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My Targets from previous assignment


	Target 1
	Continue to proof read your work.

	Target 2
	Continue to read widely. This has allowed you to make plenty of critical links and comments.

	Target 3
	Proof read all written expression with great care.

	Target 4
	Check that all sentences are complete.
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Task Description



1. Good teaching and learning means employing a blend of approaches including direct teaching. 

2. Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest. 

3. Good teaching and learning ranges within and across Areas of Learning and experience. 

(Donaldson, 2015)
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In 1988 the National Curriculum was introduced. Society is always changing, and it was found to be not fit for purpose (Department for Children, Schools and Families, 2009). The Foundation Phase was then introduced by the Welsh Government in September 2010. It is a curriculum for children ages three to seven. It encourages experiential learning.  It was designed to encourage children to use their imaginations and to be creative. If learning is more interesting for the child, then they will enjoy and will learn more effectively (Department for Education and Skills, 2015). I have created a pamphlet to explain the Foundation phase to parents (Please see appendix 1). Reggio Emilia in Italy has a very similar approach to the Foundation Phase. Reggio Emilia also uses a child centred approach, they too believe in experiential learning, blended learning and they consider the learning environment to be important, in the same way that the Foundation Phase promotes continuous and enhanced provision (Children in Wales, 2011). The world is changing and the learners of today will have jobs in the future which do not yet exist. In view of this, it is important that all children and young people have an education which gives them opportunities to succeed. The Foundation Phase, child-centred approach of children learning through play has provided the base for the new Curriculum for Wales. This will be implemented in 2022. This new curriculum will provide learners with important skills needed for an ever changing, modern world (Office of the Future Generations Commissioner for Wales, 2019). The Foundation Phase has seven areas of learning. The new Curriculum for Wales will have six Areas of Learning and Experience (AoLEs). There will be statements of what matters, progression steps, meaningful cross curricular links and there will be four main purposes (Welsh Government, 2020). (Please see appendix 2 for details of the four purposes). Professor Graham Donaldson carried out an independent review of the current curriculum and his successful futures report provides details of twelve pedagogical principles. Pedagogy is the way a teacher teaches. This could be direct teaching, or it could be a blend of approaches. It is based on experience, theory, assessment, it depends on who you are teaching, the ages and needs of the learners and also where you are teaching. It is the teacher’s knowledge and judgement to make learning effective (Donaldson, 2015). In this assignment I will discuss three pedagogical principles.

