A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
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1.0 Introduction
 
The purpose of this assignment is to identify four critical incidents obtained through a particular discipline of research methodology and to define what makes the incidents ‘critical’. Once all four incidents have been observed I will identify one critical incident on which to base the assignment and determine what makes such an incident ‘critical’ by explaining why I chose that particular incident out of the four that were observed. To underline the importance of identifying critical incidents is the context of reflective practice in teaching and how through analysis, reflection and evaluation an incident becomes ‘critical’, after which said ‘critical incident’ can be linked to Graham Donaldson’s four core purposes of the successful futures curriculum proposed in 2015. The main section of the assignment will include the literature review consisting of learning theories, the learning environment and classroom-based assessment. Conclude on each section which approach is best suited to said ‘critical incident’. After the review of literature I will give my overall reflection of the observation and using the knowledge learned of induvial theories and techniques offer my next steps for the ‘critical incident’ and finally conclude the assignment with my conclusion as to why I had chosen said research method to complete the assignment and how the method that I have chosen relates to the welsh governments professional teaching standards, taking said knowledge forth into my teaching. Finally, in the appendices I will attach all four completed observation sheets and one completed critical incidents sheet to finalise this assignment. 

2.0 Observation 

As with all issues related to countries current pandemic, I was unfortunate enough to fall under the governments restrictions; along with issues with the DBS systems I was hindered in under taking my classroom observations in a school context. I had to undertake my lesson observations through recorded video lesson excerpts; the first which I observed appeared to be a primary year one science lesson where the focus was to describe the feeling of each material; the second video appeared to be a P.E. lesson for a year 5 ALN group where the aim of the lesson was to “hopefully” by the end of the lesson be able to hit the shuttlecock with the racquet and the final video that I observed was a year 3 P.E. lesson that had the emphasis on developing physical literacy through fundamental movement skills. All research was undertaken with BERA’s guidelines for educational research explicitly, the rights for confidentiality and anonymity “The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research. Researchers should recognise the entitlement of both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity” (BERA, 2018). 

3.0 Methodology 

During the planning and undertaking of the assessment one would first have to consider the different methods of research, to best gauge which method would best suit me to conduct and gain an accurate and successful critical incident to further to conduct further research; give my reflection and offer the next steps of said incident. There are many different research options for one to consider, but let’s first consider what research is? (Kumar, 2019) states “research is not only a set of skills, but also a way of thinking and an integral part of your professional practice”. The types of research for one to consider in (Cohen, 2017), questionnaires mainly looking at “the organisational culture questionnaire by Harrison and Stokes (1992) which looks at overall cultures”. “The organisational culture inventory by Cooke and Lafferty (1989) which provides a comprehensive and reliable analysis of the presenting organisational cultures”. Interviews “the interview is a flexible tool for data collection enabling multi-sensory channels to be used: verbal, non-verbal, seen, spoken, heard and indeed with online interviews, written”. Case study methodology uses multiple methods of data collection “in other words, it operates as many other types of research” (Cohen, 2017). Case studies are the generally preferred method for most to undertake their research as it uses a lot of different methods to undertake your research looking into case study methodology further there has been several stated strengths and weaknesses in using this method as (Cohen, 2017) sites (Nisbet and Watt’s 1984) strengths and weaknesses of using case studies to undertake your research, strengths to consider “the results are more easily understood by a wide audience as they frequently written in everyday, non-professional language; they are immediately intelligible, they speak for themselves; they are strong on reality”. Weaknesses to consider “they are not easily open to cross-checking, hence they may be selective, biased, personal and subjective and they are prone to problems of observer bias despite attempts made to address reflexivity” (Cohen, 2017). With the stated strengths and weaknesses and the various different options of research methods that the case study entails I have decided to use is observation in particular classroom observation. “Classroom observation has emerged as a pivotal tool for measuring, assuring and improving the professional skills and knowledge base of teachers in colleges and schools in recent years” (O'Leary, 2014 ). Classroom observation plays a crucial role in the development of how the practitioner can develop the culture of the classroom through critical reflection, it also allows the practitioner to develop connections with their pupils and learn to understand certain behaviours which gain the necessary information for the development of behaviours plans which can be implemented to best benefit the needs of the pupils. To conduct my bridging assessment, I will use classroom observation as my preferred method of choice as it allows me to focus on one aspect which is identifying a critical incident with in the classroom, during the observation I will need to set my own observation bias aside and focus on the context of the classroom. Furthermore, classroom observation is vital for allowing the researcher to put forward a critical evaluation, reflection and research pivotal ‘next steps’ on said incident with in the observation. 

