



Role of a parent: A phenomenological inquiry into       a parents perceptions and experiences of gendering their child.


 Dissertation for MA Equity and Diversity in Society. 

                                                      Rachael France. 

                                                         2020











                                                     Contents
Acknowledgments	4
Abstract	5
Introduction	6
Literature review	10
Theme 1-                                       Doing gender	10
Figure 1; Emily Kane; Five configurations of parenting practices (Kane, 2012)	12
Undoing gender	12
Theme 2-                                           Stereotypes	13
Femininity	15
Masculinity	16
Theme 3-                 Gendered media, advertisement and marketing	19
Implications of gendering children	21
Research gaps	22
Methodology	24
Context of study	25
Justification for Methodology	26
Phenomenology	28
Population and sample	29
Interviews	29
Limitations	31
Bias	31
Consent	32
Ethics	32
Data analysis	33
Coding	34
Trustworthiness	36
Conclusion	38
Results and discussion	39
Profile of participants	39
Theme 1- Stereotyping; Societies heavy influence on a parents experience.	40
Theme1 (a) Teaching masculinity and femininity; gaining social acceptance.	43
Theme 2-             parents internal conflict; emotions and perceptions.	46
Theme 2a-                                              Fear	48
Theme 2b-                                              Love	50
Discussion of results	52
Conclusion	58
Recommendations	59
Appendices	61
Appendix (1)	61
Interview questions	61
Appendix (2)	63
Organisation letter	63
Information letter	65
Appendix (3)	67
consent letter	67
Appendix (4)	69
APPLICATION FOR ETHICAL APPROVAL	69
Appendix (5)	95
Data analysis	95
Appendix (6)	96
Data analysis	96
References	97

                                                      











[bookmark: _Toc33184848]                                        Acknowledgments

I wish to express my sincere appreciation to my dissertation supervisor Nichola Welton, who advised, guided and encouraged me; proving monumental towards the completion and success of this study. In addition, without persistent help and guidance from the lecturers throughout the MA Equality and Diversity in Society programme at the University of Wales Trinity Saint David, the goal of this study would not have been realised.
The physical contribution of the family centre; manager Shan Cheesman and participating parents during my study provided invaluable assistance which I would like to recognise and express my deepest gratitude.
Thank you all.

Rachael France


[bookmark: _Toc33184849]Abstract

[bookmark: _Hlk33957883]The term gender itself is often vague, leading to misinterpretations of what gender is and means. This dissertation explores how and why parents gender their child through their perception, including an exploration of their experiences relating to their child’s gender. The research methods consisted of the collection and analysis of empirical data. Based on semi-structured interviews of six participants (parents) at a family centre in Wales (United Kingdom). The findings from this inquiry show that gender is not misunderstood; emotions; fear; love, are core vehicles influencing parents perceptions; that parents accountability in gendering is limited; and that central to combating stereotyping is the need for a consistent and coherent approach to society as a whole. This research proffers such an approach through adopting new frameworks within the education system.
Keywords: gender, stereotyping, society, accountability, parents, equality

Gender norms; 
Gender norms engage directly with gender differences. In this dissertation ‘gender norms’ are referred to as societies expectations that separate expected gender behaviour. For instance, a common gender norm is that girls should and will look pretty and play with dolls; boys are bigger and should and will play with cars. 
(Marcus and Harper, 2015)

Gender fluid;
To be gender fluid sugests that gender is not fixed, and can change according to individual, social and culturl preferences. In this study, gender fluid refurs to not being restricted to gender binary. That is, the catagories of a man or women/boy or girl. 
(Hines and Taylor, 2018)


[bookmark: _Toc33184850]                                               Introduction

This research aims to understand gender and its structures; more specifically for this study- how parents experience and feel in relation to their child as understanding gender and its structures is crucial to ensure inclusivity and achieve gender equality in society now and in future generations. The following introductory section provides prominence to a background drawing upon the crucial concepts arriving from various theorists including West and Zimmerman: Butler and Kane. Also issues within this research area, and the relevance of this inquiry. Including links of this study to the United Nations sustainable development goals: Equality Act (2010): gender recognition Act (2004).

[bookmark: _Hlk24965680][bookmark: _Hlk31013696]The first years of a Childs life is critical in terms of gender development; learning attitudes; expectations and norms of their society, community and culture (Valentine, 2016). Interactions with parents shape a Childs perception and influence how they see the world ( Rodhain and Aurier, 2016). More specifically the conveyed messages which a child receives relating to what it means to be a boy or girl, man or woman (Halpern and Perry-Jenkins, 2016). Both parents and children are part of a society that is immersed in gender stereotypes including friends and family and the wider population (Peterson and Rollins, 1987: Joshi and Audichy, 2018). Research suggests that parents are a child’s primary source of information (Archibald, Grabber, brooks- Gun, 2000: Halpern and Perry- Jenkins, 2016). Finding that the behaviours and beliefs relating to gender are developed at a young age, parents are key in their child’s development; supporting their child in discovering their own interests rather than encouraging expected gender roles information (Archibald, Grabber, brooks- Gun, 2000: Halpern and Perry- Jenkins, 2016).

An ongoing debate is that of nature versus nurture within gender development literature, considered vital in further understanding how gender has been and still is constructed (Liben et al, 2002). However, the nature position; biological predetermined gender differences has been discredited, as the relationship between self and society create difference (Ritzer and Murphy, 2019). Thus, argues that gender is not a fixed or predetermined, rather flexible and changeable, and that our exposed environment plays a key role in creating gender roles (Ritzer and Murphy, 2019). In this context, from a gender perspective- gendered expectations within their environment are internalised by children from a young age (Sonderegger, 1984). Moreover, gender stereotypes serve as key instruments in creating these differences, through sending expectations and attitudes towards gender to children (Halpern and Perry-Jenkins, 2016). A preconception of the female and male attributes to be then possessed by adult men and women- separates the relationship of gender and biological sex (Ritzer and Murphy, 2019). 

[bookmark: _Hlk24967110][bookmark: _Hlk30158520]Children are raised in a highly gendered society, often material items such as clothes and toys are designed for either a girl or a boy, whilst learning to understand the differences between a man and a women from the age of approximately twelve months old (Woods and Boe, 2018). The binary nature of gender; that is either a boy or a girl, man or woman, often reinforces our perception of gender (Halpern and Perry-Jenkins, 2016). Boys and girls are categorised within the gender binary system, created to reinforce the distinctive natures of masculinity and femininity (Butler, 1998; 1999; 2004; Rodhain and Aurier, 2016; West and Zimmerman, 1987; Cusack, 2013; Deutsch, 2007; Hollander, 2013; Hofstede and Arrindell 1998). However, social organisation and relations serve as key components in reinforcing gender stratification (Butler, 1998: Rodhain and Aurier, 2016). Notably, moving the conversation forward from the binary framework, gender also carries multiple meanings which often shifts. As Thorne and Luria (1986) states- there are various ways of being either a girl or a boy, adding that the fluidity which exists within genders is ignored within the binary framework.

Gender discrimination results in limited opportunities and significantly risks peoples mental health and wellbeing (United Nations (UN), 2015). To expand, the exclusion and discrimination makes it more difficult for a trans gender person to earn money, create and keep security and to pursue their goals (UN, 2015). In terms of the United Kingdom (UK), despite laws in place such as the Equality Act (2010), and the Gender Recognition Act (2004), a trans gender person may experience exclusion and discrimination through being limited to unsafe or insecure employment (UN, 2015). Thus, often resulting in poverty and the reproduction of inequality and exclusion in society (UN, 2015). This is recognised globally also included in United Nations Sustainable Development Goals; 1- end poverty in all its forms everywhere: by conducting research for a better understanding of how transgender people are discriminated against economically: 4- ensure inclusive and equitable quality education and promote lifelong learning opportunities for all: the education system is to promote human rights for all and to challenge harmful social attitudes before they become fixed: 5- achieve gender equality and empower all women and girls:  this goal calls for an end to violence and discrimination against women and girls including transphobia through creating programmes that challenge harmful gender norms by addressing the impact of such norms on non-binary individuals and the wider community: 10- reduce inequality within and among countries (United Nations, 2015). Although strategies are in place in the UK to tackle gender inequality, much more is necessary to tackle gender stereotypes which limit individuals from being themselves including addressing gender structures by working with the wider population (UK, 2015).

Evidently gender is a complex issue, one that many theorists have attempted to understand. This study applies a social construct theory lens relating to power structures and performance. This study is guided by a social construction approach through a qualitative investigation. In addition, this research is grounded in gender theory; to identify how parents perceptions and experiences would shape this inquiry; a response to West and Zimmerman (1987;2009)- doing gender: Butler (2004)- undoing gender and Kane (2012)- five configurations of parenting practices. Considering that gender is constructed and maintained through daily activities (West and Zimmerman, 1987; 2009: Butler, 2004) this study investigated how gendering a child is achieved by parents including examination of assumptions. In this context, not only does this inquiry interpret the participants reality, it is further approached through a critical inquiry lens focusing on the contextual components that influence the wellbeing, inclusion and equality of people in society in relation to gender. Thus, understanding further parents perceptions through emerging patterns- underpinning their role in gendering their child (Carroll, 2004). Through adopting a critical inquiry approach this study offers possible useful strategies to support gender equality (Carroll, 2004). In addition, through critical analysis this study comprehends the ideas relating to power and oppression including the impact upon a person’s life.
The following literature review draws upon the work of theorists and research related to the phenomena of gender. The main themes in the literature review are doing gender: Stereotypes and gendered media, advertisement and marketing. Research gaps and the implications of gendering a child are also documented in the following chapter.


                                        
[bookmark: _Toc33184851]                                               Literature review 

[bookmark: _GoBack]The aim of this research is to develop further understanding of how parents experience and feel regarding their child’s gender. This literature review examines how gender is achieved and maintained into adulthood, and reproduced, including the participation of schools, media, society and parents. This allows a deeper understanding into what influences a parents perception of their Childs gender. The first part of this review draws upon the theory of ‘doing gender’ and ‘undoing gender’, including the concept of accountability and power and its relationship with gender construction. Moreover, femininity and masculinity are significant factors within gender discourse, this review examines these key elements within the following chapter.  This review has guided this study as boundaries within the literature are identified. Specifically, the predominance of quantitative research thus, driving this studies aims in attempting to bring meaning relating to gender through a qualitative approach.

[bookmark: _Toc33184852]Theme 1-                                       Doing gender

[bookmark: _Hlk29889568]Contrary to gender as a fact, West and Zimmerman’s’; Doing gender (1987) lends a social constructionist framework to view gender as an ongoing social process. Furthermore, challenges gender as a binary as its accomplishment. Doing gender examines the relationship between women and men’s engagement within the production of gender, including how the (re)production of gender is maintained (West and Zimmerman, 1987). Gender stratification is accomplished through social structures and interactions continuously, the theory of doing gender argues that gender is constantly created and recreated on both macro and micro level (West and Zimmerman, 1987). To expand, belief systems in relation to gender and power within family units are perpetuated and encouraged; Coltrane (1989) argues that society holds both men and women accountable in relation to gender accomplishment. Doing gender, that is; masculinity and femininity, is a complex phenomenon guided by social perceptions and interactions. Thus, gender stratification consequently leads to men and women continuously creating, reproducing and actively engaging in striving for gender competency- gender is not who an individual is, rather what an individual does (Butler, 1998: Coltrane, 1989: Halpern and Perry Jenkins, 2016: Liben et al, 2002: West and Zimmerman, 1987).

Belief systems relating to power and gender are maintained and supported through structural powers within society; employment; religion; schools; family for example, which place each person accountable to actively conform to gender binary norms of masculinity and femininity (Hollander, 2013; West and Zimmerman, 2009; Thorne and Luria; 1986; Foucault, 1982). Notably, structural powers appear to have failed somewhat in explaining gender differences. Nevertheless, this area offers vital contributions to aid further understanding of inequalities built in social structures within social interactions. Although doing gender theory appears to inadvertently disregard this link, later work revisits doing gender whilst examining structural institutions and gender stratification (Butler, 2004). 

Being held accountable for accomplishing gender competency involves active engagement, considered as key to doing gender (West and Zimmerman, 2009: West and Fenstermaker, 2002). Being socially and culturally situated, individuals within society are consciously and subconsciously aware of expectations relating to our gender, often adjusting ones femininity and masculinity accordingly to what we believe others expect (West and Fenstermaker, 2002; Butler, 2004). Thus, understanding the rewards or punishment when appropriate gender is or is not achieved (Butler, 2004). Often, if gender non-conformity is perceived, this often causes parents to be subject to direct and non-direct social disapproval (Halpern and Perry- Jenkins, 2016). Suggesting to support genders engagement with power whilst highlighting the relationship between self and society (Foucault, 1982).