Firstly, “Good teaching and learning means employing a blend of approaches including direct teaching.” There are many ways in which a teacher can teach a class. When direct teaching, it is important to make the learning objective and success criteria clear to all learners. It is also important model and provide feedback. Learners need to understand what they have been told in order for learning to be effective (Donaldson, 2015). Lev Vygotsky believed that when an adult or more experienced child supports a learner, the learner will then develop in knowledge and ability. Vygotsky named it the zone of proximal development and called the person supporting a more knowledgeable other (Pound, 2014). When on my Professional teaching experience, the children learned mathematics in many different ways. Once a week on a Friday the teacher would stand at the front of the class and explain the maths and ask the whole class questions. In addition to this the first thing the children would do every morning, after self-registering was independently get their own small white board and pen and then all answer the maths questions on the large interactive white board. Then collaboratively they would all together chant out the answers. There were also enhanced activities, such as I worked with the learners using Jaffa cakes to explain mixed fractions. This worked really well because it was using something real that the learners could see and relate to. I also explained to the learners how to use tissue paper circle shapes to help solve mixed fractions. After seeing me do this, they then did this independently.   I planned and taught a mathematics lesson about tessellation. First, I explained what tessellation is to fourteen learners. I showed resources such as brochures showing kitchen tiles and I had created a poster with pictures of floors and a duvet cover showing tessellation to show them. The children liked seeing these because it gave them something visual and they were able to relate to these items. This encouraged them to then gave me lovely examples of where they had seen tessellation at home. One learner said their hallway floor was the same as one of the pictures, another said that his dad plays chess with him and the pattern looked like a chess board. I thought this worked really well and will use resources such as these for future lessons.  I then split the leaners into two groups. One group did mathematics work in their books with the Learning support officer. I showed the other group pieces of card I had pre-cut into small squares and small diamonds and I modelled how they could place these together to make a pattern. In view of them being the lower ability group I then placed the patterns I had made on the table so that they had something visual to look at when they tried this themselves. I only had to support two pupils, the other pupils did the activities independently and I believe it helped having the patterns to refer to if needed. When they finished, I said for them to use white boards to draw rectangles and triangles in a tessellation pattern, one learner was showing another that with the triangles, explaining it is one up and one down. It was nice to see them supporting each other and working in collaboration (Please see appendix 3 for my tessellation lesson plan. Appendix 4 for pictures of my resources I used and appendix 5 for copies of the learners’ work). I feel that my strengths are making sure, in all my lessons that I have sufficient, good resources which are meaningful. I also had previously reflected when a lesson ended too early, so another strength is now always having an extra activity for the children to do independently once they finish their work. Areas for me to develop which I learnt from this lesson would be to be more organised with smaller things such as I knew I was teaching the more able children about tangrams the following day so learning from this lesson I paper clipped the correct amount of pieces of card together in advance to save me counting out the pieces again, to save time when teaching. I also believe an area for me to develop is to read wider about a topic before teaching, so I have more knowledge to answer questions. I found this when I taught a Religious education lesson. I planned a number of activities which went really well but my knowledge was not as good as it should have been when the learners asked me questions. Another approach is continuous provision. This is where resources are available for the learners to choose and explore on a continuous basis. In my placement school there are areas such as discover and do where they use craft materials independently. Role play areas where they could learn and construction areas where they could build with Lego and blocks. I often suggested to the children to make an animal out of Lego. An example of this would be when I planned and taught a Personal and Social development lesson, if a learner finished their work before others, I suggested they could make a dragon out of Lego. This worked really well, and it was linked to what they had been learning. All the dragons looked so different but were all great. This encouraged their independence and confidence. Area’s such as continuous and enhanced provision give children opportunities to explore, practise and extend learning (Estyn, 2017). Revisiting and repetition are other approaches which come from theory. Jerome Bruner believed that learning needed to be revisited, purposely repeated and built on at a more complex level as a learner’s thinking develops. He called his constructivist belief the spiral curriculum (Grigg, 2010). During my Professional teaching experience, I encouraged Assessment for Learning. The school policy for assessment, recording and reporting explains the importance of the learners having a clear understanding of the learning objective (school x, 2020). At the start of every activity. The teaching staff provided the learners with a learning objective printed on a piece of paper which they all knew to glue into their books before starting any tasks. The teaching staff would also advise the learners at the start what they would be learning and how they would achieve this (See appendix 6 for an example of a pre-printed learning objective which I created). I also encouraged Assessment for Learning by asking learners to do a self-assessment of their own work.  In doing this, I could read their comments and I gave support and direction at the time, if needed, so it was meaningful. Paul Black and Dylan William were both very influential with Assessment for Learning. They found that it increases achievement and student learning. They suggest many ways that assessments can be improved (Cambridge International, 2019). The key element informative assessment is giving the learners feedback because learners will know their strengths and weaknesses and make decisions on how they can improve (Royce Sadler, 1989). (Please see appendix 7 for self-assessment I asked learners to do) 

Similar to there being many different methods and practises of teaching, there are also many different, meaningful ways that these approaches can be taught cross-curricular. A university tutor explained to us that in adult life when working we would not do the maths part of the work and then afterwards do the literacy. In a cookery lesson we would not read the recipe and then afterwards do the cooking. This all takes place together at the same time (University tutor UWTSD, 2020) Therefore, in education we have the pedagogical principle: “Good teaching and learning ranges within and across Areas of Learning and experience” (Donaldson, 2015). There are seven areas of learning in the Foundation phase. These are taught in a holistic way. In one activity a learner acquires knowledge, understanding and skills in a number of areas of learning (Department for Children, Education, Lifelong Learning and Skills, 2008). I planned and taught a Personal and Social development lesson about promoting helpfulness. I first read a story to the children and they listened. I asked questions during and after the story. This gave a meaningful cross curricular link to language and social skills because they answered questions which related to their own experiences. The learners also listened to friends sharing stories. We then moved into the hall and did a throwing and catching, physical development activity which had meaningful links with language, literacy and communication skills and social and personal development. The learners stood in a circle. One at a time they said a friend’s name who they believe has been helpful and kind and explain why. They then had to throw the ball to that person so that person had a turn. We then came back into the classroom and did a drawing and colouring activity which had meaningful cross curricular links to welsh. The storybook was “The Extremely Greedy Dragon.” It was St David’s day week, so for this final activity I asked the children to draw a picture of a dragon eating his favourite food and asked them to write a sentence in welsh under the picture. “Mae’r ddraig yn hoffi…” This activity had links to knowledge and understanding the world and welsh development. My strengths were that I had plenty for the learners to do and there were many cross curricular links, I also believe I was organised with my resources.  I bought a second-hand copy of a children’s welsh dictionary. I printed A3 copies of pictures of food items with their welsh names and I placed them on the table and the carpet for the learners to refer to when writing their welsh. It worked really well. They worked independently. If I had not printed these, I think they would have either written the words in English or would have had to ask me for the spellings in welsh. By having resources to use they worked independently, and the lesson went really well. This encouraged independence and use of welsh language. Reflecting on the lesson I feel I could have brought in different cross curricular links too. The physical education lesson was supposed to be outside, but the weather was poor. It did not work as well in the hall so when planning I need to think of ideas which would work better if things don’t go to plan. I had the chance to teach this lesson twice. It was much better the second time after I had reflected (See appendix 8 for resources I used and appendix 9 for examples of learner’s work) I planned and taught a phonics lesson where I stuck words containing the oi sound to coins and the children then searched for these in the sandpit. Reflecting on that lesson I feel I missed an opportunity to link this with money and mathematical development. I will consider things like this more in future planning, but the lesson was still a great success because the children really enjoyed. They found lots of lovely words on the coins and wrote these on white boards.

