This assignment will explore barriers to literacy, literacy can be defined as not just reading and writing but also communication, listening skills and the understanding of the world around you. It will specifically look at the struggle’s children with English as an Additional Language (EAL) encounter when attending an English-speaking school. An EAL learner is defined as a child whose first language is not English but the language they were exposed to at an early age. Barriers such as having very little or no English, the cultural differences regarding their education and how experiencing trauma can have an impact on their learning. It will discuss both Chomsky (1977) and skinners (1948) theory on language acquisition and how their beliefs differ. It will consider both the positives and negatives of EAL pupils attending mainstream school and Banduras (1977) Social Learning Theory. It will research the various strategies available to support EAL pupils and help them to reach their full potential. Strategies such as interventions, visual aids, interpreters, barrier games and friendship groups. It will discuss the advantages and disadvantages of the strategies and the importance of implementing policies in schools that help support EAL pupils and their literacy skills. Specifically, a language policy and an inclusive policy.   

There are a number of barriers to literacy within education, pupils with English as an Additional Language often experience these barriers. The barriers can include lack of communication skills, lack of understanding, cultural differences, and trauma. 
Children with English as an Additional Language (EAL) face various challenges every day, not only with their education but life in general. The most evident challenges are the lack of language skills, many EAL children when first attending school either have no English or very little English, this makes it difficult for them to understand simple instructions. They can struggle to socialise with their peers and expressing their needs which can result in them becoming withdrawn, anxious, and frustrated. Evely and Ganim (2021, pg.1) state that pupils with EAL “can become frustrated and exhibit challenging behaviours as a result of their limited ability to express themselves effectively”. A lack of language skills can make it difficult to carry out everyday activities such as reading and writing, this can result in them falling behind. Some pupils who come into the school setting can often speak a little English and develop their skills further from listening and communicating with their teachers and peers. However, they can often have a lack of understanding, when reading for example it is important to ensure that the chid has understood what they have read. Chomsky (1977) believed that all children were born with an innate ability to learn language, he suggests that all children learn language in a similar way despite their culture or language they speak (McKay, 2015, pg.1). However, Skinner’s (1948) theory proposes that children learn language through imitation, he concluded “that children learn language through nurture rather than it being biologically programmed” (Aamir, 2011, pg.1). Many EAL pupils learn English by listening and copying their teachers and peers. 
 
Cultural differences can also have effect on EAL pupils, if children have attended a school in their country of origin the rules may be different. For example, in some cultures it is rude to look an adult in the eye whereas in their new school setting it could be perceived as disrespectful if you do not make eye contact when talking to someone. In some cultures, the children learn to read and write from right to left, so initially they may forget and find it complicated to read and write from left to right. The alphabet and letter formation in some countries are completely different to how the English language is written, the English language is a difficult language to learn. According to Cicerchia (2021) “English is not the easiest language to learn, even for native speakers. It is full of exceptions to the rules and there are far more sounds than there are letters. This means there is more than one way to write the same sound, and more than one way of pronouncing a letter or a letter combination”. This can be confusing for EAL pupils and they may feel disheartened if they struggle to develop the English language. 
 A number of these children have often experienced a trauma such as witnessing war, the class teacher needs to be aware of any trauma suffered, so appropriate planning and additional support can be implemented. Children may have experienced significant disruption to their education due to a war in their country, if children have not attended a school environment for a considerable time they may struggle when leaving their parents and feel insecure. Pupils who have not attended school may have a limited experience with literacy in any language including their first language. These learners may face challenges such as learning an additional language without support, developing literacy in an additional language and struggle with socialisation in a formal school for the first time (The Bell Foundation, 2021, pg.1). It is important that learners speak their own language at home as this can help enhance their English language skills, Begum (2018, pg.1) suggests “problem-solving, creativity, memorisation and literacy skills, gained from first language acquisition, are transferable to second language learning”. Many parents have English as an additional Language often speak very little or no English, when children take homework or reading books home, they may have limited support at home. Even though children are encouraged to speak their own language at home, it can be beneficial to their literacy skills if they can carry out tasks at home to help improve their English.   

