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[bookmark: _Hlk6999030][bookmark: _Hlk7001770]Chapter 1: Introduction
[bookmark: _Hlk7379485]1.1 Scope of the research
The research project aims to explore the importance of building the self-esteem of children with additional learning needs (ALN) and how this will impact their academic progress in the mainstream classroom. The investigation intends to capture the views and strategies used by our current generation of practitioners and students in order to contribute to an informed research project regarding the process of building and establishing high self-esteem in ALN children. The primary research the writer wishes to undertake will provide an insight into how it complements and effects ALN children’s learning within the mainstream classroom.

The writer has chosen to focus on this topic due to her own experience of witnessing children with additional learning needs feeling discouraged and displaying a lack of confidence in their own ability and the possibility of improvement. While discussing the nature of the research project with an acquaintance, the acquaintance disclosed that she had ADHD and during her time in school she often experienced feelings of discouragement and shame. These feelings surfaced due to recurring unsuccessful learning experiences and comparing herself to other learners and their ability to succeed in every lesson. She truthfully acknowledges that she often displayed poor behaviour and showed a lack of interest in lessons. Reflecting on her own experience, she believes if the teachers had tried to establish a relationship with her, showed an interest in her other talents and qualities and adapted their teaching strategies to meet her needs then she would have enjoyed and made a greater effort in school.  

 To understand how issues such as this could be prevented in future for other children with additional learning needs, the writer wanted to research and discover the best strategies and interventions that are currently in use in schools to help build self-confidence and self-esteem. The writer is dedicated to ensuring that every child they will teach is aware of their own special qualities and interests, proud of the work they complete and show a desire to work hard to reach their full potential. 

1.2 Hypothesis
[bookmark: _Hlk7169236]Currently, teachers and schools are using a range of approaches and interventions to help build self esteem such as praise, celebration of children’s work and achievements, pupil voice, differentiation and self-esteem groups. Many schools have implemented or are in the process of introducing the growth mindset scheme. This scheme aims to develop a growth mindset in pupils in favour of a fixed mindset. Those with a growth mindset believe their intelligence can be developed, while a fixed mindset reflects the belief that intelligence is unchanging. 
It is expected that schools are more aware of the need to promote the wellbeing of their pupils especially as it has been highlighted by Donaldson and will be organised as one of the areas of learning and experience as part of the new curriculum. 
 
1.3 The research methods that will be undertaken include:
· A review of literature, current research and case studies
· Observations of lessons taught by teachers in foundation phase and key stage 2
· Interviews with the ALNCO, family liaison officer, teachers and pupils from year 1, year 4, year 5 and year 6. 
· Questionnaires distributed to teachers 

1.4 Self-Esteem 
Self-esteem refers to the positive or negative feelings that we have about ourselves. We experience the positive feelings of high self-esteem when we believe that we are good and worthy and that others view us positively. We experience the negative feelings of low self-esteem when we believe that we are inadequate and less worthy than others. Maslow (1943) has highlighted the need to improve children’s self-esteem as pupils need to have a positive image of themselves and to feel that they have appreciation from others for their contributions and efforts in order to reach their full potential. Maslow suggested that people need both esteem from other people as well as inner self-respect (Cohen et al., 2006). These needs have be fulfilled to allow an individual to develop as a person and achieve self-actualization. 






[bookmark: _Hlk7296892]Chapter 2: Literature Review
2.1 Critical appraisal
The introduction of the Special Educational Code of Practice for Wales in 2002, provided guidance to Local Education Authorities, maintained schools, early years settings and others on carrying out their statutory duties to identify, assess and make provision for children’s special educational needs (WAG, 2004). While this code may have been appropriate during this period of time, it has now been recognised that the existing Special Educational Needs (SEN) system is ‘based on a model introduced more than 30 years ago’ and is ‘no longer fit for purpose’ (Dauncey, 2018). The Welsh Government supports the need for change.  This has resulted in the introduction of the Additional Learning Needs and Education Tribunal (Wales) Act 2018 which will replace the Special Educational Needs (SEN) framework with a reformed system based on Additional Learning Needs (ALN) (ALNTT, 2018).  However, the term ALN has already been used in practical and policy terms since the Welsh Government issued the revised Inclusion and Pupil Support guidance in November 2006. The term allows consideration of the needs of diverse groups who are at risk of underachievement, marginalization or exclusion. 
