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An essay that critically reflects on a case study lesson through a critical incident methodology, offering appropriate pedagogical approaches, justifying choices and presents a personal stance on how they will meet the needs of a diverse range of learners in their own professional practice moving forward.   

Introduction
In this essay I will be exploring the strategies with the critical incident whilst incorporating practitioners. The critical incident is Student A cutting their hair in class. In terms of interventions, I will be exploring how teaching tools such as timers to scaffold a lesson can help reduce the reoccurrence of the behaviour displayed in the critical incident. 

During this essay, I will also be conveying how I will use Tripp's reflective method of the critical incident. I will be doing this by observing and analysing what I have seen to then make an action plan on how to go forward (Tripp, 1993).  When Tripp talks about observing, it means not to watch but rather to observe over a period and include evidence to support the observations (Tripp, 1993). The aim of the observation is to establish if Student A’s behaviour is consistent across all classroom settings. In this essay, I will explore how I can connect these observations and what interventions/ strategies I could put in place to support Student A.

The structure of this essay will consist of 2 sections of analysis on strategies, followed by a conclusion on the critical incident linking in Tripp’s reflective method. 

Strategy 1: Behaviour management within a class situation 
One intervention could be verbally requesting the behaviour to stop and following the school's behaviour policy (PTE 1, 2026). During my PTE, Teachers follow a behaviour policy which includes “respectful, safe and ready.” Following the whole school's behaviour policy, I would approach Student A and politely ask, “Is this behaviour safe, and are we being ready for the task?” (PTE 1, 2026).

This is a part of routine of which the students are already familiar with, so using this approach may help Student A recognise that their behaviour is inappropriate without feeling publicly embarrassed or confronted. It also allows the teacher to address the behaviour while considering the pupils emotional response and the safety of everyone in the classroom.
On the other hand, if Student A responded negatively to the intervention, this could result in the pupil feeling upset or antagonised. This could also create a more challenging situation. As a practitioner, one must think whether the situation could become dangerous if the intervention is not appropriate. This is where Tripp’s (1993) reflection model would be useful in observing and analysing the incident.

However, hypothetically, if permanent staff are familiar with Student A, sharing recorded observations with a new teacher or student would be beneficial. This would create a wider knowledge base for the teacher, to support the student effectively.

Skinner’s (1938) behaviourist theory focuses on how behaviour can be influenced by positive and negative consequences. This theory of conditioning suggests that the behaviour can increase or decrease depending on the aftermath. This theory can be applied to Student A’s critical incident. 

[bookmark: _Int_VLSY2mWU]Positive punishment means to introduce a consequence after the unwanted behaviour to make it less likely to occur again (Author, date). For example, the teacher could give Student A a firm warning, to make it clear the behaviour is not appropriate in lesson (PTE1 School, 2026). This would help Student A understand that the behaviour is unwanted during class and would set that boundary.

Working with Tripps Reflective method (Tripp,1993), the action plan would involve combining consequences with positive reinforcement. This would involve speaking to Student A to one side and clearly outlining the classroom expectations following the school's behaviour policy (PTE 1 School, 2026). I would also make a point to praise positive behaviour within the classroom, for example if Student A was staying on task, this would be a notable example of when to praise. From my experience in PTE, praise helps encourage many students to better their behaviour.

Furthermore, I would collaborate with colleagues to determine Student A’s behaviour within other AoLE’s with the view of “having a positive impact upon learners’ experiences within the school” (Welsh Government, 2017) Student A’s behaviour during other lessons to evaluate more to see whether these strategies are effective. 

Strategy 2: Using tools to support Student A’s focus throughout the lesson
Looking at part A of this assignment, I reflected on how Student A may have behaved this way due to ALN, more specifically undiagnosed ADHD tendencies. Some of the ADHD tendencies include being impulsive, short attention span, and finding it difficult to focus on one task at a time (Welsh Government, 2021).
 
To support concentration levels during lesson, a strategy the teacher might try is to provide a concentration tool or sensory object of the student's choice, demonstrating sensitivity to the pupil and not draw awareness to differences, but rather include them in the decision making (Greene, 2008; Welsh Government, 2021).
 
In addition, Vygotsky’s concept of the Zone of Proximal Development suggests that children can develop new skills and understanding when provided with appropriate guidance (Vygotsky, 1978).  In this situation, the strategy could include setting a timer for each task during the lesson alongside the concentration tool. Teaching tools like timers for tasks within a lesson, support student engagement and keep them focused (NCCA, 2021).

Visual timers can act as a form of scaffolding by breaking the lessons into manageable sections (The Department for Education, 2024). This teaching tool also helps create a certain expectation within the classroom. Reflecting on Student A’s disengagement, introducing timers alongside clear instructions, achievable tasks and concentration tools could encourage participation and prevent the previous behaviour (NCCA, 2021). 
 
Although visual timers can provide structure and scaffold learning, the effectiveness of this tool may vary between individual pupils. Hallez and Vallier (2025) investigated the relationship between timers in the classroom with anxiety. The research showed that timers for tasks did reduce anxiety temporarily (Hallez and Vallier, 2025). This suggests that this teaching tools doesn't necessarily create additional pressure for every learner. 

In moderation these teaching tools can be an asset to disengaged pupils and can support them with their education effectively (Royal Devon University Healthcare NHS Foundation Trust, 2025). Schools are provided information on pupil engagement by the NHS to help be inclusive with young learners (Royal Devon University Healthcare NHS Foundation Trust, 2025). Schools then provide the teaching staff with the recommendation to use and to ensure, the tools are not overly repeated (PTE 1, 2026)

Conclusion 
In conclusion, managing Student A’s behaviour requires a reflective and supportive approach. Following the school’s behaviour policy can establish clear expectations while minimising the risk of confrontation or embarrassment (PTE 1, 2026). Skinner’s (1938) behaviourist theory highlights how consequences and positive reinforcement can influence behaviour, while Tripp’s (1993) reflective model also supports the evaluation of interventions and future practice. 

Furthermore, collaborating with colleagues and recording observations can help identify patterns in Student A’s behaviour across different learning environments (Welsh Government, 2017). Ultimately, these strategies aim to promote positive behaviour, maintain classroom safety and create a supportive learning environment that meets the needs of all pupils.

Supporting Student A requires an inclusive and individualised approach that considers their potential additional learning needs (Welsh Government, 2021). Concentration tools, visual timers and clear instructions may help improve engagement, develop independence and reduce classroom disengagement.

Vygotsky’s (1978) Zone of Proximal Development highlights the importance of providing appropriate guidance and scaffolding to support learning. However, these strategies should be implemented in moderation and evaluated to determine their effectiveness for the individual pupil.

By reflecting on practice, observing student responses and collaborating with colleagues, I can adapt my approaches on PTE1 to promote positive behaviour, inclusion and meaningful learning experiences for all pupils.
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