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Based on evidence from current research and policy as well as on data gathered from a group questionnaire, critically discuss an inclusive approach to supporting the needs to a particular group of pupils.  Focus on one specific learning difficulty, disability or additional need for your discussion.

The Department for Education and Skills state that inclusion is “About every child’s entitlement to learning that would ensure that all pupils have the chance to succeed, whatever their individual needs and potential barriers to learning might be” (Knowles, 2011, P.2).  This puts the onus on a school to put into place strategies that help every child reach their full potential, while making it an inclusive, friendly environment.  Inclusion is a key element of legislation relating to the rights of the child. In particular in the UK this is embodied in the Equal Opportunities Act of 2010.  There are also duties under the international human rights law to make sure that all children receive an inclusive education. The Equal Opportunities Act outlines nine “protected characteristics” where discrimination is unlawful.  One of these is disability.  Discrimination is unlawful in a number of forms including direct discrimination when a pupil is treated less favourably than another because of the protected characteristic and indirect discrimination where treating all pupils in the same way means that those pupils who have a protected characteristic are at a disadvantage.  In addition there is discrimination arising from the disability itself where a pupil is not treated as favourably because of some issue relating to the disability.  The Act also states that schools should make reasonable adjustments for disabled pupils including additional aids and services (Centre for Studies on Inclusive Education, 2018)  In addition to this The Human Rights Act 1998 states in Schedule 1, First Protocol, Article 2 that “No person shall be denied the right to education” (Constitutional Right to an Education: England and Wales, 2016). 

This essay will critically analyse and discuss an inclusive approach to supporting the needs of children who have Autistic Spectrum Disorder (ASD).  A questionnaire was used to gather data and information on children who are currently in education with ASD.  The questionnaire adhered to the BERA guidelines and the University Research Code of Ethics and Integrity.  One of the key factors in the choice of a questionnaire was the ability of respondents to remain anonymous, and thus be more inclined to give truthful and honest answers, so avoiding respondent bias.  This is where the respondent anticipates the answers required and so feel they must answer in a specific way.  Data is more reliable when there is no respondent bias. Caragan (2007) supports this and states that with a greater feeling of anonymity people are more comfortable in expressing their feelings even on personal or sensitive topics.

Questionnaires are both time and cost effective and this meant that distribution could be as wide as possible. The questionnaire was sent to approximately a dozen schools asking each member of staff within the school to complete the questionnaire. However, only 17 responses were received.  This low response is a disadvantage of a questionnaire.  Reasons for this range from respondents simply forgetting to complete them, to refusal to participate in the study.  Gratton and Jones support this and state that “Response rates from questionnaires are notoriously poor and range from a little as 5% ..... low response rates may have a serious affect on the reliability of the study” (Gratton and Jones, 2010, P.129).  

The questionnaire included a range of open and closed questions thus allowing for both quantitative and qualitative data.  Having a mixture of open and closed questions allows for greater insight into responses.  Gillham supports this stating “open questions can lead to a greater level of discovery” (Gillham, 2007, P.5).  

In order to ensure the effectiveness of the questionnaire, a pilot study was carried out which was sent to fellow students who were in the education sector and those that had been in the education sector.  This identified question errors, the type of responses given and how long it took to complete.  This was a very important factor in the production of the questionnaire as if a questionnaire takes too long to complete either fewer responses would be gained or respondents may not give an accurate opinion.  Light et al, (2009) support this and state that by using a pilot study you are able to use different types of information to strengthen the data, and in addition it allows for deletion, replacement or modification of sections of the questionnaire.  Following this pilot study, the questionnaire was changed as some questions did not make sense and others did not have the most effective options for answering.

A covering letter was sent with the questionnaire giving details of the reasons for the study.  Participants were given the right to withdraw at any time and were also given the contact details of the authors of the questionnaire should there be any concerns.  By providing participants with full details of the intent of the study and how they data would be used, each participant would be giving informed consent for the use of the data.  Woodfield emphasises the need to gain informed consent when carrying out research as she describes it as a “Critical component of the ethics of all types of research” (Woodfield, 2017, P.193).