[bookmark: _Hlk29889224]Surprisingly, as accountability is argued as central to doing gender (West and Zimmerman, 2009), an abundant amount of literature directly relating to doing gender appears to have neglected the concept of accountability whilst many scholars have not considered how the interactions of accountability affect doing gender. As parents are central to the creation, supporting and maintaining their Childs’ gender, parents are also accountable for their Childs’ achievement of gender (Peterson and Rollins, 1987: Halpern and Jenkins, 2016: Kane, 2012: Janett, 2013). In this context, this study will reflect the role of accountability in the findings.
In addition, the five configurations of parenting practices as shown below illustrate the connection between accountability and doing gender providing a rationale for influencing gender decisions parents may make for their children. Kane explores five dispositions of parenting practices used as a tool to discuss strategies used by parents in creating and rejecting gender in their child (Kane, 2012). As accountability is an emergent theme whilst reviewing literature for this study of parents’ perception of gender, Kane’s’ work lends a framework (Figure-1) to analyse findings in this qualitative study.

[bookmark: _Toc33184853][bookmark: _Hlk30417295][bookmark: _Hlk29813231]Figure 1; Emily Kane; Five configurations of parenting practices (Kane, 2012)


	Naturalises
	Parents who interpret their Childs behaviour as rooted in biology and are uncomfortable with gender nonconformity.

	Cultivators
	Parents who believe their children’s gender patterns are due to social influences, but they work to reproduce gender norms.

	Refiners
	They attribute both biology and society to gender norms and display both complicity and resistance to gender norms.

	Innovators
	Parents who resist gender structure and are not concerned about others judgement.

	Resisters

	Those who show resistance to gender structures but fear judgement of others.



                                                    
[bookmark: _Toc33184854]                                                      Undoing gender

Further to West and Zimmerman’s (1987) theory of doing gender, the construction and reproduction of gender changed direction the following decade through scholars examining undoing gender (Deutsch, 2007), see Butler (2004). Theoretical explorations questioned whether gender as a social construction can then be deconstructed (Butler, 2004). The notion of undoing gender directly challenges the previously discussed structures including institutions which support and reproduce gender norms, thus challenges the unequal binary system which is created (Butler, 2004). Undoing gender has often been referred to as radical or even impossible, as various feminists argue that gender is too deeply rooted in society (Risman, 2009). Nevertheless, gender is viewed differently and is nuanced in ones lived experiences (Ritzer and Murphy, 2019). Therefore, not only attempting to dismantle gendered institutions, yet the individual continuous social interactions should also be challenged through gender deconstruction. West and Zimmerman (2009) consider the notion of undoing gender and argue that gender should be redone.

To redo gender re-educating or interpreting cultural ideas of the meaning of gender need addressing, aiming to change the construction of gender, thus changing the consequences of the gender binary system (West and Zimmerman,1987)- examined further in this review. However, this evidently keeps gender as an important component in identity and society.

The following section examines stereotypes further to understand how gender may be reproduced. More specifically relating to the participation of a parent.

[bookmark: _Toc33184855] Theme 2-                                           Stereotypes

The construction of gender is central to stereotyping, that is; a collection of characteristics simplified into categories to help others identify other people (Cusack, 2013). However, peoples beliefs lie in stereotypical attitudes and behaviour, thus, if one does not conform to the expected behaviour, stereotyping serves key to not only identification but discrimination (Ochman, 1996: The Childrens Society, 2018: The Department of Children, Schools and Families, 2009: Ritzer and Murphy, 2019). These beliefs, or stereotypes, are positioned in various cultures, from early childhood interactions through institutions; schools, peers and parents are all factors which contribute to how people see their world and others around them (Cherney, 2018). An automatic process for people is to note what gender one is upon meeting, again, beginning at an early age children appear framed by gender (Thorne and Luria, 1986). Although gender frames biased assumptions of men and women it is the most used stereotype (Fisk and Ridgeway, 2018). Whilst being directly linked to prejudiced assumptions and behaviours (Halpern and Jenkins, 2016). 

As stated, the categorising of gender casts assumptions of how one will behave. Gender stereotyping has been identified in previous research to cause significant effects on a person’s chances in life (The Department of Children, Schools and Families, 2009). Moreover, that women need to break through an invisible glass ceiling  in order to earn power in society; as on a global scale, men have more power than women (Boyd, 2012). The norm in western culture suggests that the responsibility for family income is a man’s, whereas household duties are the woman’s responsibility (Coltrane, 1989). In turn, these roles influence behaviour and the ideas of what it means to be either a man or a woman. As this leads to gender role differences men are frequently labelled with roles of higher-ranking positions (Holter, 2005). Previous studies support this social role theory highlighting that men often welcome inequality within status whilst having minimum issues with power in society as they adopt hierarchies with ease (Holter, 2005: Liben et al, 2002).

As gender equality has increased across many cultures much more varied parenting is present, including parents holding traditional heteronormative values and some with egalitarian values (Kaplan and Knoll, 2019). Or many adopting elements of both egalitarian and traditional. For example, parents may support egalitarian views relating to occupations yet support more traditional values such as family roles (Knight and Brinton, 2017).



[bookmark: _Toc33184856]                                                                         Femininity 

Femininity is inextricably linked to women and girls bodies and behaviour (Butler, 1999). Feminine beauty belongs to the system of inequality which places value and self-worth on the appearance of a women (Coltrane, 1989). From one generation to the next learning appropriate gender norms is often produced through families (Peterson and Rollins, 1987). Hollander (2013) argues that beauty standards are oppressive and often discipline women to conform to this, yet women are accountable for their participation in constructing such standards often reinforcing the importance of weigh and appearance as found in Archibald,Grabber and Brooks (2000) reseach. In addition, that often mothers convey these messages to their daughters (Cubbage, 2005: Frost, 2003: Usmiani and Daniluk, 1997). This exposes a further character to this oppression by being internalised reproduced through interactions (Cubbage, 2005: Butler, 2004). Pressures in society such as achievement in marriage and the commodification of a woman’s’ body indicate a possible cause to influence women’s’ engagement which maintains the practices which oppress them (Wittig, 1992). As the female body is considered to exist only for a man; an object to be viewed (Barker, 2016). Furthermore, the slim female body and its activities are controlled by society to limit a women’s’ embodied power (Hofstede and Arrindele, 1998). Thus, women/girls begin to view themselves as an object able to achieve social acceptance from family and society. However, those who do not conform to feminine standards of being slender result in  many  girls/women feeling less important significantly damaging their wellbeing- categorised as a failure for not meeting expected social norms of feminine beauty or behaviour (Archibald et al, 2000: Goodman, 2015: Frost, 2003: Butler, 1998).




[bookmark: _Toc33184857]                                                                          Masculinity

Contrary to feminine literature, research on men and masculinity exposes the construction of manhood as the direct opposite of femininity (Holter, 2005). Male behaviour is often exaggerated to reify maleness through aggression, through these male traits; masculine, a woman’s subordination is then justified (Hofstede and Arrindele, 1998: Hearn, 2004).

Hegemonic masculinity reflects the social idea operating on a micro and macro scale, that is; local; cultural and global (Connell and Messerschmidt 2005). Considered as a gender practice, men who do not conform to the hegemonic masculinity model are then ‘othered’, resulting in those men being viewed not as valuable as opposed to those who do display the expected masculine traits (Connell and Messerschmidt 2005). Despite the cultural ideals of masculinity not meeting the lived reality of many men, judgement still proceeds by these standards of maleness (Kane, 2012). Furthermore, regardless of hegemonic masculinity placed in many social structures which grants a man’s power, they are still held accountable and must achieve gender (West and Zimmerman, 2009: Hearn, 2004: Holter, 2005: Connell and Messerschmidt 2005). A vital component of masculinity includes the evaluation of male bodies; physical and performance (Hofstede and Arrindele, 1998). Boys often learn that being fast tall and strong means being masculine and dominant, and often face bullying if they do not meet masculine standards (Frost, 2003).

The construction of femininity and masculinity provides a further framework for this study to analyse parents’ perception of their Childs gender including how parents participate in gendering their child through being masculine and feminine.

Parents socialisation of gender in their children begins when parents discover what sex the child is (Rubin et al, 1974). Parents are considered to teach children their lessons on gender, significantly influencing the Childs gender development through activities behaviours and role modelling (Joshi and Audichy 2018: Rubin et al, 1974: Peterson and Rollins, 1987: Halpern and Perry Jenkins, 2016).

Stereotypical behaviour and expectations such as boys are aggressive and girls are kinder may occur as personality traits- abilities; girls are good at reading, and/or activities or roles; men are mechanics; scientists and so on (Cherney, 2018). In addition, reinforcing gender norms may occur in subtle ways often viewed in parents use of essentialist language as follows; girls like playing with dolls; footballs are for boys, this is descriptive stereotyping (Joshi and audichy 2018: Fisk and Ridgeway, 2018). Literature suggests that on average, mothers and fathers are more flexible in industrialised cultures relating to their Childs engagement in different play activities (Brinton and Knight, 2017). However, similar research is very limited in non-western countries.

Falling out of gender norms seems to cause somewhat of a social emergency in families and society (West and Fenstermaker, 2002). Studies show that mothers are less rigid than fathers when encouraging- especially in their sons, gender typed play (Kaplan and Knott, 2019). Children at a young age is a time when beliefs and attitudes become rigid, avoiding cross gender stereotypical cloths, toys and activities- this will be examined further in the following chapters. In support of this, studies have identified that a Childs knowledge of gender leads to their expected stereotypical behaviour. Thus, a child who understands expected behaviour of boys and girls in society sooner in childhood are more likely to develop and keep firm stereotypical gender beliefs, guiding their own behaviour and decisions (Macphee and Prendrgast, 2018: Boe and Woods, 2018: Halpern and Perry- Jenkins, 2016). Many factors influence a parents perception of gender including how activities for their children are targeted to specific genders, also how children’s literature sends discreet gendering messages to both parents and children.

The following section examines how gender is taught to children through literature, communication, toys and activities. Although the following is not a direct inquiry of this research, it serves key to draw upon the various structures in society which influence a parents perception and experiences.

[bookmark: _Hlk25003520]Much of children’s literature includes gender stereotypes, picture books for example. To illustrate; representations of professors in a 2018 review identified that the majority are white males (Terras, 2018). Literature also shows visual and textual representations of the meaning of being a woman or a man, evidence that fathers are often underrepresented was also found in an analysis of representations of parenting in young children (Adams et al, 2011). Picture books in the United Kingdom (UK) however, when represented, fathers are not as likely to be shown holding or touching their child, whilst being eight times less likely to be shown carrying out domestic tasks (Adams et al, 2011). Similar research in the United States (US) identified that a father is usually absent from children’s literature or often represented as not affectionate (Anderson and Hamilton, 2005).                         
                    
Childhood education environments and parents are significantly important in gender development (The Department of Children, Schools and Families, 2009). The ways in which parents communicate with children serves a vital contributor to how children learn gender. Notably, gender socialisation varies between families. Nevertheless, parents often place their own perceptions of gender upon their children (Halpern and Perry- Jenkins, 2016). A study in the late 1970s concluded that parents have formed gendered expectations of their child twenty-four hours after birth (Rubin et al, 1974). Additional research identifies that mothers of eleven-month old daughters underestimate their crawling abilities- while over-estimate a son at the same age (Mondschein et al, 2000). Yet at this stage a child is still yet to understand the relevance of gender and identity (Liben et al, 2002). Regardless, parents begin to build their gendered child at a young age through toys, activities and clothes (Boe and Woods, 2018). 


[bookmark: _Hlk25005999]Although it has been considered that gender differences in children’s toy preferences develop from the age of two, other research has shown that adults act as gatekeeper of toys before a child expresses their own preference (Woods and Boe, 2018). Parents often encourage a child to join certain gendered activities through created gender environments (Macphee and Prendergast, 2018). A replica of a study in 1975 was repeated in 2018 by MacPhee and Prendergast (2018). Both studies analysed children aged one to six in the US; forty-five girls and forty-eight boys. Both found strikingly similar results; the boys classroom contained more armed forces toys, machines, vehicles. While the girls room contained more domestic toys; dolls and houses. This study argues that despite efforts to improve gender equality- inequality remains, and stereotyping is reinforced by adults (Macphee and Prendergast, 2018). To draw upon the theory of spontaneous concepts; according to LVygotsky (1980) daily activities construct peoples beliefs independently, these findings appear to support this notion, furthermore, supporting Butlers view of gender performativity and West and Zimmermann’s doing gender as discussed above.

In addition, Boe and Woods (2018) identified that parents allow the availability of certain toys to certain genders as early as four months old; such as dolls and pink items for girls. Notably, although this study is not an inquiry engaging in gender and retail, it is significant in terms of highlighting the various gendering strategies used to influence parents, therefore gendered colours are discussed further in the following section, in addition, the influence of gendered clothing.

[bookmark: _Toc33184858] Theme 3-                 Gendered media, advertisement and marketing  

Parents, media and politicians have shown significant attention to the enforcement of gender stereotyping through marketing and advertising, while a vast amount of empirical inquires have found that many goods targeting children are constantly marketed to be gender specific (Dobscha, 2019: Jonauskaite et al, 2019)- using pictures and colours- conveying gender stereotyped messages to children and parents. Further evidence that marketing has embraced gender stereotyping is the increasing volume of pink toys directed at girls (Jonauskaite et al, 2019). It is vital to highlight that these issues are related to the marketing process, rather than the toys. To expand- the issue is children are being guided and constrained in their choices through the advertisement and marketing process, leading to gender inequalities- not however that girls play with doll houses or boys play with vehicles (Dobscha, 2019).