When planning and teaching a language, literacy and communication lessons, I always ensured I built on previous knowledge. Revisiting previous sounds taught, especially if the letters made the same sound. When I taught the sound ou I first revisited ow. I planned for the learners to sort words with ou sounds and words with ow sounds onto a picture of a cloud and a flower which I had made. I also bought flowers and compost for them to plant flowers in the ground outside. This was to re-visit and reinforce that these both made the same sound. My wide range of activities were enjoyable, therefore the learners were interested and engaged so this ensured they learnt the sounds. My area for development is that the planting activity was not long enough so I reflected on this and now always have another activity in mind in case needed. I planned and taught similar when teaching the sound aw, I first revisited the or sound to show them that aw and or make the same sound (See appendix 10 for a short story I wrote myself for a sorting activity) These lesson are an example of the Pedagogical principle: “Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.” Another example of this is when I taught the children tessellation. I showed them brochures of kitchens I had picked up from a local DIY store because they could recognise and relate to visual items like this in their own home, therefore building on prior knowledge and experience.  Jean Piaget believed that when we feel, see or smell something we assimilate information. We put this new information alongside existing knowledge and then reorganise our thoughts to accommodate this and settle our equilibrium (Pound, 2014). When teaching ICT, I planned for the learners to do coding activities on HWB wales. I planned two different levels, taking into consideration different abilities. However, when I taught the lesson, it did not go as well as I hoped because they had used the coding before and knew more than I thought. I reflected on this and I need to develop my knowledge of what HWB can offer primary school children.  The United Nations Convention on the Rights of the Child (UNCRC) article 12, is the child’s right to be heard (UNICEF, 2020) (Appendix 11). When on my professional teaching experience, I encouraged and appreciated pupil voice. We did an enterprise activity where the learners had to discuss and give their ideas of what we could make as a class and then sell this item to make money for the class for Welsh week. The whole class discussion was fantastic. The children gave lovely ideas. They spoke aloud confidently in a group discussion.  So many other lessons then happened as a result of the initial pupil’s voice discussion.  When planning it is also important to give the children time to explore. Play which is structured by teaching staff and access to resources such as continuous provision and enhanced provision helps children to develop their knowledge and understanding and also their social skills (Barnes, 2008). in agreement with this is Maria Montessori. She believed that the environment where the child learns is very important to their development (Gray and Macblain, 2015). The children in my year 2 class visited to St Fagan’s a fortnight before I arrived. I helped the children with creating the wall display connected to this theme, for enhanced provision. Using paint, paper, sponges and rollers I supported the learners creating trees and paths.

There are some challenges with the new Curriculum for Wales. There is concern about the new curriculum for Wales being child led. It is fantastic because it promotes pupil voice, but adults do need to be responsible, guiding when needed so that learners progress (Wavehill, 2019). The progression within the primary schools and from primary school to secondary school will need a lot of consideration. Experienced teaching staff from the current Foundation Phase could guide colleagues and all work together if needed and all teachers need to ensure that they have sound knowledge of the Pedagogical Principles in order for the new Curriculum for Wales to be successful. It is not just knowing what the principles are it is understanding why and how we have to implement them (Donaldson, 2015).
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LO: To read and write words with the sound ou
Recognising that both ou and ow make the same sound. 			02.03.2020
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A summary of the UN Convention 
on the Rights of the Child



Article 1 (definition of the child)
Everyone under the age of 18 has all the 
rights in the Convention.