The positives of pupils attending mainstream include having the opportunity to socialise with children their own age, learn important life skills, it provides routine and stability, provides experience of the real-world environment, and promotes diversity. Mainstream school can support pupils to reach their full potential and prepare them for their future. Social learning theory was developed by Bandura (1977) he believed that the environment played a role in learning, and that we observe and model the behaviour of the people around us (Psychology Today, 2021, pg.1). There are negatives such as if pupils struggle with their schoolwork this can result in them becoming frustrated and feeling like they have failed. Large classes may mean they do not get the support needed; they may lack confidence if they can not reach the same level as their peers. 
Inclusion policies are implemented to ensure all pupils are included regardless of gender, Additional Learning Needs (ALN), disabilities, race, or religion. St Winifred’s Primary School (2016) one key aim of their inclusion includes the “aim to enable all children to move on from us well equipped in the basic skills of literacy, numeracy and social independence to meet the demands of secondary school life and learning”.
There are a number of strategies that can be implemented to support EAL pupils, these strategies include interventions, visual aids, interpreters, barrier games and friendship groups. Schools within the UK are obligated under the Equality Act (2010) to ensure equal opportunities for all pupils regardless of their race, religion, or beliefs (The Bell Foundation, 2021, pg.1).  
When an EAL child starts attending school, teachers will quite often appoint a pupil from the class to help guide them. It can be daunting coming into a new setting especially if you do not speak the language, pairing a child up with one of their peers can help them socialise and learn the language. Learning the language is very beneficial as this can help them develop their literacy skills such as reading and writing. The Bell Foundation (2021, pg.1) suggest “The independence of learners who use EAL can be fostered by developing their organisational, thinking and social skills for instance, working co-operatively with others, taking turns and asking for help”. However, some EAL learners may struggle to mix with the other children in their class, this can be due to being unable to communicate with them. 
Many school settings are fortunate enough to have interpreters attend the school to support EAL pupils with their learning. The interpreters will sit with pupils and explain the work given to them; they also take them out of class to help them develop their vocabulary. Having extra support in the classroom can make a pupil more secure as they build a relationship with the interpreter and develop trust, this can result in the pupil developing relationships with their peers and teachers. If a learner has attended school previously, they may have the knowledge to complete the work however have a lack of understanding. When the instructions given by the teacher are translated to the pupil in their home language this can give them the confidence to complete the task. McGrath (2019, pg.1) states “The aid of a trained educational interpreter offering NON-BIASED interpretation is critical to ensuring the child’s ability to understand and comprehend the information being provided to them”. Unfortunately, not all learners have access to this support this can be to the lack of school funding or the school unable to find an interpreter that speak a specific language. Also, interpreters usually visit a number of schools through the week, so pupils only receive support one morning/afternoon a week.  
All schools develop policies, a language policy helps support literacy and ensures pupils have the support needed to gain skills they require. William Fletchers Primary School language policy (2019, pg.1) states “it underpins the development of reading and writing and creates opportunities in school for children to enquire about, explore and develop their knowledge across the school curriculum and beyond”.
 Having visual aids available not just in the classroom but around the school can provide EAL pupils with the tools needed to understand. Visual aids such as timetables, communication cards, signs in a variety of languages and mind maps. When EAL children first attend the school setting they may not speak much English providing them with them communication cards can help them express how they are feeling or what they need. For example, if they need the toilet or if they are hurt, however as much as they can support pupils, they may become dependant on them instead of learning the language. Mind maps are a great way to support learners with their work and literacy skills, both pictures and words can be used on a mind map. Cunnah (2020, pg.1) suggests “As a pedagogical (learning) tool, the visibility of mind mapping provides an effective approach to promoting better understanding in students”.   
Interventions are often implemented to support EAL learners, pupils are withdrawn from the class to take part in these interventions. Interventions such as playing barrier games, they can be played in pairs or small groups. Learning Village (2017, pg.1) suggest “withdrawing students in a small group can allow the students to feel safe and provide them with a step-by-step, well-structured learning environment which will give them the building blocks they need to access the mainstream classroom”. Barrier games can be differentiated to suit any individual’s needs; the purpose is to determine the vocabulary that needs to be developed. It could be basic vocabulary for example how to express their needs or learning the language of the class topic. The Bell Foundation (2021, pg.1) state “Barrier games are an excellent way of reinforcing newly-acquired language and giving the learner an opportunity to practise subject-specific target language in a real context”.

 In conclusion there are various barriers to literacy including lack of communication skills, lack of understanding, cultural differences, and trauma. EAL pupils face challenges within their education due to these barriers. When attending an English-speaking school, if pupils are unable to speak the language this can result in them struggling with schoolwork, socialising with peers and can cause them to become withdrawn, anxious, or frustrated. Learning the language is vital to a learner developing their literacy skills, Chomsky () believed that children are born with the innate ability to learn language however, Skinner () proposed that language can be learnt by imitating the people around you. EAL pupils often develop their language skills by listening and communicating with their peers and their teachers. Cultural differences can also play a role in EAL children finding it difficult in their new school setting. The education system is different in other countries, in some cultures children learn to read from right to left and the alphabet and letter formation can be completely different to the English language. The English language can be very complicated to learn due to the exceptions to the rules and the fact there are more sounds than there are letters. A number of EAL children may have suffered a trauma in their home country such as witnessing war, teachers need to be aware of any trauma suffered so appropriate support can be put into place. Due to living in a war ridden country some children may not have attended school, so they may have difficulty settling into a school setting. If a child has not attended school previously, they may not have developed any literacy skills, it is important that a child speaks their own language at home as this can help them to develop their English language skills. It can be beneficial for EAL children to attend mainstream school as they can socialise with peers their own age, they can learn important life skills and it can help prepare them for their future. Inclusion policies ensure that all pupils are included regardless of gender, ALN, disabilities race or religion. To help EAL learners overcome these barriers strategies are implemented to support them with their literacy skills. These strategies include friendship groups, interpreters, visual aids, and interventions. Pairing an EAL learner up with another pupil from the class can be beneficial as they form a relationship which help builds trust, it can also help them with their communication skills. However, it can cause them to become upset or frustrated if they have difficulty understanding them or vice versa. The support of an interpreter can be advantageous to pupils as they can translate the instructions and the work provided by the class teacher. Some EAL pupils may have the ability to complete the work however not have the understanding, unfortunately this support is not always made available due to lack of funding or it is only available once a week as the interpreters visit various schools. Visual aids can accommodate pupils learning, having a class timetable can reassure children as they know what to expect. Providing EAL pupils with communication cards can be beneficial as it can help them express their needs, however they may become dependent on the cards and it could discourage them from learning the language. Interventions are implemented to help pupils develop various skills; one intervention implemented is barrier games. Barrier games are a great way to help develop literacy skills, barrier games can be played in pairs or in groups. Pupils are withdrawn from class to take part in these barrier games, and they can be differentiated to each individual needs. The aim of barrier games is to help develop vocabulary whether it be basic vocabulary or specific vocabulary linked to the class topic. This is a great way of pupils acquiring a new language and developing an understanding.    
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