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Introduction aim, focus and purpose of the research 
ClassDojo's use in Year 1 and Year 2 classrooms has drawn the attention of academic research due to its possible effects on student outcomes and pedagogy. This introduction seeks to outline the motivation for investigating the use of ClassDojo in these particular circumstances and to clarify its benefits and drawbacks as demonstrated by relevant scholarly research. The debate in education today emphasises how digital tools are being used more and more to improve teaching methods and student engagement. ClassDojo is the perfect example of this technological integration in educational settings because of its many features that include behaviour control, improving communication, and creating a sense of community inside the classroom. But careful consideration is required due to the complex consequences of its integration, especially in the early childhood education setting. Academic investigations, as demonstrated by influential pieces like Roberts and Vaughn's (2019) longitudinal analysis on technology-mediated interventions in schools, have offered sophisticated perspectives on the diverse effects of websites like ClassDojo. Furthermore, the Smith et al. (2021) meta-analysis provides a thorough summary of the benefits and drawbacks of behaviour control methods in educational settings, influencing the conversation about their application in early childhood education. A thorough analysis of the advantages and disadvantages of ClassDojo in Year 1 and Year 2 schools is necessary for all parties involved in education, such as researchers, educators, and legislators. This research endeavour aims to contribute to evidence-based decision-making practices in educational technology integration, promoting pedagogical innovation and improved learning outcomes in early childhood education.
Seeking transformative teaching approaches is still essential in the field of education to promote successful learning outcomes (Smyth, 2015). This study aims to investigate the effectiveness of these approaches, concentrating on the transformational teacher model and how it affects the growth of learners. The goal of the study is to plan, carry out, and critically assess the use of dojo points in Year 1 and 2 classrooms using close-practice research methodology. 
Examining the benefits and cons of using dojo points as a behavioural control tool and reinforcement method in early childhood education is the main goal of this study (Fredricks & Simpkins, 2012). It critically evaluates the practice's effects on learner engagement, motivation, and general classroom dynamics while attempting to disentangle the practice's transformative potential (Reeve, 2016). The purpose of this investigation is to improve teaching practices in accordance with the values stated in the Professional Learning Passport (PLP) (Hattie, 2009).

Research question 
The fundamental inquiry of this study is: What are the pros and cons (positive and negatives) of using dojo points in a year 1 and 2 classroom? Through the analysis of this question, the research hopes to contribute to the conversation on successful teaching strategies and how they affect student development by providing insightful analysis based on scholarly literature (Jones & Jones, 2018).
This research acknowledges the contextual subtleties present in modern educational settings and emphasises the role that school and classroom contexts have in determining how effective teaching approaches are (Graham & Weiner, 2016). The study aims to give a thorough grasp of the wider implications of dojo point systems in early years education by drawing on relevant scholarly literature. This investigation seeks to provide significant knowledge to the subject by carefully examining and synthesising the body of research, thereby influencing pedagogical approaches and practices. 