Article 2 (non-discrimination) 
The Convention applies to every child 
without discrimination, whatever their 
ethnicity, gender, religion, language, 
abilities or any other status, whatever 
they think or say, whatever their family 
background.



Article 3 (best interests of the child)
The best interests of the child must be a 
top priority in all decisions and actions that 
affect children.



Article 4 (implementation of  
the Convention) 
Governments must do all they can to make 
sure every child can enjoy their rights by 
creating systems and passing laws that 
promote and protect children’s rights.



Article 5 (parental guidance and a 
child’s evolving capacities) 
Governments must respect the rights and 
responsibilities of parents and carers to 
provide guidance and direction to their 
child as they grow up, so that they fully 
enjoy their rights. This must be done in a 
way that recognises the child’s increasing 
capacity to make their own choices.  



Article 6 (life, survival and development)
Every child has the right to life. 
Governments must do all they can to 
ensure that children survive and develop to 
their full potential.



Article 7 (birth registration, name, 
nationality, care)
Every child has the right to be registered at 
birth, to have a name and nationality, and, 
as far as possible, to know and be cared 
for by their parents.



Article 8 (protection and preservation  
of identity)
Every child has the right to an identity. 
Governments must respect and protect 
that right, and prevent the child’s name, 
nationality or family relationships from 
being changed unlawfully.



Article 9 (separation from parents)
Children must not be separated from their 
parents against their will unless it is in their 
best interests (for example, if a parent is 
hurting or neglecting a child). Children 
whose parents have separated have the 
right to stay in contact with both parents, 
unless this could cause them harm.  



Article 10 (family reunification)
Governments must respond quickly and 
sympathetically if a child or their parents 
apply to live together in the same country. 
If a child’s parents live apart in different 
countries, the child has the right to visit 
and keep in contact with both of them. 



Article 11 (abduction and non-return  
of children)  
Governments must do everything they can 
to stop children being taken out of their 
own country illegally by their parents or 
other relatives, or being prevented from 
returning home. 



Article 12 (respect for the views  
of the child)
Every child has the right to express their 
views, feelings and wishes in all matters 
affecting them, and to have their views 
considered and taken seriously. This right 
applies at all times, for example during 
immigration proceedings, housing decisions 
or the child’s day-to-day home life. 



Article 13 (freedom of expression)
Every child must be free to express their 
thoughts and opinions and to access all 
kinds of information, as long as it is within 
the law.



Article 14 (freedom of thought,  
belief and religion)
Every child has the right to think and 
believe what they choose and also to 
practise their religion, as long as they are 
not stopping other people from enjoying 
their rights. Governments must respect 
the rights and responsibilities of parents to 
guide their child as they grow up. 



Article 15 (freedom of association)
Every child has the right to meet with 
other children and to join groups and 
organisations, as long as this does not stop 
other people from enjoying their rights.



Article 16 (right to privacy)
Every child has the right to privacy. The law 
should protect the child’s private, family 
and home life, including protecting children  
from unlawful attacks that harm their 
reputation.



Article 17 (access to information  
from the media)
Every child has the right to reliable 
information from a variety of sources, 
and governments should encourage the 
media to provide information that children 
can understand. Governments must help 
protect children from materials that could 
harm them.



Article 18 (parental responsibilities  
and state assistance)
Both parents share responsibility for 
bringing up their child and should always 
consider what is best for the child. 
Governments must support parents by 
creating support services for children and 
giving parents the help they need to raise 
their children. 



Article 19 (protection from violence, 
abuse and neglect) 
Governments must do all they can to 
ensure that children are protected from all 
forms of violence, abuse, neglect and bad 
treatment by their parents or anyone else 
who looks after them.



Article 20 (children unable to live  
with their family) 
If a child cannot be looked after by 
their immediate family, the government 
must give them special protection and 
assistance. This includes making sure 
the child is provided with alternative care 
that is continuous and respects the child’s 
culture, language and religion.



Article 21 (adoption)
Governments must oversee the process of 
adoption to make sure it is safe, lawful and 
that it prioritises children’s best interests. 
Children should only be adopted outside of 
their country if they cannot be placed with 
a family in their own country.



Article 22 (refugee children)
If a child is seeking refuge or has refugee 
status, governments must provide them 
with appropriate protection and assistance 
to help them enjoy all the rights in the 
Convention. Governments must help 
refugee children who are separated from 
their parents to be reunited with them. 



Article 23 (children with a disability)
A child with a disability has the right to live 
a full and decent life with dignity and, as far 
as possible, independence and to play an 
active part in the community. Governments 
must do all they can to support disabled 
children and their families. 