The introduction of this new act has called for schools to make many changes which include the establishment of an ALN policy and allocating the role of an additional learning needs coordinator (ALNCo) in place of a special needs coordinator (SENCo).  The ALNCo will play a key role in the development of the ALN policy which will aim to ensure that teachers are providing children with a school curriculum that is balanced, broad and differentiated without making impossible demands on them. Instead of ensuring that children are ‘fitting’ into the school system, the inclusive practice approach will require teachers to adapt in order to meet the needs of all the learners. The ALNCo will provide professional guidance to other school staff with the aim of securing high quality teaching for children with additional learning needs (Blaenau-gwent.gov.uk, 2019). 
While the establishment of a suitable curriculum to meet the needs of children with additional learning needs is critical, it is also important for schools to consider the wellbeing of these pupils. The writer recognises that developing the skills to promote children’s health and wellbeing is included in the personal and social development framework for foundation phase and the PSE framework for Key Stage 2, however these are skills that cannot be taught in isolation. Schools need to introduce strategies which incorporate these skills based on a continued process. 
The new curriculum compiled by Graham Donaldson will include an area of learning and experience (AOLE) which will be dedicated to the promotion of children’s health and wellbeing. Donaldson highlights that in order to thrive and engage successfully with their education, children need to experience social, emotional and physical well-being. This AOLE aims to “build the knowledge, understanding and skills that will allow children to develop positive and appropriate relationships, deal with the difficult issues and decisions they will face and learn to live independently” (Donaldson, 2015). However, emotional and mental well-being is not simply a subject which can be taught, but a combination of individual experiences which have to be lived in order to be meaningful (DCELLS, 2017). Therefore, it is expected that schools are providing these experiences to its pupils in a safe and secure environment where they are taught how to react and deal with the emotions and feelings that occur as a result.
While the writer is in favour of the skills included in the new curriculum they are concerned that more support and guidance will need to be given to teachers on the strategies and approaches to use in order to help promote the wellbeing and self-esteem of learners. The writer supports the points raised in the McBer report (2000) that effective teachers will also provide challenge and support – a "tough caring" where teachers are aware that they not only contribute to the learners’ needs for physical and psychological safety but should also repeatedly express positive expectations and build the learners’ self-esteem and belief that they can succeed. 

Factors inhibiting the learning of ALN Children
Discouragement acts as a barrier to academic progress and behavioural improvement. Children with additional learning needs often have many failure experiences in school which are then constantly corrected by the teacher. When successful learning experiences are few and far between, a child can easily become de-motivated and discouraged. A demotivated and discouraged child cannot learn efficiently and will make fewer attempts to try and succeed (Carey, 2005). 
This vicious cycle of failure will result in the disruption of the learning cycle. In order to overcome this, the teacher will need to provide successful practice in which the learner can witness the progress they are making (Westwood, 1997). Discouragement will negatively affect the self-esteem of the learner, which will result in lower self-confidence.

[bookmark: _Hlk7121230]Education today has now become extrinsically driven rather than intrinsically driven. Which has resulted in major motivational problems in the classroom. Intrinsic motivation refers to the engagement in an activity for the enjoyment, challenge and interest (Barry & King, 2000). Extrinsic motivation forms outside of the individual, for example, the offering of an incentive for the successful completion of a task (Sternberg & Williams, 2002). Intrinsic to learning encourage experiences of both failure and success as these are considered the roots of learning. Unfortunately, the practice of perceiving failure as an unsatisfactory outcome and success as the only accepted outcome, has effectively destroyed the intrinsic nature of learning. It is important when rewarding an aspect of learning to reinforce the effort but treat equally and joyfully the appearance of failure and success (Humphreys, 2004). However, it is important to be honest with children regarding mistakes that have been made in their tasks. Children need to understand what has happened and why in order to learn from the experience (Roberts, 2006). 