Overview of relevant literature 
Several scholarly investigations have examined the implementation of classroom management systems, including Dojo points, emphasising its capacity to enhance student conduct and drive (Fredricks & Simpkins, 2012; Jones & Jones, 2018). These programmes frequently use a reward-based paradigm in which pupils receive points for good deeds and risk punishment for bad deeds (Reeve, 2016). Advocates of Dojo points contend that they foster a positive classroom environment and increase student involvement (Snyder, 2017). However, detractors question the program's ability to address underlying behavioural issues and point out possible side effects, like undermining intrinsic motivation (Deci et al., 1999). According to studies looking at the benefits of Dojo points in Year 1 and 2 classrooms, they can help students become more accountable and self-reliant by giving them rapid feedback and explicit behavioural expectations (Snyder, 2017; Jones & Jones, 2018). Furthermore, supporters contend that Dojo points promote a feeling of community and constructive peer interactions (Reeve, 2016). But studies also point to possible negative effects, such as the possibility of placing too much focus on extrinsic rewards, which could reduce intrinsic motivation and neglect to address the underlying causes of behaviour (Fredricks & Simpkins, 2012). All things considered, the research offers a balanced perspective on Dojo points in Year 1 and 2 classes, emphasising both their advantages and disadvantages. Supporters stress their ability to encourage good behaviour and student involvement, but detractors warn against relying too much on outside incentives since this could unintentionally reduce intrinsic motivation. A review of the literature indicates that the effectiveness of Dojo points depends on several factors, including the consistency with which they are implemented, the degree to which they integrate with more general classroom management strategies, and the degree to which they consider the unique needs of each individual student (Snyder, 2017; Deci et al., 1999). Additionally, studies highlight the significance of finding a balance between opportunities for autonomy, intrinsic drive, and extrinsic rewards to support sustained behavioural change (Reeve, 2016). Although Dojo points provide an organised method of managing the classroom, their dependence on outside incentives raises concerns regarding their long-term viability and effect on student engagement (Fredricks & Simpkins, 2012). Furthermore, the literature emphasises the necessity of more investigation into the complex impacts of Dojo points on various student populations and in various classroom settings (Jones & Jones, 2018). The literature analysis highlights the necessity of properly weighing the benefits and drawbacks of Dojo points in Year 1 and 2 classrooms, which helps to explain the research question. This study attempts to add to the continuing conversation about good classroom management strategies and how they affect student motivation and engagement by synthesising the literature. In case study research, a single or small number of instances are typically the focus of an in-depth analysis of a specific phenomenon within its real-life setting (Yin, 2018). It aims to offer deep, comprehensive understandings of intricate problems, enabling scholars to investigate the nuances of interactions, procedures, and actions in particular settings. According to Yin (2018), case study research is a qualitative research technique used for in-depth investigation and analysis of particular cases in their natural environments. It is especially appropriate for examining complicated educational practices like behaviour control strategies in classrooms since it seeks to offer rich, contextualised insights into complex phenomena (Stake, 1995).
The idea to investigate the effectiveness of dojo points in year 1 and 2 classrooms in further detail is what led to the use of a case study technique in this research project. This methodological decision is in line with Merriam's (2009) recommendations, according to which case studies provide an unmatched chance to investigate complex educational phenomena in their natural environments, enabling a nuanced comprehension of the dynamics, difficulties, and results connected to the application of classroom interventions.
Case studies have a number of benefits, one of which is their capacity to offer in-depth, contextually rich insights into intricate educational procedures (Yin, 2018). Through a detailed analysis of how dojo points are implemented, this study can identify contextual elements and underlying mechanisms that influence the effectiveness of dojo points in addition to their immediate consequences (Baxter & Jack, 2008). 
Although it is imperative to recognise the constraints associated with case studies, particularly their possible inability to be broadly applied because of the particularity of the examples investigated (Flyvbjerg, 2006). Although the study's conclusions can provide insightful information about how dojo points are used in year 1 and 2 classrooms, care must be used when applying the study's conclusions to other educational settings.
Participants: Students and class teachers in years 1 and 2 who have direct experience with dojo points in the classroom will take part in this case study. This study attempts to capture a variety of viewpoints and experiences about the application of this behaviour management tool by incorporating both teachers and students.
Selection Method: Purposive selection procedures will be used to select individuals with varied levels of familiarity and involvement with key points in order to ensure the representativeness of the sample (Palinkas et al., 2015). To enhance the depth and range of insights gained, additional attempts will be made to include people from various socioeconomic backgrounds and educational environments.


