikes at lunch time. 
There are useful links to all four, the first is within ‘Ethical Informed Citizens’ whereby the child needs to ‘respect the needs and rights of others, as a member of a diverse society’.  ‘Healthy, confident individuals’ are building their mental and emotional well-being by developing confidence, resilience and empathy. Empathy is huge with this critical incident as child x throughout continues to hurt other children which shows lack of empathy towards the other children, not just in respects to child x hurting the other children but empathy with causing disruption to the other children’s learning, again linking to how the child learns to respect the needs and rights of others. `Forming positive relationships based upon trust and mutual respect. And having the skills to manage everyday life as independently as they can.
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Literature Review

Tripp, 2012 believes “the key to good discipline is to maintain it without building resentment and thereby producing further resistance.” From the start of the day the teaching assistant pointed out child x and said ‘you have to choose your battles with child x’. It seems from Tripp’s statement that teachers have this problem in school when a child is causing a disruption, they don’t want this incident to then have a domino effect. Because, once the TA told child x off (the critical incident), it was the incidents that then came next which were more disruptive than the first critical point. 

The problem the teachers were having with child x stem from a difficulty to know when to intervene and when to ignore it. As Tripp (2012) explains “A teacher cannot both intervene and ignore a situation”. When you have a situation where child x is disrupting the rest of the class is that a reason to intervene or as a teacher do you ignore it and try to carry on with the lesson? However, when child x then kicks and hits other children should you be ignoring that behaviour or intervening? Whichever decision you make will “involve the resolution of several such dilemmas, which is necessarily very wearing and stressful” (Tripp 2012). So, in the critical incident, the TA pulls child x aside and says ‘If you want to play on the bikes at lunch, you have to sit and wait quietly for your turn, do you understand, are you going to behave?’ child x then walks back to the circle and kick’s the two children running around the circle, but if the TA had ignored the disruption the child was having for not being selected as goose, and not pulled child x away would that next dilemma have arisen?
Wright (2016) states that children when they misbehave “realise they are getting attention and so they continue to do what they are doing”. It seems that the trigger could have been the not getting selected to run around the circle, Wright (2016) explains that “children inevitably feel that they are failures and look for alternative ways of gaining recognition”. 

Throughout the day there was a common occurrence whereby teachers were explaining lessons and activities where they would ask a rhetorical question to the children to check their understanding. Lemov and Atkins (2015) explain that “in a school, work, or athletic setting, questions like “is everyone clear on…?” or “Everybody got it?” are functionally rhetorical”. Lemov and Atkins (2015) go on to say that these types of rhetorical questions are used a lot and “the answer teachers will receive is “a passive ‘yes’, and it is almost never accurate”. With this in mind, the potential behaviour of child x throughout the day and the cause of disruption could have been a sign that child x did not understand the tasks, or the language that the teachers were using, so the act of ‘misbehaving’ or ‘refusing’ to do the task could have because of this. Another reason why they might not be understanding language used by teachers could be down to the fact that reception class were still learning and developing their basic communication skills, such as, letter, words, phrases and numbers. 
Wright (2016) explains that “Low self-esteem is one of the common factors in children who have behaviour difficulties in school.” Wright (2016) continues that it “may be a product of the school system that favours the children who learn best through linguistic methods traditionally employed by the majority of teachers”. The behaviour child x displays could be a language barrier, being lost and confused. Wright (2016) elaborates this idea stating that “sometimes a child does not know how else to show their anxieties, so they misbehave to get attention.” Furthermore, “it may be a cry for help but is often misinterpreted.” There is always a reason ‘why’ a child misbehaves or is disruptive and it can be caused by an array of problems, for example, home life, bad night’s sleep, getting some bad news, confusion, stress, they could just not understand the task, or they had a fight with their friend. So, when a child becomes disruptive there is always a reason for their actions. When you watch a critical incident, it is so paramount the moments before and after the critical incident as they can give you a deeper insight into the child or student. 

