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In this essay, classroom management is defined and evaluated critically. Discuss whether the methods currently used are effective, linking theorists with practice, analysing behaviours, and barriers to learning in a secondary school environment. The challenges of modern classrooms will be examined, and transactional support and environmental impact will be included.
 
To analyse effective classroom management, we must first agree on its definition. In this context, classroom management will be defined as strategies and techniques used by teachers to maximize positive behaviour, provide a productive academic working environment for pupils, and minimize disruptive behaviours that may interrupt focus and order within the teaching space (The Glossary of Education Reform, 2014). Conversely, the function of teaching is defined as an act of providing others with knowledge, and instruction (Britannica, 2024). Although separate, classroom management and teaching strategies can affect one another. Inconsistent management of behaviour, unclear boundaries, and inconsistent routines may foster an unpredictable and unproductive classroom environment (eSCHOOL NEWS, 2024). 
Hain H Ginott famously spoke about the impact of teachers on the entire class (Ginott, 1975). The teacher’s mindset is important as their attitude and demeanour affect the class before any work has been started (Caviglioli, 2020). In his famous quote (Appendix 1), Haim G Ginott highlights the power that a teacher has over the atmosphere in the classroom and the power the teacher has over its pupils (Ginott, 1975). If the teacher appears to be in a negative frame of mind or a ‘bad mood’ they will appear unapproachable, and pupils will be less likely to trust the teacher or contribute to the lesson as the effect of emotional transmission will negatively infect class members (Anne C. Frenzela, 2021). Teachers in this frame of mind will also be less tolerant of any disruption to the flow of the lesson and less caring for any pupils needing extra help or support (Anne C. Frenzela, 2021). Ginott (1975) recommended congruent communication, promoting harmonious communication between teachers and students to eliminate barriers in the classroom. An unhappy teacher may not achieve this, having a low tolerance for non-compliant pupils, which could trigger a revenge response in some (Corrigan, 2017). This type of pupil may have been or felt as though they had been mistreated in the past and may behave in an aggressive manner towards staff and peers (Corrigan, 2017). He recommended providing a child with a task that would give them an achievement to focus on, thereby providing a sense of belonging (Dreikurs, 1991), and a dysregulated teacher may not be able to accommodate this, thereby feeding the mistrust of the ‘revenge’ pupil (Anne C. Frenzela, 2021). Ginott believed in eliminating barriers in the classroom (Ginott, 1975), and one way of doing this is to learn pupils’ names and use them when asking questions and promoting good behaviour, demonstrating that you know the class as a group of individuals rather than collectively (Caviglioli, 2020). It also negates pupils seeking power and control, as anonymity can lead to sanctions not being given because the teacher is not able to identify the perpetrator (Dreikurs, 1991). Dreikurs felt that this type of pupil had feelings of inferiority, and using their name helped them feel valued and seen and enforced a positive relationship between teacher and pupil (Dreikurs, 1991). Teachers who are overworked or feel under pressure may become disorganized, giving them less time to prepare lessons, print resources, and implement strategies that will lead to dysfunction in classroom routines and dysregulated pupils impeding the teaching and learning process (Anne C. Frenzela, 2021). Teachers who are unprepared may affect the momentum of the lesson, disrupting the flow of information that can leave pupils disengaged and start their own conversations, leading to disruptive behaviour (eSCHOOL NEWS, 2024). The sanctions and interruptions stemming from this create a space that no longer supports positive interactions, and pupils’ willingness to participate is negatively affected (eSCHOOL NEWS, 2024) because of the breakdown of congruent communication (Ginott, 1975). In recent years, applications such as ClassCharts (ClassCharts, 2024) and Talaxy (Talaxy, 2024) have been used by schools for timetables, homework allocation, cashless catering, school reports, and particularly behaviour monitoring. The use of these platforms provides a more personal teacher – pupil link than in the classroom, as it allows teachers to allocate achievement points when an individual has improved or performed well during the class (ClassCharts, 2024). These can be used by the school to reward the desired behaviour (Skinner, 1984). Pupils can access this information, which shows them which subject and class they receive the achievement in which they boost self-esteem (Maslow, 1943) and encourages them to try their best in every lesson (Corrigan, 2017). They can also access current grade targets so that they can strive to improve (Ginott, 1975). Dreikurs believes that discouraged pupils are more likely to misbehave and with the use of apps in praising students’ parents are able to receive notifications of their child’s achievements in real time and reward them at home accordingly (ClassCharts, 2024). Reenforcing the motivation to do well (Ginott, 1975) Additionally, behaviours can be logged with parents able to access comments made by teachers and reasons for sanctions again, allowing for discussions to take place in the home on the day that it takes place creating a consistent and solid link to school and home (ClassCharts, 2024).