Research methods 
In educational settings, observation methods have long been acknowledged as useful resources for comprehending complicated social processes (Creswell, 2014). Researchers can get firsthand knowledge on the application and outcomes of classroom interventions, such the use of dojo points, by observing a focus group with 8 students. According to earlier study, observers help researchers collect valuable, contextualised data that might not be as easily visible using other techniques (Merriam, 2009). Through direct observation of participants' behaviour in realistic environments, researchers can gain a thorough grasp of their interactions and experiences through observations (Creswell, 2014). They provide the chance to record nonverbal clues and contextual elements, like teacher-student interactions and classroom dynamics, that may affect how effective interventions are (Bogdan & Biklen, 2007). 
Because researchers' interpretations of observed behaviours may be subjective, observer bias may have an impact on the validity and reliability of observational data (Creswell, 2014). Planning and coordination are essential to assure consistent data collection during observations, which can be time- and resource-intensive (Merriam, 2009).
In order to effectively collect data from a large number of participants, questionnaires are frequently employed in educational research (Cohen et al., 2013). Conducting this with educators in year 1 and 2 classes might yield insightful information on their attitudes, beliefs, and experiences about the application of dojo points. According to earlier studies, surveys can effectively capture a wide range of viewpoints and ideas in a brief amount of time (Bryman, 2016).
By using questionnaires, researchers can get information from a wide range of individuals, increasing the generalisability of their findings (Cohen et al., 2013). They offer an organised framework for gathering data, making it easier to compare replies from different participants and do quantitative analysis (Bryman, 2016).
Because participants may give false or socially acceptable answers, response bias may have an impact on the accuracy of questionnaire data (Cohen et al., 2013). Researchers' capacity to thoroughly examine complex issues is restricted by the potential for questionnaires to lack the richness and depth of qualitative data gathered through techniques like interviews or observations (Bogdan & Biklen, 2007).
To facilitate the gathering of data, the observation schedule used a structured framework that included both closed- and open-ended questions (Bogdan & Biklen, 2007). To guarantee thorough coverage of classroom activities and interactions, observations were carried out over the course of two weeks, with three sessions each week (Merriam, 2009). Focus Group: To guarantee variety in age, gender, and academic attainment, eight students from year 1 and 2 classrooms were chosen using a criterion sampling technique (Palinkas et al., 2015). Observation instrument: Participant behaviours, teacher interventions, and occurrences of dojo point usage were recorded using structured observation (Creswell, 2014). Observation Schedule, Appendix 1.
To collect both quantitative and qualitative data, the questionnaire combined open-ended and closed-ended questions with Likert-type scales (Bryman, 2016). Participants may express how much they agreed with statements on different aspects of dojo point usage using Likert-type scales, which went from "strongly disagree" to "strongly agree" (Cohen et al., 2013). The questionnaire asked about the following topics: frequency of use, alignment with classroom management tactics, perceived usefulness of dojo points, and suggestions for improvement (Bogdan and Biklen, 2007). Questionnaire in Appendix 2. To contextualise findings and spot any patterns or trends, additional demographic information was gathered from school records and teacher reports. This information included students' age, gender, and academic attainment (Creswell, 2014). Triangulation: By contrasting and comparing data gathered using various techniques, triangulation was used to improve the validity and dependability of conclusions (Stake, 1995).
The students received a thorough explanation of the assent process at the beginning of the observation session. Based on studies conducted by Savolainen et al. (2019), it was highlighted how crucial it is to uphold students' autonomy and guarantee their voluntary involvement. Every student received a tiny card that had two colours on it: red and green.
Students who agreed to participate were told to turn their green card face up as soon as the observation started. In line with studies by Sibley and Etnier (2003) that emphasise the value of nonverbal communication techniques in gaining consent, this visual cue functioned as a nonverbal signal of continuous assent.
The comfort and participation levels of the students were regularly observed by the researchers during the observation. Students' cards were checked on a regular basis to make sure they kept the green side facing up, which signifies their continued consent. The methodology employed in this study was influenced by Chen et al. (2017), whose research emphasises the significance of ongoing observation and attentiveness to participant cues in studies with children. In compliance with the British Psychological Society's (BPS, 2014) ethical guidelines and rights in the United Kingdom, students were informed that they might rescind their consent to the observation at any time. It was made clear that their choice to consent or to withdraw would be honoured without repercussions or criticism. Respect, dignity, and individual agency—values supported by the BPS—were upheld by this method, which gave students the freedom to choose whether or not to participate in the study.
After the observation, students were gathered by the researchers for a debriefing. Students were appreciated for their involvement and the observation's findings were presented. The responders' privacy was reaffirmed by the researchers, who also urged students to submit any comments or queries. Alderson and Morrow's (2011) guidelines, which highlight the value of post-research communication with child participants, are in line with this debriefing procedure.


Data presentation and analysis method(s)
Thematic analysis will be employed to examine qualitative data obtained from open-ended questionnaire responses and interview transcripts in order to detect recurrent themes, patterns, and insights pertaining to the application of dojo points (Bogdan & Biklen, 2007). 
Credibility: To bolster credibility questionnaires and observations will be conducted in order to verify results and guarantee convergence of findings (Stake, 1995). 
To enable the transferability of findings to comparable educational settings, comprehensive explanations of the research context, methodologies, and participants will be furnished (Merriam, 2009). The study report will provide detailed accounts of the experiences and viewpoints of the participants so that readers can evaluate how applicable the findings are to their own situations (Stake, 1995). 
Reflexivity, which involves researchers critically analysing their biases, assumptions, and preconceptions during the research process to reduce researcher influence on data interpretation, will increase confirmability (Merriam, 2009).


Ethical considerations
Anonymity: To ensure that their identities stay private throughout the research process, all participants- including teachers and students- will be given participant given a different name, i.e. ‘Student A.’ (Creswell, 2014). Information gathered through questionnaires and observations will be safely preserved and only myself, as the researcher will have access to it. To ensure participant confidentiality, all identifiable information will be eliminated or anonymised (Bogdan & Biklen, 2007).

