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Critical incident assignment

Introduction 

[bookmark: _GoBack]This assignment is going to discuss a critical evaluation from observations in the classroom. It will identify the next teaching and learning steps for the individual or a group of learners. This assignment will explain the types of observations that will be used and justify the reason for using them. It will look at the four purposes in education and link them to the critical incident that was identified in the observation. It will reflect and evaluate what has been seen in the observations and link this to the literature review. The critical evaluation is based on a critical incident that was observed in the classroom. Tripp describes a critical incident as ‘some events or situation which marked a significant turning point or change in the life of a person or institution’ (Tripp, 2011:24). Critical incidents occur rarely, and they are not all dramatic or obvious. Some critical incidents often go unnoticed by teachers as they are not always obvious to the teacher. These incidents appear to be typical rather than critical at first sight, they only become critical once they have been analysed (Tripp, 2011:25). Cohen, Manion and Morrison (2006) define a critical incident as ‘events that are critical in that they may be non-routine but very revealing; they offer the researcher and insight that would not be available by routine observation’. 

Observations

As Part of this assignment, observations in a classroom had to take place to gather a critical incident. When talking about the school in this essay I will follow the BERA Ethical guidelines (Bera Ethical Guidelines, 2018). Throughout this assignment it will not use the school name and will refer to the school as school X throughout the assignment. No members of staff or pupils’ names will be mentioned and when talking about pupils or teachers they will be referred to as ‘teacher X’ and ‘Pupil X’.

School X is a Catholic school, located in Cardiff. It serves the Christian and non-Christian community of Cardiff, covering the areas of the Vale of Glamorgan, Caerphilly, Rhondda Cynon Taff and Bridgend. It is a 11-18 co-educational comprehensive school with 1245 pupils, with 245 A-Level students. School X offers education to the community right up to A-level. School X has just 6% of pupils who are entitled to free school meals, compared to the national average of 17.4%. Very few pupils that attend school X are looked after by the authorities. There are around 10% of pupils who come from ethic minority backgrounds and about 15 of pupils come from Welsh-speaking homes. School X has excellent right across the board in their recent Estyn inspection. The class sizes are usually 30 pupils in each class, this does change when it comes to GCSE and A-Level subjects. The classroom where the observations took place, was plain with minimum displays up. There were key information and key words on the displays. The class were sat in twos on a table in the classroom, this is due to COVID that they could not have the tables in groups. The class had a whiteboard that the teacher could write on and an interactive whiteboard.  Due to Covid-19 the observation days were cut short, there was meant to be three days observing a range of different subjects and year groups, but it was limited to one day and staying with the same class all day, just seeing different teachers teach them. 


Methodology 

For this assignment it will use a non-participant, structured case study. A case study is the most suitable methodology to use in this assignment as it allows us to observe real people in real situations. Cohen et al. (2018) defines a case study as ‘a study in a specific instance that is frequently designed to illustrate a more general principle’. A case study can be a single instance of a bounded system, for example a child, a class, a school or a community. it provides an in-depth investigation of a certain case and allows for more in-depth detail than other types of methods.  t is a unique was of recording real people in real situations, which gives emphasis on reality. There are many advantages and disadvantages of using a case study. An advantage of a case study is the data is often collected or conducted within the context of it use, which means you can have an accurate account of what was happening at the time (Zainal, 2007). Another advantage is that a case study presents its research or evaluation date in a much more publicly accessible form than other kinds of research reports   Cohen et al. (2011). A third advantage of using case studies are they are strong in reality as they are down to earth and attention holding, in harmony with the reader’s own experience and this can provide ‘natural’ basis for generalisation Cohen et al. (2011). A disadvantage of a case study is that they often take a long time to conduct and can also be difficult to conduct as you have to produce a massive amount of documentation (Zainal, 2007). Another disadvantage to using case studies is they are prone to problems of observer bias, because although the observe is there and seeing it first-hand they may be bias when recording and writing down the incidents Cohen et al. (2011). 

A structured case study was carried out during the observations. It was a structured case study as there were forms to fill out given prior the observations. On these sheets there were set things that needed to be filled in, based on what was seen in the observations. This gave the observer an idea of what to look for in the observation and what information was expected from the observation. When carrying out the observation and using pre planned sheets to fill in, Fletcher-Wood (2016) model was used. The tick list that Fletcher-Wood created for ‘what am I looking for in this observation’ was used to create the observation form for this case study. 