Furthermore, the McBer Report (McBer, 2000) highlights the importance of teachers, keeping their word to children, while being sincere, fair and genuine. They should generate an atmosphere where children are allowed to act naturally and be encouraged to express themselves without the fear of making mistakes. 
In Mindset, Carol Dweck (2006) highlights that praising people only for their talent instead of their hard work and the strategies they used to achieve success will not build their confidence or perseverance. Instead, it may even make them weaker in the face of adversity. Encouraging the development of a growth mindset will allow children to understand that it takes times for the development of their full potential. A growth mindset builds the self-esteem of learners as they will believe that progress in their learning is possible and that their intelligence can be developed. 
Additionally, Costa and Kallick (2008) conducted a study which focused on student performance under challenging conditions that demand strategic reasoning, perseverance, creativity, and craftsmanship to resolve a complex problem. This study resulted in the development of the 16 Habits of Mind, a Habit of Mind is a pattern of intellectual behaviours which will help lead to a productive action (See appendix 6 ).  Using these 16 Habits in the classroom can help to develop the children’s confidence in their own learning as it encourages them to identify the Habits or skills required and then use their existing knowledge to complete the task. When learners use these intellectual resources, the results are of higher quality, and of greater significance. 
Strategies and approaches that can be used to build self-esteem
1. Praise
The general conception of self-esteem assumes that we are all strongly affected by others’ reactions to us. This has led many educators to assume the following view on criticism: negative feedback should not be given because its effect violates ones right to self-esteem (Emler, 2001). Praise can be considered the most accessible means of rewarding a child and its value should not be overlooked. 
However, an unfortunate consequence of many practitioners’ concern for self-esteem has resulted in a tendency to offer children constant and indiscriminate praise, seeking to encourage and reassure them by a constant stream of approval (Burrell and Riley, 2005).  Habitual expressions of enthusiasm soon cease to hold meaning for the learner which will result in harmful consequences. First, they may make the child rely on constant adult approval, leading them to believe an adult’s judgements on their efforts is what matters. Second, they do not give the child reflective information on which the learner can use to base their own independent assessments of their efforts (Burrell and Riley, 2005). In the end, real self-esteem comes from a realistic assessment of one’s efforts and outcomes. Roberts (2002 pg. 106) supports this judgement and believes that the constant use of praise and rewards are more likely to feed children’s self-preoccupation and narcissism rather than help them to form a genuine sense of their own worth.
Therefore, when giving praise and rewarding children for their achievements it is essential to give the child your full attention and informative feedback (Grigg, 2015). This supports Erickson’s (1950, pg.212) argument that when developing self-esteem, “children cannot be fooled by empty praise and condescending encouragement. They may have to accept artificial bolstering of their self-esteem in lieu of something better, but their ego-identity gains real strength only from wholehearted and consistent recognition of real accomplishment”.  
2. Pupil voice 
One of the intended outcomes of ‘Every Child Matters’ (DfES, 2003) was that learners should make a positive contribution to their school lives. Teachers should involve children in the planning of the lesson content so that they gain a sense of ownership (Grigg, 2015). We know that children learn best when they are interested and engaged. Using children’s interests as the basis for our curriculum decision making helps to ensure that learning is not only interesting but also meaningful and relevant to children. 
All maintained schools in Wales (other than a maintained nursery school and maintained infant school) are required to have a school council (National Assembly for Wales, 2005). The purpose of a school council is to make sure that pupil voice is well represented as a school develops and implements new policies and identifies priorities for improvement (Estyn, 2016). School councils develop skills such as cooperation and communication and encourage the children to take responsibility (Estyn, 2016). When electing a school council, it is important for schools to allow for the equal opportunity of all children to participate, regardless of their ability. 