Positive changes are apparent; a survey in by the Let Toys Be Toys (2012) campaign demonstrated that in various toy stores fifty percent had boy and girl aisles. However, a repeat of the survey found that in 2016 boys’ and girls’ aisles no longer existed in the same stores (Let Toys Be Toys, 2016). Whilst retailers online had also showed positive findings- since 2012 gender filters had reduced from seventy-six percent to twenty-one percent in 2016 (Let Toys Be Toys, 2016).

Although positive outcomes are evident, concerns remain. The findings In the 2017 Let Toys Be Toys review of Christmas toy catalogues; Tesco; Early Learning Centre; Smyths; Argos; Entertainer and Toys R Us, report that only one catalogue displayed a balance in the way that children are shown- Concluding that domestic activities and toys were twice as likely to be shown with girls’ (Let Toys Be Toys, 2017).

Moreover, the study into the representation of girls and boys in advertisement of toys on television in the United Kingdom (UK) showed that the language used with boys draws on conflict, power and control, conversely, girls engaged with fantasy and beauty (Let Toys Be Toys, 2015).

In recent years the UK has challenged gendered advertising. The report; Depictions, Perception and Harm carried out by the UK Advertising Standards Agency (ASA) concluded that stronger regulations of advertising featuring various types of gender stereotypes were necessary (ASA, 2017). leading to the Committee of Advertising Practice (CAP) to introduce new rules specifically to challenge gender stereotyping in advertisement (ASA, 2017). 


Gender stereotyping is also achieved through clothing. There is often the division of websites or in stores of girls and boys clothes- stereotyped colours, slogans, and the differences in the fitting and quality of the items (Dobscha, 2019). Research argues that as the same findings with toys previously discussed, clothing of scientific or instructional content is labelled ‘for boys’ (Jonauskaite et al, 2019), evidently supporting gendered differences whilst influencing children’s and parents’ perceptions. Drawing upon Butlers theory of performativity (Butler, 1998: Butler, 1999), that is; repetitive ways of doing gender influence perceptions and naturalise gender construction, thus providing the notion of gender with power- evidenced in this review of gendered media, advertisement and marketing. The following section examines the implications of stereotyping and gendering children.

[bookmark: _Toc33184859]                                             Implications of gendering children

In early age it has been found that gender stereotyping can cause significant harm to a Childs physical and psychological wellbeing if they do not conform to the roles (Cusack, 2013). A study in Australia  identified that exposing children aged eight and nine to stories containing nongender roles over a four-week period, had a large effect upon both girls and boys self-esteem (Ochman, 1996). Evidence provided by the Children’s Society (2018) states that twenty-two percent of girls have self-harmed and nine percent of boys, increasing to forty-six percent of children that had experienced attraction to the same gender. The report also concludes that lower overall wellbeing was related to children who emphasise traditional gender roles (The Childrens Society, 2018).

[bookmark: _Hlk29896276]Peers often police gender, and young children learn fast the requirements of each gender, developing prejudices (Janett, 2013; Watch, 2013). Furthermore, non-conforming of gender in young children often results in bullying from peers through sexual bullying and bullying relating to sexual orientation and gender- how a boy/girl, man/ woman should behave and look (Janett, 2013; The Department of Children, Schools and Families, 2009; Watch, 2019). In addition, limiting choices causes gender segregation, one of many consequences of stereotyping children, impacting ones attitudes and feelings of their own gender and that of the ‘other’ (Watch, 2018). Often positively evaluating their own gender over the opposite group (Janett, 2013). This leads to gender segregation supporting the idea that girls will often only associate with girls and boys with boys (Peterson and Rollins, 1987; The Department of Children, Schools and Families).

Although there is vast research which supports the notion that a child shapes their own gender, identifying that a Childs knowledge and understanding of gender relates directly to a Childs stereotypical attitude and behaviour (Peterson, 1987), there is also however much research that finds no connection. Upon examination, this review of literature argues that many factors such as parent attitudes; media; retail; society and cultural values- all interact to shape a Childs preferences and behaviour into adult-hood, therefore, these factors will have guided a parents views throughout previous years.

Upon reflection of current research, studies have shown that the process of gender stereotyping begins at a very early age. Yet there is still an ongoing notion which implies that gender stereotyping is of limited importance if at all. Despite this, current research argues that presenting children with specific behaviours and experiences based on gender significantly limits children, leading to long term effects in later years.

[bookmark: _Toc33184860]                                                    Research gaps

The vast amount of literature available on parents gendering their children is predominantly quantitative research. Often through surveys or experiments engaging in many of the parental behaviours. Notably, this research is valuable in examining the parents role in gendering their child. However, it appears that how parents construct meaning relating to gender is often overlooked or missed entirely; to examine in detail the various attributes and behaviours which parents find acceptable or to be sanctioned. Furthermore, to seek the motives behind a parents participation in the social construct of their Childs gender whilst investigating how aware or unaware parents are during this process. This study employs a qualitative framework to seek further understanding to build on current research to examine this phenomenon further.

The following section discusses the selected methodology considered most effective for this study to further understand parents’ perceptions and experiences within gendering their children.



[bookmark: _Toc33184861]                                                 Methodology  

This study explores how and why parents gender their child through their perception, including an exploration of their experiences relating to their child’s gender. The factors which have influenced and motivated this inquiry; such as the work of theorists examined in the literature review above; West and Zimmerman; Butler; Kane, including my own personal development through gender studies and parent practices are discussed in the next section. An examination of the ontology and epistemology follows, considered as crucial elements which enabled me to arrive appropriately to the selected paradigm of constructivism. This leading to phenomenology as the most suitable methodology for this inquiry. Parts of this section directly reflect a previous unpublished assignment written by myself engaging in the preparation for this research. This chapter builds upon information taken from the research proposal accepted by the University of Wales Trinity Saint David in 2018. 

According to Galletta, (2013) the construction of reality is often achieved through language thus, interviews are used in this study considered as the most appropriate method of data collection to seek meaning behind the perceptions and experiences of parents relating to their Childs gender (Crabtree and Miller, 1999). Therefore, further supporting the social construction framework adopted for this research. Interviews provided an in-depth account of parents’ perceptions and experiences discussed further in this chapter.

The hybrid data analysis is also examined. Reflexivity and ethical considerations serve key to validate this research further, examination of how this is applied in this study is also documented.

Many parents I assume are unaware of their participation in gender stratification, including the related consequences and limitations this may place upon their children (France, 2018). Furthermore, that cultural values and traditional family values drive gender and a parents engagement in gendering their child (France, 2018). A family centre in Wales has been approached to assist this inquiry. Communication with the management of the family centre post research may include recommendations of how they may practice gender equality to meet parents and children’s needs further.

[bookmark: _Toc33184862]                                                     Context of study

Not only is this study a response to West and Zimmerman (1987)- doing gender and Butlers (2004)- undoing gender, resulting in this inquiry being grounded in gender theory. Upon reflection of being a parent myself, the unconscious and conscious actions relating to gendering my children have become apparent; guiding my children into the constructed roles of societies notion of what it means to be a boy/ girl, man or woman (France, 2018). Engaging in the participation of stereotyping myself as well as my children unaware of future potential consequences. This reflection and research arrive from a recently studied gender equality programme, leading me to analyse my own perspectives and experiences (France, 2018). Although a challenging task, this has enabled a deeper understanding of my parent practices, and through examination of literature this highlighted the limitations I had placed upon my children (France, 2018).

Upon analysing the relationship between self and society, whilst drawing upon West and Zimmerman’s ground-breaking work of ‘doing gender’, including Butlers notion of ‘undoing gender’ and performativity, including the relationship of power and Kane’s work of accountability. This study aims to enable a deeper insight and understanding of parents’ perception of gender roles and their children.

Evidently, there is a large amount of literature engaging in the roles of masculinity and femininity, this inquiry explores whether parents are aware or unaware of being gender biased, also examining parents perception in relation to their children and gender roles. Including the reasoning behind perceptions and actions. To provide further insight into where support or education may be provided, to prevent oppression and discrimination for those who do not conform to gender norms (France, 2018).

Considering the above, my ontological and epistemological position drives this study forward, providing a framework to meet the aims and objectives stated. The following provides an examination of the ontology and epistemology selected while being considered highly valuable in the validation and reliability of this research (Jupp, 2006).

[bookmark: _Toc33184863]                                          Justification for Methodology

Ontology relates to beliefs engaging with the nature of reality. In philosophical terms; it is the inquiry of human experiences whilst studying the fundamental nature of reality (Jupp, 2006). This document is guided by relativism as the selected ontological perspective. This position states that realities are co-constructed, moreover, a notion that each individual has their own reality considered as the ‘truth’ (Jupp, 2006). This study also adopts critical theory as a further ontological belief. That is, gender, culture, political, economics and ethnicity have all shaped ones idea of the truth, or what is real (Jupp, 2006). Although the ‘realities’ of these factors are argued as inaccurate, it is widely identified that they are real to the individual (Jupp, 2006: France, 2018).

As my ontological position relates to beliefs; what is the truth and what is real, this reflects upon my epistemological positioning of what can be understood about issues (Jupp, 2006). Furthermore, how I can come to know about certain experiences. Upon reflection, the epistemological view chosen is subject in nature as this study relies on interactions between myself and the participants (Jupp, 2006). Therefore, co-creators of this studies findings. However, upon further examination, although relativism and critical theory share my ontological perspective, critical theory is not reflected in my epistemological position as this suggests that the findings are influenced by myself as the researcher and my own beliefs (Jupp,2006: France, 2018).

Positivism, critical theory, constructivism and post positivism are all documented by Guba and Lincoln (1989) as major research paradigms. Due to my ontological and epistemological positioning this study is approached through the philosophical lens of constructivism (France, 2018).
Social constructivism argues that people construct knowledge as they analyse and make sense of their world around them, actively constructing their understanding (Guba and Lincoln, 2016). Through a constructivist approach I extracted existing literature from the above literature review and collected new information from participants in this study. This allows an insight into possible new connections (Guba and Lincoln, 2016). Drawing upon the work of Psychologist Lev Vygotsky (1980), that is, the production of understanding and learning is developed through social interaction and culture. In addition, the data collection methods applied in this study, including analysis will reflect Vygotskys framework of knowledge (France, 2018). 

This inquiry is driven by knowledge as subjective, value free and contextualised. Relying on experiences and individual perspectives. Thus, quantitative methods are not suitable (Marshall ad Rossman, 1999)- while considering my ontological and epistemological position. Furthermore, whilst considering the research gaps discussed above. Quantitative measurable methods: experiments and attempts to find the ‘truth’, prevent this study meeting the aims and objectives previously discussed (Jupp, 2006: Marshall and Rossman, 1999).

This study applies a qualitative methodological approach. Through examination of many approaches including grounded theory. This research adopts a phenomenological approach as this lends a structure allowing a rich understanding of parents’ participation in gendering their children through their own values and experiences.

Although grounded theory argues that structures are developed through ones actions (Charmaz, 2014), this would also be suitable for this social inquiry. However, due to the unknown time given to reach data saturation in grounded theory (Charmaz, 2014), I am unable to commit to the flexibility required of the researcher as the timeframe provided for completion of this research is limited. Thus, adopting a grounded theory approach may provide inaccurate findings ultimately effecting the validity and quality of the study (France, 2018).
[bookmark: _Toc33184864]                                                    Phenomenology

[bookmark: _Hlk30411207]In terms of phenomenology in its basic form; through judgments, emotions- conscious experiences, it attempts to organise conditions (Menon, Sinha, Sreekantan, 2013: Vagle, 2016). Through systemic reflection phenomenology determines the crucial elements of experience (Menon, Sinha, Sreekantan, 2013: Vagle, 2016).

Sociologically speaking, examining the perception of parents on a micro scale allows for a rich insight into the pattern of issues on a macro scale; looking at the ways in which larger structures in society are continuously reproduced and maintained (Heidegger, 2005: Husserl, 2001). Considering gender as a phenomenon, my discussed ontological perspective, that is, that reality arrives from peoples beliefs and experiences, also reflecting my epistemological stance of research being transactional and subjective- A phenomenological approach informs this study enabling the aims and objectives discussed to be reached effectively (France, 2018). Thus, considered the most appropriate framework for this study.

Edmond Husserl (2001) established the development of phenomenology, that is, the examination of lived experiences, in the early twentieth century. Husserl (2001) stated that through the cognitive process of deduction the separate outer reality can be understood. Reflecting the Cartesian principles which found significant distinctions between the outer reality and individual experience of reality (Heidegger, 2005).

Through the interpretation of individuals phenomenology aims to gain understanding of their outer world by capturing reality, achieved by applying intentionality, that is, directing an individual’s focus intentionally to describe their reality (Menon, Sinha, Sreekantan, 2013: Husserl, 2001). A Phenomenological approach is guided by the belief that realities and consciousness are co-creation, therefore, human understanding arrives from the relationship between human beings acting upon each other (Heidegger, 2005). Phenomenologically speaking, this study aims to capture an insight into this Phenomena through qualitative research methods (Heidegger, 2005: France, 2018). 

