ECEY5004	2008449	2058
Introduction.
Scientific research shows the infant brain is primed to unlock the codes of language and that exposure to language stimulates the brain during this sensitive period of neural development (Kuhl, 2010).  Babies begin their literacy development by spending their first year attentively listening to the words spoken around them (Welsh Government, 2015). High (CNN, 2015) demonstrates that reading stories to children from birth benefits their cognitive and literacy outcomes, especially as up to 90% of brain development occurs by the time a child is 3 years old. Furthermore, reading stories to children increases the volume of words they are exposed to in comparison to daily conversations (Massaro, 2015). Developing children’s digital literacy skills enables a purposeful engagement with technology and the internet to increase the scope of learning methods in addition to traditional book reading (Larson and Marsh, 2015). 
Analysis. 
The presentation involved the reading of two different story books. The traditional book, ‘Bear Snores On’ (Wilson and Chapman, 2002) is an illustrated tale of a group of woodland animals gathering in a hibernating bear’s cave. Because it is fictional it is written mainly for the enjoyment it might bring to the reader and listeners. The eBook, ‘Little Acorns’ (Twinkl, 2021) is an educational picture book, written specifically to engage children in learning about the lifecycle of an acorn. Reading stories together promotes discussion and conversation and helps children begin to express themselves verbally (Evans, 2009).
The first story is the traditional book, the presenter is sat under a blanket and would normally be joined by the children, snuggled together on a comfortable chair. Being sat comfortably is important for children to be able to enjoy the storytelling experience and cuddling up close can strengthen bonds and connects reading with positive experiences (Book trust, 2021). A small child would be able to sit on the readers lap, Towell et al (2021), states how lap reading can help enhance literacy enjoyment with the association of the positive experience of forging attachments with caregivers. Grimmer (2021) discusses the element of feeling loved within Maslow’s hierarchy of needs, therefore creating these comforting and secure situations will enable this to happen and for this important need to be met. 
The e-book presentation differs from the traditional story because it is set up on a table and the children would be sat observing as an audience. The practitioner is sat opposite to operate the laptop while reading. According to Kucirkuva (2018), e-books are best read by children with a supporting adult as features of the technology can distract from the story. In contrast to traditional books, for children to benefit from e-books, they need to be operated by an adult until the child is capable enough to do so themselves (Bowcutt, 2021). Because the children are facing the laptop and the practitioner this allows for direct eye contact which may encourage their participation in the story. Kucirkuva (2018) states that it is important to give space and time within the text for discussion to deepen the understanding of the book. The practitioner aims to stimulate interest in the eBook by explaining the subject matter before starting to read the text. 
Discussing the text is known as dialogic reading and according to Parish-Morris et al (2013), this is beneficial as it can expand vocabulary and allows children to draw on their own experiences. The practitioner uses questions directed at the children, inviting them to interact. For example, “What’s that?” pointing to a ladybird, and “Where is he, can you see him?” when finding the little oak in the wood. The practitioner frequently uses the gaps between verses to discuss the pictures and encourages participation, thereby deepening the learning that can be achieved from the story. This fits in with Vygotsky’s theory of sociocultural learning, and the zone of proximal development, where children accumulate language to facilitate thinking (Neaum, 2012). In this instance, in line with the New Curriculum for Wales (Hwb, 2020), because the practitioner is providing these opportunities children are more able to meet progression step’s because they can respond, take part, and become familiar with new vocabulary and concepts. 
In the traditional story, there are occasional questions to provide anticipation for what might happen next, the children are invited to guess the next part of the story. But there is less room for discussion. The practitioner deliberately aims to keep the rhythm of the story flowing with the intention of keeping the children immersed in the tale without breaking the magic of the situation unfolding in the cave. Pie Corbett (supergripblond, 2011) advocates the benefits of keeping a story flowing to maintain interest and continuity. Additionally, Agosto (2016) discusses how children can become entranced by storytelling and loosing themselves in the tale not only brings enjoyment but has been shown to produce benefits to literacy skills, such as cognitive engagement and story sequencing. Acquiring these skills is one of the parts of the Areas of Learning and Experience in the New Curriculum (Hwb, 2020).
According to Barbee (2020), using prosodic features can alter the meaning of the message that is being conveyed. In both presentations the practitioner uses certain prosodic features to enhance the stories especially pace and vocal effects. Neaum (2012), emphasises how this is an important skill for children to understand for language and literacy development, and stories are an excellent way to demonstrate and practice this part of communication.  One of the main differences in the presentations is in the pace of reading. The pace throughout ‘Bear Snores On’ changes for dramatic effect, either speeding up or slowing down depending on the action. The change of pace is especially effective when the bear sneezes on the fleck of pepper, the suspense when he wakes up is heightened with a dramatic pause, followed with a fast pace reflecting the chaos and fear as he lashes out.  In contrast, during the less dramatic story of ‘Little Acorns’ the pace is consistently steady. 
