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Part B (i)
Upon embarking on the planning this scheme of work (SoW), there were many pedagogical approaches and different frameworks to take into consideration. Donaldson (2015, p.63-71) recognizes that the different approaches to teaching and learning are highly complex and that in order to teach a successful curriculum, there is a need for an extensive range of teaching and learning experiences through a blend of the approaches. This suggests that rather than choosing one approach and sticking to it, there can be multiple aspects of each approach used throughout your teaching which all contribute to effective learning. 
One of the main approaches is the Behaviourist approach, developed for the most part by Skinner and Pavlov. A key aspect of this approach is operant conditioning which takes place when a certain response to a stimulus is reinforced (Mujis and Reynolds, 2011, p. 21). For example, a pupil is rewarded for good behaviour and is subsequently more likely to repeat that behaviour (positive reinforcement). Likewise, when a pupil is punished for bad behaviour, they are less likely to repeat this behaviour (negative reinforcement). There have been many criticisms about behaviourism, it has been argued that it can be limiting as it does not capture the complexity of human learning and behaviours due to it focusing on learning as a response to external stimuli (ibid, p. 22). Another criticism is that the learner becomes passive therefore whether the teacher can connect with the learner’s existing understanding could be questioned (Pollard et al., 2008, p. 173). It is clear that there is a lot more going on that just a response to a stimulus when a child is learning. However, one cannot deny the fact that reinforcing good behaviour and punishing bad behaviour in a classroom works in order to aid learning. 
Another theory to consider is Constructivism, as developed by Piaget and Bruner. Learning takes place, according to Constructivism, when new information builds on an individual’s current structure of knowledge, understanding and skills (Pritchard, 2009, p. 17). Through interaction between thinking and experience, children construct more detailed, complex understandings of the phenomena they experience (Pollard et al., 2008, p. 175). One criticism of this approach is that the social context and potential of teachers, other adults and children to support each child’s learning is underestimated (ibid., p. 176). Although it is important for new information to be built on previous experience, it is clear that learning from others through discussion is invaluable. 
The final of the main theories which builds on Constructivism is the Social Constructivist approach which was developed by Vygotsky. Social Constructivism asserts that children learn through interaction with their environment, often guided by more knowledgeable people (Hohenstein and King, 2011, p. 177). Through scaffolding in the zone of proximal development (ZPD), the gap between what people can do and what they can do with someone more knowledgeable than them is closed (Mujis and Reynolds, 2004, p. 25). Vygotsky wrote little about the relationship of learning to the natural development of children hence his theories have been criticized for being too general and overarching as they were not fully worked out (ibid., p. 26). Despite not being fully developed as a theory, it is extremely useful as it emphasises the importance of group work and discussion in the classroom. However, it is not always possible to include discussion in every lesson due to time constraints and the behaviour of the class during discussion. 
As there are many strengths and limitations with each of the approaches explored so far, it is clear that an amalgamation of the approaches is needed in order to facilitate teaching. Through the starters and plenaries, my SoW incorporates competition within the class. For example, asking the students to come up with questions to test each other or splitting the class into teams and asking them questions on the lesson and keeping track of points. Both of these incorporate the three approaches because they will get rewarded for doing well and will want this to happen again (Behaviourist), are building on previous knowledge (Constructivist) and are learning from each other (Social Constructivist). My SoW has many pupil-led activities in order to encourage independence and to make sure learning is not passive. However, this is only possible when you can trust the pupils to complete the tasks.
