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[bookmark: _Toc299649983]PART 1
[bookmark: _Toc451724322]Reflective Personal Development Plan (PDP)
	[bookmark: _Toc1261254541]What I already know:  I already have a growing understanding of how children learn though play, interaction, routine and encouragement. My university studies have given me the foundational knowledge of professional practice, reflection, critical thinking and time management. I am confident that I have the required qualities like empathy, patience and adaptability that are vital for working with children.

	[bookmark: _Toc1711572975]What I have learnt so far: Through academic modules and my TEFL (Teaching English as a Foreign Language) course, I have learnt that effective teaching requires clear communication, continuous reflection and structured planning. From volunteering abroad, I have realised the importance of cultural sensitivity. Learning about reflective models such as Gibbs has helped me to see that reflection is key for personal and professional growth and links theory to practice. 

	[bookmark: _Toc426483007]What do I want to develop: I will strengthen my communication skills, gain confidence and practical experience in a professional setting and prepare myself for an international teaching career. Setting these goals allows me to become more reflective, adaptable and a more competent practitioner who can support a diverse range of learners. 

	Objective 
	Actions
	Resources
	Target achievement date
	Success criteria 

	Develop confidence and effective communication for professional practice.

This will enable me to create stronger relationships with learns and colleagues, which is essential for creating an engaging learning environment.
	-complete courses on LinkedIn Learning to better my knowledge and understanding.
-Seek constructive feedback from tutors and peers.
-observe effective communication during placement.
-Reflect fortnightly using Gibbs’ reflective cycle to evaluate my progress. 

	Feedback forms, reflective journal, mentor support, LinkedIn Learning courses, communication workshops.
	Within 3-6 months.
	Improved confidence when communicating verbally and in writing, receiving positive feedback, clearer and more professional interactions.

	Gain hands-on experience through placement and apply theory to practice.

This will make me more confident and knowledgeable to be able to create safe and enjoyable environment.
	-Engage fully in all placement activities, observe children’s behaviour and their learning patterns. 
-Record reflections on what went well and what could be improved upon. 
-Apply classroom management and safeguarding. Discuss observations with my mentor.
	Placement handbook, mentor guidance, reflective journal, university tutor support
	Within 1-2 year (throughout university).
	Positive placement evidence, demonstrated understanding of child development and professional conduct, evidence of improvement overtime through reflection log.

	Teach English abroad and continue professional development through reflection and CPD (Continuing Professional Development).

This will help ensure my knowledge is 
	-complete TEFL (only one assignment remaining) and gain in watching and teaching English-language teaching. 
-Apply for English teaching positions abroad.
-Participate in continuous professional development courses. 
-Maintain an online reflection portfolio documenting my achievements, lessons learnt and progress.
	TEFL certificate, Online CPD courses, mentor feedback, reflective tools, professional feedback.
	Within 3-4 years.
	Successful employment abroad, positive student feedback, evidence of reflection and skill development.

	[bookmark: _Toc1463007063]Reflection: This PDP has helped me to recognise that my personal and professional development will be an ongoing process that requires my full commitment and self-awareness. By setting these realistic goals and reflecting regularly, I will continue to improve as a professional practitioner and will achieve my long-term goal for teaching English abroad with confidence, cultural sensitivity and a reflective mindset.





[bookmark: _Toc2131685203]PART 2

[bookmark: _Toc1318686619]Reflective Practice in the Early Years
[bookmark: _Toc1128201554]Introduction
Reflection and reflective practice is crucial for professional development within the Early Years (EY) sector. Reflection involves learning from experience and developing new approaches which help future practices. In EY setting, practitioners must evaluate their actions, consider the impact on children and families and make changes to improve outcomes. Reflective practice supports this by providing a structured approach to engage in that ongoing evaluation and improvements. 