[bookmark: _Toc33184865]                                               Population and sample

Applying a purposive sampling approach, six parents of children aged between new-born and ten years old were invited to participate in this research process. According to Guest et al (2012) five participants is considered a small sample identifying twenty-five as a large research sample within phenomenological inquiry. Thus, I consider six participants as adequate, however, the chosen sample size notably will not provide an accurate representation of all parents (France, 2018). In addition, although participants were invited from all backgrounds; race, ethnicity, age, sex. Participants who fit the criteria, that is, parents of children aged 0- 10 years of age, were all mothers who wished to participate. No fathers or other legal guardians of children took part in this research. Therefore, the sample in this study does not represent the population further. Yet as there appears to be limited comparative data relating to this research question it may be difficult to conceptualise. Nevertheless, the sample size offers a rich insight of modern parenting practices engaging with gender- evidently a valuable contribution within contemporary gender discourse. The following section discusses the selected data collection methods of semi structured interviews.

[bookmark: _Toc33184866]                                                          Interviews

Interview questions were developed from the literature review and personal experiences. To enable further understanding of the participants perspective and experiences of gendering their children, Galletta (2013) states that individual semi- structured interviews allow the creation of structural and textured in depth descriptions. Thus, selected as the most appropriate data collection method of this phenomenological inquiry (France, 2018).

The individual interviews contain two main questions; 1-what have the participants experienced in relation to their Childs gender? 2- what are their views and beliefs in terms of their Childs gender (France, 2018). Additional questions are created as probes to enable a deeper insight- see appendix (1). By adopting a semi structured interview approach, this allowed this study to address particular dimensions of the inquiry, whilst creating space for further contributions from the participants to bring forward further meaning of their experiences and perceptions (Galletta, 2013). As evidenced in the literature review, experiments, observation and quantitative methods bring valuable knowledge to gender discourse. However, misses the reasoning and meaning behind peoples actions. Through semi structured interviews, whilst drawing upon my ontological and epistemological position, including this study engaging in a phenomenological approach, I approach data collection as a subjective process due to the nature of human beings, rather than objective- interviews enabled me to engage fully with the from the participants contributions (Jupp, 2006: Heidegger, 2005: Galletta, 2013: France, 2018). 

Interviews commenced after five pre- arranged visits to the family centre and the organisation manager to allow potential participants to address any questions relating to this study. My role as a researcher was made clear to the families during visits. Notes were only taken once the interviews were being conducted and full consent had been given by participants. Each interview took approximately thirty minutes. The family centre provided afternoon meals therefore the interviews proceeded between 10am and 12pm to avoid disruptions of mealtimes. Refreshments were available to all participants throughout the day courtesy of the organisation (France, 2018).

Interviews were carried out over a two-week period. After arriving home after each interview recordings were manually typed out and deleted from the recording device immediately.


      
[bookmark: _Toc33184867]                                                    Limitations

Interviews rely on the ability of participants to articulate their experiences and perspectives as this may prevent me from accessing a true account (Galletta, 2013). In addressing this issue, I returned to the participants accordingly. Furthermore, the interviews relied heavily upon my interpretation of responses to avoid arriving at incorrect conclusions (Galletta, 2013). Notably, being mindful of practicing active listening during the interview prevented any disruptions of the participants thought process during the interview (Crabtree and Miller, 1999). Member checking allowed a true reflection of the participants input as they were able to correct any areas necessary (Marshall and Rossman,1999). Moreover, through memo writing this further improved the data collection and data analysis process (Galletta, 2013). This positively influenced the quality of this study by capturing inconsistences and emotion (Boeije, 2009).

[bookmark: _Toc33184868]                                                                 Bias

Bracketing, that is, to quarantine my own judgement, has been applied to this study to prevent my preconceived perceptions interfering with this research (Husserl, 2001). Through reflexivity this research achieved a rich insight into the reality of this phenomena- gender. Thus, highlighting the direct relationship between participants and analysis (Crabtree and Miller, 1999). Considering my subjective ontological view, I am aware of my assumptive bias therefore preventing me from adopting a heteronomous approach which would consequently influence the validity of this studies findings. In addition, transparency is a critical component throughout this inquiry, thus my assumptions have been documented accordingly. 


 
[bookmark: _Toc33184869]                                                             Consent

As approved by the organisation several visits commenced to allow familiarity between myself and the parents attending the family centre. Through the introduction of myself and of the research, information letters – see appendix (2) and consent letters- appendix (3) were provided to management and participants wishing to assist my inquiry. Participants were informed before, during and after the interview that they may withdraw at any time. Signed consent letters were collected prior to any data collection and stored with the researcher (France, 2018).

No payment has been offered to the family centre or the participants for their contribution to this research. Rather the opportunity to assist this inquiry, moreover, for their perspectives and experiences to be heard.

[bookmark: _Toc33184870]                                                              Ethics

This research relies upon personal experiences and beliefs of parents. A family centre upon being approached agreed to take part in this study to source participants. This organisation is considered as a safe location for data collection, participants and myself (France, 2018). In addition, the participants are in familiar surroundings, thus, helping to reduce possible anxiety. In this context, the phenomenological approach adopted for this study seeks an insight into universal feelings and real experiences therefore the participants and the location reflect a phenomenological inquiry (France, 2018).

The University of Wales Trinity Saint David (UWTSD) research data management policy consisting of crucial guidance of confidentiality and privacy has been strictly adhered to throughout this research process. To ensure the upmost protection of the UWTSD, participants, the organisation and myself. No demographic information has not been collected to protect the participants identity. Helplines for any participant experiencing concern s relating to gender were offered after each interview, whilst the organisation management was present in the building if support was necessary. Student services and my dissertation supervisor was available upon request for myself throughout this process to address any concerns. By following professional codes of practice and safeguarding policies, including following statutory obligations, that is, General Data Protection Laws and obtaining a Disclosure and Barring Service (DBS) prior to data collection. This study has adopted the UWTSD Research Ethics & Integrity Code of Practice and the British Sociological Association ethical guidelines to ensure all inquiries are carried out professionally (British Sociological Association, 2018). To prevent an adverse effect on the participants wellbeing and reputation of the university the following actions will be taken;  Consent letters are provided and stored; Member checking after each interview; reading through notes with the participant ensuring that their perspectives and experiences have been interpreted correctly; provide Information letters. This ensured that this inquiry has been employed with professional competency in a safe, legal and transparent approach. Participants are recorded as random letters which allows me to identify the notes taken with the interview recording including analysing the data to protect confidentiality. This study has been approached with personal integrity and honesty. For full ethics form see appendix 4. The following examines the data analysis process of a flexible approach to thematic analysis further in the next section.

[bookmark: _Toc33184871]                                                        Data analysis 

Thematic analysis often used in social science (Charmaz, 2014) is considered as the most appropriate approach for the data analysis of this inquiry. Although template analysis has been considered, due to my philosophical position template analysis is considered as too structured which may result in key data being filtered out. Also conflicting with my epistemological position (France, 2018).

Considering the two broad methods of reasoning within thematic analysis; inductive and deductive (Charmaz, 2014), both methods have been considered for this inquiry to reach the stated aims. According to Crabtree and Miller (1999) a combination approach of inductive and deductive serve as complementary opposites. To expand, a deductive method is often applied within a quantitative study often working alongside a positivist paradigm (Boeije, 2009). Thus, in conflict with my ontological and epistemological position. nevertheless, this approach may be viewed as working alongside my ontological and epistemological position by allowing the development of new theories by adopting a top down approach (Boyatzis, 1998: Galletta, 2013: Fereday and Muir- Cochrane, 2006), due to my initial two broad questions relating directly to the participants experiences enabling the creation of data- see appendix (5) for creation of theories (France, 2018). Furthermore, I am aware of the historical and contemporary issues within gender discourse; to be self-reflective is encouraged within research. Thus, through applying a deductive thematic analysis approach enabled me to embrace honesty which is what this research is built upon. By adopting this technique, the reader is able to evaluate the validity as I engage within self-verification of my position (Fereday and Muir- Cochrane, 2006: France, 2018).

Considering the above, the deductive method resulted in themes which had arrived from the literature review, probing questions were then created to use during the interviews- a tool to ensure focus is kept throughout the interview (Fereday and Muir- Cochrane, 2006). Furthermore, as the two broad questions related to a phenomenological inquiry, this allows the application of an inductive approach as it insists on the creation of data contributed by the participant (Fereday and Muir- Cochrane, 2006: France, 2018).

[bookmark: _Toc33184872]                                                                Coding

The flexible framework adopted in thematic analysis has arrived due to selected methods of structured interviews through a phenomenological inquiry. Seeking meaning within collected data broad codes have been extracted from the literature review, applying descriptive terms to create literature codes (France, 2018). This aids the initial insight into ‘what is happening’ in the data- allowing the data to speak through me (Charmaz, 2014). Through the interview process this adopted a latent level of coding to capture the underlying ideas which helps this study to meet its aims of parent’s perception of their Childs gender. This requires a more interpretive and conceptual orientation of the raw data (Marshall and Rossman, 1999).

The raw data was read numerous times to allow me to familiarise or become personal with the data, ultimately resulting in emergent themes; open coding. The data analysis process has been manually completed through colour coding to identify themes encouraging a more ‘intimate’ approach with the data (Marshall and Rossman, 1999: Laxmi Ramasubramanian and Albrecht, 2017:France, 2018). 

While considering the nature of this study, data has been coded and themed by myself. Notably, this method fails to offer multiple views, it does however allow consistency. Moreover, the data analysis method selected for this study would benefit from a variety of perspectives such as the participants and more researchers to assist in developing themes (Fereday and Muir-Cochrane, 2006: France, 2018).

Although line by line coding may be considered as conflicting with my ontological view; I am attempting to find the ‘truth’ (Fereday and Muir-Cochrane, 2006). I am mindful of this issue and proceeded line by line coding with caution; that the data is intended for a rich insight of the phenomena rather than a discovery (Heidegger, 2005:France, 2018). Interconnecting the codes helped collapse the codes into more manageable areas from the literature codes and open coding. Documenting the analysis process through memo writing has allowed me to record any issues whilst also practicing transparency (Boyatzis, 1998).

Initial analysis took place during interviews. These codes arrived from note taking in a reflexive journal during the interview process. Emergent descriptive Codes applied included “rough boys” and “biological sex reasons” “play” “boyish” “girly”. Theory was then able to develop. Initial codes taken from literature served key in organising the collected data, all data, including emergent codes fit easily into pre-existing codes- See appendix (6) for initial codes. However, the stated codes above although initially fit into initial codes, after re-read the transcripts several times to refine and organise data as much as possible, they seemed to contradict other codes being collapsed into the same section. No data was discarded, yet after re reading transcripts several times it became evident that certain codes belonged in a further code. For example; participant Q; mother of both a son and daughter,  reports that there is a conscious effort to encourage her son to ‘get on with things’ and has less patience with him being upset, whereas is more understanding of the daughters fears or feelings. This may be coded as any initial codes such as “emotion”  “stereotype” “beliefs” for example, yet as this seemed to be a pattern among all parents that is, boys are tougher than girls this seemed to represent its own code of “language”. Notably, frequency may not always suggest that this is of more importance in relation to understanding data. My judgment as a researcher is crucial in identifying the more significant themes.

Codes initially given memory – initial code relating to recall of experiences, developed new codes to help describe the experiences better. Such as teaching gender as certain experiences seemed to actively encouraging gender. A further code which was initially emotions was developed further and named fear. Themes were then developed and discussed in the following results and discussion chapter.

[bookmark: _Toc33184873]                                                         Trustworthiness 

[bookmark: _Hlk25747051]As discussed by using a combined approach of both inductive and deductive thematic analysis this enabled me to address reflexivity whilst embracing honesty in my research position. The models-data-theory supports this suggesting that researchers build a cognitive model of the data through the perspective of those delivering data through the analysis process (Leighton, 2017). 

[bookmark: _Hlk30681151]The use of triangulation allows alternate perspectives which helps validate existing findings (Hussein, 2009). By adopting the nation of locating possible further positions by initially using two known points- ‘triangle’, as a way in achieving a more detailed and balanced idea of the inquiry (Hussein, 2009: Jupp, 2006). Adding to this, by adopting a flexible thematic analysis form of data analysis, a varience in perspective and experiences revealed recurrent patterns which further improve the validation of these findings (Jupp, 2006). Furthermore, according to Jupp (2006) theoretical triangulation involves more than one theoretical framework being used whilst interpreting the data, widely used investigating a phenomena. Notably, theory triangulation in this instance offers related perspectives. This study adopts Emily Kane’s; Five configurations of parenting practices (Kane, 2012) to assist and strengthens the interpretation of the findings.

Drawing upon the concept of subectivity and interpretation: through a constructivist approach, I am aware of my dynamic relationship with the data and the interaction with the participants which assists me in the understanding of their world (Jupp, 2006: Guba and Lincoln, 1989). This study is not an attempt to test theories. The already known knowledge from my studies in gender equality including this literature review is utilised as a tool for the development of the probing questions used during the interview process. A technique adopted used for encouragement purposes allowing the expansion of the participants view and experiences (Fereday and Muir- Cochrane, 2006). In addition, by adopting a reflexive approach through subjective self-awareness I am in continual scrutiny of my engagement with the participants and myself as a researcher (Charmaz, 2014).

Moreover, as I am involved in the research process, that is, the collection of data, transcription, reporting and the analysis, this aids the justification of my reflexivity whilst supporting the evaluation of the findings (Leighton, 2017).



