Exploring Literacy Barriers: SJIE6002 

This essay will be critically discussing how learners with English as an additional language (also known as EAL) can experience barriers to literacy, evaluating strategies to support literacy achievement for children and young people with EAL, and covering relevant theories and policies that support children and young people with EAL. Literacy development is the main factor that enables us to read, write, understand, speak, and listen that gives us the ability to communicate effectively. Literacy includes a range of continuous learning this enables children and young people to reach their goals, to develop their skills and knowledge, and to participate fully in their education, community, and wider society (UNESCO, 2004; 2017). Without basic literacy skills children and young people are at a disadvantage in their adulthood life. 
The number of bilingual children and young people in education is increasing, this is due to different reasons such as migration and children growing up in a multilingual home (Department for Education, 2019). English as an additional language (EAL) refers to children and young people whose first language is not English, and the child or young person may already be fluent in another language. Children are usually put into an English-speaking educational environment and have to learn English at the same time as learning the national curriculum. The Department for Education defined English as an additional Language as 'A pupil's first language is defined as any language other than English that a child was exposed to during early development and continues to be exposed to in the home or community.' (DfE, 2016). There are 5 stages of second language acquisition. Children or young people that are learning a second language go through 5 stages of language development, which are: preproduction, early production, speech emergence, intermediate fluency, and advanced fluency (Krashen, Terrell, 1983). How quickly a child or young person develops through theses stages depends, on the level of education they received, length of time spent in the country and family background (Cummins, 2014). Each child or young person needs instruction at their stage of language acquisition, and teachers requiring this individual information about each EAL learner allows teachers to work within their zone of proximal development: ‘that gap between what students can do on their own and what they can do with the help of more knowledgeable individuals’ (Vygotsky, 1978).  Bilingualism is a term used to define children and young people who use more than one language. Being bilingual stimulates brain development and benefits a child’s education, economic and social development, particularity in an increasingly globalised world (National Literacy Trust, 2017). Children and young people can develop a greater mental agility learning an additional language, stronger problem- solving skills, better concentration, and sharper reading skills. Furthermore, research from Marian and Shook’s (2012 investigation into ‘The cognitive benefits of being bilingual’ emphasises that children and young people will grow up with a better belief of self-worth when they are aware of their heritage and are active participants in the traditions of their cultures. 
EAL children and young people face many challenges in their learning development in education; they must develop the knowledge, skills and understanding of the national curriculum. EAL pupils may struggle with their understanding, development, and skills as they learn these skills and catch up with their peers (NALDIC,2009). Children and young people with English as an additional language can face many barriers to literacy some can face social and cultural challenges. Starting a new school in particular can feel isolated and overwhelmed for any child or young person, but even more if the child or young person has not fully developed the English language and even more if they have never been in an educational setting due to their culture (National Literacy Trust, 2017). The new classroom will have routines that are unfamiliar and potentially exclude a child who is new to English language if not made explicit. Children and young people will have trouble communicating their basic needs and this can exacerbate feelings of isolation. Play times outside can be particularly isolating, not being able to communicate with their peers, and not used to the games the children play (Flatman, 2016). Teaching and learning strategies in the new school may be different than those in the child’s or young person’s home country. Bilingual learners can feel isolated and excluded for many reasons as stated above, home life could also have an impact on a child with English as an additional language. there could be a lack of support coming from their parents or carers as well as their peers. This lack of support from parents or caregivers could be because themselves do not know how to speak the English language making it difficult for parents to communicate effectually with the class teacher. Stress related to moving schools and country, they could also be reluctant to show their cultural and religious views for the fear of embarrassment. This could lead to the child or young person to think negatively of themselves as a learner, and the main focus being on the spoken English language could result in gaps in written language, as a result of the transition between schools and countries (Statham,2008).
Language expert Jim Cummins 2014 characterizes the two types of language: they are conversational language and academic language. Conversational language is the skills to understand and take part in everyday conversations and activities. Academic language refers to formal language which is important for children and young people to successfully explain what they have learned and achieved in education. This covers listening, speaking and writing, but also requires thinking skills such as comparing, solving problems, make decisions and organize information. Cummins’ work suggests that childing and young people are most successful at understanding language when they are challenged cognitively, but also when they are provided the right language support or scaffolding.
[bookmark: _Hlk72409159]Therefore, Vygotsky (1934) developed the idea of the zone of proximal development. The zone shows what a child can achieve with the support of the classroom teacher or a more able learner. The term ‘scaffolding’ is the support given in the process of learning that is slowly taken away when the child or young person is able of learning without the support of scaffolding. For EAL children scaffolding can be used through collaborative work, this includes the children working in pairs or put into groups; where usually the children who are more developed in the language are paired with the children who are less developed. Another way of scaffolding is through the classroom teacher and other members of staff through explaining what is expected from the children and by sharing learning objectives and criteria for success with the children is a way of modelling and demonstrating the English language. The final way to use scaffolding is through the use of visual aids, via pictures, language displays, language prompts and props (Rationale,2008). Teachers scaffold learning to provide guidance and support that develops children to the best of their ability based on their ability, giving them the confidence to use new knowledge or skills. Burner’s theory of social constructivism 1978 agrees that children learn the best through social interactions with others, such as the classroom teacher or their peers.