There is a difficulty when figuring how to enforce a rule onto a child as it is “the child as person versus child as student” (Tripp, 2012). This is “because one uses professional judgement to resolve a dilemma” (Tripp, 2012). Following on, “knowledge affects values and values affect behaviour” (Tripp, 2012). Every teacher has a different judgment, has different values / opinions and also different experiences which affect the professional judgement. So, it can be hard for children if you have one teacher with a certain judgement crossed with, for example, a teaching assistant that has different values or teaching techniques. Throughout the day, teacher and teaching assistants, pulled child x aside to have ‘a chat’. Firstly, this was an effective way of dealing with child x as lessons could carry on without disruption, and there was no chance for child x to play up in front of their peers. However, were all teachers and teaching assistants enforcing the same rules as they have the same values and knowledge, or were their judgements different, so actually ending up confusing the child? 
This challenge of school staff having different values / opinions is picked up by Bennett, 2017 – “The key task for a school leader is to create a culture - usefully defined as ‘the way we do things around here’ - that is understood and subscribed to by the whole school community”. For children to have consistent responses from, in the case of this critical incident, both the teacher and TA, both staff need to understand the culture the school expects and the detail of the expectations and rewards / sanctions that follow from children keeping to or deviating from these expectations.   

Wright (2016) explains that “sometimes a child does not know how else to show their anxieties, so they misbehave to get attention.” Furthermore, “it may be a cry for help but is often misinterpreted.” Wright (2016) believes “children do not set out to be naughty”. This in itself makes one wonder about what and why they are misbehaving, is there a trigger and if so, what is causing that trigger? 
There can be ways of attempting to improve children’s quality of learning through different learning techniques. Children at a young age have short attention and can lose interest if you fail to hook them at the beginning of the lesson. Wright (2016) has strategies for dealing with children that have Attention Deficit Hyperactivity Disorder (ADHD) which include simple but effective ideas not just for children with ‘ADHD’ but for all children, using different learning techniques can benefit every single child not just the children with Additional learning needs. Wright (2016) explains that the following strategies can help; “make sure tasks are short”, “reward the child for staying on-task”, “explain the task carefully”, and the one that seems most important when setting a classroom task is “make sure the child understands what to do”. Whether the child has an additional learning need, or whether they do well in most lessons, adopting these simple steps will hopefully improve a child’s learning experience and gaining more knowledge through this. 
Adverse childhood experiences’ (ACEs) are traumatic events occurring before age 18.  These include all types of abuse and neglect as well as parental mental illness, substance use, divorce, incarceration, and domestic violence. Centres for Disease Control and Prevention (2016) found a significant relationship between the number of ACEs a person experienced and a variety of negative outcomes in adulthood, including poor physical and mental health, substance abuse, and risky behaviours. The more ACEs experienced, the greater the risk for these outcomes. Interventions designed by organisations such as Thrive and ‘Trauma Informed Schools’ aim to develop ‘a whole school / organisational cultural shift where the wellbeing of all is the highest priority’ using evidence on over 1,000 research studies from psychology and neuroscience.
Event sampling was used in this observation, event sampling is “known as a sign system, requires a tally mark to be entered against each statement each time it is observed” (Cohen et al., 2018). This technique was used for any incidents that consistently occurred during the day. The graph (see Appendix 2) shows the final results of the day, and the 7 focuses that were observed throughout the day. The ‘Shhh’ was the most frequent technique that the teacher used and happened more often than the use of the clapping technique to gain the children’s attention. The clapping technique was a system where the teacher clapped a sequence and the children reply with the same sequence. The clapping technique was more effective as when the teacher clapped because the children respond to this through copy / repetition it was seen as a positive experience as the teacher praised them once they had repeated this sequence. The clapping technique matched the advice by Charlie Taylor, “Praise good behaviour, celebrate success” (Education Endowment Foundation, 2020). The ‘Shh’ to get the children to listen was used more often but seemed less effective. This may be due to the ‘shh’ coming across to the children as a negative experience, it was used every time they were not listening. Education Endowment Foundation (2020) states teachers should “praise the behaviour they want to see more often”. Children seem to respond more and listen more attentively when they are getting praised to do so, than when they get told off.
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Reflection
In reflection, Lemov and Atkins (2015) explain, “Teach students the simplest right way to complete a classroom task”. Looking at the critical incidents, because children’s language is always developing, keeping tasks simple to understand with short explanations will help in focusing children and hopefully them succeeding in the tasks and gaining great experiences and knowledge.  
Wright (2016) explains that some difficulties children have can be due to “poor self – image” which can be caused by “circumstances at home”. 
Home life has an impact on learning, for example from not getting enough sleep, so they struggle in school the next day with learning and are more likely to hurt themselves in the playground. Or if a family are running late and the child misses breakfast, they then struggle in the morning due to lack of nutrients and energy. 
A lot of children that day said they missed their mummies. Starting at school in reception can be very difficult for children, particularly if they are learning the English language. It can be hard to explain the reasons as to why they are in school as they may not understand. However, teachers were very good at making the children feel better through praising them. Teachers were very encouraging for children to always try and that it is okay to not get it right first time but to never give up. Teachers also used praise a lot and this was extremely successful. Wright (2016) states “support and encouragement are vital elements in enabling children to tackle difficult things and take risks with their learning”. When a task is hard for a child, telling them off for not completing it will make them lose their confidence, and not want to try anymore. As Wright (2016) says, “negative comments and put-downs are side-lined and challenged so that the children will feel safe and secure”. I think this was shown in reception as there was so much love and laughter children felt safe and secure at all times. They could be themselves and express themselves because they felt safe and secure. There were no worries, children were happy to be there.
There can also be many different reasons as to why one child was very unengaged during the day. When children find something too easy, or too hard, they can lose interest or give up. Furthermore, if they do not understand the task then a child will not want to do it. 
Within the classroom there was a board with Donaldson’s Four Purposes on it (Successful Futures Looking at the Curriculum and Assessment Arrangements in Wales, n.d.), and when a child had done an activity or a piece of work which was amazing, it would get put on the board for the rest of the year! The children’s faces were ecstatic when they got their work on the board, they felt very important. It also meant the rest of their peers worked even harder as they wanted to be on the board with them. 
In reflection, it was a hard start to term due to Covid 2019. Children were already behind but the progress school staff are making with these children was absolutely incredible, I learnt a lot on my observation day, in particular that children learn more academic knowledge and real world knowledge, when they are smiling and having fun, creating memories that will stay with them for life. 
The process of observation, analysis and reflection I will be taking with me through my professional journey and development.
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Conclusion