[bookmark: _Toc33184874]                                                        Conclusion

For this study to reach the aims and objectives discussed, a qualitative phenomenological approach is deemed as the most appropriate. My ontological and epistemological views have driven my discussed methodology resulting in this research adopting a constructivist approach. Through critical examination of various methods, whilst reflecting the research gaps discussed above, semi structured interviews are considered the most effective for drawing out rich data through purposive sampling of six participant parents in a family centre in Wales. Thematic analysis adopts a hybrid approach through identifying the importance of reflexivity, transparency and honesty in turn validating and evidencing the reliability of this study. Identifying how I have developed themes extracted from literature and how new themes have been created from raw data to develop rich meaning relating to parents gendering their children. Potential risks to participants, the UWTSD, myself and the organisation have been critically analysed and appropriate frameworks have been followed. Through identifying the implications of this research, the UWTSD ethics committee concluded this study as ethically correct.

The findings of the semi structured interviews of parents are discussed in the following section.



[bookmark: _Toc33184875]                                    Results and discussion 


The main question of this research examines parents’ perceptions and experiences of their Childs gender. The conducted interviews explore parents’ discourse of gender, that is, their ideology. The following section offers the profile of participants, including a presentation of the findings. Whilst drawing upon Kane’s (2012) framework of the Five configurations of parenting practices to help further understand the meaning to parents’ response. Five out of six parents report to resist gender structure whilst also report feeling controlled and accountable to expected gender norms in society. An interpretation of the findings follows in the two identified themes and their related subthemes; Stereotyping; Societies heavy influence on a parents experiences; sub theme- Teaching masculinity and femininity; gaining social acceptance; theme 2; parents internal conflict of emotions and perceptions; sub themes fear; love.

[bookmark: _Toc33184876]                                                Profile of participants 

A table reflecting the profile of participants, including number of children and age of children, was considered for this section. However, as I am unaware of the number of parents which attend the family centre used in this study there is a risk of indicating the identity as there are six participant responses taken from the same organisation. Thus, a brief overview of participants is considered most ethical.

Six biological mothers consented to assist this inquiry. All had at most two children with an age of no older than six years. With at least one child under the age of three years. All participants were unemployed and considered as full-time mothers, whilst the education status of parents in this study ranged; some parents currently attending higher education or received higher education previously. Five out of six parents reported raising their child/children with the father.
[bookmark: _Toc33184877][bookmark: _Hlk29813393]Theme 1- Stereotyping; Societies heavy influence on a parents experience.

The interviews uncovered how parents spoke about the importance of their Childs gender. Of the six interviews all participants spoke of their children’s appearance in relation to gender. All six participants revealed that their Childs physical appearance is often discussed with family, friends, and strangers. Suggesting that’s others in society play a major role in influencing another’s gender. To illustrate, one parent of a daughter discussed their experience of comments received from other people; 

[bookmark: _Hlk27647966]“since before she was born, people would say- oh what you having? Is it a blue or a pink? Boy or girl? When she was born, she was a big baby and it seemed to shock people because she was a girl, like if she was a boy it would have been normal”.

Parent of a son and daughter shared a similar experience of the wider community:

[bookmark: _Hlk27647705]“everyone always thinks it’s like a bonus or something really good that my daughter has a big brother to protect her, protect her from what? She is small and he is a typical boy, like more stocky and solid, like the perfect versions of a boy and girl. I used to think the same but now it annoys me I feel sorry for my son always the protective big brother their just kids! If my daughter was the older one with a stockier build would they be wrong then?”

From the six interviews, all participants stated that both family and strangers often comment on their Childs gender revealing what society expects from even very young children in relation to physical appearance: stereotypical perceptions of girls being smaller and boys being bigger.


 Kane (2012) states that gender identity in children is accomplished by parents who are aware of this, supporting Kane’s (2012) notion one participant reports their experience in relation to this;

“When she was born, she was a big baby and it seemed to shock people because she was a girl, like it she was a boy it would have been normal. They would say oh she’s so big! I did not care she was healthy but comments over and over again did get a bit upsetting. I ended up secretly thinking I hoped she wouldn’t grow too big as she got older, I didn’t want her to put up with what I had to and get bullied if she was just always a big girl”.

This also suggests that physical appearance; size, not only depends upon societies expectations, but directly connected to a parents gender expectations. In addition, the participant reports how their children meet ‘appropriate’ gender through remarks of having the ‘perfect’ children based on size difference of a son and daughter. Despite being in good health. Thus, showing a direct link to accountability of the wider community. 

Adopting Kane’s (2012) framework further, a ‘cultivator’ also reflects a participants response. A ‘cultivator’ is likely to strive for gender achievement despite being aware of the social expectations that drives gender itself. One participant shares their view;

“boys should be boys and girls should be girls, like boys are more boisterous and louder and little girls are pretty and more gentle, it’s just what we know, and how were in school boys seem to be always fighting and girls were more interested in what they looked like and not being fat ha-ha.. My sons quite macho at times whereas **** is so gentle she is lush I love dressing her up in cute dresses”


 The majority of participants reported also of their pleasure of describing their children’s physical appearance in relation to gender, including making comparisons between both male and female children’s gender expectations. 

Yet participants of children reported as ‘bigger’ daughters reported feeling more uncomfortable at this. One Participant expresses her anxiety over how her daughter was judged in society causing the parent to feel unease regardless of the child being healthy:

“They would say oh she’s so big! I didn’t care she was healthy but comments over and over again did get a bit upsetting. I ended up secretly thinking I hoped she wouldn’t grow too big as she got older, I didn’t want her to put up with what I had to and get bullied if she was just always a big girl”

Furthermore, parents reported the annoyance of been made accountable to family and strangers for their Childs physical appearance. To illustrate this, one Participant discusses their experience; 

“my son has longer hair and everyone, friends, family, and strangers always comment like it’s such a big deal. I love his hair its lovely, he always gets mistaken for a girl, I dress him in boys clothes as much as possible, he loves boys toys, trains, cars and he’s quite boisterous but still everyone thinks he’s a girl because of his hair, like how old is she? She’s got lovely hair? I’m used to it though now, but I don’t know why it’s such a big deal”.

This may also suggest an attempt to ‘re-do’ gender, yet the responsibility for ensuring societies gender expectations are met are evident. This shows that choosing to ‘re-do’ gender develops a variety of challenges.
[bookmark: _Toc33184878]Theme1 (a) Teaching masculinity and femininity; gaining social acceptance.

Parents of male children spoke of gender relating to hegemonic masculinity and the associated traits. Contrary to parents of daughters who appeared less concerned with describing their daughters in typical feminine ways. This suggests that the construction of masculinity of parents with male children is a crucial part of their participation in gendering their sons.

This was often achieved by encouraging masculine behaviour through purchasing gendered toys and clothing. One participant reflects this notion;

“my kids know what they like, and he likes boys’ toys, she loves animals and he loves superhero stuff.”

Limiting choices are also apparent;

“They choose their own clothes now when we shop, we let him look in the boy’s section and her in the girls they love the independence of it.”

Thus, highlighting the accountability of marketing through limiting choices within gendered departments as discussed in the literature review. Interestingly all participants felt at ease with their sons engaging with other children’s toys often associated with girls, also reported of their sons being kind and sensitive, yet this was quickly followed with justification by expressing masculine traits also. The following participant discussed her sensitive son followed by a description of his masculinity; 

“She’s actually a lot easier going than her older brother has quite sensitive. She just gets on with things doesn’t complain much whereas her brother is quite sensitive. He’s just a sensitive boy he always has been but loves playfighting with his mates”.
However, drawing upon Kane’s (2012) framework, parent of son and daughter appeared not conflicted whilst specifically reflecting Kane’s notion of a cultivator. That is, being aware of the social influences on gender, yet openly keen for their children to fit in to societies stereotypical gender roles. The Participant reports proudly that;

[bookmark: _Hlk27733444]“my boy is built like a rugby player and very heavy handed (laughs), like a proper boy. My daughter is much smaller and gentle, but very bossy, typical girl (laughs). We get comments all the time I love it she just looks like me and he looks just like his dad”

The Participant above reported not only great satisfaction of their Childs gender meeting societal norms yet appear to highlight a link of their own physical appearance to that of their child. 

A further participant reflects a similar response; 

“We get comments all the time I love it”, and “I love that I have one of each”

Expressing enjoyment in receiving comments and acceptance of their Childs gender.

A further participant discusses how behaviour and physical appearance engages with being masculine, including how their child has recognised this as a positive achievement at a young age; 

“When they behave like boys, like play fighting, a bit rough and macho then I don’t mind their boys that’s what they do, its normal”


  “He loves showing everyone his muscles ha especially when he’s eaten his dinner he’s not a very good eater, so I say if you eat it all you get big muscles”.

The sons of two participants had learnt the lesson that boys have big muscles or engaged in rough play. Whilst being smaller or petite were often expressed from parents with daughters.

This also supports the notion that hegemonic masculinity is partly built and maintained by parents as accountability is acknowledged throughout the interviews. 

Role play also became evident in constructing masculinity. One Participant expressed outrage of her son dressing feminine. Discussing how this behaviour was closeted to protect their family from an unaccepting society;

“It drove me insane; I wouldn’t take him out of the house it was so embarrassing. My friend had to have him while I went shopping there was no way he was coming dressed like a girl ha”

Yet appeared much more acceptable for girls to dress more ‘masculine’ as a further participant reports;

“my little girl loves to play with her brothers toys and I do put her in hoodies and jogging bottoms but she still looks cute ha, I would never put my son in girls cloths though so I think it would be weird for my son to want to be a girl more than if my daughter wanted to be a boy”.  


These findings suggest that parents of sons appear limited in their ability to practice gender in a more fluid approach. Furthermore, adding further support to literature that masculinity is built and maintained from a very young age.

This study found that participants did not place their female children’s behaviour or personality to their gender to the same extent. In particular in how parents described their Childs leader tendencies. One participant referred to the term ‘bossy’ when reporting on her daughters personality. Based upon research this is often associated negatively with females who demonstrate leadership qualities. However, this was expressed as a positive trait during the interviews. 

Upon examination of the above discussion, the common theme during analysis was societies role in shaping the experiences shared by parents exposing the relationship between resisting gender expectations; Kane’s (2012) “Resisters”, and actively engaging into the expectations that participants resist; Kane’s (2012) “Cultivators. 

Upon further analysis these finding revealed parents’ perceptions into the reasoning, or justification behind the interplay of both refiners and cultivators. The following theme discusses this further.

[bookmark: _Toc33184879][bookmark: _Hlk33958816] Theme 2-             parents internal conflict; emotions and perceptions.

In addition, this study found that all participants experienced levels of confliction within accountability. That is, a sense of satisfaction that their child meets societal expectations yet find it unacceptable the idea of their children not being free from gender norms and discrimination.

These findings revealed the significant emotional impact a parent may feel when confronted with their child changing their gender. Five out of six participants reported that they would feel confusion. While all participants reported that they would feel various levels of embarrassment, also one participant reports that they would feel a level of grief.

One participant reports that;

“it would be so hard to get used to, it’s the opposite of what you raised”
Another participant reflects a similar perspective; 

“I think I’d be confused as you raise a boy then they want to be a girl, you have spent your life thinking you have a boy so you would have to lose that boy, your son, it would be like a grieving process I think”.

These findings highlight the importance in which society place in gender and as a significant part of a Childs identity.

However, when asked earlier in the interview; how important is maintaining your Childs gender? The initial response suggested little of importance. Thus, these findings support literature that gender is rooted in society as the norm; as the above emotions were expressed as probable feelings associated with a loss/ change of gender. Also exposing the complex relationship between Kane’s (2012) refiners and cultivators.

Furthermore, one participant states that they would blame themselves;

“I’d blame myself, id wonder what happened when they were growing up that made them unhappy with themselves, which is silly really but I think it’s what a lot of parents would do, parents always feel guilty and try find answers” This may suggest that this is a possible process to limit confusion by attempting to develop understanding. Rather than dismiss gender fluidity.
These findings found that after a parents initial feelings and thoughts, this progressed to the perceived thoughts and judgement of others in society discussed further in the next sub theme.

[bookmark: _Toc33184880]Theme 2a-                                              Fear 

All participants heavily expressed their concerns relating to their Childs wellbeing and safety if stereotypical gender roles were not met. Consequences such as moving away; bullying; physical abuse were reported as concerns. In addition, fear of members of society including friends, and strangers and their perceived response if their child was to resist gender structures were also expressed. 

One participant reflects the above; 

“kids are horrible at school at times anyway, I would be worried that they would get picked on or laughed at. That would be the hardest thing I think, knowing they are getting bullied it’s not fair”.

A further participant shares a similar view;

“they would get bullied like hell! especially in a small town and in school where everybody knows each other’s business. You hear about others been beaten up, I hope they don’t and are happy just being boys if I’m honest its terrible how some people are treated”. 


 A further participant expresses their view; 

“I don’t really care people should be who they want to be as long as they are decent people, I would be really anxious though for his safety id worry about the violence you hear about, people just don’t like it if your different”.

All other participants reflected a similar response, these findings suggest that moving away from the gender binary categories is perceived as a social crisis, while acceptance from society is considered as physical and mental protection. These findings heavily suggest that parents being categorised within Kane’s cultivators is to maintain gender norms through fear.