Article 24 (health and health services)
Every child has the right to the best 
possible health. Governments must 
provide good quality health care, clean 
water, nutritious food, and a clean 
environment and education on health 
and well-being so that children can stay 
healthy. Richer countries must help poorer 
countries achieve this.



Article 25 (review of treatment in care)
If a child has been placed away from 
home for the purpose of care or 
protection (for example, with a foster 
family or in hospital), they have the right 
to a regular review of their treatment,  
the way they are cared for and their 
wider circumstances. 



Article 26 (social security)
Every child has the right to benefit from 
social security. Governments must 
provide social security, including financial 
support and other benefits, to families in 
need of assistance.



Article 27 (adequate standard of living)
Every child has the right to a standard of 
living that is good enough to meet their 
physical and social needs and support 
their development. Governments must 
help families who cannot afford to 
provide this.



Article 28 (right to education)
Every child has the right to an education. 
Primary education must be free and 
different forms of secondary education 
must be available to every child. Discipline 
in schools must respect children’s dignity 
and their rights. Richer countries must help 
poorer countries achieve this.



Article 29 (goals of education)
Education must develop every child’s 
personality, talents and abilities to the 
full. It must encourage the child’s respect 
for human rights, as well as respect 
for their parents, their own and other 
cultures, and the environment.



Article 30 (children from minority  
or indigenous groups)
Every child has the right to learn and 
use the language, customs and religion 
of their family, whether or not these are 
shared by the majority of the people in 
the country where they live.



Article 31 (leisure, play and culture)
Every child has the right to relax, play and 
take part in a wide range of cultural and 
artistic activities.



Article 32 (child labour)
Governments must protect children from 
economic exploitation and work that is 
dangerous or might harm their health, 
development or education. Governments 
must set a minimum age for children to 
work and ensure that work conditions 
are safe and appropriate.



Article 33 (drug abuse)
Governments must protect children from 
the illegal use of drugs and from being 
involved in the production or distribution 
of drugs. 



Article 34 (sexual exploitation)
Governments must protect children from 
all forms of sexual abuse and exploitation.



Article 35 (abduction, sale  
and trafficking) 
Governments must protect children from 
being abducted, sold or moved illegally 
to a different place in or outside their 
country for the purpose of exploitation.



Article 36 (other forms of exploitation)
Governments must protect children 
from all other forms of exploitation, for 
example the exploitation of children for 
political activities, by the media or for 
medical research.



Article 37 (inhumane treatment  
and detention)
Children must not be tortured, 
sentenced to the death penalty or suffer 
other cruel or degrading treatment 
or punishment. Children should be 
arrested, detained or imprisoned only 
as a last resort and for the shortest time 
possible. They must be treated with 
respect and care, and be able to keep in 
contact with their family. Children must 
not be put in prison with adults. 



Article 38 (war and armed conflicts) 
Governments must not allow children 
under the age of 15 to take part in war 
or join the armed forces. Governments 
must do everything they can to protect 
and care for children affected by war and 
armed conflicts. 



Article 39 (recovery from trauma  
and reintegration)
Children who have experienced neglect, 
abuse, exploitation, torture or who are 
victims of war must receive special 
support to help them recover their health, 
dignity, self-respect and social life.



Article 40 (juvenile justice)
A child accused or guilty of breaking 
the law must be treated with dignity 
and respect. They have the right to legal 
assistance and a fair trial that takes 
account of their age. Governments must 
set a minimum age for children to be 
tried in a criminal court and manage a 
justice system that enables children who 
have been in conflict with the law to 
reintegrate into society.  



Article 41 (respect for higher  
national standards)
If a country has laws and standards that 
go further than the present Convention, 
then the country must keep these laws. 



Article 42 (knowledge of rights)
Governments must actively work to 
make sure children and adults know 
about the Convention.



The Convention has 54 articles in total. 
Articles 43–54 are about how adults 
and governments must work together to 
make sure all children can enjoy all their 
rights, including:



Article 45
Unicef can provide expert advice and 
assistance on children’s rights.



Optional Protocols
There are three agreements, called 
Optional Protocols, that strengthen the 
Convention and add further unique 
rights for children. They are optional 
because governments that ratify the 
Convention can decide whether or not 
to sign up to these Optional Protocols. 
They are: the Optional Protocol on the 
sale of children, child prostitution and 
child pornography, the Optional Protocol 
on the involvement of children in armed 
conflict and the Optional Protocol on 
a complaints mechanism for children 
(called Communications Procedure). 



For more information go to 
unicef.org.uk/crc/op





http://www.unicef.org.uk


http://www.unicef.org.uk/crc/op