4.0 Four Purposes 

Due to the current situation that the country is currently in, I was unable to attend my placement school to observe certain lessons over the two designated bridging days. During my bridging I observed 4 separate critical incidents over three different observation videos of an additional learning needs year 5 physical education lesson centred on being able to hit the shuttle cock by the end of lesson; a year 1 science lesson centred around describing materials and a year 3 physical education lesson with emphasis on physical literacy. Let’s first consider ‘what is a critical incident’ (Tripp, 2012) “critical incident comes from history where it refers to some event or situation which marked a significant turning-point or change in the life of a person or and institution” (GOV, 2020) state that a critical incident in education “may be defined as any sudden and unexpected incident or sequence of events which causes trauma within a school community and which overwhelms the normal coping mechanisms of that school.” The ‘critical’ incident that has been observed and selected for the basis of the assignment would be during my observation of a year 1 science lesson I noticed one incident that by all accounts would be considered a ‘critical incident’. When the teacher had all the of the pupils gathered together on the floor a with the current task set up in the middle of the circle, the task was two hula hoops set in the shape of a Venn diagram and purposely put the materials into the wrong section and posed the question “are these materials in the right order ?”. The teacher then asks for the pupils to raise their hands if they think they know which order the materials go in, the teacher selects a couple of pupils to work together as a group to then sort the materials back into the correct order. Next we need to consider how this ‘critical incident’ can be linked to Donaldson’s four core purposes in the proposed successful futures curriculum, Donaldson’s four core purposes Figure 1.0 

[image: Four Purposes]
Figure 1.0 The four core purposes of the curriculum by Graham Donaldson ‘successful futures’  (GOV, 2015).
The ‘critical incident’ that I have chosen directly links to two of the four core purposes of the (Donldson, 2015) successful futures curriculum; “ambitious capable learners” and “enterprising creative contributors”. When the class teacher posed the question to the pupils after purposely placing items into the wrong sections and selected a small group to then come up with a solution and to then correct the teachers mistake touched upon at least three points from each of the 2 purposes, the activity set forth by the teacher incubuses from “enterprising creative contributors”; “connect and apply their knowledge and skills to create ideas and products; think creatively to reframe and solve problems; identify and grasp opportunities”. “Ambitious capable learners”; set themselves high standards and seek and enjoy challenge; are questioning and enjoy solving problems; can explain the ideas and concepts they are learning about” (Donldson, 2015). For the purpose of the lesson which was describing materials and sorting the activity encapsulated the success at which the lesson was deemed to be. 
5.0 Literature review