The reason for using reflective practice in education is because it “consists of observing, analysing and reflecting on teacher performance in order to improve professional practice” (Belvis et al., 2013). Being able to reflect on a lesson, to see how it went, what worked and what did not allows us as teacher’s to be constantly improving to give children the best possible chance at a great education. 
Lisle (2006) describes reflective practice as “reflective practice in education is “learning-in-practice””. This statement gives the sense that reflection allows you to continue to learn through your own teaching. You can learn from your mistakes, you can innovate and improve lessons that went well. Reflecting allows a way of learning through physically teaching, you can study books but until you teach your first lesson with real life children and real issues, only then can you truly learn. 

In conclusion, I will be taking through my professional journey and development the process of observation, analysis, and reflection. I want to improve my reflection and evolve as a teacher of reflective practice. Belvis et al., 2013 states that “in order to reflect and deepen their understanding of their role, can use what happens in each session”. Belvis et al., 2013 goes onto say “this should lead to an improvement of professional practice”. To be the best teacher you can be takes hard work and improvement. Nobody is perfect and reflection of the positives and negatives can help you to become a better teacher and enables great teaching for your children / students to gain the best possible start to life. As Donaldson’s Four purposes state (Successful Futures Looking at the Curriculum and Assessment Arrangements in Wales, n.d.) to create “ambitious, capable learners ready to learn throughout their lives. Enterprising, creative contributors ready to play a full part in life and work. Healthy, confident individuals ready to lead fulfilling lives as valued members of society. Ethical, informed citizens ready to be citizens of Wales and the world”.
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Appendix 1

Donaldson’s 4 Purposes
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Appendix 3

Critical Incident 1

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
Tuesday 29th September 2020, 9:00 AM, Reception

	Lesson details
Singing – numbers 1-20 and days of the week. Closer to the start of the unit. Indoors
Ages 4-5 year old girls and boys. Mixed ability range. 45 children altogether.