Other prosodic features used by the practitioner and highlighted by Barbee (2020) include paralinguistics: the use of gestures and body language and vocal effects. In ‘Little Acorns’ the practitioner uses nonverbal actions and expressions to highlight parts of the story, for example stretching when the acorn wakes up from the winter and pointing to the pictures to link objects with words. Aitchison in The Reith Lectures, (1996) identified labelling as a stage of language acquisition, connecting words to the objects they belong to. By pointing and gesturing the practitioner is reinforcing this stage of development which corresponds with Bruner’s Language Acquisition Support System theory where the adult provides a supportive learning environment through interaction (Neaum, 2012).
Whitehead (2010), discusses how young children are especially sensitive to the tone or pitch of the voice and gestures, therefore using paralinguistic and kinesics can help children to follow and understand the meaning of the words and the story. The traditional story is more dramatic, and the practitioner uses various vocal effects to demonstrate this. The pauses between scenes are punctuated with snoring, burping, sneezing and crying for example. The practitioner is emphasising the subject by snoring and reinforcing the repetition of the line “the bear snores on”. Different voices are also used to identify the different animals and the stress and pitch reflects the emotions and meaning. 
Brock and Rankin (2008) state that listening to rhymes helps children develop vocabulary and sentence structure as well as adding to the enjoyment of the story. The practitioner has chosen two rhyming stories deliberately because as demonstrated by Early Edge California (2020), rhymes provide a rich listening experience for young children. The practitioner uses the rhythm and rhyme in line with how it is aimed to be read so the children can pick up on the repetition. Aitchison (2007) points out that children recognise sounds and patterns in speech to understand the arrangement and forms of words. This is reinforced by the research of Hirsch-Pasek in ‘First Words’ (2020) demonstrating that babies are drawn to the rhythmic elements of language to distinguish the sounds of words. Furthermore, according to Towell et al (2021) rhyming relates to learning sounds as opposed to spelling, and the rhythm and repetition of the rhyming sounds in these two books helps to lay the foundation of language and phonics. 
Digital literacy skills. 
Digital literacy is a relatively new concept for learners and educators due to the recent rapid development of technology. Indeed, handheld devices such as the iPad have only been on the market for 11 years. There have been mixed attitudes towards children’s use of technology, for example House and Kamiloff-Smith in Nursery World, (2015) put forward arguments for and against. However, it has been recognised by the United Nations (2021), that children have a right to use technology and therefore must be educated to do so responsibly and safely. The Donaldson review (2015) highlights the importance of including digital literacy within the curriculum, this has led to the development of the Digital Competence Framework (Hwb, 2020) that forms part of the cross-curricular skills framework. Education Wales (2018) has published guidance to support practitioners and teachers to be able to confidently deliver this aspect of the curriculum. 
Digital literacy, or digital competence involves being able to use information technology and the internet to communicate, learn and create (Twinkl, 2021). The responsibility of practitioners to is to teach and enable children to do this safely, responsibly, and confidently (Hwb, 2020). The activity involving the eBook in the presentation is provided by the practitioner and the children would not necessarily use the laptop in this situation. However, by using the laptop to present the story, the practitioner is introducing methods of using technology to the children. Parish-Morris et al (2103) mention how a benefit of using eBooks is that they can have a novel appeal to children who might have an aversion to traditional books, therefore they offer an alternative way of promoting literature. 
An equally important aspect is that using eBooks such as the one in the presentation can provide higher levels of engagement because there is a practical need for adult support when using the device (Kucirkuva, (2018). This sits in line with the sociocultural learning theories of Vygotsky and Bruner as, while doing this, the practitioner is supporting and extending the language exposure (Gray and MacBlain, 2015) In addition, practitioners can engage with parents to encourage them to continue this support with their child. By using a digital device to access the same eBooks as in the setting, parents can continue the learning at home adding to the child’s exposure to language. Working in partnership can also strengthen the home-school relationship which is beneficial to the wellbeing of the child and is known to improve learning outcomes (Howard, Burton and Levermore, 2020).
Babies have an innate desire to communicate (Neaum, 2012). The first sounds a growing foetus hears are the mother’s voice and heartbeat. Horowitz-Kraus and Hutton (2015) illustrate that oracy comes naturally to human beings, the first stages of literacy development begin in utero and continuing to hear human voices fuels the processes of verbal stimulation. A study by Ozyurt and Elikucuk (2017) found that excessive digital device usage can cause social isolation and a lack of communication and interaction between parents and their children. This can lead to delayed language development. As Neaum (2012), points out, Tomasello’s concept of language acquisition is that it comes from using and practicing verbal communication. Therefore, practitioners have a responsibility to teach children how to use technology and the internet safely and properly allowing them to become active participants in their learning as opposed to passive consumers (Burke, 2019)
Conclusion (100 words)
The evidence presented indicates that reading stories to babies and children with a traditional book or by using technology is beneficial for their language and literacy development. Oracy comes naturally but reading and writing are skills that must be learnt (Horowitz-Kraus and Hutton, 2015). Therefore, listening to stories will give children sound oracy skills before formal education begins (Brock and Rankin, 2008). Practitioners can apply their skills and knowledge to decide when and where to utilise traditional or digital methods depending on the activity and circumstances. As stated in the Digital Competence Framework (Hwb, 2020), digital competence is a now a mandatory skill along with numeracy and literacy and is a vital element of cross curricular learning. 
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