ASD Information Wales defines ASD as “A developmental disorder which affects the way a person communicates and relates to other people and the world around them” they go onto say that the way in which people are affected varies from one individual to another and depends on age and intellectual function.  They state that the range of conditions included under ASD includes autistic disorder, Asperger syndrome and pervasive development disorder – not otherwise specified (Welsh Government, 2019, P.5). 
There has been a significant rise in the number of children who are diagnosed with autism. Forty years ago, about 1 in 2500 children were diagnosed with autism.  Now, according to an Estyn report carried out in 2019, 1 in 68 children are being diagnosed with autism (Estyn, 2019). The questionnaire asked whether respondents felt that there were more boys than girls n the autistic spectrum and 70.6% either agreed or strongly agreed with this statement. The questionnaire also showed a significant number of children in each school diagnosed with ASD as shown by Figure 1 below:
Figure 1 


 Lathe (2006) suggests that the inclusion of conditions related to autism in the diagnostic criteria may be why the rate of children being diagnosed has increased. Psychiatrist Leo Kanner was the first person to use the word autism when carrying out research on several children who were attending his unit. He said that the children had limited interest in other people, instance on routines, odd language and repetitive behaviour which was later defined as the “triad” of impairments (Farrell, 2012). 

The term ASD was first used by Lorna Wing who used it to describe a broad range of children who displayed common characteristics. She later went onto investigate these children and her findings were similar to those of Kanner.  However, she found that when social impairment occurred so did social communication and inflexibility of thought and behaviour were also present. It was Wing and Gould who used the term “Triad of impairments” to describe the difficulties experienced (Glazzard et al, 2015, P.87). Social impairment means that some children may have no interest in other people and as result may isolate themselves. Children with ASD may find it difficult to grasp social rules such as personal space. This can therefore make it difficult for children to be taught in the same classroom as their peers. However, if children with ASD are education separately from their peers this does not make for an inclusive environment as the children are not being allowed to have the same experience as others. Loreman et al support this and state “inclusion cannot exist in environments where some students are educated separately or substantively differently to their peers” (Loreman, Deppeler and Harvey, 2010, P.2). Children with ASD face many barriers to learning and participation Glazzard et al summarize these as the following: “Impairment in the ability to understand social behaviour, Impairment in the ability to understand and use non-verbal and verbal communication and Impairment in the ability to think and behave flexibly” (Glazzard et al, 2015, P.90). 
Respondents were asked to rank different teaching strategies from most to least effective for children with ASD (see appendix 1 for full results). Table 1 below summarises the results for choices 1 – 3:
Table 1 
	 
	First Choice
	Second Choice
	Third Choice

	A classroom routine
	12
	2
	1

	Simplified Communication
	1
	4
	8

	Visual Support
	2
	3
	2

	To incorporate their interests in lessons
	2
	3
	2

	Tone of voice
	 
	1
	3

	To give fewer choices
	 
	2
	1

	Keep a behaviour chart or diary
	 
	 
	 

	A stress scale
	 
	 
	 

	Organise activities for the child
	 
	 
	 

	Video modelling
	 
	 
	 




The results show that a classroom routine was one of the most used strategies for children with ASD. Children with ASD like to keep the same routine as it is a form of normality to them. If their routine is to change then it could affect their mood and ability to learn. Glazzard et al (2015) support this and state that changes to familiar routines could cause distress and as a result the child will resist the change that is happening.  This type of distress can show itself in different forms such as a certain type of movement or behaviour. Dodd supports the need for routine as it normalises the world for them she states that “the behaviour of other people appears to be so unpredictable and chaotic to the person with autism, they value predictability of sameness as it maintains order in a meaningless world” (Dodd, 2005, P.93). 

This can be supported by an observation I carried out whilst on Professional Teaching Experience (PTE).  I was told that in my Key Stage 2 class there was a young boy with autism. Whilst still in the foundation phase class I was asked if I could spend a few hours with the young boy so that he could get to know me before going into the class full time. This allowed him time to process who I was, why I would be going into his class and what I intended on doing. Whilst meeting him I asked him about his interests and hobbies so that a rapport was created. This helped both him and I when the time came to start teaching in his class. He did not see me as a stranger and was comfortable around me and happy to complete class tasks.  This approach was backed up by a respondent to the questionnaire, who said a child in their class who had ASD had severe anxiety towards strangers and was often non-compliant (see appendix 2).