	Classroom culture
First lesson of the day, the ‘vibe’ was very chaotic, due to COVID there were rules and regulations in place for children’s health and safety things were taking longer than usual. Teachers said it’s not usually like this but these children have had a couple of months off they are still settling down. 
Behaviour was good.

	Objectives
On arrival they put fruit in a box, their coat and lunch in their cubby hole. 
Sit on the carpet ready for registration. They have singing and dancing every morning to get them laughing and smiling. 
Now, play the music with no words and they are singing loudly and confidently in the group, remembering the numbers and the days of the week whilst keeping with the music. 

	Direction
They knew it was singing, it was routine for them. Use of repetition every morning. They could tell from teachers explaining they will be singing. There were signs around the classroom with positive messages such as “We don’t give up”. They also had groups in which if they were split up this is the groups they’d be in and the names were lovely:
Practice makes perfect pandas, Try your best tigers, Can do it caterpillars, Keep going kangaroos
Positive messages to the children at a young age. To keep going to never give up, to trying your best, and keep practicing. Little things like this help them understand how to achieve, without having to explain it in complicated terms.

	Access and challenge
Things which enabled engagement: 
Name on board if you misbehave and it must be removed before you go home or you don’t get a sticker at the end of the day. 
More engagement as these children LOVED stickers! 

Levels of challenge I felt could be improved on, they are in the transitioning phases of the new curriculum and it’s hard to challenge all levels at this stage. Because they all started back late they were learning the letter M and how you speak the letter M, where as if they had started on time these children would be further along which allow more challenging levels.

	Assessment
With the singing in the morning, it was a different technique to learning numbers from 1-20, and the days of the week. The development of knowledge was when they asked the children what day it was today and all of them enthusiastically raised their hands to say “TUESDAY!” 
The teacher also held up her hands and produced different amounts of fingers and they called out how many fingers she had up, e.g. 4 or 10. So questioning of their knowledge certainly confirmed they were learning and developing knowledge.

	Specifics / Critical Incidents
Critical Incident 9am. Children sitting on the carpet One child (Child X) refused to do so. Child x decided they didn’t want to take part singing and went to play in the corner and went to play with toys. One TA stepped in to attempt to get her to sit on the carpet and join in registration and songs but she refused. The teaching assistant then puts her name on the white board as a punishment and states ‘if by lunch your name is not off the board you will not get to play on the bikes’. The teacher then said to me that Child X (and instead of saying the child’s name, the teacher spells the name to communicate to me) always misbehaves. It allowed communication without any other child knowing who they are talking about. This child continued to ignore and shout over the teacher, the teacher then shouts and say I am going to count to three if you aren’t sitting on the floor then you won’t get to play with the bikes at lunch time. This seems to work, Child X comes and sits down and because Child X came and sat down the teacher gave Child X the register to hold (as a reward). The problem that then happened was she refused to give the register back when she needed it. So, the teacher then counts to five this time but Child X doesn’t give the register back. 
Within future teaching, Child X’s misbehaviour seemed to stem from a number of false punishments – for example, counting up to 3 and 5 had no outcome so it was if the child had figured out that the count up ended with no punishment. Counting wasn’t something the child feared. Counting down has a different impact it is more serious if someone counts down to zero as zero the end number. But again, if there is no action taken once you reach the end number it results in a pointless exercise. The teachers frustrated as the other children were having their learning time shortened because one child was being such a disruption.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.