In terms of differentiation, there are many different methods you can use, the main ones being differentiation through task, resource, time, support and outcome (Bills and Brooks, 2004, pp. 79-80). My SoW includes aspects of all of these but focuses on differentiation through the levels of support given to different pupils, specifically to those with Additional Learning Needs (ALN). High expectations must be set then the teacher responds differently to each pupil accordingly in order to bring them up (Allison and Tharby, 2015, p. 18). Furthermore, in my approach More Able and Talented (MAT) students, a high level of challenge was incorporated into my SoW and extension tasks were incorporated throughout. The bar was set high in order to challenge all students as optimal learning takes place in the struggle zone, as opposed to the comfort or panic zones (Allison and Tharby, 2015, p. 16). 
There are many different cross-curricular responsibilities to bear in mind when planning a SoW. One crucial requirement is the Literacy and Numeracy Framework (LNF), an essential curriculum planning tool to ensure the development of literacy and numeracy skills across the whole curriculum (Welsh Government, 2013). My SoW was specifically designed with the literacy strand of the LNF in mind because RE requires high levels of discussion, comprehension and engagement with different sources in order to gain a concrete understanding. Examples of these tasks are engaging with different sources and making notes on them, designing a poster on them and answering questions on them. 
There are also aspects of numeracy throughout my SoW, however, these are only included where it felt natural, rather than trying to incorporate it into every lesson. An example of this is where we look at statistics about Islam. Due to time constraints, it is difficult to incorporate written numeracy tasks in every SoW. However, it is important to include numeracy questions and examples of statistics where appropriate. The Digital Competence Framework (DCF) is another key document to be considered as it aims to develop digital skills which are transferable across subjects and into the world of work (Welsh Government, 2018). One difficulty with incorporating the DCF into RE lessons is that it can be difficult to get access to computers during lessons. However, there are certain aspects which can be explained during lessons and set for homework. The two main ways digital competency is encouraged in my SoW is through the use of the internet for research at home and also through questioning the validity and reliability of online sources. 
Through Cwricwlwm Cymreig, all pupils should be given opportunities to understand what is distinctive about living and learning in Wales and to develop their own sense of ‘Welshness’ (Welsh Government, 2003). This SoW focuses specifically on the linguistic aspect of this document, with the Welsh language being used in all lessons and the incorporation of the Welsh word of the lesson. Pupils are praised for using the Welsh language and by normalising the use of it in my classroom, bilingualism is encouraged. It could be argued that including Welsh in every lesson could come across as forced and could be seen as done to simply tick the Cwricwlwm Cymreig box. Furthermore, some pupils may not be motivated to learn Welsh and may not even understand instructions and praise in Welsh. However, it is the responsibility of each individual teacher to be consistent with their use of Welsh and to ensure that all students understand the importance of it. 
Education for Sustainable Development and Global Citizenship (ESDGC) links the environment and the people who live in, and from it (Welsh Government, 2008). One example from the ESDGC framework which is focused on in my SoW is that learners should be given opportunities to ‘Value, celebrate and show sensitivity to diversity locally, nationally and globally’ (Welsh Government, 2008, p. 34). It is extremely important for children to be educated about ESDGC throughout all subjects rather than just as a separate topic. As with numeracy, it is important to only include this where it fits in to the topic rather than forcing it in. For example, in this SoW, through learning about the beliefs and practices of Muslims, pupils will learn to challenge stereotypes and misconceptions in the media.
To conclude, my SoW was underpinned by an amalgamation of different sources. Aspects of each of the learning theories have been included in order to facilitate learning. Furthermore, there are many cross-curricular responsibilities every teacher has to consider when designing a SoW. In order to keep children engaged in the topic, the SoW needs to be interesting and logical. Therefore, it is important not to get too obsessed with including something from every single framework in every SoW.  







