The development of thematic outdoor learning resources for Primary school curriculum 

“The New Welsh Curriculum can be described as providing an aims-based education, where the aims of education are to enable people to lead fulfilling personal, civic and professional lives” (Gately, 2020). These aims are described in more detail through the “Four Purposes”, which aim to create “capable, ambitious” … “healthy, confident” … “enterprising, creative” ... “ethical, informed citizens” (gov.wales, 2015). These purposes underpin the “six areas of learning and experience” (Donaldson, 2015).  These six areas are “expressive arts, health and well-being, humanities, languages, literacy and communication, Mathematics and Numeracy, and science and technology” (hwb.gov.wales, 2022)
A child-centred, purpose-based approach to education allows for a more holistic, natural learning experience (Nicholas, Rouse and Paatsch, 2021). The ‘Four Purposes’ underline the desire from Welsh Government to introduce this style of thematic education, where the ‘areas of learning and experience’ relate to these underpinning core ideals.
Outdoor education is an important medium in delivering the new Welsh Curriculum, as it helps learners “develop and consolidate cross-curricular skills” (gov.wales, 2023). This shows that the Welsh Government have identified that outdoor education can help implement a thematic curriculum, as it is helps learners make “connections experientially, leading to deeper understanding within and between curriculum areas and meeting learner needs” (Learning and Teaching Scotland, 2010). Furthering this, “Outdoor learning experiences are often remembered for a lifetime. Integrating learning and outdoor experiences, whether through play in the immediate grounds or adventures further afield, provides relevance and depth to the curriculum in ways that are difficult to achieve indoors” (Learning and Teaching Scotland, 2010). This suggests that outdoor learning is well placed to offer meaningful experiences that are relevant and useful in real-world scenarios, and a thematic approach to learning can tie different subject matters, ideas and knowledge together. Coupling these two approaches to learning can create robust, dynamic, and accessible learning experiences, where themes are created through hands on education (Learning and Teaching Scotland, 2010; Education Scotland, 2020). 

This independent project is going to create, evaluate and critique a selection of educational resources. These resources are intended to aid teachers and other outdoor learning practitioners in introducing themes of the curriculum through outdoor learning. The resources will offer a range of outdoor activities which will be multi-faceted and will offer different learning points spanning across varied subject matter. This is known more widely as ‘thematic learning’, which “use themes to create active, interesting and meaningful learning" and “integrates several subjects related to a theme” (Wardani, Sunardi and Sunharno, 2020).  Thematic learning can “help students make connections” which makes the learning appear relevant and useful (Saraswathi & Stanly, 2018). Teaching in a ‘subject by subject’ manner “with distinct, fragmented subject areas fails to recognise the integrated nature of knowledge and of lived experiences” (Tynan, 2021). 
The resources created in this project will look to offer a selection of activities that can be used to tie various subject matters together through a range of delivery styles that will make them more accessible to a wider range of service users. 
Aims of the project
The aim of the project is the create and critically analyse outdoor learning resources for themes across the curriculum.
This project will look to ascertain the effectiveness of these resources and will place them within the wider scope of academic literature surrounding outdoor learning and thematic education. It will also provide a critical evaluation from teachers and professionals in the outdoor learning field. This will add additional weight to the analysis and may provide an insight into the practicability of the resources. This may aid future reflections during my career.

Outline of methodology
The project has significant relevance, as it will offer some outdoor learning resources that are tied in with the new Welsh curriculum. These will offer support and ideas for teachers and other practitioners looking to take learning into the outdoors.
The resources will be aimed at Key Stage 2 students. This will help me direct my research and will narrow the scope of the task. I will look towards journals and other accredited literature to formulate a reasoned rationale. The project will be split into phases, following the ‘operational action research’ model. This is done through planning, observing, acting, and reflecting, and is used to investigate and solve problems at the same time (Koshy, 2010, p6-8). 
‘Phase one’, the planning stage, will be an initial analysis of the topic, in the form of a ‘narrative review’. This is the most suitable way to begin this independent project. This is because narrative reviews are “useful educational articles since they pull many pieces of information together into a readable format. They are helpful in presenting a broad perspective on a topic and often describe the history or development of a problem” (Green, Johnson, and Adams, 2006). Phase one will therefore outline in detail the changes to the curriculum in Wales and will look at how outdoor learning is being used to deliver it. It will offer an overview of the changes and will discuss how these have shifted to a thematic approach to education. It will also look at a selection of outdoor learning resources currently available to schools and will offer a critical review of these using peer-backed research. Using a narrative overview to deliver this phase of the project will allow the reader to understand how the thematic approach is being deployed within the curriculum and will build links between this and outdoor education to feed into a strong rationale. This will be completed by December.
‘Phase two’ will be the creation of the resources. This is the ‘observation’ and ‘acting’ stages of action research. It will observe other resources that are already available. These existing resources will be matched against the ‘four principles’ and the ‘six areas of learning and experience’ to assess their relevance to the curriculum. This will be a critical reflection and will help inform the content of the new resources. These will then be created, with the additional use of academic literature to support and justify them. They will look to fit in with the wider curriculum and offer teachers and other practitioners a wide variety of educational aspects to tie into the activity across the ‘six areas of learning and experience’. This phase of the project will commence in November and be finished by February.
[bookmark: _Int_XykEQVqs]In ‘phase three’, these resources will be critically analysed using reflections using focus groups. These reflections will be supported using additional literature, comparing and contrasting the responses. This will be using alpha and beta testing. The alpha testing stage will take the form of a focus group made up of teachers and outdoor educators from within South Wales. The beta test will take the thoughts of teachers and practitioners from outside of the South Wales. The feedback collected will help during the critical analysis and will add important outside perspectives. 
This is a qualitative form of research. This will be best suited to this project because it is action research, and is investigating existing literature and creating new resources to improve the thematic approach within outdoor education primary school level. Furthering this, the focus group responses will be thematically analysed, which is a qualitative method (Clarke and Braun, 2016).
The focus of these groups will be on real-world application and perceived usability of the resources. The responses will be thematically analysed, “examining, categorising” and “recombining the evidence, in order to address the initial goal of a study” (Rabiee, 2004). Categorising this information will show themes that run through the feedback allowing trends to be identified. This may add weight to existing arguments or offer another perspective during the critical analysis stage. This phase of the project will commence in January and will be finished by the middle of March.
Ethics
The university ethics form will be completed and signed by the researcher before undertaking any part of the consultation process. The participants in this focus group will be adults over the age of 18 who are not considered vulnerable. The participants will receive a detailed explanation of each technique used to gather information, and if for any reason they are unable to grasp, they will be given the researcher's contact information for further discussion. If the attendees are not content to proceed with the study, they are free to stop at any moment and without explanation. The investigator will guarantee that the procedure is executed with professionalism and impartiality.
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