	Date: Tuesday 29th September 2020.
Time: 9:00 AM,
Year Group: Reception
Age Group: 4-5 year olds, girls and boys,
45 children altogether (1 group)
Stage: Mixed ability range.
Indoors
People involved: 1 child involved in the critical incident
4 Teaching Assistants led the morning activities which included:
Singing songs, singing numbers 1-20 and days of the week. Beginning of the unit

	What happened? 
	Child X would not join in the activities, instead tried to disrupt the lesson. Child X then went and played in areas which were set up for the morning learning. The rest of the children were enjoying the singing, and dancing, and really were trying so hard to impress the teachers. Child X I felt was lost, and did not understand the activities which is why she did not join in. 
So, in practice I would hope that child X will become confident to take part in the singing and dancing so they can enjoy the learning experience like the other children were doing.


Appendix 4
Critical Incident 2

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
Tuesday 29th September 2020, 10:45 am, Reception

	Lesson details
Outdoor playtime, just playing a fun game where teacher chases the children round and they can’t get caught by the soft balls – if a teacher gets the child with the ball then they sit on the floor. All abilities as teachers were first to chase the children around – the progression was that one boy and girl got to be the ones chasing other children round in the second round and teachers picked the two children who were sitting the best!
Again, start of unit, they had played it once the week before and telling by their excitement when the game started it was something they immediately remembered, they didn’t have to have the rules repeated to them this week it was already fully in their memory. 
Girls and Boys aged 4 – 5. Mixed ability – 45 children altogether. 

	Classroom culture

Attitudes were very positive, the ‘vibe’ – exciting, sunny day, laughing, fun. Learning by exercising, it is important for children to stay active throughout the day, and when it is hot the teachers explained that they take opportunities when the weather is nice to be outside as especially in the UK it is usually raining! 

	Objectives
If you get touched by the ball you must sit down where you got tapped. It is to master how to play a game as a team, and how to essentially ‘lose gracefully’ –When the children got stuck they sat on the floor and were cheering on their friends. Being supportive of their peers.

	Direction
The teacher says ‘It’s the game we learnt last week’ and all the children got excited clapping hands and saying ‘YEESSS’ which showed straight away their engagement. 
Sports teaches children to win and lose. They work in teams and as individuals. They learn about spatial awareness, body movements and control.

	Access and challenge
Levels of challenge were low, the aim of the game was to avoid getting caught, so it was allowing all children to take part but all enjoy themselves whether they were good at running and agility or not. In the moments they were being chased they were excited, and happy, seemed very relaxed / safe. 

	Assessment
Teacher stated “game we learnt/played last week” use of existing knowledge.
The new curriculum had not been put in place yet, as due to COVID 2019 they stated they are behind on their learning with the Reception class so they need to get them up to speed but they have intentions this year of transitioning over.

	Specifics / Critical Incidents
Teacher caught a child out with the soft ball/bean bags, they weren’t sad or disappointed they got out. Showed a real learning step that it was okay to get caught. 
The teachers were encouraging towards the children once they got caught out and told them to sit nicely, at the end of the game the remaining children standing all got a well done! All the children who got caught were congratulated too. 
Children got to be the chasers. The class found it even better because they were chased by friends. There were two children who were the taggers they worked as a team to catch others.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

	Date: Tuesday 29th September 2020.
Time: 10:45 AM,
Year Group: Reception
Age Group: 4-5 year olds, girls and boys,
45 children altogether (1 group)
Stage: Mixed ability range.
Outdoors
People involved: 1 child involved in the critical incident
4 Teaching Assistants led the morning activities which included:
Outdoor PE time. 
Beginning of the unit

	What happened? 
	One critical Incident within the game that I loved was when a teacher caught a child out with the soft ball/bean bags, they did not make a fuss, they weren’t sad or disappointed they got out. Showed a real learning step that it was okay to get caught. 
The child smiled and giggled, it was a positive experience even though the child was no longer in the game. Very interesting concept.
The teachers were encouraging towards the children once they got caught out and told them to sit nicely, and at the end of the game (so after 10 minutes) the last children standing all got a well done! And then all the children who got caught were congratulated too. So, everyone was included and told they did a good job.