According to Barker, (1993) language majority children and young people flourish in immersion, partly because they develop a second language with no risk to their first language. This approach enables language majority children and young people to develop high levels of language proficiency, well-being, and academic achievement.  It is considered by professionals that immersion is preferable rather than submersion (Lambert, 1967). However, some people believe that submersion is best because it is the fastest way to get EAL children and young people to comprehend the English language and catch up to the rest of their peers (Campbell,1984) By placing them in a mainstream setting they are given the opportunity and the motivation they need to pick up the language within a couple of years. However, Cummins (1984) argues submersion decreases a child or young person’s academic performance, and it also has a negative effect on children’s attitudes towards themselves and others. It is believed that some children and young people suffer long term cognitive debilities as a result of submersion. Cummins (1980) has supported bilingual education for children learning an additional language on the theoretical basis that lack of exposure to academic language obstructs children’s development. However, immersion education is widely accepted as the most successful model for EAL learners, even though this may not be the case, as stated above (Baker, 1995).  
On the other hand, here in Wales policies and legislation on two-way bilingual education has been generalized in many primary and secondary schools The Welsh Office issued circumstances for the maintenance education implementation to ensure the quality of bilingual education (Garcia, 1995). The Swan Report 1985 was created for bilingual children and young people to be included in mainstream education the government parties felt that if children with an additional language were educated in separate centres could lead to racism, however the report did not take into account that children and young people could still experience racism in mainstream education as well (Coles, 2008). The government put into place a number of different policies and legislations to ensure that bilingual learners can achieve to the best of their ability and how schools can support these bilingual learners in different environments. The national curriculum states that everyone should be included regardless of their race, gender, disability, religion or belief, and pregnancy (National Curriculum, 2014). The Curriculum mentions that teachers must consider every child’s needs, which includes their language. by monitoring their progress and providing support for those children and young people of EAL to increase their language development. Despite mentioning bilingual learners, the National Curriculum provides no real guidance as to how teachers should support them other than monitoring their progress. On the other hand, the one thing the National Curriculum does cover is that children and young people who have English as an additional language are taught alongside their English-speaking peers. It makes sure that each child is included, no matter their language level. It ensures that each child or young person is not denied access to the mainstream curriculum (Leung, 2005). 
The department for education developed an English as an additional language policy in 2012 which summarized the different procedures put in place by the government to ensure that teachers take into consideration all the needs of EAL children and young people. ‘Aiming High: Raising the Achievement of Minority Ethnic Pupils’ (DfES 2003) states that “the particular needs of bilingual pupils are best met through a coordinated whole school approach led by headteachers and senior managers.” (DfES, 2005, p. 14). Government publications on EAL learners have stated the recommendation of the use of DATA to target development for bilingual pupils in education and in the classroom. The assessment of children and young people learning English as an additional language recommends teachers to gather data on each individual child such as their gender, age, nationality, prior education, cultural background, first language details including literacy, any test results and cognitive ability test scores to decide on the appropriate support for each individual bilingual children and young people (DfES, 2003). 
Strategies used in education vary from each setting, but some strategies used to support EAL children and young people to support literacy development include peer buddying strategies to help EAL learners to adjust to the school routines and Circle time sessions (County Council, 2021).The most important support for new EAL children and young people is firstly supporting English language development and promoting awareness amongst their peers also letting them become familiar of their new environment. As a whole school approach these strategies can be achieved through creating resources to promote a welcoming ethos around the school, making presentations, displaying their multi-lingual posters, artwork, and leaflets on the role of buddy system. Active approaches such as role play and repetition, simple signs with language captions displayed around the classroom, breaking lesson plans down and providing learning resources such as visual stimuli for example real objects and photographs to facilitate learning. Parental involvement is a key strategy for a child’s language development, teachers can offer support for the parents who might be struggling with the English language to support their child at home. Some children and young people who have English as an additional language will receive language support from a specialist teacher. The specialist teacher provides extra language support in the classroom they offer one to one lesson with the child and collaborates with the classroom teacher to ensure the bilingual children and young people have full access to the curriculum and is working alongside their English-speaking peers. The classroom teacher is able to challenge the bilingual child, as they are now aware of their strengths and weakness through the specialist teacher.  
To conclude, there is still more knowledge needed to support learners with English as an additional language but learning the background and cultural knowledge of each individual EAL child or young person is important in making these children and young people feel valued in their new classroom. Encouraging EAL learners to share information about their home countries and their cultures will enable them to feel involved and increase the chance of them feeling accepted in their new environment. Becoming socially involved is essential to ensuring that EAL children and young people pick up the language faster so they are able to be fully included and take part in all the school subjects to reach their full potential. EAL children and young people are not all the same and will enter school with different levels of the English language skill, and therefore will not all learn the same way. Teachers and other members of staff need to be equipped to adapt to a range of different teaching strategies. Legislations and policies have been developed for teachers to ensure that bilingual children and young people in the classroom can access learning, but this will depend on the school, on their resources and their finances. There are many factors to take into account, for example the Circumstances of why they had to move to the Uk and adjust to their home life. The National Curriculum has ensured that bilingual children and young people have access to the same education as English-speaking pupils, ensuring that they will be included into the school education system, and not isolated from their peers (National Curriculum, 2014). If a successful school puts into place enough strategies, resources and support for children and young people who have come to the Uk from another country, a bilingual child will achieve, no matter their first language or level of English. 
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