In addition, one participant reports that they would be more concerned over her son changing gender;

“if my daughter wanted to be a boy she might be bullied at school and although family is very understanding strangers and kids can be so cruel. If my son wanted to be a girl, I would be more scared for him because boys are worse. It seems more easier to accept a girl as a boy than a boy being girl”.

These findings suggest further that boys are further restricted in their stereotypical role while being perceived more likely to suffer social rejection. These findings also suggest that fear of other children is present as all parents’ report concern for their Childs safety and wellbeing at school. Suggesting a lack of trust between parents and the education system relating to their Childs wellbeing.

Fear of society is evident in these findings, however these findings also reveal fear is driven by love and protection for their child. The following section presents these findings.
[bookmark: _Toc33184881]Theme 2b-                                              Love

It is clear from these studies findings that all participants place their Childs wellbeing above societies judgment, their own beliefs and perceptions. Whilst initial response to their child changing gender included confusion; embarrassment; grief- to perceived judgement from society including violence; bullying; discrimination, a further common theme found in all participants responses was that all parents support their Childs happiness regardless of gender or changing gender.

One participant reports that; 

“If it was not a phase then yeah id still love them their my kids at the end of the day”.

Similar views were also reported;

“I’d try to understand it as much as possible if he wanted to be a girl, is this just a phase or is it something that we need to deal with. I wouldn’t care as long as he’s happy, I would support my kids if it was going to make them happier”.

These findings also argue that parents of sons may appear gender fluid to a degree. And be accepting of their sons decisions regardless of the perceived consequences of society.

All participants expressed the words love and support in their response. In addition, all participants refer to their Childs wellbeing as their main priority of parenting.


 To expand, one participant states;

“I’d worry about their wellbeing and happiness if they wanted to change gender, but id worry so much more if they were forced to be somebody that they are not”.

This study has supported and contradicted Kane’s (2012) framework of parenting, through applying this framework, this study highlights complex parenting practice whilst allowing me to draw meaning to parents’ perceptions and experiences. The engagement of resistance and complicity was evident in all participants responses through perceptions and experiences in relation to their Childs gender. These findings explicitly provide a link between parts experiences and perceptions of their Childs gender and societies participation in shaping a child.



[bookmark: _Toc33184882]                                        Discussion of results 

This study explores how and why parents gender their child through their perception, including an exploration of their experiences relating to their child’s gender. The findings in this inquiry draws from six individual semi structured interviews, considered as the most appropriate method of data collection for this study guided by my ontological and epistemological position, including the adopted constructivism paradigm and the chosen phenomenological strategy discussed above.
[bookmark: _Hlk33959691]
The findings from this inquiry identify two  main themes: Theme 1: teaching masculinity and femininity: gaining social acceptance: Theme 2:parents internal conflict: emotions and perceptions: Theme 2 (a): Fear: Theme 2 (b): Love.

This discussion offers an insight into how the parents in this study relate to Kane’s (2012) notion of cultivators and resisters. It was found that these reported ideologies and experiences are reproduced and maintained through an interplay between ‘doing gender’ and resisting societies gender structures. In addition, this study found that this interplay is driven heavily by a further synergy of love a parent feels for their child and fear of societies response. Including the accountability of parents in gendering their child is limited. These findings argue that central to combating stereotyping is the need for a consistent and coherent approach to society as a whole. 

The following section discusses these findings further whilst linking, also comparing these findings to relevant studies and theories in this field. In addition, offering a personal and educated view of how these findings may support the progression of gender equality and inclusion.


All parents in this inquiry relate to Kane’s (2012) framework, yet slight differences, are revealed. Five out of the six parents initially appear to reflect Kane’s “innovators” notion in their response, that is, gendering of their child is resisted by parents whilst the judgment of others is not a concern (Kane 2012). However, upon further analysis, participants in this study who reported to resist gender structure also offered the description relating to feeling pressured to meet societies gender norms including fear of societies response to their child not meeting typical gender expectations. Identifying a confliction between perceptions and actively engaging in gendering their child. Thus, reflecting the notion of Kane’s ‘cultivators’ as they often acknowledge their participation in reproducing gender structure. Whilst one participant relates specifically to Kane’s description of ‘naturalises’, that is, interpreting their Childs actions as central to biology whilst openly expressing the unease they feel engaging in gender nonconformity (Kane, 2012). The same participant also appears to reflect the notion of a ‘cultivator’; as the parent also reports the understanding of gender structure as also a societal construction. 

[bookmark: _Hlk29889378]Considering the above, this study supports West and Zimmerman (2009); West and Fenstermaker (2002) that accountability and doing gender is inextricably linked. Furthermore, that society as a whole is aware of gender expectations (Coltrane, 1989). Whilst Supporting literature that parents are aware of their role in gendering their child as a responsibility to society (Hollander, 2013). As both resistance and complicity were revealed during discussions with parents, this highlights how parents experience accountability which would support west and Fenstermaker (2002) that parents are heavily responsible for constructing their Childs gender (Peterson and Rollins, 1987: Halpern and Jenkins, 2016: Kane, 2012: Janett, 2013).

However, drawing upon the relationship between society and self, these findings argue that parents’ participation is limited and controlled by societies gender norms. Thus, this may suggest that the impact of parents gendering their child is possibly overestimated in similar research. Furthermore, these findings include several networks of which are accountable: friends, family, peers and strangers further supporting west and Zimmerman (2009) and West and Fenstermaker (2002) doing gender theory. However, these findings argue to a degree that gender is not simply what we do- as this is often simplified in literature including in both doing gender and undoing gender (Butler, 1998; West and Zimmerman, 1987). It is viewed and practiced as a significant part of identity. This was illustrated as participants reported a sense of loss and grief in relation to their child changing genders.  Furthermore, this draws an understanding to many feminists’ theories that the undoing of gender is a radical movement, as doing gender is considered a central part of ones identity and how people understand each other (Risman, 2009). 

In addition, this study found that initial responses from parents highlights the challenges parents face of attempting to re do gender; parents ‘self’ view suggests that initially they do not care if their child wishes to express or change gender, consisting of parents engaging in the resisting of gender stereotyping. Yet at the same time meeting gender norms resulting from ‘others’ expressing their expectations on how their child should present themselves physically and emotionally. This study found that parents attempting a relaxed approach to gender were often confronted by friends, family and the wider community. Clearly making the decision to consciously move away from the gender binary system a difficult option. Offering a further understanding into the interactions of societies accountability process. In turn, supporting studies that to redo gender, carries the same consequences as attempting to move away from gender norms and the stereotypical categories (Halpern and Perry- Jenkins, 2016).

Moreover, these findings support literature that the wider community gender children’s bodies as early as new-born, evidently teaching young children the ideology of femininity and masculinity, fuelling the oppressive nature of gender (Cubbage, 2005: Butler, 2004). However, slight differences are apparent as the participants in this study as all female did not indicate conveying their own internal messages of weight on to their child as stated by Cubbage, (2005): Frost, (2003): Usmiani and Daniluk, (1997). Rather a concern through societies expectations.


It is evident that it seemed vital for the parents to report their sons masculine attributes. This supports previous research that gender perceptions and its construction depend on if parents are raising a male or female. In addition, supports research that gender fluidity is more present in girls than boys, and that boys are being held to strict masculinity stereotypes (Bailey et al. 2016). Hegemonic masculinity appears to be the most structured gender category in these findings, in terms of cultural values of how to be a girl and a boy. Thus, highlighting the relationship between power in society including expectations that males should be macho, or muscly, and girls should be cute, or petite (Hofstede and Arrindell, 1998; Hearn, 2004; Holter, 2005; Connel and Messerschmidt, 2005). In addition, placing a risk to the Childs wellbeing if they were not to meet societies stereotypical gender roles of masculinity and femininity (Frost, 2003; The Childrens Society, 2018). This may further restrict the efforts of deconstructing gender.

To expand, in terms of masculinity and femininity as binary, there will always be a more dominant category according to Foucault (1983; McNay, 2013); Thus, regardless of parents adopting a more fluid approach to girls, it will always be constrained to societies expectations of being the opposite of masculinity. Thus, supports Butler (2004) that to redo gender- this will continue to place the importance of gender in society continuously creating limitations on males and females. Furthermore, this shows how maintaining the gender binary system may occur. These findings support my documented assumptions above, that is, that cultural values of gender shape parents views and experiences. Interestingly, does not support my assumption that traditional family values are likely to be a heavy influence upon a parents gender participation in modern society.   

To expand, these findings support literature that parents are moving away from traditional family values, or adopting a more egalitarian belief system (Kaplan, Knoll, 2019; Knight and Brinton 2017). As all participants indicated that stereotyping their children arrived from habit, rather than expressing traditional roles as justification. In addition, offering a further explanation that possibly the values are shifting towards the Childs wellbeing as the major priority over gendering ones child. Supporting Ritzer and Murphy (2019) in that gender is clearly practiced by people in everyday tasks, yet gender is not fixed and changes within societies structures. Moreover, including LVygotskys (1980) theory of spontaneous concepts in that peoples beliefs are constructed through daily activities. Notably, this study reveals that many parents wish to not stereotype their child, yet as the parents are also a member of western culture and its gender structure this evidently plays a role in gender construction. This is possibly a likely reason as to why parents resist gender expectations yet also reproduce and maintain them. It is clear however that the experiences of parents and fears of societies negative response reflects traditional family and western cultural values. Thus, supporting literature that gender maybe too rooted in society (Risman, 2009). Again, drawing upon Kane’s framework supporting the interplay found in this study of both cultivators and refiners.

[bookmark: _Hlk29911817]This study found significant emotions which appear to contribute to the reproduction and maintenance of gender construction. Other research supports this notion in that stark reports of one in four people in Wales have experienced hate crime; that is, violence and/ or intimidation, or discrimination based on their gender identity (Stonewall Cymru, 2017). Furthermore, the rise from eleven percent of reported hate crimes in 2011 to twenty percent in 2017, showing an increase of eighty-two percent in a five-year period (Stonewall Cymru, 2017).  It is important to consider however that seventy-two percent of people do not report hate crime related to gender through fear of being further discriminate (Stonewall Cymru, 2017). Furthermore, the report states that abuse occurs through using public services, walking down the street and in school (Stonewall Cymru, 2017). Participants perception specifically related to fear of physical and mental abuse from school children whilst their child is in the care of the education system. This also highlights a significant issue of trust between parents and school.

These findings of fear are further justified as a rational perception supported by previous research. As suggested, gender stereotyping is directly linked to the education settings of children, enabling children to develop prejudices. This may limit parents further in their ability to practice gender in a more fluid approach. Research- notably, not specific to the UK, argues that through expectations, attitudes and peers are all means of reinforcing gender (Janet, 2013; Watch, 2018). The Early Years Foundation stage (EYFs) framework states that for the positive development of young children seven areas must be addressed, including physical, social and emotional development (PSED) (Watch, 2018). The implications of  gender achievement is highly likely to limits  a Childs potential; choices and opportunities (Janet, 2013; Watch, 2018; Cusack, 2013; (Joshi and Audichy, 2018; Kane, 2012; The Department of Children, Schools and  Families, 2009; Boe and Woods, 2018; The Childrens Society, 2018). 

Furthermore, according to The Department of Children,Schools and Families (2009) training courses for education staff on challenging gender stereotyping appear to be lacking in importance- staff are not obligated. In support of this the National Education Union submitted evidence in 2017 that fifty-eight percent of teachers have failed to receive training recognising and tackling sexism (Bennett: Courtney: Bousted, 2017). Understanding of the early education role relating to the production of gendered expectations has been largely overlooked in national education policies. Notably, actively tackling gender, stereotyping is a requirement in the Ofsted Early years inspection handbook (Bennett: Courtney: Bousted 2017). Yet the non-statutory guidance present in the Development Matters in EYFs 2011 is an advocate for reducing stereotyping, yet, fails to comment on gender (Bennett: Courtney: Bousted 2017). Moreover, the Key Stage 1 Curriculum also overlooks the issue whilst indicating that Initial Teacher Training programmes fail to challenge gender stereotypes (Bennett: Courtney: Bousted 2017). This literature supports this studies findings as fear of their Childs well-being would appear to be a rational and justified response of parents. Evidently improvements within the relationships of schools and parents may be significantly important in improving gender equality. 

In addition, this study finds that the Equality Act (2010) may not be fully effective in protecting students/children and parents from discrimination or stereotyping. Thus, highlighting further barriers parents may face through attempting to re do gender or the undoing of gender. Interestingly, Sweden appear to lead by positive example by challenging gender stereotyping advocating into their curriculum the explicit aim of counteracting traditional gender roles and patterns (Risman, 2018). Considering this study’s findings relating to a parents relationship with the education system, adopting a similar framework in Wales to improve societies approach to gender discourse seems highly plausible. These findings support literature and research that adults reinforce the stereotyping of children. This study evidently supports the scholarly work of West and Zimmerman (2009)- that accountability is a vital component in analysing how and why gender is reproduced continuously.