Part B (ii) 
Since embarking on my first teaching placement (PTE1), I have had gained experience planning lessons, designing tasks, providing differentiation and delivering lessons to Key Stage 3 pupils. Furthermore, I have also been involved in extra-curricular clubs and attended departmental meetings, inset days and parents evening. Based on feedback and targets received from teachers I have also been working on my teaching practice and constantly trying to improve my lessons and classroom management. Therefore, I feel I have gained a lot of invaluable experience and have fully delved into being a teacher. If I were to approach my micro-teach lesson in light of all of these experiences, there are many things I would do differently. 
Although it contained some aspects of discussion, my micro-teach lesson was mainly teacher-led. As mentioned above, this can lead to children becoming passive and, especially in bigger classes, it gives some pupils the opportunity to not engage in the lesson. Therefore, making this lesson more pupil-led would be more beneficial to the pupils. One lesson which really engaged students in my placement was a group work lesson where they had to use clues in order to figure out the Hindu gods. I would use this lesson as an inspiration and design different tasks on each of the pillars which I would then ask the pupils to circulate around the groups. Clear explanations of what to do and the use of a timer would be necessary to keep pupils on task. Furthermore, the target I received of bringing pupils back at certain points to check progress would be applied in this task. Another key to making this successful would be to have a seating plan which made sure pupils of different abilities were sat together in order to facilitate discussion. 
Re-designing this task to be more pupil-led could lead to a bigger focus on literacy in the lesson. This could be done by presenting them with different sources and asking them to read them and extract certain information. Each aspect would focus on different aspects of the LNF, mainly the reading, writing and comprehension strands. Some of these sources would be online news articles and they would be required to think about the reliability of these sources by looking at the author and date and thinking about any bias. Questioning sources is an essential skill students need for life and is also part of the DCF. A numeracy task could also be incorporated on Hajj where they would work out how many people go on Hajj every year or read information from a graph. Learning these skills and practicing them across all lessons is essential for development and preparation for exams in the future.
For the micro-teach lesson, I differentiated in terms of the seating plan and selecting certain pupils to answer and discuss certain questions. Due to the time limit, pupils did not complete any writing so I did not provide any differentiation in terms of worksheets. However, in a real lesson where writing would take place, this would be absolutely necessary in order for all learners to access the lesson. With this lesson being re-designed to be more pupil-led, I would provide work sheets for everyone to fill in. The children with ALN would get a sheet which has more information on than everyone else and they just have to fill in the gaps. Each task would also contain challenging extension questions on for MAT students. Furthermore, a homework task to conduct their own research would be set to encourage independent research and learning outside of the classroom. 
The starter activity included aspects of Constructivism and Social Constructivism as each group built a structure with 5 pillars using different materials and had to discuss the definition of a pillar. This task was designed to make the pupils think about the 5 pillars of Islam as essential to the religion and to think about what happens when a pillar is removed. Pupils were encouraged to discuss whilst they built and we came up with a class definition. In reality, with year 7 children, depending on the class, this starter may cause children to become over excited. A starter aimed to settle them in to the lesson may be better fitted. The time of day tends to have a big impact on behaviour too so it would depend on both the behaviour of the class and the time of the lesson. It I were to deliver this in my placement school, I would set the homework task to make a structure at home and bring it in to discuss it, then write down a definition of a pillar based on this. If I were to deliver this lesson as a group work lesson I could have this as one of the stations and ask them to write a definition of a pillar based on the structure. 
Bruner (1966) asserted that knowledge is an active process as it is constructed by connecting incoming facts to previously acquired knowledge (Ellis, 2011, p. 30). It is for this reason that I tried to relate each of the 5 pillars to something a year 7 pupil would know. For example, before teaching them about Muslim prayer, I showed them pictures containing examples of the use of body language in order to express something. I wanted them to realise that the fact that Muslims use their body to show submission to God is not unusual as most forms of prayer entail doing something with your body. I feel this Constructivist aspect of the lesson was very useful and it is something I would not change. 
William and Leahy (2015, pp. 30-33) suggested keeping the context out of the learning objectives because useful learning occurs when the student can apply learning out of the context of the learning. For this reason, I made the last learning objective more general: ‘How to compare and contrast aspects of religions with other religions and aspects of our own lives.’ This was helpful because comparing and contrasting between religions is a key skill within RE. However, the other two learning objectives just stated what we would learn that lesson. One of the targets I received from my formal observation in PTE1 was to be meaningful of Bloom’s Taxonomy when devising learning objectives. Bloom’s Taxonomy is designed to classify student behaviours which represent the intended outcomes of the educational process (Bloom, 1956, p. 12). This taxonomy would improve the lesson and impact on my teaching and learning because challenging learning objectives lead to a more challenging. 