For this case study a non-participant observation was chosen as the best option. A non-participant observation is when the researcher does not get involved with the activities of the group of people being observed and remains a passive observer. They sit in the background, watching and listening and drawing a conclusion on what they see (Kumar, 2014).  There are some problems that can arise when using non-participant observation as a method of data collection. Kumar,2014 suggests the problems that could arise, are the individual or group which is being observed may become aware that you are observing them and then change their behaviour, this is known as the Hawthorne effect. This could be a positive or negative change in their behaviour. This may affect the reliability of the case study as it’s not a true representative of the individual or groups behaviour.  There is also, always the possibility of observer biased. The observer is seeing the incidents happen themselves, but they may be biased when recording and writing the observation notes (Kumar, 2014). Another problem that could arise when using this method of data collection is the interpretations drawn for the observations may vary from observer to observer (Kumar, 2014). Lastly, there is the possibility of incomplete observations or recording. The observer could be watching keenly but not recording everything they see in their notes. The opposite problem may occur where the observer is taking detailed notes but in doing so they are missing some interactions (Kumar, 2014). 

Tripp defines a critical incident as ‘some events or situation which marked a significant turning point or change in the life of a person or institution’ (Tripp, 2011:24). Critical incidents occur rarely, and they are not all dramatic or obvious. Some critical incidents often go unnoticed by teachers as they are not always obvious to the teacher. These incidents appear to be typical rather than critical at first sight, they only become critical once they have been analysed (Tripp, 2011:25). A case study was the most appropriate type of data method to use for this type of study because it is a real insight into the events and the events are being recorded as they are happening.

The four purposes

One of the critical incidents that was observed during the observation was that the class teacher was giving the class a teacher-led talk and asking for students to put up their hands and answer the questions that she was asking. There was child X who had completely become off task and was not engaged in the lesson. Child X was looking around the room at other children, swinging on their chair and not listening to the teacher. The teacher saw this child was not engaging in the lesson. The teacher asked a question and it was the same hands going up all of the time answering the questions that the teacher was asking. Child X had no clue that the teacher had asked a question to the class as they were looking around the classroom at everyone else. The teacher soon realised that child X was not engaging in the lesson, so they asked child X to repeat what they had said to the class. Child X completely froze on the spot and looked around the room. They did not have a clue at what the teacher had said, and simply replied with ‘I do not know’. The teacher told child X ‘see you do not know what to do because you were not listening’. The teacher made an example of child X to the class. The teacher soon realised that a lot of these children were not engaged in the lesson and needed to assess these children of what they actually had learnt from the lesson. The teacher went from using a hands up policy in the classroom as an assessment for learning tool to a no hands up policy and moved to cold calling students. The class teacher would ask a question to the class and then cold call students to answer their question. This allowed the teacher to assess every child in the classroom and see what the pupils had learnt from the lesson. This encouraged every child to be involved in the lesson. 

Professor Graham Donaldson has developed the four purposes in the document successful futures. He has outlined these 4 purposes to make sure that all children and young people will be able to achieve in society. The four purposes are ‘ambitious, capable learners’, ‘enterprising, creative contributors’, ‘ethical informed citizens’, ‘healthy, confident individuals’ (Donaldson, 2015). 

One of the four purposes concentrate on getting children to be ‘ambitious, capable learners’ (Donaldson, 2015). He outlines that he wants pupils who are ‘building up a body of knowledge and have the skills go connect and apply that knowledge in different contexts’ the teacher giving the students a teacher-led talk is ‘building their knowledge and the skills to be able to apple that knowledge in different contexts’ (Donaldson, 2015). The teacher using formative assessment as an assessment for learning tool will help students to be able to apply their knowledge in a different context. It will also help learning to ‘be able to explain their ideas and concepts that they are learning about’ (Donaldson, 2015). 

Literature Review 

Assessment serves many different purposes. An assessment can be used to give an attainment grade to students, help the teacher see what level the student is at and allows the teacher to provide feedback to the student and set future goals and targets. Formative assessment can be defined as ‘informative feedback to learners while they are still learning a topic’ (Petty, 2014). This feedback needs to be used by the learner to improve their learning. Research which has been conducted around formative assessment has said that feedback while you learn has more effect on student achievement that any other factor (Petty, 2014). Formative assessment has shown that it has had an impact on learners learning and it is said that ‘it had the greatest effect on the weaker learners’ (Black and William, 1998). 

Questioning is a formative strategy that teachers use in the classroom to assess where students are with their learning. Bromley (2017) argues that there are only really two valid reasons or the teachers to ask questions, these two reasons are to decide what to do next and to cause students to think. Hinge questions are often used in classrooms as they are seen as effective for the most able students and the less able student. Hinge questions are a great formative assessment tool as it helps teachers see what topics the need to recap. 