 
[bookmark: _Toc33184883]                                                 Conclusion

This discussion provides an in-depth account of how the links between; self and society; accountability; undoing gender; doing gender; redoing gender; power, is all continuously at play in shaping a parents experiences and perceptions and shaping a Childs gender. These findings reveal a deeper insight of the complex interplay of Kane’s cultivators and resisters notion, in that this study suggests that fear, as well as the repetition of, rather than a belief of traditional cultural values maybe the power which drives parents’ perceptions and experiences of gendering their child. This study finds that parents feel a great deal of pressure through being accountable and express great fear for their child if gender structure is not met, regardless of gender been understood as performativity in society. Nevertheless, Parents express their support and feelings of love and striving for happiness for their child which evidently outweighed fear of societies response. This inquiry suggests that although attitudes of gender are shifting at a macro and micro scale more needs to be done to ensure the laws and policies in place protect children and parents. Thus, this study argues that attitudes must continue to move forward to challenge the limiting gender structures in society, to allow children to access greater wellbeing and opportunities. It appears that emotions parents feel for their child fuels the habit of doing gender, in turn continuously strengthening the binary system regardless of its constraints. This inquiry has met the aims of understanding further the perceptions and experiences of a parent in relation to the gendering their child. Moreover, these findings are a valuable contribution in that they offer an illustration of how gender norms are deeply rooted, and the relationship between a parents role and gender construction in modern society.


[bookmark: _Toc33184884]                                            Recommendations 

This study has met the aims of this inquiry. The purpose of this qualitative study was to develop a further understanding of parents’ perceptions and experiences of gender and their child. 
This research identifys two  main themes: Theme 1: teaching masculinity and femininity: gaining social acceptance: Theme 2:parents internal conflict: emotions and perceptions: Theme 2 (a): Fear: Theme 2 (b): Love.
My own experiences and beliefs, including previously receiving education in gender studies inspired this inquiry. Through a social construction approach guided by my ontological positioning of relativism, a phenomenological inquiry proceeded. The six semi-structured interviews of parents provided rich data to enable the thematic analysis process- adopting Kane’s (2012) framework of parenting, to capture a deeper insight into current complex parenting practices. Revealing the interplay of emotions and components which drive gender construction.

In addition, this inquiry provided an opportunity to voice parents’ views and experiences, it was found that through discussions of gender ideology parents often expressed their enjoyment in offering their contributions as it is not a discussion any of the participants have previously engaged in. 

However, this study is limited to parents with children under ten years old, researching parents of older children may serve useful for examining the differences in views and experiences. Furthermore, using a range of data collection methods such as observing parents with their child may provide a lens to help build this study to capture a more accurate interpretation. As this study finds that gender construction is often built out of habit, or at an unconscious level. Notably, considerations are necessary; structured environments may influence possible changes in behaviour. Thus, minimising the outcome. 

In addition, as the participants in this study reflected a normal parenting situation, that is, no participants reported different types of siblings such a as twins or triplets for example. This may offer further insights into the various parenting styles of gender. Including a larger sample of participants as this will likely provide a more generalised finding. Considering that research in parenting and gender is often limited to western countries, this may also guide further research. Moreover, as all participants in this study were mothers and women, a study of a males perspective, and fathers could be particularly useful to expand this inquiry. Expanding this study further participants from various backgrounds considering Lesbian, Gay, Bisexual, Trans (LGBT), race, class for instance would offer a further representative sample. Nevertheless, through developing a meaningful interpretation to these studies findings, in particularly, adding further to the literature of the doing and undoing of gender, including the redoing of gender and accountability this inquiry offers a valuable contribution to gender studies.

In terms of this studies findings parents, friends, schools and policy makers may wish to adopt a more flexible approach to gender. Encouraging children to take part in mixed gender activities may help reduce stereotyping, whilst also helping children’s development of emotions and skills. This may be achieved by encouraging children to play with ‘masculine’ toys for example, as this lets children build skills which ‘feminine’ toys do not, or, playing with domestic toys may help development also. Through teaching and learning gender requirements are achieved through promoting gender diversity and balance of staff, therefore, advocating for gender equality in nurseries and schools may also be useful. Furthermore, including parents and students within gender equality work may also help this concern.

The implications of these findings may encourage society, including parents to consider other ways in which children’s physical appearance is approached. Moreover, possibly inform further research and literature engaging in embodiment, as this is a crucial subject relating to shaping a parents gendering approach to their child.


[bookmark: _Toc33184885]                                       Appendices
Appendix 1:2:3:5:6 are copied from an unpublished document – research proposal at the University of Wales Trinity Saint David, written by myself in preparation for this study.
[bookmark: _Toc33184886]Appendix (1)
[bookmark: _Toc33184887]Interview questions
The following questions are used to help the researcher guide the interview. I have provided these to give you a clear indication of the questions I wish to ask you to help avoid any discomfort or distress to yourself. 
I must inform you however that you are free to expand on these as much or as little as you wish and highlight that the aim of this study is to understand your own personal experiences and perspectives in your own words as this is considered to add much higher value to the overall study. The two broad interview questions address your experiences and perspectives. The further questions are used as probes.
If you have any concerns or questions, please do not hesitate to contact me at any time using the email address provided. As stated in the consent letter you are free to withdraw from this research process at any time.
Interview questions.
1) Do you have any experiences relating to gender roles and your child; masculinity and femininity?

2) What are your views on gender? What may influence these views?

3) Do you consider gender as an important part of your Childs identity?

4) How do you think you would react to your child displaying a different gender?

5) Do you believe that you practice gender roles at home? For example- do you encourage masculine and feminine behaviour; toys; role play; clothing; etc.

6) Is this consciously or unconsciously carried out?

7) Can you describe the emotions (if not had any direct experience) you think you may feel if your child wanted to be an alternate gender?  And what do you think influences them emotions?

(France, 2018)



[bookmark: _Toc33184888]Appendix (2)
[bookmark: _Toc33184889]Organisation letter

Dear management,
My name is Rachael France and I am currently studying at the University of Wales Trinity Saint David (UWTSD) in Carmarthen.
I would like to invite your organisation to participate in my research project. The project will help me understand further how parents experience gender relating to their children. It is important to note that by referring to the term gender. I am relating this to masculinity and femininity, and the associated roles of boys and girls, not the biological sex relating to male and female.
There are many theories relating to gender. I believe that to expand my knowledge of the concept of gender in society and how parents influence gender, the best source of information will come directly from parents who currently have children ten or under.
Gender is widely considered as part of a person’s identity, my intention is to see how parents view gender, what it means to parents and why parents do or don’t place value in gender regarding their children. I believe that your opinions will be extremely helpful to me.
I believe that the family centre is an appropriate location to access parents in a safe environment. I invite the family centre to be part of my research inquiry and would appreciate your valuable input. Attached to this letter is a list of questions which I intend to use throughout the interview, however these are used to help focus the interview, the participants input; opinions and experience is what this study aims to capture. Gender may be a sensitive topic as each individual experiences are different, I hope that by becoming familiar with the questions will allow you to make a much more informed decision relating to consent. This research follows the University of Wales Trinity Saint David ethical frame and a duty of care to participants is considered vital throughout this research process. Furthermore, I intend to comply with all statutory regulations and the family centres own policies. 


Through your acceptance of my invite, all information and personal identity will be kept strictly confidential to the researcher involved and at no time will interviews be released to the public. Your participation in this study is completely voluntary and you may withdraw from the process at any stage.
The interview will take between thirty to forty-five minutes however no there is no time constraint. Attached to this letter along with the interview questions is a consent form and feedback form. As this is a new project, your feedback is also important. I would be much obliged if you could complete the feedback sheet and return it to myself or the location of the interview, whichever is most convenient to you, after the interview has taken place.
I will be happy to provide you with a copy of the findings at your request.
The findings will hopefully enhance my understanding of how parents experience and perceive gender for their children and this information will be stored in a locked cabinet which only the researcher has access. The data provided will be destroyed within 24 hours; the recordings will be deleted.
Thankyou in advance for your time and consideration of this invitation. Any questions which may arise please contact me at your convenience on the following email address.
I will look forward to your response.
Kind regards,
Researcher; Rachael France.
(France, 2018)
[bookmark: _Toc33184890]

Information letter

Dear participant,
My name is Rachael France and I am currently studying at the University of Wales Trinity Saint David (UWTSD) in Carmarthen.
I would like to invite you to participate in my research project. The project will help me understand further how parents experience gender relating to their children. It is important to note that by referring to the term gender, I am relating this to masculinity and femininity, and the associated roles of boys and girls, not the biological sex relating to male and female.
There are many theories relating to gender. I believe that to expand my knowledge of the concept of gender in society and how parents influence gender, the best source of information will come directly from parents who currently have children ten or under.
Gender is widely considered as part of a person’s identity, my intention is to see how parents view gender, what it means to parents and why parents do or don’t place value in gender regarding their children. I believe that your opinions will be extremely helpful to me.
Attached to this letter is a list of questions which I intend to use throughout the interview, however these are used to help focus the interview, your input; opinions and experience is what this study aims to capture. Gender may be a sensitive topic as each individual experiences are different, I hope that by becoming familiar with the questions will allow you to make a much more informed decision relating to consent. This research has been approved by the UWTSD ethical committee and a duty of care to participants is considered as vital throughout this research process.
Through your participation in the interview all information and personal identity will be kept strictly confidential to the researcher involved and at no time will interviews be released to the public. Your participation in this study is completely voluntary and you may withdraw from the process at any stage.
The interview will take between thirty to forty-five minutes however there is no time constraint. Attached to this letter along with the interview questions is a consent form and feedback form. As this is a new project, your feedback is also important. I would be much obliged if you could complete the feedback sheet and return it to myself or the location of the interview, whichever is most convenient to you, after the interview has taken place.
After careful and precise analysis of the data obtained from your interview, I would appreciate if you would check the interpretation to avoid me making false assumptions, furthermore I will be happy to provide you with a copy of the findings at your request.
The findings will hopefully enhance my understanding of how parents experience and perceive gender for their children and this information will be stored in a locked cabinet which only the researcher has access. The data you provide will be destroyed within 24 hours; the recordings will be deleted.
Thankyou in advance for your time and participation. Any questions which may arise please contact me at your convenience on the following email address.
Researcher; Rachael France.

(France, 2018)



[bookmark: _Toc33184891]Appendix (3)
[bookmark: _Toc33184892]consent letter

please initial box provided for each statement.
1) I confirm that I have read and understood the information sheet for the above study. I have had the opportunity to consider the information, ask questions and have had these answered satisfactorily.


2) I understand that my participation is voluntary and that I may withdraw at any stage without giving reason.



3) I understand that any information given by me may be used in future reports, articles or presentations by the researcher and research team.


4) I understand that my name will not appear in any reports, articles or presentations.


5) I agree to take part in the above study. 


Name of participant                                             signature       



Researcher                                                          signature



You may decline to participate in this inquiry. You may withdraw from this study at any time. If you choose to stay anonymous, maintaining your anonymity will be a priority and every practical measure will be taken to disguise your identity. If anonymity if your preferred choice, there will not be any identifying information on recording equipment or transcripts of this or any interview. No other person will hear any audiotapes or see any transcripts without your prior consent. All materials generated from this or any interview will remain confidential.
When completed please place in the envelope provided and contact my-self; researcher; Rachael France. On the following email address; 1503170@student.uwtsd.ac.uk, to arrange a convenient interview slot at the discussed location. Where I will collect the consent form before the interview will commence. I will copy the original and it will be given to yourself, the original will be kept on file and stored accordingly.

(France, 2018)



[bookmark: _Toc33184893]Appendix (4)
[bookmark: _Toc33184894]APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application


SECTION A: About You (Principal Researcher)
	Full Name:
	Rachael France

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	
SPYC

	Campus:
	Carmarthen


	E-mail address:
	1503170@student.uwtsd.ac.uk


	Contact Telephone Number:
	07543866713


	For students:

	Student Number:
	1503170

	Programme of Study:
	MA Equity and Diversity in Society

	Director of Studies/Supervisor:
	Nichola Welton






SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in)
Supervisor; Nicola Welton
	☒	24/10/19



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒
	
UWTSD Research Data Management Policy
	☒

	
British Sociological Association ethical guidelines
	☒



SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	N/A


	Contact person name
	N/A


	Contact person e-mail address

	N/A

	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☐

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	Is your research externally funded
	YES
	☐
	NO
	☐

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	
	Employed
	YES
	☐
	NO
	☐

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐

	NO X
	☐


	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation
 N/A
I have attached a copy of the email received form the organisation manager stating their willingness to participate in this proposed research.




SECTION E: Details of Research Activity
	Indicative title:
	A small case study of a parents group at a family centre and their perceptions of gender roles and young children.

	Proposed start date:
	01/12/2019
	Proposed end date:
	September 2020

	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	Purpose of Research Activity

The purpose of the research is to explore parent’s views on their child’s gender to gain further insight into how society responds to gender binarism in Wales. The concept of gender is evidently monolithic in western society, which refers to the categories of masculinity and femininity. To explain further it is important to understand that the term ‘sex’ is a biological term, whilst gender is considered as a socially constructed notion by many. Society appears to place high value within these categories, often treating the stereotypical behaviour required to fill the roles of a man and women as ‘real’, or the ‘truth’ and a necessary component of being a human being, being identifiable and allowing people to identify others. Furthermore, placing such high value within gender roles has evidently placed limitations upon individual freedom. (Butler, 1998; Foucault, 1982; Hearn, 1994; R. W Connell, 2005). As a parent I have become aware of how I practice stereotypical roles unconsciously and encourage to various levels for my own children to fit into societies constructed roles. Yet previously unaware of the consequences which my children may have to suffer at a later date such as mental health issues. This proposal is driven by my studies in gender equality and diversity which encouraged me to analyse my own life experiences.