5.1 Learning theories 

To first understand classroom culture and an individual child behaviour we must consider the learning theories that have been published, to the benefit of education practitioners to help understand and child’s development trough to adolescences. “learning theories can be rooted in research and experimentation or they may be philosophical and hypothetical. Whatever their basis, the importance of observation is a common strand in the work of many theorists who were interested in finding out how children learn. Educational giants such as Ivan Pavlov, Lev Vygotsky and Jean Piaget” (Pound, 2019). Pavlov’s research “Special attention is paid to the concept of neurism, which infused Pavlov's research on circulation, digestion, and higher nervous activity. The sources of Pavlov's interest in studying psychological processes and phases of “hard intellectual struggle” in the development of a new chapter of physiology are traced to their beginnings” (Pavlov, 2007 ). Ivan Pavlov’s work was centred around Behaviourism “is a theory of an animal and human learning that focuses upon the behaviour of the learner and the change in behaviour that occurs when the learning takes place. Behaviourists call this method of learning ‘conditioning’” (Pritchard, 2013). The earliest known work of conditioning was Ivan Pavlov’s ‘classical conditioning’, Classical conditioning “involves the natural reinforcement of a natural reflex or some other behaviour that occurs as a response to particular stimulus” (Pritchard, 2013). The theory has developed some issues for concern since its inception in the 1920’s, the main concern of classical conditioning theory “is that it is deterministic. This means that it does not allow for any degree of free will in the individual. Accordingly, a person has no control over the reactions they have learned from classical conditioning” (Mcleod, 2018). During my observation there was no real evidence of the behaviourist approach to the learning.  When contemplating the application of certain theories into to one’s planning, for earl years and foundation phase many consider a constructivist approach theorised by Jean Piaget known as the Piagetian theory. In 1954 Piaget published “the construction of reality in the child” where Piaget described the child as a lone scientist who creates his or her own sense of the world, His theory now termed ‘constructivism’ (a theory of knowledge positing that humans generate knowledge and meaning from an interaction between their experiences and their ideas) which provided the first major to Pavlov’s theory of ‘behaviourism’ (MacBlain, 2015 ). “The conception of cognitive development that has influenced education the most has been the Piagetian theory stage of structure” (Andreas Demetriou, 2017 ). 

[image: Piaget Stages]Figure 2.0 Piaget’s Stages of Cognitive Development (HQ, 2012 ).

The first stage of Piaget’s stage of cognitive development is the Sensorimotor stage (0-2) “it derives from its name from the early knowledge that babies gain through their senses by sucking, grasping and observing”; The Pre-operational stage (2-7) “ slight advancement on preconceptual thinking, children are getting better at seeing the whole scene rather than the aspects of the scene” (MacBlain, 2015 ); the Concrete operational stage (7-11) the child is able to perform more complex mental operations and, significantly, now is able to decentre; The formal operational stage (11 years and older) the children are able to solve hypothetical problems (Riley, 2019). Piaget’s theory did not come without his critics Flannigan argued that “Piaget’s work was in the complexity of the tasks which the children were set, with the suggestion being that they did not fully understand what was being asked of them and that language and social interaction were neglected in Piaget’s work as children were described as ‘lone scientists’” (Riley, 2019). However, Vygotsky’s constructivist approach touched upon the importance of social interactions and the need for a more knowledge other (MKO). Vygotsky doesn’t disagree that knowledge comes from a child’s own experiences but that, the child’s experience is determined by a number of factors, “ Education is realized through the student’s own experience, which is wholly determined by the environment, and the role of the teacher then reduces to directing and guiding the environment” (Vygotsky, 1926/1997a, p. 50). (Esteban-Guitart, 2018). The main components in Vygotsky’s theory the zone of proximal development (ZPD) which identifies “what the learner can do without help and what he or she can achieve with guidance from a skilled partner”, Vygotsky’s definition "the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers" (Vygotsky, 1978, p. 86)” (Mcleod, 2019 ).

[image: zone of proximal development]Figure 3.0 The zone of proximal development (Kurt, 2020). 