Developing learners’ abilities in self advocacy allows them to be able to have genuine control over their own lives and gives them the power to make decisions in their own best interests. Students should be given the opportunity to find and exercise their own autonomy, their ‘voice’ (Cohen et al., 2006).
When young people are given opportunities to be involved in participative work they will benefit in a variety of different ways. Increased confidence, self-respect and an improved sense of responsibility have all been reported by young people who contribute in school. Schools have also reported an increase in motivation and engagement with learning (DfE, 2014).

3. Differentiation 

Children with additional learning needs were often described in the past as ‘slow learners’. The writer is in agreement with Dyer (1991) who suggests that it should be abolished completely as it is inappropriate label and it tends to colour the attitudes of teachers. This term implies that these learners should be taught slowly, however allowing learners to progress slowly will create a widening attainment gap between the able and the less-able learners (Brandt, 1985). This leads to the discussion of the expectations teachers have of children with additional learning needs. Teacher’s expectations have a considerable influence on students’ learning. The low expectations that some mainstream teachers may have of students can cause the most seriously, depressing and damaging effects on students’ self-esteem and motivation to learn. If teachers have low expectations of a student then the students performance tends to drop; if teachers have high expectations of students and challenge and stretch them, then their performance rises
Differentiation acts as a means to remove barriers to learning and allows all pupils an opportunity to achieve (Grigg, 2015). Effective teaching requires teachers to recognise the individual needs and differences amongst learners and the ability to make adjustments to the curriculum to suit these needs. However, McNamara and Moreton (1997) believe that there should be less emphasis on the differentiation of the level or type of work given and instead a greater focus on providing alternative methods and additional support to allow all children to study the same curriculum content and achieve satisfactory outcomes. In addition, Rose and Howley (2007) argue that it is insufficient to simply give a child with additional learning needs a piece of work that is less demanding than that given to other children. Scottish researchers discovered that learners with SEN preferred small group work and one-to-one opportunities and believe that this makes a significant difference to their school experiences (Children in Scotland, 2007).
Conclusion
In conclusion, following the review and evaluation on the topic of self-esteem and its contribution to the learning progress of children with additional learning needs, it is evident that self-esteem is a valuable aspect of a child that must be developed in order to allow them to reach their full potential. The writer has reviewed some strategies and methods that can used in schools to build the self-esteem of children. However, as part of the research project further analysis will be undertaken by visiting a school and observing the practice used in schools in order to help build the self-esteem of children with additional learning needs. 

. 



Chapter 3: Methodology and Research Design
3.1 Introduction
Research with, and for, children is necessary because knowing about children and their lives and understanding the child’s perspective are key to protecting, promoting, and supporting their health and well-being (Department of Health and Children, 2000) Including children’s views and experiences can help to gain important insights into the nature of childhood. Development and encouragement of the practice of ‘pupil voice’ is addressed within article 12 of the UNCRC and declares that children not only have the right to articulate their opinions with regards to issues that affect them but also have a right to have these opinions heard (United Nations, 1989). While examining the UNCRC (1989), the writer also took into account the need to ensure that the children involved were safe and understood why they were taking part in the project. While conducting this research the writer followed the BERA ethical guidelines for educational research and was careful to ensure that the participants were “treated fairly, sensitively, and with dignity and freedom from prejudice, in recognition of both their rights and of differences arising from age, gender, sexuality, ethnicity, class, nationality, cultural identity, faith, disability, political belief or any other significant characteristic” (BERA, 2018 pg 6). An ethics form was also completed to minimise any risk and to provide evidence that the writer was aware of the appropriate and ethical way to conduct research (see appendix 1)
To allow the writer to accurately answer and evaluate the research project question on ‘Building self-esteem in children with additional learning needs and the impact this will have on their academic progress’ several research methods were used. The research was carried out in school A after being granted permission by the headteacher (see appendix 3). The findings of research which was presented to the staff can be seen in appendix 2
3.2 Interviews 
The writer decided that the conducting of interviews would be an effective method of collecting information due to the advantage of being able to question and examine answers given by the participant. The writer holds the opinion that when comparing interviews to questionnaires, interviews are more powerful in the retrieval of narrative data that will allow the researcher to investigate people's views to a greater extent. 