Children then got to be the ones to chase the others in the class and it was even more fun for them because they were doing it with their friends. Finally, because there were two children who were the taggers they worked as a team to catch others out which again was very natural for them.


















Appendix 5
Critical Incident 3

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Tuesday 29th September 2020, 11:05 am, Reception.


	Lesson details
Outdoors, Start of unit, all abilities (due to COVID they had to stay in the reception bubble of 45). 
Ages 4 – 5 girls and boys. Mixed ability – 45 children altogether

	Classroom culture
They had just played the first game outside so had calmed down ready to listen and learn a new game of “duck, duck, goose!” 
They were excited but also very inquisitive about learning a new game. 

	Objectives
Children were very energetic, teachers stated children are still getting used to being back at school and routine is hard for them. So, they taught them a new game, duck, duck, goose as a game for 4-5 year old children creates big suspense, they are all so excited and the thought of whether they will be picked to be goose, the suspense of chasing or being chased.

	Direction
The rules were simple and clear. Teachers used themselves as examples for the game so the children could not only listen to the rules but watch the game being played before they had their turn.

	Access and challenge
Outside today, make the most of the sun/weather. Children got excited for outside playtime. When it comes to levels of challenge, some children struggled with the fitness aspect of running around the whole circle, some children caught each other out quickly and others struggled to catch others at all. Some seemed out of breath but over-all what makes this game great is all levels can take part.

	Assessment
The children when they went back into the class were asked by the teachers to form a line and walk back into the classroom like geese and ducks! And because the children enjoyed it, they were very enthusiastic, good experiences create new knowledge.
They worked as a team, they cheered for each other when two children ran around the circle, showing support for one another and encouragement, which links the four purposes.

	Specifics / Critical Incidents 

Child refuses to join in the game ‘duck, duck, goose!’ Ends up hurting other children as well as causing problems for teachers.



CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.


	Date: Tuesday 29th September 2020.
Time: 11:05 AM,
Year Group: Reception
Age Group: 4-5 year olds, girls and boys,
45 children altogether (1 group)
Stage: Mixed ability range.
Outdoors
People involved: 1 child involved in the critical incident
4 Teaching Assistants led the morning activities which included:
Outdoor PE time. 
New Game: Duck, Duck, Goose
Beginning of the unit

	What happened? 
	Child X did not want to take part but as the children were shouting encouragement and giggling at the game taking place Child X became more inquisitive. A TA (Teacher Assistant) pulls Child X to the side quietly (to not make a scene) and explains the rules. Child X understands and goes and sits down in the circle. It was Child Y’s turn to be the one to choose the next Goose! Child Y goes around tapping children on the head going ‘duck, duck, duck… etc). Child Y passes Child X and says “duck”, and a few others and then picks child Z to chase. At this point Child X starts shouting and screaming “I want to be goose”, I want to be the goose”, “pick me as the goose”. Child X then gets up and starts hitting other children on the head going “goose, goose, goose”. At this point to not interrupt the game the TA says if you want to play on the bikes you will have to wait until someone picks you, It’s not nice hitting people on the head you are hurting other children what if they hit you that would not be nice would it. You have to sit down to get a chance of going, and so Child X says okay, Child X walks to sit down and as Child Y and Child Z come round to finish their chase, Child X kicks both of them. Sadly, within this moment there was an irruption as child Y and Z were crying. So, teachers were attempting to make them feel better but also having to turn their attention to Child X to tell her off. The teachers then pick a new child, Child A to go around the circle and pick a goose, Child X ran up to Child A and said pick me to be goose, can I be goose. The teacher assistant involves themselves into the conversation and says “sit down now, everyone wants to be a goose”. Child A goes around the circle and does pick Child X to be goose and they have a run around the circle. Child X couldn’t catch Child A and as the game carried on Child X lost interest and wondered to play with a ball in the playground. 
Because Child X caused a scene, that child was then rewarded by getting a go, and the “no bikes if you don’t behave” was not put into actual practice, it was as if Child X knew it was a false punishment, that it wasn’t actually going to happen. Teaching assistants were sad with how disruptive Child X had been throughout the day and were running out of ideas. They seemed very stressed and upset with the whole ordeal.
My thoughts, Child X seems to have difficulty communicating with both adult and peers, I want to look into reasons why this may be happening.