Informed consent from the school administration and the parents/guardians of the participating students will be obtained prior to conducting observations with the focus group of 8 learners. This consent will outline the nature and purpose of the study, as well as the rights and responsibilities of participants (Cohen et al., 2013). See appendix 3 for consent forms. The consent of the participating students will be obtained directly, in addition to that of their parents. The kids will be given a condensed description of the research study in language suitable for their age and comprehension, with an emphasis on their voluntary engagement and the freedom to quit at any moment without facing repercussions (Merriam, 2009). Students will have the chance to voice any concerns they may have about taking part in the study and ask questions. Only if their assent is provided voluntarily and free from coercion will it be regarded as legitimate (Stake, 1995). To guarantee accountability and openness, the assent process will be given to each participant. See appendix 4 for assent outline. The detailed methods and processes for guaranteeing anonymity, confidentiality, and gaining consent from students are specified in the ethics form that has been authorised by the relevant ethics committee. For reference, the ethics form can be found in the appendices (Appendix 5).


Results/ analysis of results/ discussion (700)
Following the introduction of dojo points, focus group observations showed a discernible rise in good behaviours among pupils, supporting earlier research findings (Skinner, 1953). More students participated in class activities, interacted politely with teachers and peers, and followed the rules as set forth. Furthermore, in line with research on the effectiveness of positive reinforcement techniques in classroom management, the use of dojo points promoted positive teacher-student interactions by allowing teachers to verbally praise and reinforce students when they demonstrated desired behaviours (Marzano et al., 2003).
The difficulties that have been found, however, highlight the significance of a nuanced approach to behaviour control, which has been supported by academics like Weinstein et al (2011). When implementing incentive systems like dojo points, educators must take into account any potential unintended consequences and integrate the system into a larger framework of positive behaviour support
According to an analysis of year 1 and 2 teachers' questionnaire responses, dojo points are widely seen favourably as a behaviour control tool, which is consistent with other research findings (Cohen et al., 2013). Instructors agreed that dojo points are a useful tool for encouraging good behaviour and offering a fair and uniform approach to behaviour management. Teachers also mentioned how dojo points were simple to include into classroom procedures and how easy they were to apply. These observations demonstrate the usefulness of this technique in educational settings, which is corroborated by the body of research on the subject (Bryman, 2016). However, issues were brought up about the possible drawbacks of dojo points, reiterating themes in the research, such as the possibility of enhancing extrinsic motivation and the requirement for continual professional development to maximise their efficacy (Creswell, 2014).
In considering the application of Dojo points within the context of year 1 and 2 classes, it’s imperative to examine their potential impact on learners with Additional Learning Needs (ALN). Research by Avramidis and Norwich (2002) underscores the importance of inclusive educational practices that cater to diverse learner needs. While Dojo points may effectively motivate and reinforce positive behaviours for many students, their efficacy in supporting ALN students requires careful consideration. Studies by Mastropieri and Scruggs (2000) emphasise the need for differentiated approaches in behaviour management for students with ALN. While Dojo points can provide a structured framework for behaviour reinforcement, educators must ensure that they do not inadvertently exacerbate feelings of exclusion or inadequacy among ALN students. Additionally, the risk of over-reliance on external rewards, as discussed by Grolnick and Ryan (1989), may undermine intrinsic motivation, particularly for ALN students who may already face challenges in self-regulation and engagement. Thus, educators must adopt a nuanced approach, integrating Dojo points within a broader framework of inclusive practices that address the unique needs of ALN students, as advocated by Florian and Rouse (2009). By combining positive reinforcement strategies with individualised support, educators can create a supportive and inclusive learning environment that promotes the holistic development of all students, including those with ALN.
The results of the study on the benefits and drawbacks of using Dojo points in a year 1 and year 2 classroom show certain subtleties that are influenced by the varied requirements and characteristics of the participants, who range in age from 5 to 7. Positively, students who were younger- typically 5 years old- showed a significant increase in engagement and adherence to classroom rules, which is consistent with developmental theories that highlight the significance of external reinforcement in the early years of development (Berk, 2013). Dojo points functioned as a concrete and instantaneous reward system for these students, efficiently stimulating favourable conduct and cultivating a feeling of achievement. On the other hand, participants who were older- roughly 7 years old- showed a more sophisticated comprehension of the Dojo points system and used it as a tool for peer cooperation and self-regulation. This aligns with research suggesting that older children are more capable of internalising and regulating their behaviour (Vygotsky, 1978). However, challenges were noted among participants with diverse learning needs. For instance, a learner in my observation group, on the autistic spectrum responded positively to the structure and predictability of Dojo points but required additional support in understanding social cues and interpreting feedback, highlighting the importance of individualised accommodations (Fletcher-Watson et al., 2016). Additionally, a learner in my observation group is identifies as more able and talented (MAT) gave excellent performance but showed ambivalence towards outside rewards, favouring chances for intellectual challenge and creative expression. This behaviour is consistent with studies on the complex motivational dynamics of gifted people (Gagné, 2008). Therefore, even while Dojo points are a useful tool for motivating students of all ages and managing behaviour, their efficacy depends on giving individual variations due consideration and providing support that is specifically designed to suit the requirements of the diverse set of students in a year 1 and 2 classroom.
The study's findings add to the expanding corpus of research on behaviour control in learning environments by shedding light on the usefulness and practical application of dojo points. Although the results affirm the effectiveness of dojo points in encouraging excellent behaviour, they also emphasise the necessity of carefully weighing any potential disadvantages. Teachers should use the knowledge gained to apply dojo points wisely in the future, keeping in mind the unique requirements of each student as well as the larger context of their classroom. Future studies could look into cutting-edge methods of behaviour control that combine intrinsic and extrinsic motivation techniques to provide a welcoming and encouraging learning environment.