Six children from different classes participated in semi-structured interviews where they were invited to respond to key questions. The children invited to participate were of mixed ability. The interviewer was made aware of the participants who were identified as having additional learning needs which then allowed the writer to compare their answers with the other children’s. These questions were based on the children’s experience in school. Additionally, Dörnyei (2007) notes that an interview allows for a mutual understanding to be maintained, as the interviewer has the opportunity to rephrase any questions that were not understood by the participants. The interviews took place in the classroom and the interviewer took notes of their responses throughout the interview. No names were used while recording the feedback and these notes can be seen in appendix 7. Prior to the interview, the interviewer discussed with the children what the questions would concern and assured them that they did not have to participate if they did not want to. The interviewer also gained permission to interview the ALNCo and the family liaison officer. The interviewer believed it would be beneficial to record the feedback on an audio tape and before doing so asked the individuals for their permission. Notes taken during these interviews can be seen in appendix 8.  
While there are many advantages in using this method to conduct research, Hammersley & Gomm (2008 pg.100) have advised researchers to remember that: “what people say in an interview will indeed be shaped, to some degree, by the questions they are asked; the conventions about what can be spoken about; … by what time they think the interviewer wants; by what they believe he/she would approve or disapprove of”. Furthermore, Valenzuela and Shrivastava (2008) share this view which can result in bias data if people do not give honest answers. While taking this observation into consideration, researchers, such as Walford (2008, pg.147), have concluded that “interviews alone are an insufficient form of data to study social life”. Identifying this disadvantage has led to the writer combining qualitative research interviews with other research methods. 
3.3 Observation/Field notes 
While conducting research in school A, the writer observed and made notes of a variety of teaching and learning encounters which helped to build self-esteem. The observations took place in a range of classes. This research method allows the researcher to witness the strategies and approaches that are taking place rather than relying on second-hand accounts (Cohen et al., 2007). Robson (2002) highlights, that often what people do may differ from what they say they do, and observation provides validity. Throughout the observations, the writer took note of the children’s engagement and enjoyment. DeWalt and DeWalt (2002) believe this research method improves the quality of data collection and interpretation and evokes further questioning and thoughts on the research topic chosen. Field notes were recorded on a reflective level during the observations. Once again, no names were recorded however, a pseudonym was used when necessary. The writer observed the whole class and individual children who were identified by the teacher as having additional learning needs and were therefore of interest to the research project.  Observing the teacher allowed the writer to witness various approaches and strategies to build self-esteem put in practice. To further enhance the research, the writer discussed with the teacher and children what they witnessed to gather a more detailed perspective or explanation for certain actions or attributes displayed. 
Questionnaires 
Four out of the eight questionnaires distributed were completed by various teachers in the school. This highlights a disadvantage of using questionnaires as it is widely known that there is often too low a percentage of returns (Cohen et al., 2007). A cover letter which gave information to the participants on the nature of the research project and a consent form accompanied the questionnaire (see appendix 5 and 6). The questions posed within the questionnaire, allowed for numerous ways in which the participant could respond (see appendix 9). This provided answers to questions which mainly gathered qualitative data and provided the option, if necessary, for the participant to comment further on their own opinion or experience. An advantage of using questionnaires in favour of interviews is that it is often more reliable due to its anonymity. This encourages greater honesty however, dishonesty and falsification are difficult to uncover in a questionnaire (Cohen et al., 2007). Once participants have completed the questionnaire, their responses will be gathered and analyzed. 