Pupils may display disruptive behaviours for various reasons. Some pupils may not have the capacity to understand what is required of them due to neuro-diversity such as autistic spectrum disorder (ASD) or attention deficit hyperactivity disorder (ADHD), which can influence the child’s capacity to comprehend what is required of them; conversely, they may become consumed by getting the details of the task correct and running out of time to complete the work ( Prizant, 2005). In this instance, sanctions would be ineffective, and a more humanistic approach would work better, such as transactional support from a teaching assistant (Barry Prizant, 2005) or differentiated work (Collier, 2018).  Some pupils may be facing a transition in their personal or family lives, such as divorce, moving home, moving schools, or a breakdown in their friendship group (Marsh, 2020), which may lead to feelings of isolation and inferiority, triggering a power/control response (Dreikurs, 1991). Good communication is essential here, as parents contacting school to discuss the situation at home confidentially allows the school to take this into account if a situation arises (YoungMinds, 2024). ACES and trauma, which include neglect, being in foster care, experience of or witnessing abuse, domestic or community violence, death, and terrorism (the list is not exhaustive), may evoke a fight or flight response and affect resilience and concentration (Goddard, 2020). This affects self-esteem, which Maslow sees as vital to the sense of feelings of accomplishment and recognition (Maslow, 1943). Any concerns of this nature would need to be reported to the school’s safeguarding officer, or if there are concerns at home that put the child at risk, teachers and staff have a duty to report it (Pontarddulais Comprehensive School, 2023) and will be taken into account if the child is at risk of suspension or exclusion (Pontardduais Comprehensive School, 2023). The home environment has a high impact on pupils’ behaviour and sense of self (Higgins, 2020) as where there is regular confrontation, the pupil may see this as normal (Higgins, 2020), which may then be modelled as a normal way to interact with others, as was demonstrated by Bandura in his famous Bobo doll experiment where a child watched an adult using physical violence on a doll and when left alone with the doll, the child was also physically violent towards the doll mimicking the adult’s actions (Bandura, 2005). This is where leading by example promotes desired behaviour, creating safe spaces (Bandura, 2005). Household chaos, which is identified here as a lack of routine, structure, irregular mealtimes, unpredictability, and an overly fast-paced family life, has been linked to adverse childhood outcomes, such as behavioural issues, lack of literacy in the home, and bedtime resistance ( Marsh, 2020). Poor sleep and lack of understanding in the classroom could interfere with student engagement (Dreikurs, 1991) or be interpreted as insubordination. This is also linked to socioeconomic status, a barrier in itself, and is exacerbated by household chaos (Marsh, 2020). Relationship building is key in considering these issues, as with prior knowledge of a pupil’s background, other support can be put in place for the child in the form of extra literacy lessons or closer links between school and home to provide support (Collier, 2018). These could be with the contact of the Early Help Hub (Swansea Council, 2023), who can access multiple agencies and tailor the support to the family or intervention within the school, such as SCERTS, which helps with social communication (Barry Prizant, 2005) and ELSA, which focuses on emotional well-being (ELSA-support, 2024). Health issues, such as pain or diabetes (Higgins, 2020), which can be managed during school hours (Bradshaw, 2022), can lead to pupil dysregulation or disassociation, and let us not forget that some intelligent pupils may be bored and require more stimulating challenges that should be taken into account with the teacher lesson plan in the form of extension tasks (Higgins, 2020). Dyslexia, dyspraxia, and dyscalculia may affect literacy, physical education, mathematics, and numeracy (Gawish, 2021). There are now many kinds of transactional supports to aid students with these learning barriers such as teaching assistants, coloured overlays, reading pens, number blocks or multiplication grids to name a few (Allaa Gawish, 2021)
For pupils to thrive in the classroom, positive relationships are key. First, the teacher’s role in being responsible for the class provides direction and confidence from the students that the teacher can be trusted to educate them (Caviglioli, 2020). Learning students’ names communicates a link for pupils and gives them value as individuals (Caviglioli 2020). The correct mix of firmness and compassion helps a teacher appear approachable and trustworthy, creating a positive atmosphere in the classroom (Caviglioli, 2020). Praising pupils who do a good job provides an example to others of teachers’ expectations and allows them to access it for themselves, which normalizes valued behaviours (Caviglioli, 2020). Peer-to-peer relationships impact the atmosphere in the learning environment, having a negative effect on dynamics if there has been a disagreement or breakdown in friendships that can result in pupils feeling unsafe or unsupported (eSCHOOL NEWS, 2024). Where this persists, it could lead to school refusal, truancy, and avoidance (YoungMind, 2024). A trusted teacher or staff member can provide support with relationship issues to guide young people through difficult social situations through restorative practices or if the child refuses to attend school through outside agencies such as the Educational Welfare Officer (YoungMinds, 2024). The use of a seating plan benefits here too, where the teacher may separate pupils at risk of confrontation without singling individuals out. This also benefits those who are easily distracted while sitting close to their friends (Hudson 2024). 