To accompany the zone of proximal Vygotsky states that “scaffolding as a tool for growth. Learners complete small, manageable steps in order to reach the goal. Working in collaboration with a skilled instructor or more knowledgeable peers help students make connections between concepts” (Kurt, 2020). Finally Vygotsky’s theory of cognitive development boils down to four main points “the relationship between the student and the teacher is central to learning; society and culture influence the attitudes and beliefs of a student towards learning and education; language is the primary tool used in the development of learning in children, including the transfer of sociocultural influences; students benefit greatly in programs that are student-led, as they can use the social interaction to grow towards their potential level of development” (Kurt, 2020). As with most theories it doesn’t come without its follow up research and critiques, Vygotsky’s theory promotes educational perfection, “there are, however, some problems for this perfect vision” (Chaiklin, 2003) states the first of which is the “generality assumption” “Vygotsky (1934/1987) distinguishes instruction aimed “toward [the child’s] full development from instruction in specialized, technical skills such as typing or riding a bicycle In short, zone of proximal development is not concerned with the development of skill of any particular task, but must be related to development; Assistance assumption. Because a competent teacher is important for learning, the zone of proximal development notion is often used to focus on the importance of more competent assistance and Potential assumption. Vygotsky never assumed that learning related to the zone of proximal development is always enjoyable”. Through each observation that I undertook I noticed that especially in a foundation phase lesson a lot of the lesson planning and activities seems to be based around Piaget’s child lead and exploration side of the constructivist theory, which I feel has led to more ground breaking development especially in the current curriculum with child led and learning through play based learning which the common census is ‘works’. 


5.2 The learning environment 
Creating a comfortable learning environment for pupils is essential in the development of the child, as we know many factors can affect a pupil learning outside the classroom most of which is out of the teacher’s control. So, we can create a safe environment to aid a develop learning while the child is in school. Urie Brenfrenbrenner’s ecological systems theory of human development “where he defines the four concentric systems that are the micro-, the meso-, the exoand the macrosystems. He later added a time-related fifth system, the chronosystem” 
[image: figure 1]
Figure 4.0 The ecological systems theory (Härkönen, 2008 ). 

The ecological systems were set forth for governments and educators to consider the external factors that affect a child’s learning such as peer relationships; poverty; poverty status; learning and development abilities; depression and anxiety; health status; race/ethnicity and beliefs. So, creating a safe learning environment is crucial to combat the issues associated with Bronfenbrenner’s theory, to the benefit and the development of the child. (Kristine Black-hawkins, 2007 ) states that inclusion is vital part of the learning environment “inclusion of students of all backgrounds and educational needs has an impact on their achievement”. (Silman, 2013) states that best manage your classroom and the child’s learning the best way for an educator to consider is to “plan and organise a curriculum that ensures children’s active involvement in the learning process”. “Being active means the young child engages with experience, actively bringing his or her existing knowledge and understanding”. To ensure classroom lessons and activities can be best utilised for active learning to promote inclusion one must consider how set up the classroom in such a way that best benefits every pupil in that class. Educators (especially student teachers) must consider effective classroom management techniques, (Garrett, 2014 ) offers considerations about effective classroom management and why it is important. Effective classroom boils down to five main points: “physical design of the classroom, how the classroom is laid out for desk, materials and heavily used items such as pencils and so on; rules and routines which are established to keep the class activities and lesson running smoothly without disruption or loss of time; relationships, effective classroom managers develop caring supportive relationships with students and parents and promote supportive relations among students; engaging and motivating instruction, carefully plan their instruction so that each learning activity is well organised and runs smoothly and finally discipline, focused on preventing and responding to students misbehaviour. Discipline does not only mean punishment nor does it only mean the actions that teachers take after misbehaviour occurs. Discipline also includes teacher actions that prevent misbehaviour” (Garrett, 2014 ). Understanding classroom can help educators who have background information on their pupils to best set up the classroom to the benefit of each individual child.