[bookmark: _Hlk7173173]While reviewing the data collected, the writer considered how they might have completed the research differently. The writer distributed a limited number of questionnaires in the one school and therefore did not receive many responses. To overcome this issue, the writer could have sent the questionnaire to other schools electronically which would have provided a wider variety of responses from other schools. Sending the questionnaire to schools which are recognised for good practice in promoting the wellbeing of pupils could have allowed the writer to receive further information and teachers’ opinions on building the self-esteem of ALN learners. 
Chapter 4: Results and Discussion
In this chapter, the writer will discuss and reflect on the results of the research, which were carefully analysed following the completion of the data collection process. 
4.1 Observations of the strategies and methods used in the school to build self-esteem 
The school shows it support for Estyn’s promotion of pupil participation (2006) through allowing children to be involved in the planning process of new topics and the presence of the school council. The pupils are given the opportunity to be involved in the planning of lessons through the ‘Reflect and Plan’ (RAP) strategy which the teachers use at the beginning of each new topic (see appendix ). This allows the children to contribute their own ideas and interests towards the planning of the next topic. An overall action plan to improve different areas of learning and extra-curricular activities in the school is also on display at the front door of the school.
Pupil voice is also promoted in the school in the form of the student council. Children are chosen for the roles in the classroom through a voting system which includes the pupils and the teachers. All children are given an equal opportunity to be chosen for the school council regardless of their ability. Children can voice their concerns and recommendations on how to improve the school by talking to children on the student council, who will then pass on the information to a member of staff. The writer was fortunate in being able to attend one of the school council meetings and was given information by the children on the changes that have been made in the school due to the recommendations made by the school council (see appendix 11). The children told the writer that the presence of the school council made them feel important and part of the decision making made within the school in regard to improving their school experience (see appendix 11). These comments allowed the writer to agree with the points previously made in the literature review in relation to the benefits of pupil participation. 
Celebration of children’s achievements can be seen through the various wall displays of children’s work which can be seen throughout the school. Special wall displays such as ‘Publish Your Work’ and ‘Work To Be Proud Of’ have been erected in classrooms to allow pupils to display the work they are proud of to their fellow classmates (see appendix 12). This supports Kershner’s (2002) suggestion that the school environment should promote involvement and self- esteem through having the children contributing to the environment. 
The children are required to express their feelings towards the activity and respond to the feedback given with a ‘learning lagoon’ in foundation phase or a written comment in key stage 2, which helps the teachers to understand the areas the child is struggling with (see appendix ). The writer was impressed with this assessment for learning strategy which helps to foster pupils’ independence. Hattie (2008) believes that pupil self-assessment is one of the leading factors in raising standards. This approach gives children the opportunity to reflect and review on the work they have completed, which allows them to consider if they have completed the work to the best of their ability. Following the correction of the work the teacher can use the ‘learning lagoon’ or the feedback given by the children to evaluate the children’s strengths and weaknesses in that activity and to use this information in future planning. This will enable the teacher to plan lessons and ensure children progress. Which in turn will help build their self-esteem by ensuring that the work is differentiated to meet the children’s needs. 
A rewards system ‘Pinecones’ is in place in the school to help facilitate good behaviour and to positively reinforce hard work. This is a positive example of extrinsic motivation. Although, the writer was critical of extrinsic motivation in the literature review, using the pinecones to reinforce good behaviour and high-quality work has contributed to the learner’s motivation to achieve. The school also uses the system to encourage low motivated pupils, as often an incentive is needed to convince these learners to participate in activities.  Linking to the discussion of the use of praise in the literature review, the teachers are aware of not overusing the ‘pinecones’ to sustain the effect and to avoid the children losing interest. 