Appendix 6
Critical Incident 4

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Tuesday 29th September 2020, 12:46 pm, Reception.


	Lesson details: 
Near the start of the unit – ‘Speedy Sounds, working on a, b, s, t, i’. Looking at baseline and learning “letter a day” whilst also revisiting other words from previous days.
Ages 4 – 5 years old. Mixed ability – 45 children altogether.

	Classroom culture
Finished lunch, a lot calmer (as they sat down for lunch they were so excited!) Tummies full and looking refreshed from lunch break. 

	Objectives
Purposes were to work on their letters, incorporating 5 letters (a, b, s, t, i) they were able to challenge their long term memory –  if they can remember words they had learnt the previous week, playing a game brought out a competitive and fun side to the experience for them, it also adds pressure – if they get it right they get a point if they don’t get it the teacher gets the point, and in the time it takes them to answer, they have to be quite quick in their responses which will also help with these letters embedding themselves into the long term memory. 

	Direction
They already knew the game they were playing, they got excited when teacher told them they were going to be playing ‘speedy sounds’. 
The physical environment, their classroom was very colourful with lots of positive posters and the groups that when it was ability focused was names, such as, Keep going kangaroos’, so there felt a never give up attitude. 

	Access and challenge
They loved the game, and how it was a competition against their teacher too! They were so happy and excited.
Levels of challenge: They weren’t just looking at the letter they’d learnt that day they looked at a few letters and words that they have already learnt prior to today’s lesson, so they were challenging as children had to recall from the week before. They did extremely well and the teacher did not get 1 point! 

	Assessment
Using words from the week before. The teachers also asked them to think of their favourite animal at the zoo beginning with some of those letters, for example, slithering snake, spider, tiger, ant eater. So they were associating animals with the letters to give a way of enabling more ways to remember not only the letters but the sounds too.

	Specifics / Critical Incidents 
Child gets asked a question by teacher, teacher assistant thinks child is interrupting so mistakenly tells child off.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.


	Date: Tuesday 29th September 2020.
Time: 12:46 AM,
Year Group: Reception
Age Group: 4-5 year olds, girls and boys,
45 children altogether (1 group)
Stage: Mixed ability range.
Indoors
People involved: 1 child involved in the critical incident
Teacher Led
Speedy sounds, working on ‘a, b, s, t, i’. Looking at baseline and learning “letter a day” whilst also revisiting other words from previous days. 
Beginning of the unit

	What happened? 
	The Teacher asks Child B what is your favourite animal at the zoo that begins with ‘s’?! Child B replies ‘snake’. The teacher then asks Child B if they like slithery snakes and as Child B explains a TA calls out some of the other children’s name that she wants to take aside. So, at this point, teacher assistant and child are both talking. Another teaching assistant comes into the room and tells off Child B for talking over the TA that was talking. Child B then stops talking and the teacher says ‘actually I asked Child B to speak so carry on’ Child B was slightly thrown off but the Teaching Assistant went up to Child B and gave a hug and said I am so sorry you carry on sweetie, and within that moment Child B carried on talking with enthusiasm. It was great to see the TA apologise and make the child feel better. It was a general mistake and I think you could tell Child B felt better once the teaching assistant acknowledged the mistake. It was lovely to see how the child also accepted the apology and continued without it affecting them. Was great to see the incidents that proceeded after the main incident.
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Amount	Children Not listening to Instructions	Teacher Sounds 'Shhh'	Teacher Shouts at Child	Teacher Smiles at Child	Child Asks Questions	Is Existing Knowledge Used?	Clapping Technique	15	42	17	11	0	1	7	
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