5.3 Assessment

There are various types of assessments teachers use as tools with in a lesson to gauge the learner’s engagement with activities within lessons and the child’s individual personal development. The main assessment used in the primary school classroom is self-assessment, although self-assessment allows students to give an understanding of their own work and express their thoughts and feelings towards said classwork. (Brown, 2018) states that it just more than getting students opinions about their own work, it is about: 1. Guiding students to deep understanding of appropriate standards for judging quality of work; 2. Helping them to understand how to evaluate against them standards; 3. Assisting them to arrive at a realistic understanding of their performance of work; and 4. Teaching them to interpret and use the data in ways that will benefit their learning (Brown, 2018). Self-assessment participation is usually low stakes however in (Brown, 2018) which states it is important to understand that self-assessment can have potentially serious consequences for students. Inaccurate perceptions of their work and abilities can lead students to make decisions that limit their options and another possible consequence stated that participation in self-assessment can place students in situations where they feel uncomfortable, as they may fear the judgement or negative evaluations of their teacher or peers (Brown, 2018). With the basis of the observation of a primary I feel self-assessment is the ideal way to create an assessment and success criteria while keeping the ‘active’ classroom environment which has been proven successful for both foundation phase and KS2 phase. Self-assessment also provides the best insight into both the personal and academical development of the child.

6.0 Reflection and next steps

Reflective practice is an integral part of being an educator and a student teacher, “the importance in developing reflective practice as an element of teacher practice is reflected in the work by Roberts (2009) who considers it a vital element in any work-related experience to maximise learning; to implement reflective practice as to develop a more critical way of interacting in diverse teaching and learning contexts” (Sellers, 2017). For my reflection I will use ‘Gibb’s reflective cycle’ (1988) to help formulate my reflection. 
[image: Reflective Cycle]
Figure 5.0 Gibb’s reflective cycle (Sheffield, 2020).

Stage 1: Description of the event. On the 29th of September 2020 I observed a video of a year one science lesson with the class teacher and the classes teaching assistant. I was in the class to observe the science lesson, the lesson was focused on describing materials and sorting the materials into their correct material groups. The class teacher got out a variety of different items and took then around each table with the help of the class teaching assistant to gauge the pupil’s prior knowledge of understanding of said items. Once the pupils got used to the items the teacher then sat the pupils on the floor around her with a Venn diagram on the floor and the items where all jumbled up in the wrong order and the teacher then posed the question “are the items in the right order?”. The teacher then asked who thinks they correct my mistake and a few pupils were chosen to participate and by the end they were able to correct the purposely incorrect Venn diagram. 
Stage 2: Feelings. I was very apprehensive going into my bridging as it was something that I had never done before, this feeling came accompanied with disappointment because due to the current global situation I was unable to attend my bridging days and meet possibly my future placement class. However, it was soon met with jubilation as I was able to complete my observation remotely from my own home through a selection of lesson recordings, by the end I was ecstatic that I was able to complete my observations in order to complete this assignment.
Stage 3: Evaluation. The overall experience of the process was for me a mixture of good and bad, The Good I was able to complete my observations by using academic lesson recordings that I could access through Moodle. The bad I wasn’t able to whiteness first-hand the children in their own classroom culture to observe real life critical incidents. 
Stage 4: Analysis. I believe I adapted to the hurdles that I faced to complete my observations well by finding an alternative way that was acceptable in order to complete this assignment. Once the situation was resolved with help from my more knowledgeable others, I was able to observe and identify 4 incidents and conclude that one of the incidents was able to be deemed ‘critical’. 
Stage 5: Conclusion. The observation at first provided some challenges, however trough the guidance of certain lectures I was able to get back on track in order complete my lesson observations. For the observations I feel I was well prepared with the observation sheets and the critical incidents sheets already printed off to identify 4 incidents and one critical incident. While I was recoding my findings, I was already linking each incident to the four core purposes and certain educational theories that have been proposed to us as academics.
Stage 6: Action plan. The next time that I undertake a bridging day to complete lesson observations especially with the current situation, I will make sure that I already have a contingency plan in case of situation change and that I’m unable to attend once again. To be able attend a real-life classroom setting to conduct my observations. The next steps to consider for the ‘critical incident’ identified, when the teacher asked a certain group of pupils to solve the Venn diagram, the teacher could employ more ‘questioning’ to the rest of the pupils as the group were undertaking the task to ensure both the pupils involved and those who are not to ensure “they develop interest and motivate students to become actively involved in lessons; To develop critical thinking skills and inquiring attitudes ; To nurture insights by exposing new relationships; To assess achievement of instructional goals and objectives and To stimulate students to pursue knowledge on their own”  (Cotton, 1988). The ‘critical incident’ that was identified was not bad but a good example of classroom teaching, my final next step would be to recommend an element of progression to the lesson, I would suggest utilising (Government, 2014) “Learning through play” I would suggest creating a lesson plan that involves a certain element of play for the next lesson. maybe create an activity sheet split into how each item feels, go off before the lesson and hide the items around the playground and have the children go off into groups to find the items and when they find them write the items name into the correct section. With help from both the class teacher and the classroom teaching assistant.