[bookmark: _Toc1549401380]What is reflection and reflective practice?
Reflection is the process of critically thinking about one’s actions, experiences and making decisions to gain insight to enhance future performance. It requires you to ask questions like “what happened?”, “what caused that to happen?” and “next time, what can I do differently?”. Reflective practice allows EY professionals to become more aware of their thoughts, feelings and actions. It is about removing ourself from the habit of “how things have always been done” and finding new better approaches. (hwb.gov.wales)

Reflective practice is not just thinking but instead can be divided into three components: 
· Reflective thinking – examining what happened and how you responded.
· Reflective learning – analysing these reflections to draw conclusions. 
· Reflective action – making changes based on the conclusions. 

Reflective practice involves recognising both what went well and what needs to be improved and then using this insight to adapt and develop professional skills. Reflection has become a core part of practitioner’s knowledge and decision-making. This aligns with the Early Years Foundation Stage (EYFS, 2024), which encourages practitioners to consciously and critically evaluate their practice to support ongoing improvement. 

[bookmark: _Toc1888294042]Why is Reflective Practice Important in EY Practice? 
Reflective practice is vital for high-quality education and care. It allows practitioners to evaluate their values, beliefs and actions, all which influence the children's experiences. It ensures all decisions are ethical, inclusive and appropriate for each individual child's needs. (Birth to Five Matters, 2021)

Ethically, early years practitioners have a position of power and responsibility, this means they must act with moral integrity and always consider the welfare and right of each child. It is important each practitioner reflects critically on their own ethical stances to prevent any misuse of their power. As Avril Brock (2015) notes, reflection enhances self-awareness, confidence and professional development which are essential for maintaining high quality standards of care. 

Reflection also supports continuous professional development (CPD), helping practitioners align their practice with their professional goals, policies and legislation. This process can help promote an environment where learning, play and emotional well-being is prioritised. 

Moreover, reflection supports safeguarding by encouraging practitioners to question assumptions, recognise signs which are concerning and respond appropriately to ensure children's safety and wellbeing are protected. 

[bookmark: _Toc1914127164]Theories of Reflective Practice
[bookmark: _Toc1939524231]Dewey (1933)
John Dewey was one of the earliest theorists to link reflection to education. He described it as “careful consideration of any belief or supposed form of knowledge”. Dewey identified two types of action: 
· Routine action, which is done automatically and lacks thought or evaluation.
· Reflective action, which involves careful consideration which leads to deeper understanding and change. 
Dewey believed reflection turns experiences into learning and creating this new knowledge leads to improved decision making. In an EY context, this means practitioners move from habit-based responses to more thoughtful and evidence informed practices.

[bookmark: _Toc300404195]Schon (1983)
Donald Schon expanded on Dewey’s ideas and introduced two types of reflection: 
· Reflection-in-action, which occurs during the situation itself. For example, a practitioner may adapt an activity if a child becomes disengaged or frustrated.
· Reflection-on-action happens after an event when analysing what went well and what needs improvement. 
Schon describes professional learning as occurring in “swampy lowlands” of practice as situations can be messy and unpredictable therefore the practitioner must rely on experience, flexibility and their professional judgement. Reflection-in-action is often more challenging for new practitioners, so they rely on reflection-on-action until they gain more confidence and tacit knowledge.

This concept is particularly relevant to EY practice as no two situations or children are the same so practitioners must respond sensitively and with flexibility to each unique situation.

[bookmark: _Toc707505918]Reflective Models: Analysis and Comparison

[bookmark: _Toc825179033]Gibbs’ Reflective Cycle (1988) 
[image: ]Gibb’s model (Hull university, no date; Hwb.gov.wales, 2015) is a six-stage framework:
1. Description – What happened?
2. Feelings – What were you thinking and feeling?
3. Evaluation – What was good and bad about the experience?
4. Analysis – What understanding can you gather from the situation?
5. Conclusion – What else could you have done?
6. Action plan – What will you do next time? 

This model encourages practitioners to reflect in a systematic way and consider their emotions and the actual and potential outcome. 

[bookmark: _Toc2048194267]Strengths:
· Clear, structured and great for beginners.
· Encourages use of emotions and cognitive reflection.
· Can easily be applied to written reflections, meetings and appraisals.

[bookmark: _Toc511068970]Weaknesses:
       -     Can be repetitive or restrictive if followed very rigidly.
       -      May oversimplify complex experiences. (Hull University, no date).