Teachers also promote and build self-esteem by using it as the topic for a lesson. A lesson observed in year 1 promoted the self-esteem and the self-confidence of the children through a story ‘Perfectly Norman’ which told the story of a little boy who had wings but was afraid to show this special quality to anyone because he feared the reaction of other children and hiding this special quality that made him happy began to make him sad. The teacher asked the children questions throughout the story regarding how they thought the boy felt and how they would feel if they were in that boy’s position. The children showed they understood the meaning of different emotions as they explained how they would feel “sad”, “unhappy” and “disappointed” if they were in the boy’s position. At the end of the story, the boy overcomes his fear of what other people think about his special quality and decides to show it off to everyone which encourages other children to display their special qualities too. The teacher discussed the moral of the story to the children and explained that they should not feel ashamed of special talents or qualities they have and should instead be proud of them. This discussion provided the children with the opportunity to consider their own feelings towards the special qualities and talents they have. Storytelling is a fundamental way in which children can process and relate events as well as the feelings surrounding the experiences detailed in the story (Jalonga, 2019). This lesson is an excellent example of how teachers can use stories to allow children to reflect on their own experiences and relate to the story. 
The school is currently implementing the growth mindset scheme throughout the school. This will hope to promote determination and resilience within the children. As the school was only in the process of developing the scheme, the writer seen limited practice of it. However, posters containing statements referring to ways that the children can develop a growth mindset were put on display in different classrooms (see appendix 14). The statements correspond with Dweck’s aim to promote perseverance which has been discussed in greater detail in the literature review (Dweck, 2006).   
4.2 Interviews- Children 
Six children from a range of classes in key stage 2 were interviewed during the writer’s visit to the school. The questions and answers received in the interviews can be seen in appendix 7
All children are encouraged to work to the best of their ability and this is evident in the responses given by the children during the interviews. All the children enjoyed receiving feedback from their teachers. Pupils A and B spoke of how the feedback encourages them to make improvements in their learning. However, pupil E enjoyed receiving constructive feedback as it helped give herself areas to improve to successfully achieve. Pupil F who is identified as having additional learning needs noted that they prefer verbal feedback and “often feels proud of work but not all of the time”. This reinforces the points made in the literature review regarding praise that children benefit more from feedback when the teacher gives the child their full attention and informative verbal feedback (Grigg, 2015). All the pupils spoke of the pride they have towards the work they have completed following praise given by the teacher. Pupils E and F reflected on previous work that they have completed and felt satisfaction and pride in the progress that they have made. Pupil E expressed that she was “glad she had pushed herself to improve”. These responses reinforce the research by Westwood (1997) that children must be given the opportunity to witness their progress in order to avoid discouragement. 
The writer was impressed by the confidence and independence the children displayed towards their learning. All the pupils including those identified as having additional learning needs, listed strategies they used to help them when they were struggling with an activity in class. One of the strategies mentioned was designed by the year 6 teacher in the school. The ‘5 Point Plan’ encourages the children to consider the methods they can use to help them when they are struggling with an activity. These methods including their own thinking and consideration on a solution, discussing the problem with a friend, uses resources in the classroom to help find a solution and if none of these methods succeed then to ask the teacher for help. This strategy promotes independent learning in the class and supports Costa and Kallicks (2008) ‘16 Habits of Mind’ as the children are encouraged to persevere in their search for the solution by considering the different ways it could be obtained.  
4.3 Interviews- ALNCo and Family Liaison Officer
The interviews with the ALNCo and the family liaison officer provided the writer with valuable information to contribute to this research project. The questions and answers for these interviews can be seen in appendix 8 
The ALNCo noted the importance of differentiation which supports the research discussed by the writer in the literature review. To meet the needs of all the learners in the class, the teachers always differentiate the class work given. IEP’s are created to help plan for children with additional learning needs (see appendix 16). The strengths and weaknesses of the pupils are noted, and the teachers are conscious of them in their planning. When differentiating work, the ALNCo also acknowledged that it was crucial to challenge the children. 