Cold calling students is calling on students regardless of whether they have raised their hands, this type of method is also linked to the no hands up policy in the classroom. This type of assessment for learning is used in the classroom when teachers are questioning students. Dylan Williams has argued that when using cold calling method that the teacher should be the one in control of who is picked, and it should be random. Dylan uses the lollipop method in his ‘classroom experiment’, where he puts all students’ names on lollipop sticks and then puts them in a pot and picks them out when he wants a student to answer (Williams,2009). There are many advantages with the use of cold calling in the lesson.  Some of these advantages are by the use of cold calling on students it makes them take part in the lesson and makes them come to prepared to the lesson. Harvey et al (2016) has said that it’s a good way of seeing if students have understood what they have learnt or read. It allows the teacher to make a quick assessment of pupils which they think have lost engagement in the lesson. This can give the teacher an opportunity to see if they need to change their lesson a little bit or go back over something. There can also be disadvantages to using this method in the classroom. Harvey et al (2016) has said that some students get anxiety with this method and dislike teachers using this in the classroom. This method of assessment for learning is not there to catch students out or to check that they are on task it is instead there to invite discussion for higher order learning (Li and Pinto-Powell, 2017). It is meant to encourage students to bring their pervious knowledge to the discussion. Cold calling can encourage students to voluntary participate in the classroom. 

When teachers are using formative assessment in the classroom they either uses a no hands up policy and cold calling or they use a hand up policy where students have to put their hand up to answer a question. Using a hands up policy in the classroom is good because it allows children to feel they can answer when they feel confident enough and not being pushed or pressured to answer. This allows children not to feel pressured by the fact they have to answer and will build a child’s confident in the classroom. Turner and Patrick (2004) have argued that there were higher levels of participation in the classroom, particularly where hands up was regarded and this was associated with confidence and personal goals of the child. This will help the child’s confidence and well-being in the long run. However, some will argue that using a hand up only policy in the classroom can be damaging to a child’s learning. It is argued that using a hands up policy, will mean that you will get the same children with their hands up all the time, these children are usually the bright children with the confidence to answer questions. This rule causes a learning gap in the classroom, children who always put their hands up and answer questions will be advance in their learning and do well in their learning. On the other hand, the children who never put their hands up will fall behind the rest of the class. They will only answer when the feel confident that they know the answer. Elliot, Hufton and Illushin (2005) have argued that this can also be linked to pupils being shy and insecure about exposing their misconceptions to their peers and teachers.  Dylan Williams says in his recent study in ‘the classroom experiment’ that ever child deserves to be a ‘level playing field that is not dominated by the same pupils’(Educationrickshaw, 2018). This strategy of formative assessment is not reliable to the teacher when they want to assess the whole class. Dylan Williams says that the teacher needs to hear from the students that do not participate as well in order to assess them (Educationrickshaw, 2018). 


Cold calling can cause a lot of problems for students as it can give some students anxiety when the teacher starts to cold call in the classroom. Harrison and Howard (2009) have argued that some children will be reluctant to participate in a classroom environment and this may be due to high levels of anxiety linked to their own intellectual confidence. It is important that the teacher makes the learning environment a safe learning environment for students, if they are using cold calling in the classroom. Harvey et al., (2016) has argued that the teacher needs to show the pupils that there is no shame in saying that you don’t know how to do something and in order for pupils to be able to do this there has to be a sense of a safe learning environment. Rudduck and McIntyre (2008) argues that some children are impulse to participate in lessons due to their personal experience that they have had: a good experience generates the desire to repeat and bad experiences stimulates avoidance. If a child has a bad experience in the classroom they are less likely to participate in the lesson and avoid answering any questions. It is really important to praise students for participating in the lesson even if what they have said is wrong. This links to social learning theories and Skinner’s theory (1985) where he proposes behaviour is shaped according to the learner’s experiences. Skinner argues that good behaviour warrants praise, which generates motivation to repeat the action, to them have the reward repeated.  Every child should feel that they can answer even if they do not think it is right. Maslow’s Hierarchy of needs (1943) says that ‘children need to be respected by others and respect each other’, this is really important in the classroom where a teacher is using cold calling. It is important for a child’s well-being that they are respected in the classroom and do not feel judged by their peers. 

Humanist believe that for a child to be successful in their learning you should meet the emotional needs of the learners. Maslow’s hagiarchy of needs argues that everyone needs to have confident to be able to focus on their learning (Lester, 2013). Humanistic argue that if a student is distress they are less likely to be focused on their learning (Lester, 2013). Some students become distressed from cold calling as they have high anxiety levels and do not like being put on the spot. Maslow argues that that students need to feel safe physically, mentally and emotionally in order to focus on their learning (lester,2013). This is why some students are not engaged in the lesson as they may not feel safe. 


Reflection, evaluation and next steps

“Reflection and reflective practice is one of the most promising innovations in education” (Procee, 2006)

From this reflection practice I have gained valuable reflection and been able to evaluate the process and look at the next steps in teaching. This reflection practice will able me to be able to reflect on my own practice in the future and be able to identify the next teaching steps for me. 