(this box should expand as you type)

	Research Question

An exploration of parent’s perceptions of gender roles and young children. 
The interviews will consist of two broad questions; 1- what have the participants experienced in terms of their children and gender roles? 2- what are their perceptions? The further questions developed are considered as probes to deepen the inquiry. These questions will allow the participants to help reach the aims of the research; to enable a deeper insight and understanding of parent’s perception of gender relating to their children to examine how monolithic gender is in modern society, how this achieved and why.



(this box should expand as you type)

	Aims of Research Activity

This research is to enable a deeper insight and understanding of parent’s perception of gender relating to their children to examine how monolithic gender is in modern society.


(this box should expand as you type)

	Objectives of Research Activity


1.  To explore whether parents are aware or unaware of being gender biased

2.  To explore parent’s experiences in relation to their children and gender roles






(this box should expand as you type)

	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.




	Location of research activity
Identify all locations where research activity will take place.

	Family centre, South Wales.

(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	
N/A

(this box should expand as you type)

	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.

N/A

(this box should expand as you type)





SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☐

	☒


	Use of interviews?
	☒

	☐


	Use of diaries?
	☐

	☒


	Participant observation with their knowledge?
	☐

	☒


	Participant observation without their knowledge?
	☐

	☒


	Use of video or audio recording?     Voice recording the interviews
	☒

	☐


	Access to personal or confidential information without the participants’ specific consent?
	☐

	☒


	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐

	☒


	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐

	☒


	Investigation of participants involved in illegal activities?
	☐

	☒


	Use of procedures that involve deception?
	☐

	☒


	Administration of any substance, agent or placebo?
	☐

	☒


	Working with live vertebrate animals?
	☐

	☒


	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐

	☒


	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)? 

Although adults over the age of 18 are the intended participants, the location for data collection is a family centre thus children are most likely to be present in the building. I therefore will be obtaining a Disclosure and Barring Service certificate before any collection of data occurs.

	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:


(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	6 participants are expected to be interviewed separately with the use of a voice recorder.
(this box should expand as you type)

	Who will the participants be?

	The participants will be parents/ legal guardians of children who attend a family centre.
(this box should expand as you type)

	How will you identify the participants?
	I intend to visit the family centre several times to become familiar with the parents. This will allow me to introduce myself and the intended research. Information and consent letters will be given to the management at the family centre and the participants. The participants will be identified using numbers to avoid identification and to protect confidential data. 

	Comment by Nicola Welton: Intending to ask for voluntary participation? 

(this box should expand as you type)





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	
N/A

(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	
N/A

(this box should expand as you type)


SECTION H: Anticipated Risks
	[bookmark: _Toc33183564][bookmark: _Toc33184895]
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	[bookmark: _Toc33183565][bookmark: _Toc33184896]Full risk assessment completed and appended? 

	[bookmark: _Toc33183566][bookmark: _Toc33184897]Yes 
	☐

	
	[bookmark: _Toc33183568][bookmark: _Toc33184899]No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:

1 Sensitivity of research subject; possible emotional harm or distress,
2 Safety; Location of data collection methods,
3 Confidentiality; anonymity; storage of data,
4 Safeguarding; researcher attending family centre with parents and children,
5 Duty of care as a researcher; participants wellbeing
6 Informed consent; Participant and organisation- verbal and written,
7 Findings; emotional distress to the reader.




(this box should expand as you type)
	How will you mitigate the Risk to Participant


1. I will provide 3 Helplines in relation to the sensitivity of the research subject; gender; Youngminds- 02075931850; Samaritans-116123; The Beaumont Society- 01582412220.
 Information letters containing the background of the research including why the research is being carried out how and who for. The information letter will also provide my UWTSD email address inviting participants to contact myself if they have any questions regarding the research. Organisation manager will also be present in building to provide support for participants if needed.

2. Safe location where the participants are familiar with the environment; separate room for interviews with unlocked doors enabling participants to leave at any time, organisation manager present in building.

3. Follow data protection – storage, UWTSD research procedures, no demographic information to be collected to protect identity. 

4. Disclosure and barring certificate obtained, research carried out after I have received ethical approval from UWTSD and family centre manager.


5. To prevent risking the participants wellbeing the following actions will be taken; I will provide Consent letters, Member checking after each interview; going through notes with the participant that I have taken through the interview to ensure that their perspectives and experiences have been received correctly by myself , provide Helplines (see above), provide Information letters (see above), collect data in a Safe location (see above), ensure that the organisation manager is present in building, Follow data protection – storage, UWTSD research procedures, no demographic information to be collected to protect identity, Disclosure and barring certificate obtained. I will take responsibility to ensure the physical, social and psychological wellbeing of the participants is not adversely affected by the proposed research (BSA Statement of Ethical Practice, 2017).

(https://www.britsoc.co.uk/media/24310/bsa_statement_of_ethical_practice.pdf)



6.   Consent letters, Information letters (See above)
7.   Helplines provided (see above).


(this box should expand as you type)

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
Gender is considered widely as a part of identity as a human being- see above. Due to consequences such as discrimination and violence associated with gender discourse this is regarded as a sensitive subject which may cause emotional harm or distress if not appropriately addressed. To reduce harming the wellbeing of participants I have attached interview questions with an information letter to assist the participants to fully understand the process; being transparent. Further strategies include myself being aware of how I conduct myself; non-judgemental; respect other opinions and beliefs. Participant support will also be available as the manager of family centre will be present in the building; I will have the contact details of a help line associated with gender issues.  Participants are made aware at the beginning of the interview that if any information is provided which insinuates harm to any person that this will be passed on to the relevant persons. This may include. Social services, management of the family centre, police. The interviews will take place in the family centres office once the times have been arranged with management and participants convenient to them.

(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:

1 Data analysis; emotional distress to the researcher,
2 Sensitivity of research subject; possible emotional harm or distress,
3 Safety; Location of data collection methods,
4 Exclusion from studies at UWTSD




(this box should expand as you type)
	How will you mitigate the Risk to Investigator:

1 support from UWTSD supervisor self-refer to student services if necessary


2 support from UWTSD supervisor, topic helpline available, self-refer to student services if necessary


3 organisation management present in the family centre, interviews undertaking in centres offices

4 follow UWTSD Research Ethics & Integrity Code of Practice; UWTSD Research Data Management Policy; British Sociological Association ethical guidelines to ensure all research is carried out professionally whilst preventing to the best of my ability to keep all persons involved in the research safe from physical and emotional harm.

(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:

If this research Is not carried out with integrity and fails to comply with policies and procedures relating to research, confidentiality, safeguarding and data protection the university will be at high risk of harm; reputation and financially. 



(this box should expand as you type)
	How will you mitigate the Risk to  University:

By following the UWTSD research data management policy this research adopts privacy and confidentiality measures to further protect participants, the organisation, researcher and UWTSD. This inquiry will follow safeguarding policies, professional codes of practice including the family centres guidelines and policies. Statutory obligations; General Data Protection Laws (GDPL), Disclosure and Barring Service (DBS). Furthermore, I will be responsible for ensuring that I work alongside my personal values of honesty; personal integrity. This research will be managed in a legal, safe and transparent manner displaying professional competency throughout.


(this box should expand as you type)



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐



SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
· Member checking after each interview; providing feedback throughout and after the interview to ensure participants are happy with the way in which their comments/ input has been received.
· Information letter (see above), consent letter and interview questions provided to participants before any data is collected (three weeks before). I will be making numerous visits to the family centre (over a three week period) to meet potential participants and discuss the research, what is asked of participants, and any concerns and reminders that participants are able to withdraw from participating any time. Consent letters will be collected the morning of the interview. Before the interview takes place.
· A summary of the dissertation will be offered upon request for management and participants. 



(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
I intend to visit the family centre several times to become familiar with the parents. This will allow me to introduce myself and the intended research. Information and consent letters will be given to the management at the family centre and the participants who wish to take part. The participants will not be offered payment. Rather an opportunity to help the inquiry and a willingness for their experiences and perspectives to be heard. Consent forms will be collected and stored by the researcher in a locked cabinet for 12 months and then destroyed. The participants will be regularly asked however if they are still willing to participate regardless of obtained consent whilst being reminded that they can withdraw at any time they wish 
(BSA Statement of Ethical Practice, 2017).

(https://www.britsoc.co.uk/media/24310/bsa_statement_of_ethical_practice.pdf)



(this box should expand as you type)

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
· No demographic information is to be collected.
· Consent letters will be stored in a locked cabinet in a file at the researchers address.
· Only the researcher has access to the code for the cabinet where research information will be stored.
· Furthermore, by following and adhering to the British Sociological Association ethical guidelines to ensure full anonymity; taking appropriate measures to store research data in a a secure manner; removal of identities; guarantees of confidentiality and anonymity given to participants will be honoured unless there is a clear over-riding reason such as abuse- this will be clearly stated in the information letter provided and reminded where appropriate throughout the course of the research process (BSA Statement of Ethical Practice, 2017).


(https://www.britsoc.co.uk/media/24310/bsa_statement_of_ethical_practice.pdf)


(this box should expand as you type)





SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	X

	If YES, provide a description of the data and explain why this data needs to be collected:

	N/A


(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
X
	
☐

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	 
Due to the nature of the proposed research, many factors influence gender discourse such as culture, religious beliefs, traditional family values for example. There is a possibility that these areas may influence the participants perceptions of gender and/ or their experiences, thus be discussed in the interview by the participants. This is relevant for my research to understand the participants own ‘truth’.

(this box should expand as you type)

	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	“Cloud” storage or websites?     UWTSD Cloud 
	☒
	☐

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	
Data will be transcribed from recordings taken of the interview within 24 hours. The recordings will then be deleted. The transcribed data will be saved on a memory stick which only I the researcher has access to and will be stored in a locked cupboard which only I the researcher have the code. The laptop used has a password which only I the researcher has access to.
No demographic information will be collected as it is not needed for the research to reach the aims and objectives outlined above. Beliefs and experiences will be collected. The participants will be recorded as participant 3,6,9,12,15. To avoid identifying through more obvious numbers such as 123456. In addition, all consent forms will be kept separate from collected data. Furthermore, the location will be recorded as a family centre in south Wales to further avoid identifying the location of research.

(this box should expand as you type)

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
N/A

(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	
Researcher; Rachael France 

Supervisor; Nichola Welton

(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
Researcher; Rachael France

(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
Memory stick; stored at researchers home in a locked cabinet using a code for access. Only the researcher has the code.

Voice recording device; data deleted once transcribed within 24 hours. Device will be stored in researchers home in a locked cabinet which only the researcher has access to the code.
One laptop used for research purposes; stored in researchers home in a locked cabinet which only the researcher has the code. Laptop is protected by a password which only the researcher has access. Research project including consent letters will be stored until the degree has been passed and then destroyed. 



(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	

N/A
(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐





SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	R. France
	Date:
24/10/2019



For STUDENT Submissions:
	Director of Studies/Supervisor:
	N. Welton 
	Date:
24/10/19

	Signature:
	

	



For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
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Hi Rachel, 


Just to follow up from yesterday's meeting - I can confirm that I am happy for you to carry out your research with the families @ Burry Port Family Centre - this is a very interesting topic and I look forward to reading your findings.
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Regards
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Ty Mair
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Stepney Rd
Burry Port
SA16 0BE
 
 
01554 834063
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	               Literature themes

	                      Literature codes

	1. Cultural values
	Emotions
Value
Power
	Codes developed from Phenomenological inquiry questions



Memory
Beliefs



	1. Family tradition
	

	1. Power
	

	1. Institutionalised
	

	1. Normalisation
	

	1. Discrimination
	

	1. Oppression
	

	1. Stereotypes
	



Rationale
Discrimination and oppression maybe considered quite similar therefore in this instance I feel it appropriate to code these as emotions; feelings; fear; resentful for example.
Cultural values and family traditional values have been collapsed and I have using the term values to represent these themes which are present in people’s everyday lives.
Institutionalised, stereotypes and normalisation- I consider these themes to be linked thus coded as simply power.

(France, 2018)
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[bookmark: _Toc33184904]Data analysis

Two broad questions of phenomenological enquiry are people’s experiences and perspectives. I have developed two further codes;
Experiences; memory
Perspectives; beliefs
Which have been added to the table above. I now have initial codes to help code passages of the data as shown below.
	                  Initial codes
	              Emergent codes

	1. emotions
	

	1. Value
	

	1. Power
	

	1. Memory
	

	1. Beliefs
	


 
Emergent codes will not be forced into initial codes. The initial codes are used as a broad guide to help me mark and help make sense by managing the data. 
New codes will be developed through people’s experiences and perceptions and will be interconnected where appropriate with the initial codes.  Further codes which are developed through people’s experiences will be given new codes during data analysis using line by line coding if necessary. To give a rich insight in to the phenomena of gender.

(France, 2018)
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