Children with low self-esteem are referred to the family liaison officer who practices and adapts a range of strategies and interventions according to the needs of the learners. She highlighted the need to tailor each strategy to suit the child which supports research found in the literature review on the importance of meeting the needs of the children. Consequently, the family liaison officer employed a variety of strategies to cater for the differing needs of the children. A list of these strategies can be seen in appendix 8
4.4 Results of questionnaires 
The questionnaire was comprised of 15 questions which were devised to discover the teachers’ opinions and strategies on the topic of building the self-esteem of children with additional learning needs and the impact it will have on their academic progress. Although there were only four responses, the information provided benefited the writer greatly. The responses to the questionnaires can be seen in appendix 15  
All the participants used a range of strategies to effectively plan for children with additional learning needs. Two of the participants commented on using the teaching assistant to provide one to one support for the children with additional learning needs. It has been previously mentioned in the literature review, that many ALN children benefit greatly from one to one support and often prefer this style of teaching (Children in Scotland, 2007). This allows the teaching assistant to adjust the work to meet the needs of the child and to respond to any difficulties the child may encounter during the completion of the activity. 
Three of the participants have witnessed ALN children showing characteristics of low self-esteem. The teachers have shown from their responses to the questionnaires, that they are able to identify the traits/characteristics of children who are at risk of having low self-esteem. These characteristics include: “a reluctance to participate”, “a lack of confidence in ability” and “frustration”. These characteristics of low self-esteem will impact negatively on the children’s progress as the quality of work will not be of high standard if the children are feeling discouraged and unwilling to participate. 
To motivate building the self-esteem of learners who are at risk of low self-esteem, the teachers employ a range of strategies. Three of the participants used praise and rewards which had been previously mentioned as an effective way to motivate learners. One of the participants gave an interesting response which suggested adapting the approach used to correct poor behaviour by requesting positive behaviour in a more respectful tone, the example used was “please can you try and stay quiet” instead of “stop talking”. The writer considered this as an important approach to implement as it ensures constant respect is shown towards pupils. 
All of the participants agreed that a child’s levels of self-esteem and self-confidence will have an impact on their academic progress. The explanations that accompany this agreement suggested that when children lack confidence in their ability, experience feelings of discouragement and have low expectations of themselves it will then be difficult for them to make progress. These responses support the writer’s research in the importance of building the self esteem of children with additional learning needs and the impact this will have on their academic progress.

Chapter 5: Conclusion
5.1 Research project aim 
The aim of this research project is to explore the importance of building the self-esteem of children with additional learning needs (ALN) and how this will impact their academic progress in the mainstream classroom.
5.2 Conclusion
Through the engagement with a wide range of literature to begin this research project the writer gained extensive knowledge on the importance of building the self-esteem of children with additional learning needs. The writer considered and researched different strategies and approaches that are in place in order to help build self-esteem. Information provided through observations and feedback from teachers and pupils, allowed the writer to evaluate the effectiveness of these different strategies and approaches and how they affect the children’s progression. This information and the positive impact that the strategies and approaches in place have on the children has helped to reinforce my belief that building the self-esteem of children with additional learning needs will have a positive impact on their learning progress and is essential in order to help pupils reach their full potential. 
5.3 Professional Learning 
Conducting this research project has assisted in the development of the writer’s professional dialogue. The writer developed her communication skills in regards to conducting interviews as they needed to be aware of the appropriate language to use while questioning the interviewees. The writer’s evaluation skills were also inserted during the analysis of the feedback received. 
5.4 Recommendations 
· In order to develop resilience and perseverance in pupils, the Welsh Government should encourage all schools to implement the growth mindset scheme.
· The writer believes greater awareness should be provided on the importance of building positive self-esteem of children with additional learning needs due to its contribution to children’s progression. 
· Estyn should visit schools promoting good practice in building the self-esteem of children. This practice should then be offered as guidance to other schools. 
5.5 Further research 
[bookmark: _GoBack]Due to the discovery of the importance of building the self-esteem of children with additional learning needs, the writer believes it is important that further research should investigate the possible effects of encouraging higher levels of self-esteem, with the present study showing the benefits this could then be applied to other students, for example children without ALN being able to further progress their potential. Furthermore, this can also advance past the fields of education, or at least within the classroom and lessons learned and to provide a skillset to those individuals to take outside of the classroom to better their potential in everyday life.
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