7.0 Conclusion 
To conclude, the method that I have chosen to best complete this assignment was classroom observation as I felt that this was the best methodology in which to obtain the necessary information to complete my observation and identify one ‘critical incident’. Many believed that case study methodology was the preferred methodology to conduct most research. I have discovered that case studies generally include many various methods to obtain the relevant information, as I was only to discover a ‘critical incident’ during a lesson I did not need to obtain various amounts of data that would have wasted time and in the end become irrelevant to my research and the assignment. Classroom observation offered the best setting to obtain the relevant information and possibility for further research to offer my reflection and next steps. Undertaking and completing the observation allow me to understand the importance and the role of the reflective practitioner in wales. Reflective practice “It has the potential to improve the quality of your work to the benefit of learners and colleagues. Above all, it puts you in control of your learning. In this sense it is emancipatory” (Goverment, 2015). In wales “Teaching should be a learning profession. Reflective practice brings new knowledge and skills, promotes self-awareness and deep learning. Through reflection, practitioners can appreciate different ways of looking at their own actions”. From this classroom observation and thinking about the underlying learning theories I will transfer my understanding that I have now uncovered into practice through basing my lesson plans around the constructivist theory through multiple ‘learning through play’ based activities; develop a suitable learning environment so my pupils fell safe enough to come to school and learn; I will implement reflective practice into every lesson that I undertake and finally when undertaking more classroom observation research I will adhere to the welsh governments professional standards which are: “set clear expectations about effective practice during a practitioner’s career including, where applicable, entry to the profession; enable practitioners to reflect on their practice, individually and collectively, against nationally agreed standards of effective practice and affirm and celebrate their successes; support practitioners to identify areas for further professional development and form a backdrop to the performance management process” (Government, 2017)

8.0 Appendices 

Figure 1.0 The four core purposes of the curriculum by Graham Donaldson ‘successful futures’  (GOV, 2015).
Figure 2.0 Piaget’s Stages of Cognitive Development (HQ, 2012 ).
Figure 3.0 The zone of proximal development (Kurt, 2020). 
Figure 4.0 The ecological systems theory (Härkönen, 2008 ). 
Figure 5.0 Gibb’s reflective cycle (Sheffield, 2020).


OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/20, 9:10, Year 1 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The teacher stated the subject which was science and the focus of the lesson was about matierals. AoLE the lesson intends to cover; science and technology and Literacy and communication. One prior to discover how much the children knew about the topic.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

All children showed a great eagerness to learn, tables were set up for small groups of pupils and each table had one support staff to ask questions and offer. As the subject is not one that is covered every I feel the children were excited and invested into the learning of the subject.

One child during the group collaboration at the end of the lesson didn’t seem to be as engaged as the other children in the class. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective is to sorting the materials with the underpinning learning of the lesson is to be describing rather than just naming the materials. To evoke more literacy and communication based learning to the topic.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children would first have the opportunity to describe all the materials before moving on to the sorting of the materials into hard soft or both, so each pupils has the opportunity to familiarise themselves which each material before making their decisions. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Collaboration within their set tables and the staff members of the class asking questions and responding with follow up questions to best understand the children’s understanding and engagement with the task.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Asking the children to wiggle both of their hands in the air if they know what each item was and asking someone with their hands in the air if they knew what the item felt like, describing the feeling.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher and the staff were always with the children and were constantly asking the right questions and requiring feedback of each child. To best gage each child’s understanding, sensory learning and to discover how long the topic needs before its progression.















CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/2020 9:10am 

5 to 6 year olds, Year One Foundation Phase 

Myself, the class teacher and one teaching assistant 

It was a science lesson with the focus of the lesson being for the children to be describing the feeling of the materials rather just naming the materials. 





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher and the staff were always with the children and were constantly asking the right questions and requiring feedback of each child. To best gage each child’s understanding, sensory learning and to discover how long the topic needs before its progression. The incident observed touched upon many different aspects of pedagogy and good teaching practice; constantly asking questions acts as a use of assessment to check for understanding to build on previous knowledge and experience to engage interest and shows a broad repertoire of good teaching practice and approaches. This incident offers a variety of avenues to one to explore further research.




OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/20, 9:30, Year 1 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The teacher stated the subject which was science and the focus of the lesson was about materials. AoLE the lesson intends to cover; science and technology and Literacy and communication. One prior to discover how much the children knew about the topic.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

All children showed a great eagerness to learn, tables were set up for small groups of pupils and each table had one support staff to ask questions and offer. As the subject is not one that is covered every I feel the children were excited and invested into the learning of the subject.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective is to sorting the materials with the underpinning learning of the lesson is to be describing rather than just naming the materials. To evoke more literacy and communication based learning to the topic.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children would first have the opportunity to describe all the materials before moving on to the sorting of the materials into hard soft or both, so each pupils has the opportunity to familiarise themselves which each material before making their decisions. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Collaboration within their set tables and the staff members of the class asking questions and responding with follow up questions to best understand the children’s understanding and engagement with the task.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The activity could be based on prior sensory activities during previous lessons so the students could recall each feeling sensation and apply it to each material they felt.

The teacher making a Venn diagram out of hula hoops and asking the children collaboratively to decide which item goes into which section of the Venn diagram; hard, soft or both.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher sets up the Venn diagram and purposely puts the wrong materials in the wrong sections and asks the children if this is correct. Asks the children to put their hands up to see if they can sort the materials to be put into the correct sections.







CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

29/09/2020 9:30am 

5 to 6 year olds, Year One Foundation Phase 

Myself, the class teacher and one teaching assistant 

It was a science lesson with the focus of the lesson being for the children to be describing the feeling of the materials rather just naming the materials. 





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The ‘critical’ incident that has been observed and selected for the basis of the assignment would be during my observation of a year 1 science lesson I noticed one incident that by all accounts would be considered a ‘critical incident’. When the teacher had all the of the pupils gathered together on the floor a with the current task set up in the middle of the circle, the task was two hula hoops set in the shape of a Venn diagram and purposely put the materials into the wrong section and posed the question “are these materials in the right order ?”. The teacher then asks for the pupils to raise their hands if they think they know which order the materials go in, the teacher selects a couple of pupils to work together as a group to then sort the materials back into the correct order. The incident observed touched upon many different aspects of pedagogy; said incident encouraged collaboration; encouraged learner to take responsibility for their own learning; the activity created context for learning and promoted problem solving, creative and critical thinking. As this incident covered various different pedagogical principles and reflected good teaching, I felt that said incident would be the basis for to undertake further research for my assignment.




https://www.youtube.com/watch?v=phqK2DWOeqE
Primary Science Lesson Year One










OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/20, 10:30, Year 3


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

To develop physical literacy through fundamental movement skills. AoLE health and well-being, the lesson was indoors and the ability range was mixed. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

All of the children were excited as this was a P.E lesson so the children were already interested and ready to engage with the teacher. 




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective is to develop fundamental movement skills through a relevant and relatable activity designed to best engage the children regardless of ability.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children were asked to move around as animals and perform the movement associated with each chosen animal. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Asking questions about each movement skill as the teacher demonstrates the skill. If every child is able to do each skill asked which they all did very well.