[bookmark: _Toc440928094]Kolb’s Experimental Learning Cycle (1984) 
[image: ]Kolb’s model (Hull University, no date) also focuses on learning from experience through four stages: 
1. Concrete Experiences 
2. Reflective Observation 
3. Abstract Conceptualisation
4. Active Experimentation
Kolb’s cycle is particularly effective when reflecting on action, helping practitioners apply their new knowledge to situations in the future. 

[bookmark: _Toc198373439]Strengths:
· Emphases that learning is an ongoing process.
· Inspires practitioners to link theory to practice. 
· Great for new practitioners who are still building up their confidence.
[bookmark: _Toc1709773824]Weaknesses:
· Less of an emotional focus than Gibb’s model.
· Assumes reflection is an after-event process. 

[bookmark: _Toc1668834773]Comparison
Both models promote structured reflection and support continuous development. Gibbs focuses more on emotional processing and using a step-by-step analysis which makes it easier and accessible for new practitioners. Kolb’s follows more of a cycle nature, encouraging new practitioners to apply their insights in future contexts. 

[bookmark: _Toc600753148]Conclusion
Reflective practice is a major part the progression of early years education going into the future. It allows practitioners to analyse their work and actions critically, develop ethically informed practice and make positive changes which enhance the quality of care and learning for the children. Theories from Dewey and Schon provide a very strong foundation when it comes to understanding the best ways to grow professionally through reflection, while models from Gibbs and Kolb offer a practical framework to guide the process of reflection. By practicing continuous reflection, practitioners can become more self-aware, skilled and responsive in their work. This helps ensure each practitioner can meet the needs of each individual child within their care. 
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[bookmark: _Toc33424406]PART 3
[bookmark: _Toc267196677]Introduction
Professional practice within the EY refers to the knowledge, values, skills and behaviours that practitioners apply when supporting children in their learning and development. A professional is not only someone who is qualified, but someone that demonstrates a state of ethical conduct, reflective thinking, good communication skills and the ability to collaborate with others. (Perez, 2019). In EY settings, professionalism means you need to be able to use theoretical knowledge, understand children's developmental stages and build a responsive, welcoming, inclusive relationship that allows each child to thrive. The first five years of life are widely recognised as crucial for development as neural connections are formed at the fastest rate during this period (First Things First, n.d.). Therefore, EY professionals play a major role in creating a nurturing, developmentally appropriate environment which helps to support children's holistic growth.
[bookmark: _Toc867920010]Professional Values and Their Signifiance
A professionals personal values help to guide their decision making and shape the way they interact with children, families and their colleagues. Gasper (2015) highlights the concept of Principled practice which means educators are to prioritise the needs, rights and wellbeing of the child in a situation. This includes traits such as showing kindness, empathy, patience and fairness. Qualifications provide the theoretical foundation for a practitioner, but values help to influence the way the knowledge is applied in practice. 
Ethics relates to the principles of right and wrong and supports practitioners in their safeguarding decisions. However, ethical decisions can be tricky as they may require someone to balance different perspectives, such as considering whether to escalate a safeguarding concern. (Thompson, 2021). Practitioners must adopt a ‘do no harm’ mindset and consider both the short- and long-term impacts.
Values are linked to emotional intelligence and emotional literacy which means the ability to recognise, manage and respond in an appropriate way to their own emotions and those of others around them. This is essential in a setting where children are still in the process of learning about themselves and the world around them as well as how to regulate their own emotions. A partitioner who is emotionally attuned is essential to help support children in their social development so they can develop a secure attachment style. This will help them to build confidence and resilience. (Trevarthen & Aitken, 2018)
Holding strong values also helps to support a strong sense of professional identity. This helps to give practitioners more confidence, motivation and to create a clear purpose. This strengthens the commitment to ongoing learning and development. (Hyson and Tomlinson, 2014). Ultimately, values are what shape culture and influence the experiences of children.
[bookmark: _Toc1642166981]Communication and Relationships in Professional Practice
Effective communication is central to professional practice and the ability to be able to meet the needs of individuals. Communication is not only spoken language but extends to body language, tone, posture, facial expressions and written communication. Dunhill, Elliott and Shaw (2009) argue that communication must be clear, purposeful and must be adapted to the audience correctly. For example, they will speak different to a colleague as they would to a child.