By using a classroom routine, a child with ASD can still participate in the school day with the rest of their peers as they have a form of understanding what is going to happen. This makes for an inclusive classroom as the child does not have to be separated from the rest of their peers in order to learn. Willis (2009) supports this and states that after observation it was clear that to fully include a child meant that the child had to be more than a visitor in the classroom. 

Two popular strategies were visual support and to incorporate the interests of the child into the lesson. Lewis and Norwich (2005) state that children with autism will try to understand the specific meaning of a word rather than what someone is saying to them and will take idioms or sarcasm literally, thus misinterpreting the point and so may become distressed. By using visual support such as schedules or prompts allows a child with ASD to understand what is expected. Notbohm and Zysk support this and state “supplementing the verbal message with a graphic representation gives the student with autism additional time to process the message and be successful in responding” (Notbohm and Zyk, 2004, P.38).This allows the child with autism feel as though they are not going to be rushed or pushed for an answer making them feel comfortable in their learning environment. 	

The National Autistic Society state that people with autism have intense and focused interests, and that these change over time but start from an early age. They also state that they have fixations with an object or toy as a form of comfort. This can be difficult to deal with in a classroom situation as the child with ASD will want to inform and discuss with the teacher the depth of their knowledge about their particular topic of interest.  However, this is not something to try and avoid in the classroom.  Instead it can be used to support their learning. Quill supports this and states that “Fixations are powerful motivators. It is a mistake to stamp out fixations” (Quill, 1995, P.46). By incorporating their interests into the lessons, it gives them motivation to do the best they can as they are passionate about the topic. 

Whilst on Professional Teaching Experience (PTE) I had a young boy in my class with autism and who was going through the process of being diagnosed with ADHD. He had a massive interest in space and science and would discuss this whenever possible.   I found that if a lesson did not interest him he would try to take part as little as possible and start to become disruptive. Once I incorporated space/science into my lessons I had his full attention and he was engaged with the learning and was keen to answer the questions and complete all the work.  One established strategy that was used with him however, was exclusion from the classroom when he became disruptive until such time as he had calmed down.  This had the effect of reducing his level of inclusion as there were times when he missed out on the lesson.

Another popular strategy chosen in the questionnaire was simplified communication. This is because children with ASD struggle to communicate verbally. Willis (2009) supports this and found that in recent research 40% of children with ASD are nonverbal and those that are verbal do not communicate effectively. She suggests that the child should use a simplified communication method such as gestures, use of sound, sign language and picture systems. Nind and Hewett state that giving rewards to a child who struggles to communicate undermines the natural engagement with another person. They suggest that communication as a first hand natural experience is much more effective than something they learned. They state that “The reward for communicating is communicating” (Knowles, 2011, P.83). This suggests that the strategy of just talking to a child naturally is more beneficial for them than trying to push them to learn to communicate a certain way. 

Respondents were asked about the type of training they had received to teach children with ASD.  The results are shown in figure 2 below:

Figure 2


 In a follow-on question respondents were asked to rate the effectiveness of the training from 1-10, the average result was 7.36. Ensuring that a teacher is confident to teach children with additional learning or special educational needs is crucial in the academic development of a child with an additional learning need. Hollander (2003) supports this and states that teachers who had more experience with children with autism and training expressed greater confidence in their ability in teaching children with autism. All respondents to the questionnaire stated that they were either very confident or somewhat confident when interacting or teaching children with ASD.

The Department for Education 2010 report found that teachers felt “ill-prepared” to teach students with multiple or serve learning difficulties and that it highlights a gap in teacher training.  Research conducted by Barnard (2002) found that training for teachers and support staff for children with ASD was the most urgent policy priority in education. She also found that 72% of schools were unhappy with the availability of training for teachers in autism.  However, she found that with schools where children with ASD were supported the figure dropped to 66%. For a classroom to be an inclusive environment for a child with ASD then the teacher must have a deep knowledge and understanding of how they can provide that for a child with ASD. The National Autistic Society support this and state that one of the principles to ensure inclusion is “Training for teachers and support staff to improve autism awareness and understanding” (National Autistic Society, 2017). If a child with ASD is given a teaching assistant who has been given the correct training and has good understanding of what the child needs this not only allows them to be part of an inclusive education but can also benefit them in their academic achievement. Farrell et al (2010) supports this as they reviewed a number of studies and found that when teaching assistants were given the correct support and training in specific areas, they were successful in raising a student’s academic achievements. Correct training for teachers and support staff in one approach in making an inclusive environment in education for a child with ASD.