There are many reflective models such as Brookfield (1998) and Kolb’s learning cycle (Kolb, 1984). For this reflection I will be using Brookfield as this is the most appropriate reflection model for this reflection. I will use Brookfield (1998) to discuss the reflection through the ‘observers’ lens’, the ‘learners lens’, the peers lens’ and the ‘theoretical lens’ (Brookfield, 1998). When using the Brookfield (1998) reflection model, from the observers lens you can see that Child X is misbehaving and the teacher is trying to find out how much chid X knows and if that child needs to go back over anything again. The teacher is not getting any engagement from child X with the type of assessment for learning strategies that the teacher is using, the teacher quickly realises this so that they can assess where every child is in the lesson. From a leaner’s lens, Child X would see it as the teacher is picking on them because they are not listening or engaging with the teacher. The learner sees the teacher of making an example of their behaviour and showing the class what happens when you do not listen in the lesson.  From the peer’s lens, there was no TA in the room at the time of the lesson, so the teacher did not have any peers in the room with them to reflect their decision. If there had been a TA in the room the teacher could have talked to the TA about the child X’s behaviour and the actions that the teacher took. From a theoretical lens, it can be said that the child was not engaged with the lesson because they had other things on their mind that they were worrying about or that something else was bothering. Child X could have some issues with the lesson and not understand what the teacher is teaching and become less interested in the lesson and not have the confidence to take part. The child could be wanting the teacher’s attention, and this was the only way they thought that they would get it. Also, the teacher was giving the children choices to answer their questions by using a ‘hands up policy’, this was allowing the students to choose if they took part in the lesson or not. 

As a history teacher, it is my job to make sure that every child understands what they are learning in the classroom and has an opportunity to excel in the classroom. It is my job to make sure that no child is left behind in their learning and if a child does get stuck that I provide support in their learning. It is important that I plan my lessons to be engaging and have ways that I can assess if the class has got what I have taught. Assessment for learning is key in the classroom. 

When this arises in my experience my intentions will be to find out why the child is unengaged from my lesson and is there something that they are struggling with and this is the reason why they have acted up. I would make sure that I used the right type of assessment for learning strategies when assessing if the whole class has understood what I have taught. I would make sure that I create a safe learning environment, so that when a child does not understand something they can have the confidence to tell me and not go off task. I will make sure that I pick the most appropriate formative assessment when planning my lessons and pan time to go back over stuff, if need be. 

Conclusion 

In conclusion, conducting observation in the classroom abled me to pick out a critical incident that was the looked into further. From this critical incident I have evaluated it and decided on its next learning steps. It has been found that assessment for learning is a vital part of a child’s learning journey. Formative assessment allows teacher to assess quickly where a child is in their learning and their next learning step. It is important that when teachers use cold calling in the classroom, that they have created a safe environment and that the pupils know that it is okay to get things wrong. It is important that the teacher builds a child’s confident in the classroom and makes them feel like they can answer questions even if they are not completely right. Also, teachers should be aware when using a hand up policy in the classroom to answer question, that this is creating a learning gap between the most able students and the less able students. Students who have confident and are confident they have the right answer will put their hands up all of the time and it will be the same pupils in the class putting their hands up all of the time. It will leave the less able students behind as they will not put their hand up if they do not know the answer and have anxiety. The class teacher needs to be aware of all of these problems when choosing which strategy of assessment for learning they are using in the class and how they are assessing all pupils. A teacher needs to be aware that if they want to find out where the whole class is with their learning then they will not be able to use questioning and will have to check their progress another way, like the use of mini white boards. It is important that the teacher does regular progress checks throughout the lesson to see where pupils are and if the teacher needs to go back over anything. Assessment for learning is a crucial part of teaching and learning and all teachers need to include it into every lesson. 

Engaging with this study has given me the opportunity to observe pedagogy (Welsh Government, 2018) in teaching like assessment for learning and questioning techniques, which I can forward in my own practice. It has given me the opportunity to see collaboration (Welsh Government, 2018) in teaching and the benefits of peer observation and reflection with other teachers. I can see how observing other peers can better my practice. It has given me the chance to see innovation (Welsh Government, 2018) and how a teacher can see a child has gone off task and become less engage with the lesson. I will carry this to my own practice and use the techniques see to get pupils become engaged in the lesson again. 