For the micro-teach lesson, I set QTS Standards S1.1, S2.5, S3.3.1 and S3.3.12 as targets to focus on. In hindsight, having this many standards to focus on in one lesson is too ambitious and it is easier to look at one or two targets over the course of a couple of lessons. Throughout PTE1, I have used the QTS standards as a basis for my lessons and as a target to improve. Although I would consider myself to have met some of these standards, it is important to remember there is always room for improvement and they still need to be focused on. 
Setting challenging learning objectives is a target I have been working on in my teaching practice in line with the QTS Standard S3.1.1. As mentioned above, challenging learning objectives lead to a challenging lesson, however, it is debatable whether the children take any notice of them. Are they there for pupils or for the teacher as a planning tool? Even if children do not take them in, it is clear that if you have clear objectives for what you want them to learn, this will impact upon your planning. Working within the statutory frameworks is also something I have been focusing on in order to meet S1.8. It can be difficult to think about these frameworks when planning a sequence of lessons and to keep it interesting. It is important, therefore, to have a detailed SoW which gives details of which skills are being addressed in each lesson. 
Building on this, I have been planning lessons, assessing learners and providing support and differentiation as per S3.1.2 and S3.1.3. One big thing I have learnt in PTE1 is that the lesson itself does not have to strictly follow the plan. If the pupils are clearly not understanding something, it is important to adapt the lesson as you teach rather than to worry about sticking to the timings on the plan. Another teaching skill which comes with time is the ability to judge how long a task is going to take. Looking back at the SoW I designed, it is clear that some of the year 7 classes in my placement school would not be able to complete all the tasks I had planned for each lesson. It is important to take into consideration ability of each class and to adapt the SoW accordingly.  
As I teach two classes of pupils with ALN, I have taken the initiative to work with support staff and the ALN Coordinator in order to gain advice on how best to cater for the different levels in the class which focuses on S3.3.4 and S1.6. Despite these efforts, the first lesson with each of these classes was pitched a little bit too high as they struggled with the worksheets I had created. I learnt from these experiences and went back to the support staff in order to improve for next time. This resulted in me designing different worksheets for one specific pupil who struggles with reading and writing. I have also started creating lessons which involve learning through different methods such as through watching videos, discussion and creating things which has been successful so far. 
Using ICT effectively (S2.5) is another key aspect of my teaching, with my online teaching file being updated regularly, PowerPoints and media clips being used in lessons and the setting up of a Microsoft Team for the PGCE Students to share resources. The children have been brought up with this technology and it is a big part of their futures so it important to be competent in the use of it in order to teach them. Other issues I have had to develop strategies for are bad behaviour and lack of motivation. In the micro-teach lesson, teaching our peers meant that everyone behaved and completed the task without any issues. In reality, pupils are not always motivated to listen, complete the tasks you give them or behave in your lessons. It has been essential for me to develop some behaviour management strategies and strategies to keep pupils on task.
The changes I have suggested for the lesson in light of my teaching experience would have a great impact on pupils’ thinking, learning and behaviour. Keeping the constructivism aspect in where they build knowledge on previous experience would aid learning and make what they learn more meaningful. Making it more pupil-led and focusing on literacy would incorporate more challenge and impact the way they think about the material. The amount of time on each task and the timer on the board would prevent behavioural issues due to the sense of urgency and not having time to talk about other things. The pupils are encouraged to find out information for themselves rather than being taught, which would make the teaching and learning experience more interesting. 
To conclude, knowing what I know now, I would approach my micro-teach lesson in a totally different way. There were some positives which I would keep in such as relating each pillar back to something they can understand and the Kahoot to consolidate the learning. However, everything else would be restructured to focus more on the skills they are developing and to make it more pupil-led and engaging. I would also like to incorporate some discussion too so that pupils can learn from each other. The learning objectives would be more challenging and would incorporate question words from Bloom’s Taxonomy. All of these changes would have a positive impact on the teaching and learning process. This lesson would then be tailored to suit each individual class and differentiation would be provided in order to ensure that all pupils can access the lesson. 
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Appendix 
Action Plan – Objectives and programme for Term 1. 