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Asking about the characteristics and the movements of each animal before the explanation and demonstration to see how many understand the learning.

Asking the children to perform the skill without the need for explanation or demonstration. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Minimising the use of lines to better control a large group and allow more time for the children to explore and more time to engage in physical literacy.






CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/2020 10:30 am 

7 to 8 year olds, Year three KS2 Phase  

Myself and The class teacher 

It was P.E. lesson where the aim was to develop physical literacy through fundamental movement skills. AoLE health and well-being, the lesson was indoors.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Minimising the use of lines to better control a large group and allow more time for the children to explore and more time to engage in physical literacy.
The incident observed touched upon many different aspects of pedagogy, good teaching practice and was different to previous lessons observed where in the lesson was quite innovative in its cutting out the use of lines; constantly asking questions acts as a use of assessment to check for understanding to build on previous knowledge and experience to engage interest and shows a broad repertoire of good teaching practice and approaches; making the material relatable e.g. using animals movements as to engage previous knowledge which allowed the children to be creative and expressive within the lesson. 




https://www.youtube.com/watch?v=6g-Lh_z5JBI
Primary year 3 P.E. lesson 



OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/20, 1:00, Year 5


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The focus of the lesson was to be able to ‘hopefully’ hit the shuttle cock by the end of the lesson. Physical literacy. The lesson was indoors, the class was an ALN so the ability was mixed.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

 All the children were really excited to get on with lesson as it was their only P.E. lesson that week, the pupils were not as engaged with the teacher as I feel the teacher may not have been their regular teacher for this lesson.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the lesson was, by the end of the lesson they would “hopefully” be able to hit the shuttlecock with the racquet.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children were asked to pair up and practice throwing and catching. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

There was no demonstration for each skill, however splitting the pupils into pairs made the session more manageable for the teacher.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Asking the children to perform the skills without demonstration to gauge the children’s previous knowledge. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One of the children on the left was not listening to the teacher’s instruction, starting the new activities without being told and exhibited some challenging behaviour. 




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/2020 13:00pm  

9 to 10 year olds, Year Five KS2 Phase  

Myself, The class teacher and One 1 to 1 teaching assistant  

It was P.E. lesson where the aim was to by the end of the lesson being able to hit the shuttlecock with the racquet. The lesson was indoors.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
One of the children on the left was not listening to the teacher’s instruction while she was stating what was to be sone, starting the new activities without being told throwing the ball before the teacher had finished explaining and exhibited some challenging behaviour while the rest of the class were eager to learn and hopefully get the end aim of the which was hit the shuttlecock with the racquet by the end of the lesson. I feel the teacher had good organisation skills with splitting up the groups to make the overall session more manageable. To have a contingency plan which the teacher clearly needed towards the end of the lesson as the target did not seem reachable at that current point in time, showed good organisation. To delve into further research there were many classroom management techniques for one to consider for research; to think of different behaviour management that one could consider with for the classes next P.E. lesson to better handle the situation to ensure the next lesson runs smoothly.





https://www.youtube.com/watch?v=910wBjpWU6c 
Primary Year 5 ALN PE Lesson
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Piaget’s Stages of Cognitive Development

Stage Age range | What happens at this stage?
Coordination of senses with motor responses, sensory
Sensorimotor 0-2 years old | curiosity about the world. Language used for demands
and cataloguing. Object permanence is developed.
Symbolic thinking, use of proper syntax and grammar
: 2-7 years old |to express concepts. Imagination and intuition are
gecbeional Y strong, but complex abstract thoughts are still difficult.
Conservation is developed.
Goncrets Concepts attached to concrete situations. Time,
3 7-11 years old | space, and quantity are understood and can be
Operational o .
applied, but not as independent concepts.
Theoretical, hypothetical, and counterfactual thinking.
Formal 11yearsold |Abstract logic and reasoning. Strategy and planning
Operational and older become possible. Concepts learned in one context
can be applied to another.
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