As a I continue to professionally develop in my teaching practice, I hope to be able to adapt the assessment for learning techniques and the questioning techniques to my practice. I hope to be able to use my planning time to make sure all my lessons keep students engaged and have good quality questioning. 
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Appendix 1
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/2020. 9am. Year 8.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Religious studies 
· Indoor lesson 
· Middle of the unit of study 
· 100 minute lesson- this was due to covid-19. Did have 20 minute break in the lesson. 
· 25 pupils in the class 
· Lowest ability set- due to covid-19 they had been set by their maths ability group and then they stay as a group for every lesson. So, for this Religious study lesson they would be mixed ability in this subject. 
· This was a cover lesson; the class teacher was absent. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· The behaviour in the classroom was good, all pupils were well behaved. 
· All pupils were put into a seating plan by the class teacher and the beginning of the year and had to sit in them every lesson. The students still sat in their seating plan even though it was a cover lesson.
· The pupil’s desks were put into twos and each table had a partner, except one child. 
· The pupils had good attitudes towards learning and were engaging in the lesson well. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· The class teacher gave the class clear objectives of the lesson at the beginning of the lesson. They used the traffic light system where it said all of you should have completed this by the end, most of you will have completed this activity and some of you will get on to this task and completed it. 
· They used different level of challenge within the objectives. 
· They had a list of key words next to the objectives and their next task was to define these key words by the end of the lesson and use these keys words in their work throughout the lesson. 
· The lesson activities were based on the objectives that had been set at the beginning of the lesson. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The children used their mobile phones for a research task that they were asked to complete.
· They were given a QR code to a link called thing link, where there were different links with activities on which helped send them in the right direction for the research. 
· By using thing link the teacher made sure every pupil had the same amount of information but also allowed for independent research. 
· The students were given a sheet full of questions that they had to complete based on the research they were conducting. 
· The teacher put on the board what they needed to include in their research. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· The pupils were tested on their prior learning in the starter activity. They had to answer questions based on their last lesson. 
· When pupils were stuck, instead of the teacher giving the pupils the answer straight up, he pointed the pupils in the right place to where they could find the information. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The class teacher explained the task and then got the pupils to put their hands up if they understood the task, then the teacher got the pupils that understood the task to then explain it to the class for the ones that were still unsure of the task. 
· The class teacher did mini check in throughout the lesson to see what research pupils had got and how far into the task students were. 
· The teacher used think, pair and share. This abled the class teacher to see where each child was at with the research and could allow ones falling behind to catch up.
· The teacher used questioning to make sure that students were researching what they were supposed to be and to see if any child needed more support. The teacher would pick a question and ask pupils to put their hand up and share the information that they had found for that question.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Technology failure- the students were required to do a research task on their phones for the lesson. There were some students that did not have a mobile phone or a phone that was compatible with conducting research. There were some students that phone had died and then they were fussing about getting it charged. Some children were trying to share mobile phones but the problem with this is some children would let the other child do all of the work while they sat back and then copied the other child’s work. As they were working together this could not be easily spotted by the class teacher.
· Technology causing students to go off task- the distraction of the mobile phone caused some students to go off task. Students were going on websites that they shouldn’t or using social media while they were supposed to be working. This was hard for teacher to pick up on and shut down as the teacher had limited movement around the room due to Covid-19, which meant the teacher could not see what every pupil were doing on their phones. There were also two children who were sat recording themselves at the back of the room without the teacher knowing, they did not complete the task that they were asked to complete.  
· The teacher had a hands up policy within the class which meant if students knew the answer they would put their hands up and the teacher would pick them. The problem with this is it was the same pupils’ hands going up every single time and the same pupils answering questions. Some children did not engage with the questioning and sharing their research. Some children were writing down the answers during the share with the class- these were the same children who weren’t putting their hands up and being engaged in the lesson. 
· Children were told to put their hands up if they were stuck and the teacher would come to them. The problem with this method was that many children did not put their hands up if they were stuck and just sat their chatting with peers. Another problem was that the waiting time for teacher to get to everyone was long and pupils gave up putting their hands up and went off task. 
· Basic tasks- the task was very basic and did not have much challenge to it and pupils came off task very quickly. The pupils were given a basic task for a very long period of time which led to some students getting very bored or finishing the task quickly and then messing about. 
· The classroom environment was very chatty with lots of the pupils turning around and chatting to peers. The task did require a lot of reading and concentration but with the pupils chatting all of the time this did not happen. The teacher did not set any classroom rule to work in silent or have time in silent to read the information being given to them.
· A pupil with learning difficulties shouted his answer out without putting his hand up and interrupted another pupil, the class teacher just ignored the child that shouted out and let the other child carry on. The class teacher did not tell the child that they could not shout out and that they must put their hand up. The child that shouted out did not answer any more questions that lesson. The teacher should have been aware of his learning difficulties and told the child that they must not interrupt other peers and then come back to that child to discuss there answer. 