	
OBJECTIVES
(relate to QTS Standards
where appropriate).
	
ACTIONS TO BE TAKEN
	
SUCCESS
CRITERIA
	
TARGET
DATE

	Targets from formal observation in PTE 1:
 
	

	
	

	1) “Be mindful about Bloom’s Taxonomy when devising learning objectives.”
 S3.1.1 They set challenging teaching and learning objectives which are relevant to all learners in their classes.  




2) “Don’t be afraid to ‘bring pupils back’ at certain points in the lesson to check for understanding and progress, rather than waiting until the end.”
S3.3.7 They organise and manage teaching and learning time effectively.




3) “Ensure that all learners fully understand task requirements prior to starting.”
S3.3.7 They organise and manage teaching and learning time effectively.





4) Consider where questioning can be used to ‘tease out’ information from pupils, rather than some parts of the lesson being teacher-led.
S3.3.3 (c) promote active and independent learning that enables learners to think for themselves, and to plan and manage their own learning.


5) “Overall, Tyler’s persona was confident, although enhancing voice projection needs to be a target going forward”



Target from microteach feedback:
6) Look at developing your use of praise in Welsh, and think how you can feedback to learners during the lesson so they know how to further develop their responses. 

Target from PTE 1.
7) Focus on developing behaviour management strategies. 
S2.7 They know a range of strategies to promote good behaviour and establish a purposeful learning environment.
	Use Bloom’s Taxonomy in order to devise challenging learning objectives for the lesson. Look at the Blooms Taxonomy questions and try to use them in the learning objectives. As I get to know the classes more I will know if the learning objectives are suitable and challenging enough. If they have not met the objective I will have a chance to address this in the next lesson and correct any misconceptions.  


Ensure that all learners are on task and are still engaged by getting their attention and telling them the stage they should be. With the particular lesson this was they had 4 minutes with 8 different pictures and had to use the clues to figure out what they were. As this was a long task rather than short tasks which I usually do, checking their understanding would have been beneficial. I will be sure to do this in future classes. 



In order to save time, explain the task fully a number of times so pupils are not putting their hand up saying they don’t understand. Explain the task clearly and reiterate what you want them to do. Model some work or go through the first question with them so they understand. Ask a pupil to explain the task to the class once you have explained it to make sure they understand it. 






Use open questions and the Bloom’s Taxonomy question words in order to challenge students to think for themselves. Promoting active and independent learning is an important aspect of teaching. Questioning is important for pupils to become more independent. Probe students more instead of giving them the answers. 




I will work on my voice projection when trying to get pupils attention back after doing a discussion task. Within lessons which contain discussion, I will practice using my voice in order to get their attention and then going back to my normal voice once they are all listening.




I will keep attending Cymraeg I bawb and developing my use of welsh praise during lessons. I am used to using ‘Da iawn’ now so I need to start using some different praise in Welsh. Ongoing feedback during lessons is something I am working on in PTE1.



Use school policies to write name on board and give a warning, then give detention and escalate further if needed. Also reward positive behaviour with praise and merits to set an example for how they should be behaving. Develop a strategy to get their attention back such as ‘3-2-1’. 
	I will see if the learning objectives have been met through the plenary which should check for understanding. I can listen to the answers they give, the discussions they have and look at the work they produce in their books. 

I can also check with the usual class teacher is the learning objectives are suitable for the class. 



Check for progress at intervals during the lesson to make sure all pupils are on task.
 
Perhaps set timers and tell pupils they have to reach certain points at those times in order to finish the work on time. 
 








Pupils should not be asking too many questions about the task if it is explained correctly. 

If pupils are putting their hand up to say they don’t understand explain it again to the whole class to make sure they understand. 
A pupil should be able to describe the task once you have set it.






Pupils should be given time to think for themselves and to reflect on what they have learnt. Pupils should feel challenged and be learning from discussion with their peers. 









Pupils should be aware that I am trying to get their attention and should stop talking and listen.










Pupils should be exposed to the Welsh language in all of their lessons. They should be used to receiving praise in Welsh so this should be incorporated into my lessons. They should receive feedback during lessons and be able to develop their responses. 



Pupils should respond to the warning given as they should be used to the school policy. Talk to normal class teacher in order to establish what I should do when behaviour is bad. 
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