Conclusions
The choice of questionnaires and observations as data collection tools is consistent with accepted standards in educational research (Cohen et al., 2013). While the use of standardised questionnaire items improves the dependability of participant replies, observations made over several sessions guarantee consistency and reliability in recording classroom dynamics (Merriam, 2009). (Bryman, 2016). The validity of the data gathered is enhanced by the structured observation schedule and the utilisation of recognised components in the questionnaire items (Creswell, 2014). The study improves the validity of its conclusions by firmly establishing the research techniques in theoretical frameworks pertaining to classroom dynamics and behaviour management (Marzano et al., 2003). Although the results offer insightful information about the efficacy of dojo points in year 1 and 2 classes, care should be used when extrapolating the findings to larger settings (Stake, 1995). The study stresses the need for larger and more diverse samples in future research to establish generalisability (Flyvbjerg, 2006) and admits the limits of its sample size and participant characteristics (Palinkas et al., 2015).
Using longitudinal research methodologies, future research building on this study could examine the long-term impacts of dojo points on student behaviour and academic outcomes (Cohen et al., 2013). Furthermore, doing experimental study to compare various behaviour management interventions may shed light on the best methods for encouraging positive behaviour in the classroom (Bryman, 2016).
By using rigorous research methodologies and ethical considerations, the study complies with professional norms in education (Creswell, 2014). The study is in line with professional norms of evidence-based practice and continuous development because it adds to the body of knowledge about effective teaching approaches (Cohen et al., 2013). Additionally, the focus on moral behaviour shows a dedication to maintaining the accountability and integrity standards of the profession in educational research (Bogdan & Biklen, 2007).

Recommendations 
Provide instructors with focused professional development opportunities to improve their comprehension and application of behaviour control techniques, such as the use of dojo points. This suggestion is in line with studies that highlight the value of continuous professional development and assistance for educators employing evidence-based methods (Cohen et al., 2013).
To promote a more comprehensive approach to behaviour management, investigate the integration of extrinsic rewards, like dojo points, with intrinsic motivating tactics. The literature, which emphasises the need to strike a balance between internal and extrinsic motivation in order to encourage positive behaviour and sustained engagement, supports this advice (Deci & Ryan, 1985).
Examine the long-term consequences of employing dojo points on student behaviour and academic outcomes by conducting longitudinal studies. This advice is in line with studies that demonstrate the benefits of longitudinal research designs for monitoring behaviour management strategies' efficacy over time (Cohen et al., 2013).
To find the best methods for encouraging good behaviour in the classroom, compare the efficacy of dojo points with that of other behaviour control techniques. This suggestion is in line with studies that support the use of comparative study designs to assess the relative benefits of various intervention strategies (Bryman, 2016).
Consider the various cultural backgrounds and experiences of your pupils when implementing behaviour management techniques by incorporating culturally responsive tactics. This advice is consistent with research that emphasises the value of cultural competence in learning environments and how it affects students' engagement and performance (Gay, 2000).
Teachers can improve the efficacy of behaviour management strategies in year 1 and 2 classrooms by putting these suggestions into practice. This will eventually create a welcoming learning environment that supports both academic achievement and socio-emotional growth. These suggestions also open up new lines of inquiry for future studies that will help us learn more about successful behaviour control techniques and how they affect student outcomes.
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