Appendix 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/2020. Year 8. 10:40am 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Geography
· Indoor lesson 
· Lowest ability set- due to covid-19 they had been set by their maths ability group and then they stay as a group for every lesson. So, for this geography lesson they would be mixed ability in this subject. 
· 100 minute lesson- this is due to COVID-19.
· 25 pupils in the class
· Mid way through the topic of study


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Good learning environment 
· Good attitude to learning. Pupils wanted to learn.
· Behaviour of pupils were really good. The pupils listened to the teacher well and engaged in the lesson. There were some pupils that were talking over the teacher and talking to peers when the teacher was talking but the teacher put a stop to this straight away.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Clear objectives at the start of the lessons and what was expected of them. 
· Always links the lesson to the objectives. 
· Stated clearly what the purpose of the lesson was to the pupils- the purpose of the lesson was to produce a piece of work that she could deep mark. 
· Used the traffic light system when stating instructions- saying what all pupils should be able to do, what most pupils should be able to do and what some pupils will be able to do. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The pupils were given clear instructions of the task. 
· The pupils were given what each level required them- they were able to see what work was required to achieve a certain level.
· The pupils were given clear success criteria before starting the assessment. 
· They were given a WAGOLL (what a good one looks like) paragraph to stick in their books. 
· The teacher gave the whole class sentence starters that they could use- they did not have to use these if they didn’t want to. 
· The teacher explained key words to the class- if she had not done this a lot of pupils would not have known what they meant. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· The teacher wrote the success criteria as a class- the class had input on the success criteria and abled them to understand what was expected of them. 
· Different levels based on their knowledge.
· Sentence starters given to them but encouraged to use their own sentence starters and challenge themselves.
· PEEL paragraph.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Questioning
· Assessed piece of work- mid topic assessed work. 
· Teacher constantly asking questions when doing different tasks. 
· Using prior knowledge to complete the assessment- recalling all what they have learnt so far. 
· Used prior knowledge to create a memory game at the beginning of the lesson as their starter activity. They then could use this game to help write up their assessment.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Students quickly became off task when they were sent to work independently on their assessment. 
· Putting the student’s names on the board as their final warning for bad behaviour. 
· Reminding and reinforcing pupils about behaviour in the classroom
· Clearly stating her expectations of the work she expects off the pupils linking them back to objectives. 
· Constantly praising students throughout the lesson for their work and engagement in the lesson. 
· Using prior learning in their starter task and getting pupils to recall their knowledge from other lessons. 
· There was no pressure put on the pupils, the teacher told them to complete as many questions as they could in the starter activity and not to worry if they did not get them all as they were going to share ideas. 
· Created a safe learning environment, did not make students feel embarrassed if they got a question wrong. 
· No hands up policy for answering questions, the teacher would choose at random who was going to answer the question she was asking. This kept students on task and engaged in the lesson as they didn’t know who the teacher was going to ask next. 
· The starter activity was linked to the main work of the lesson. 
· Giving students WAGOLL paragraph first before setting them off to do their assessment, she got students to pick the paragraph apart and pick out the PEEL bits of the paragraph. 
· The teacher knew all the children in her class and their abilities, she knew what they would and wouldn’t understand of the lesson. She explained key words and words that she knew the class would find difficult. This was evident that some children did not know the meaning to the words as they were writing the meaning next to the word in their books. 




	


