However, classroom dysfunction may not simply depend on people within the room. Environmental factors contribute to the positivity of a learning space (Kim 2024). Although displays may aid in pupil recall, brightly coloured pictures and writing may be a distraction (Kim, 2024). It is worth remembering that pupils diagnosed with autism, attention deficit disorder (ADHD), and autistic spectrum disorder (ASD) may experience sensory overload in a bright and busily decorated room, impeding their ability to concentrate and learn (Barry Prizant, 2005). Neurodiverse pupils can benefit from fidget toys to help them to concentrate and focus on tasks although in contrast may cause a distraction to others who may want to ‘have a go’ or the toy itself may be noisy (Hulac, 2021). Limiting the items that pupils place on their desks and monitoring the use of these tools enforces boundaries of what is acceptable to use, and teachers who know their students will understand who needs transactional support for the tasks given (Kim, 2024). The classroom may be situated in a location where physical education (P.E.) classes are visible from the window or along a busy corridor. This may prove irresistible to pupils to call out to friends as they walk past and interrupt the teacher’s delivery of the lesson and the pupils’ train of thought (Kim, 2024). Seating plans work well here, as less distractable pupils may be seated closer to the areas of disruption (Hudson, 2024).
The importance of routines was touched upon earlier in the essay, but how they benefit teachers and pupils requires closer analysis. If a routine is put into place from the moment the class has a particular teacher, both the teacher and pupils know what to expect during their time together. This does not just include greeting students at the door as they come in, but also during each transition that occurs during the student’s time in the classroom (Tom Sherrington, 2020). In an establishment such as a school with a dense population, it is vital that each person knows the role they play and the routine they adopt to ensure the safety of the whole school and everyone in it (Tom Sherrington, 2020). A school environment is ideal to engage these routines as they are repeated repeatedly throughout the days and weeks during term time (Tom Sherrington, 2020). In a secondary setting, at the sound of the bell pupils know it is time to move to the next class (Ysgol Gyfun Pontarddulais Comprehensive School, 2024). For some, this provides a much-needed movement break after sitting or concentrating for long periods of time in the previous lesson (Barry Prizant, 2005). By keeping the routine of lining up outside the classroom before entering and standing behind chairs while organizing their equipment, every pupil knows what to expect (Ysgol Gyfun Pontarddulais Comprehensive School, 2024), which brings a feeling of safety because they know what is going to happen next (Maslow, 1943). This preparation can then be carried out with minimal fuss, and the teacher can take the register and outline the expectations for the lesson ahead with minimal disruption (Tom Sherrington, 2020).However,  this will not happen immediately, and teachers and pupils will need to practice the routine (Tom Sherrington, 2020), as certain individuals may not choose to participate until it is habituative (Tom Sherrington, 2020). According to Dreikurs four goals of misbehaviour (Dreikurs, 1991) there is potential for pupils with expectancy confirmation to be sceptical and untrusting of the teacher at first, and this can be overcome by consistency from the teacher  (Tom Sherrington, 2020). It would be easy for teachers to tweak the routine if they felt that it was not working, but normalization and habit forming need to happen before changes are made, as this also forms and reinforces boundaries (Tom Sherrington, 2020). Some pupils may find that signals in addition to verbal instructions help them transition from one activity to another, although the signal needs to be kept the same and used for the same purpose each time (Tom Sherrington, 2020). Counting down, in addition to a signal, allows pupils to finish what they are saying or doing and be ready to listen (Caviglioli, 2020). 
 
In Conclusion, there are many different strategies and tools available to teachers at each stage of the teaching process, from before pupils enter the classroom to when they leave. There is evidence that the establishment of a routine helps pupils anticipate what will happen during their time in class, establishing a safe environment for pupils to learn in and opportunities for the teacher to carry out the lesson plan with minimal disruption (Tom Sherrington, 2020). Using signals, clear expectations, and consistent sanctions creates a democratic classroom (Dreikurs, 1991), where pupils feel respected and heard (Ginott, 1975). The use of well-prepared lessons and effective teaching allows for the lesson to flow, building inclusivity and classroom dynamics where ideas are welcomed, maximizing learning opportunities (eSCHOOL NEWS, 2024). However, there is evidence that the responsibility of the teacher may cause them to become overwhelmed, particularly when additional roles and responsibilities are added to an already large and full workload (Anne, C. Frenzela, 2021). Not only can this impact the teacher’s well-being and capacity to do their job well, but it can also have a detrimental effect on classroom dynamics and atmosphere (Anne C. Frenzela, 2021). Positive relationships between pupils, staff, and parents are crucial in providing academic, social, and emotional support, building trust between all parties to promote the best learning experience for the child (Caviglioli, 2020). Parent-to-school communication has benefited greatly with the use of applications accessible by mobile phones or laptops (ClassCharts, 2024), which links both parties in real time,  allowing parents or carers to praise achievements as they happen or discuss events that may have liked to sanctions set in school (Pontardduais Comprehensive School, 2023), although this depends on the parents’ engagement with the school their child’s socioeconomic status ( Marsh, 2020). Additionally, these relationships allow teachers to help pupils who are experiencing changes at home or events at school, which may affect their attitudes toward learning and school attendance (YoungMinds, 2024). The use of seating plans (Hudson, 2024), transactional support (Barry Prizant, 2005), and differentiation (Higgins, 2020) supports neurodiverse pupils and those who are easily distracted, promoting inclusion and diversity (Allaa Gawish, 2021). Overall, evidence suggests that effective classroom management incorporating these factors, plus cooperation between teachers, pupils and parents provide the best outcome for the child.
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