Another question asked was to identify if the child in their class with ASD had any other additional learning needs/additional needs. Figure 3 outlines the findings:
Figure 3 
 

The additional learning need that was most common for a child who had ASD to suffer with was anxiety, followed closely by ADHD and ADD. These results can be supported by an Estyn report which states that “Up to 29% of learners with ASD have a comorbid social anxiety disorder, 28% have comorbid ADHD, 84% meet the criteria for at least one other anxiety disorder and 70% have a comorbid disorder (Estyn, 2019, P.3).

If a child with ASD has an additional need it can be difficult to know what resources to put in place to help them. When asked about resources that they used for a child who had ASD there were a range of results which are shown in figure 4. 

Figure 4


As discussed previously, visual representation is a popular strategy to use for children with ASD.  However, this question shows that a physical resource such as ear defenders and an exit pass are also popular to use. These resources can be used to help the child with their additional need, for example, an exit pass if a child was to start to feel too anxious or ear defenders if the child felt the noise level was too loud. The National Autistic Society recognise this and say that ear defenders would benefit a child who is unable to block out background noise. Using this resource would allow the child to still be a part of the classroom environment.  However, by the child having a physical object which is different to their peers this could cause some difficulties within the classroom. Peer and Reid (2016) state that The Equalities and Human Rights Commission found that hundreds of children with disabilities were being harassed or received abuse but had come to accept it as our society’s culture. 

Cole (2005) Argues that it is the ethos within the classroom that will produce the type of behaviour from the children. He states that children should be taught in an environment where they can feel comfortable to make mistakes without being ridiculed by peers. Cole emphasises that pupils should be taught that everyone can play a part in helping each other to succeed and that in different scenarios everyone can benefit from being supported. He goes onto say that a classroom environment which supports competition is not healthy and will only create winners and losers and that the losers are often those with additional learning needs. Therefore by teaching the children that everyone needs to be supported in different ways allows a child with ASD to use these physical resources as much as they need without feeling that they are different because of how their peers react allowing for  friendly inclusive environment. 

The questionnaire asked respondents to agree or disagree on whether the child demonstrates barriers with social skills when interacting with peers/adults. The results can be seen in figure 5 below:
Figure 5


An option for respondents to graph 4 for the resources used to support a child with ASD in the classroom environment could be used to support the chid in their social interaction.  Six respondents used social stories as a resource.  Carol Gray developed the concept of social stories so that children with ASD could learn how to react in social situations. Children without autism learn social skills through observations of peers.  However, a child with ASD often finds this difficult so needs more cues. Social stories allow a child with ASD to imitate what happens in the story in a real life setting. A child with ASD can use social stories to predict how other may react in situations but also learn what might be expected of them in certain situations (Gray, 2007). 

In conclusion, while the responses received to the questionnaire were comprehensive and enabled a wide range of information to be gathered, the low response rate meant that the data could not be generalised to schools across Wales. Choosing an alternative method to collect the data such as face to face interviews or a focus group may have increased the range of responses.  However, the data may not have been as reliable as the respondents could be unwilling to give honest answers in a face to face situation. In addition, a gap in the questionnaire was in the development of some of the quantitative questions. A follow up question would have enabled more in depth information to be gained.  An example of this was why children struggle to socialise with adults and peers. It would have been beneficial to have asked in what specific ways they struggled. The overall quality of the data would have been improved by this type of question.
Inclusion is a priority in schools.  However there is the question of whether or not it is beneficial to both the child with the additional learning need and their peers. Loreman, Deppeler and Harvey, (2010) state that people argue that children with additional learning needs will disrupt lessons and prevent the learning of those around them.  There is however, compelling evidence to show that they do not have this effect on their peers. Cole, Waldron and Majd, (2004) found that those children who do not have an additional learning need achievement improved as teachers used different strategies and resources in order to include the child with an additional learning need.   
Within the questionnaire respondents were asked to identify which coping strategies a child with ASD use stressful situations. The results can be seen in the figure 6 below:


Most of these strategies would mean that the child would be removed from the classroom as some were vocal stimulation. This therefore is a limitation in the inclusion of children with ASD within the classroom. There is not enough evidence out there to support how teachers can incorporate these coping strategies into the classroom environment making it inclusive. From PTE experience I observed that when a child with ASD needed to use one of their coping strategies they would often be sent outside or taken to a different room as it was disrupting the rest of the class. Reflecting on the results from the questionnaire this is an area of inclusion that could be improved on for those who have ASD or an additional learning need. Schools might be able to use a tracking record of the coping strategies and then use the results to include the child more in the classroom when feeling stressed. 
An Estyn report on excellent practise of inclusion by using tracking was taken from Ysgol Esgob Morgan primary school where they had a pupil-centred approach and wanted to bring special educational needs and inclusion under one umbrella. They felt it was important that the entire school team was involved in the planning and interventions that would take place in regards to supporting children with additional learning needs. Both teaching staff and support staff work together to identify those who may need additional support and then meet with the Additional Learning Needs and Inclusion Co-ordinator (ALNCo) to involve outside agencies. The staff are then able to adapt their teaching and support strategies for the child to be included in the classroom. The school found that a whole team strategy helped in the achievement of their children with additional learning needs and found that 87% made progress in spelling, 76% in maths and 78% in reading (Estyn, 2018). This model could be adopted by schools to ensure a fully inclusive environment for the child with ASD.
Hayes and Stidder show that Ofsted found in recent research that an inclusive school is one in which “the teaching and learning, achievements, attitudes and wellbeing of every young person matter” (Hayes and Stidder, 2003,P.6).This supports both the primary and secondary research carried out that an inclusive teaching approach can work when the individual needs of the child are taken into consideration and different strategies put into place to support them. 
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 Training recieved by respondents

Inclusion Development Programme	Restraint training	Understanding and Supporting SEN and Learning Disabilities course	National Autistic Society training (online certificate)	Accredited Course	Inset day training	ASD Aware Certification Scheme	Local authority	No training received	Other	4	3	7	3	3	12	4	6	3	0	TRAINING

number OF RESPONDENTS


Children with ASD - additional learning needs  
Respondent 	
Epilepsey 	Poverty	Looked after children (LAC)	English as an additonal language 	Medical Needs 	ADHD/ADD	Dyslexia 	Dyscalculia	Children of migrant workers	Anxiety 	3	2	3	0	5	9	4	0	0	12	ADDITIONAL LEARNING NEED

NUMBER OF RESPONDENTS

Resources used to assist children with ASD
Visual Timetable Cards	Visual Communication Cards	Picture Book	Social Stories	Ear Defenders	Stress Scale	Exit Pass	Not applicable	Other	12	10	5	6	9	6	8	1	0	Resource Used

Number of respondents
Barriers with social skills when interacting
Peers	Strongly Agree	Agree	Neither Agree nor Disagree	Disagree	Strongly Disagree	4	11	1	1	0	Adults	Strongly Agree	Agree	Neither Agree nor Disagree	Disagree	Strongly Disagree	3	13	1	0	0	Response
Number of respondents
Coping Strategies used by children with ASD
Self isolation	Biting and Motor stimulation	Repetitive patterns in play,  communication and familiar daily events	Vocal stimulation	Intense attachment to favoured objects	Excessive avoidance or intense seeking of particular sensory experience	14	7	14	12	14	11	NUMBER OF CHILDREN IDENTIFIED WITH ASD 
Respondent 	
1 to 5 	6 to 10 	11 to 15 	16 to 20 	21 to 25 	26+	6	1	5	3	1	1	
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12. From your own experience, rank these strategies from most effective to least effective when
teaching a child with ASD.
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13. Looking at the above strategies, how would you adapt these within your teaching? Please discuss
strategies not included that you may have used.
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23. Thank you for completing our questionnaire. Would you like to add any further
comments?
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