Appendix 3

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/20. Year 8. 1:30pm 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Science 
· Indoor lesson 
· Not in science lab- due to covid 
· Mixed ability in science- children in class are very weak and are below average for their age.
· 100 minute lesson- due to covid 
· New seating plan- kids sat in twos 
· 25 pupils in the class.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· The children were unsettled as they had just come back off lunch.
· It took a while for the children to get settled in their seats and be quiet. The teacher had clear expectations that she wanted everyone seated the time she reached 0- she counted down from 5. 
· The behaviour in the classroom for the lesson was good. Every child was engaging in the lesson and taking part in the lesson. 
· Some children were chatty, but the teacher soon put a stop to this and got the pupils back on task. 
· It wasn’t the pupils normal classroom for science- they are usually in a lab but could not do this because of covid. 
· Lots of paired work and shared ideas as a class. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· The teacher had clear objectives at the start of the lesson on the board. She used the all, most and some approach when displaying the objectives. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Decibel- bought to the lesson to demonstrate to the children what one does and what they are studying in the lesson. Got all the children to be quiet and measured the readings against them being loud.
· Keywords
· Worksheets
· Mini white boards
· WAGOLL 
· Got students to use their mobile phones to get the decibel app on their phones.
· Colour codes work 
· Pausing the video to give students time to write their notes.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Getting pupils to use the key words in their work. 
· Linked different skills to the lesson- using numeracy by looking at graphs and explain the trends in the graphs.
· Different types of learning styles being used in the lesson to keep students on task-use of YouTube videos, teacher led teaching and pupils answering questions. 
· Using the brain drop method to record notes from the videos. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Questioning 
· Quick review mid lesson 
· Colour coding answers- so they pupils would do their answers in one colour and then when they came to share ideas as a class and add to their answers the teacher knew which ones were theirs.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· A child was messing about when the teacher was talking and not listen to the teacher’s instructions. The teacher made an example of this child when she finished speaking by asking him to explain the instructions to the class. The child froze on the spot as he hadn’t been listening to the teacher and did not know the instructions. She then said to the child in front of the class, “see you don’t know what to do because you weren’t listening”. 
· The teacher gave every child the opportunity to speak and answer questions in the lesson. She had a hands up policy for the answering questions but would ask who hasn’t answered a question or hadn’t spoken and would choose them. 
· The teacher did not give the students enough time to do the task that she set. They had to input data into a table and then make a graph with that data. Some children were missing out data and rushing their work as they did not have much time to complete it. Teacher wanted to move on quickly from this task. 
· Teacher did name call students to answer questions, she kept all students engaged in the lesson as any child could be chosen to answer the question. 
· Shared resources amongst departments. Each teacher produces a lesson for the topic and then they all share resources across the department- only problem is with this is the teacher sometimes hasn’t seen the powerpoint before the lesson. The teacher cannot prepare for the amount of time needed on each task as she has not created the lesson. 
· Sharing ideas- assessment for learning. Peers reading out their work they have written. The teacher gets the pupils to say what went well and what the pupil did well. Lots of positive feedback given to pupils by their peers and teacher could see where children were at with their learning. 
· Made pupils reflect on their own learning by doing a review and improve task and the end of the lesson. 
· One child had finished all their work, so the teacher gave this child an individual challenge question. She did not give it to any other child or mention to the class that there was a challenge question available. 
· Child with learning difficulties has technology failure half way through the lesson, his laptop died- he uses this to do all of his work. When he told the teacher, she told him to work on paper for the rest of the lesson. He really struggled to complete tasks on paper and quickly become off task. He was also isolated when they had to share work with their peers and he partner said to him she could not understand his handwriting and he had a lot of spelling mistakes in his work. This led the pupil to feeling embarrassed and did not take part much in the sharing activity. 


























Appendix 4
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/20. Year 8. 10am. 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Science 
· 31 pupils in the class 
· Indoor lesson 
· High ability class 
· Mid way through their topic 
· Seating plan made by teacher 
· Sitting in pair 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Good learning environment 
· Every child on task 
· Good behaviour in the classroom 
· Good attitudes towards learning 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Clear learning objectives at the beginning of the lesson. The use of all, most and some objectives 
· Clear purpose of their lesson 
· Clear instructions as what the teacher wants the pupil to do 
· Clear expectations of the pupils.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Dirt sheets 
· Key terms 
· Kahoot quiz 
· Use of mobile phones to complete the quiz


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Making students self-assess their work before the teacher marks their books. Getting students to use dirt to improve their work. Reviewing their own work and seeing how they can make it better by using EBI (Even better if). 
· Getting students to start with creating easy questions and then working up to trickery questions. 
· Gets pupils to extend on their answers. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Recapping of prior knowledge from previous lessons- had to complete 16 questions and answers from things that they had learnt in previous lessons.  
· Got pupils to get up in front of the class and teach the rest of the class. The pupils each took it in turns. They were questioning each other and answering each other’s questions.
· Teacher could test pupil’s prior knowledge by listening to their questions and answers to their peers. 
· The use mini white board to see how pupils would conduct how they would ask their questions. This allowed the teacher to see what each pupil understood. Also used mini whiteboard for students to write their answers to their questions. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· The class teacher did not single pupils out when they got answer on the quiz wrong. The teacher used the approach of just remember- and then explained why their answer was wrong. 
· Class teacher let a pupil run the game of questions that the pupils had made in the lesson. The teacher told the child to pick anyone of their peers to answer the questions. This kept student engaged in the lesson and made them take part in the lesson. The child in the class was only picking their friends at the start of the game until the teacher got involved. Some students also got very nervous about being picked. 
· The class teacher did not give the pupils much time to conduct their questions to the class. Put pressure on the pupils to do the questions quickly, some pupils rushed their work and some pupils were even coping their peers work. 
· The teacher moved students on to different task while others were finishing off the other task. This left some students behind and they were unable to complete the second task as they did not have enough time. 
· The class teacher had given all pupils a piece of paper last lesson and they had to add some questions to it and then this lesson they would finish it off. Lots of the students had forgotten their sheets of paper or had lost them. This caused disruption to the lesson as pupils quickly became off task. 







Appendix 5

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· Date: 29/09/20 
· Time: 10:40
· Year group: year 8
· Geography
· Indoor lesson 
· Lowest ability set- due to covid-19 they had been set by their maths ability group and then they stay as a group for every lesson. So, for this geography lesson they would be mixed ability in this subject. 
· 100 minute lesson- this is due to COVID-19.
· 25 pupils in the class
· Mid way through the topic of study

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
· The class teacher constantly praises students throughout the lesson for their classwork and their engagement in the lesson. 
· Every time a child answered a question, the teacher praised them for their answer and contribution to the lesson. Even if the answer was wrong the class still gave praise to the student for having a go.
· The class teacher was walking around the classroom and praising students for their classwork. 
· The students responded really well to the praise that she was giving them.
· The praise kept the students on task. 
· It kept students motivated. 
· It created a safe environment for students- praised students for all their work that they were doing 
· Gave students confidence, students who lack confident respond well to praise and encourages them. 