Positive communication will build trust and strengthen relationships. When a child feels understood and valued, they are much more likely to participate, explore and develop confidence. (NSPCC, 2023). Establishing a strong relationship with the children allows the practitioner to understand the needs of the children better, understand their home experiences and cultural identity. All these factors will help them to be inclusive and reduce biased practice. 
[bookmark: _Int_BAb8NPUw]Communication is very important for leadership roles. Leaders must communicate their expectations clearly, give supportive feedback and encourage collaborative practice. Assertive communication ensures that practitioners can express themselves with confidence regarding factors like concerns and ideas. This is specifically important in safeguarding situations when practitioners must raise concerns even if they are uncomfortable.
[bookmark: _Toc1469822808]Knowledge, understanding and Safeguarding
Professional knowledge in EY involves understanding how children develop, the curriculum framework and safeguarding procedures. In Wales, several regulation bodies and policies are in place to guide professional practice: 
· Care Inspectorate Wales (CIW) regulates childcare and ensures services meet quality standards to promote children’s wellbeing. 
· Education and training inspectorate for Wales (ESTYN) inspects schools and settings to evaluate the children's experiences for learning and schools' overall effectiveness.
· [bookmark: _Int_MdBWe8qK]Social Services and wellbeing (Wales) Act 2014 outlines the rights and voice of the child and promotes coordinated support. (Welsh Government, 2014)
· The National Minimum Standards (NMS) outlines the required level of care and education for children from birth to 12 years.
Safeguarding is at the centre of all professional duties. Practitioners must follow the correct procedures, record any concerns and work with any external agencies required. The Safeguarding Wales app supports practitioners by providing guidance and contact information. Confident safeguarding requires understanding signs of harm, responding appropriately and challenging anything necessary. (Welsh Government, 2024) 
[bookmark: _Toc1736978203]Multi-Agency and Partnership Working
Multi-agency working involves collaboration between different professionals such as teachers, speech therapists, social workers, health visitors and family support workers. It is vital for effective safeguarding and for meeting diverse learning needs. (NSPCC, 2023). The additional learning needs (ALN) code for Wales (2021) promotes coordinated support through individual development plans. This ensures that all agencies share information and work towards consistent goals so that children can receive the best possible support not only in schools but also at home and in wider sectors. 
Multi-agency working means that needs can be identified faster and they have quicker access to specialist services for improved outcomes for the children. It ensures that parents receive constant information and feel supported, this helps to build more trust and promotes a shared responsibility for the children's development. 
[bookmark: _Toc1304746286]Observations and Planning to Meet Needs
Observation is essential for understanding the individual needs, interest and developmental stages of each unique child. Observations help practitioners to make responsive, inclusive decisions that are centred around the child's needs. Planning should consider each child's ability, background, cultural identity and additional needs. There should be an observation-assessment-planning cycle as this ensures every experience is meaningful and supports progression for the children overtime. Reflective practice plays a key role in this process, as practitioners evaluate whilst they work for future references and improvements. 
[bookmark: _Toc1627978444]UNCRC and Children’s Rights
The United Nations Conventions on the Rights of a Child (UNICEF, no date) states legislation and practices that are followed in Wales. Key rights that are relevant to EY include: 
· The right to be safe (Article 19)
· The right to education (Article 28)
· The right to express views and be listened to (Article 12)
Practitioners should ensure that children always have a voice in daily decisions, routine and their learning experience. This supports confidence, autonomy and inclusion. 
[bookmark: _Toc226422479]Conclusion
Professional practice in EY is shaped by values, communication, safeguarding knowledge, reflective practice and collaboration with others. Practitioners must ensure they are always ethical, inclusive and respect each child's needs. They must help each child to feel valued and responded. By working in partnership with families and other agencies, using observations to make informed planning decisions and upholding children’s rights, each professional can make a meaningful and positive impact on children’s lives, especially during the foundational early years of their development.
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