Appendix 6
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· Date: 29/09/20
· Time: 9am
· Year group: year 8
· Religious studies 
· Indoor lesson 
· Middle of the unit of study 
· 100 minute lesson- this was due to covid-19. Did have 20 minute break in the lesson. 
· 25 pupils in the class 
· Lowest ability set- due to covid-19 they had been set by their maths ability group and then they stay as a group for every lesson. So, for this Religious study lesson they would be mixed ability in this subject. 
· This was a cover lesson; the class teacher was absent. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· Technology failure- the students were required to do a research task on their phones for the lesson. There were some students that did not have a mobile phone or a phone that was compatible with conducting research. There were some students that phone had died and then they were fussing about getting it charged. Some children were trying to share mobile phones but the problem with this is some children would let the other child do all of the work while they sat back and then copied the other child’s work. As they were working together this could not be easily spotted by the class teacher.

· Technology causing students to go off task- the distraction of the mobile phone caused some students to go off task. Students were going on websites that they shouldn’t or using social media while they were supposed to be working. This was hard for teacher to pick up on and shut down as the teacher had limited movement around the room due to Covid-19, which meant the teacher could not see what every pupil were doing on their phones. There were also two children who were sat recording themselves at the back of the room without the teacher knowing, they did not complete the task that they were asked to complete.  


· A good learning style to use to break up the lesson. A fun creative way of doing the lesson and promoting independent learning. 
· Got students to work independent on a research task but made sure that everyone had the information that they needed to complete the task. 
· Providing scaffolding for students that will struggle to research independently.
· Got students to take own responsibility for their learning.  
· The task made sure that no one got left behind and that everyone had the same opportunities to complete the task. 
· Usually this sort of task would use the departments pads but due to covid this was not possible and this was why students used their phone. 
· This was a great independent researching task for students but came with some problems because they used their phones. If this had been completed on the Ipad, I feel there would have been less students off task and less problems with students not being able to do the task. 


































Appendix 7
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· Date: 29/09/20
· Time: 13:20
· Science 
· Year Group- year 8 
· Indoor lesson 
· Not in science lab- due to Covid-19 
· Mixed ability in science- children in class are very weak and are below average for their age.
· 100 minute lesson- due to Covid-19 
· New seating plan- kids sat in twos 
· 25 pupils in the class.



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· A child was messing about when the teacher was talking and not listen to the teacher’s instructions. The teacher made an example of this child when she finished speaking by asking him to explain the instructions to the class. The child froze on the spot as he hadn’t been listening to the teacher and did not know the instructions. She then said to the child in front of the class, “see you don’t know what to do because you weren’t listening”. 
· All the child’s peers turned around to look at this child and the child got very embarrassed. 
· The teacher made an example of the child’s behaviour to the class and showed the class that the child’s behaviour had resulted in them not knowing the task or what the teacher had said. 

· I think this was the wrong way to deal with the child’s behaviour because the child may have a reason to be acting up or not listening in class. This child may have things going on at home and they could not stop thinking about them. 

· The teacher changed their assessment for learning strategy when they realised that the child has become off task.  
· The teacher had a no hands up policy. Where she would just pick the students to answer the question. It was always completely random.
· The teacher gave every child the opportunity to speak and answer questions in the lesson. She had a hands up policy for the answering questions but would ask who hasn’t answered a question or hadn’t spoken and would choose them. 
· Teacher did name call students to answer questions, she kept all students engaged in the lesson as any child could be chosen to answer the question. 














































Appendix 8

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· Date: 29/09/20
· Time: 10am
· Year group: year 8 
· Science 
· Indoor lesson 
· Not in science lab- due to Covid-19 
· Mixed ability in science- children in class are very weak and are below average for their age.
· 100 minute lesson- due to Covid-19 
· New seating plan- kids sat in twos 
· 25 pupils in the class.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· Sharing ideas- assessment for learning. Peers reading out their work they have written. The teacher gets the pupils to say what went well and what the pupil did well. Lots of positive feedback given to pupils by their peers and teacher could see where children were at with their learning. 
· Made pupils reflect on their own learning by doing a review and improve task and the end of the lesson. 
· Peer assess each other’s work and giving them feedback by using ‘www’ (what went well) and ‘EBI’ (even better if). This gave students a chance to see how they can improve their work and make it better before it is marked by the teacher. 





