	
	
	




This case study has been undertaken as an assignment within the Foundation Degree in inclusive education at the University of Wales Trinity St.Davids. 
The case study will refer to a female student that has attended a key stage four Pupil Referral Unit (PRU) over the past two years, the age range of the student during this period was 14 – 16 years old. The student will be referred to as student A to protect their identity, this student has an additional need or needs and had access to a wide-ranging support network within the PRU and from outside agencies. The aim of this case study is to discuss the student's additional needs and how they have been supported on their journey through their GCSE years in their educational setting. The case study will focus on the support the student received throughout their two years at the provision and will also discuss and evaluate the support the student received and compare with key principles and policies that have been set out in the guidance on inclusive practice. 
The PRU setting has low pupil numbers and smaller class sizes to allow students with additional needs or behaviour issues to access a more flexible and specialised educational provision. The staff at the provision include teachers, instructors, learning support assistants (LSAs) and youth workers, as well as access to a range of outside agencies and providers. 
What is an additional need with regards to education? A student can be seen to have an additional need if they have a medical, physical or sensory condition that may require the need for support in areas including writing and reading with the aim to help that student gain a better understanding. Students with an additional need may find it difficult to relate to adults and have difficulties behaving appropriately in school and at home (Dewis Cymru, 2020).
Before discussing the support that had been provided to the student in this case study it is important to give a description of the student and their difficulties, needs and abilities to provide a solid link with the provisions that they received. Student A had a diagnosis of attention deficit hyperactivity disorder (ADHD) and took prescribed medication for the duration of her time in year 10 but stopped taking it during her time in year 11. This was her decision and not based on medical advice, this student also suffered severely with anxiety and mental health issues, the student had been seen by an educational psychologist and had been referred to Child and Adolescent Mental Health Services (CAMHS). The student had a history of substance misuse and behaviour issues and at times display extremely challenging behaviours, these ranged from verbal and physical threats of violence, self-harm, absconding, damage to property and abusive outbursts towards staff and peers. The home setting for this student is very problematic, both parents are known to have substance misuse issues and suffer with mental health issues. The student had not received a statement of special education needs, which has now been replaced by the education, health and care plan (EHC) which was set out in the additional learning needs and education tribunal act (2018).  This student was more than capable of achieving the lower end of the level 2 (A*-C) qualification scale in certain subjects, providing the correct support package was in place. 
It is clear to see that there were a variety of needs that needed to be met for this student and the aim of the study is to now look at each individual need, discuss and evaluate the support provided and link it with the guidance provided by Welsh Government on inclusive education. 
The first need to be discussed will be the diagnosis of ADHD. ADHD is a condition that presents as a difficulty to maintain focus on a task, often with a shortened attention span and an increase in hyperactivity or impulsive behaviour that has a daily impact on the child or young person’s life. A person who has ADHD will often find it difficult to behave appropriately in the classroom environment and will often be disruptive resulting in the need for a specialised education provision (Welsh Government, 2019). This is one of the key factors in student A being referred to the PRU provision, in the report from her home school it stated the need for a more specialised provision to provide the appropriate strategies to meet her needs. The strategies that were put in place to help support student A included reducing the number of subjects that she studied so that more time could be spend helping to gain a better understanding of the subject matter and allowing for more time to complete tasks. There was an option for the student to leave the classroom with a member of staff to take some time out if they were encountering any difficulties, this was put in place to allow the student time to gather themselves and use some breathing strategies to help them regain focus and re-join the lesson. Due to the low numbers in each class the student had more access to help as often there were two staff members to five students which allows more time to help each individual when needed. This student also had two hours of one to one time with her Tutor per week. These sessions were flexible and at times the focus was on school work that she may have been finding difficult but there were also times that there would be an emphasis on goal setting and self-evaluation to see how she felt she had been progressing and what she felt she needed to do to continue. These sessions proved to be very successful and were a key strategy throughout the student's time at the PRU. They were developed from the Welsh Government guidance published in the 2019 document ‘Support for children and young people with Attention Deficit Hyperactivity Disorder (ADHD) in educational settings’. 
As previously stated, student A has mental health difficulties, especially with anxiety. Anxiety can be defined as a worry, fear or feeling of unease with symptoms ranging from mild to severe. The cause of anxiety is an overactivity in the brain resulting in an imbalance in the production of serotonin and noradrenalin the chemicals that help us control our emotions, there is a strong case for it being passed on by parents and is closely linked to substance misuse (NHS, 2020). Taking these factors into consideration it was a real focus of the team of professionals at the PRU to put strategies in place to help student A with her anxiety especially as there were many factors contributing to her difficulties. As previously mentioned, a referral was sent to the educational psychologist for student A, following their session together there was a referral to the CAHMS team where regular fortnightly sessions were arranged for student A to work with one of their psychologists. There were regular monthly meetings with all professionals involved and parents whilst student A was accessing the support from CAHMS, this gave the opportunity to discuss strategies that could be implemented in the home and at the PRU to help with education. Including the student and parent in the decision-making process was implemented following the guidance set out in the additional learning needs and education needs (Wales) Act (2018) in which it states the need for children to feel included in the decision-making process and is seen as ‘something that is done with them rather than to them’ (Welsh Government 2018).
A major contributing factor to this students' issues with mental health, behaviour and engagement at the PRU and home, was the issue of substance misuse. Student A regularly smoked marijuana and there were concerns, especially during year 11 that she was using harder drugs such as amphetamines. Support was provided through the regular one to one meetings that has been previously stated but there were also interventions from drug workers following a referral from the youth service to Barod - choices, which is a drug and alcohol charity that provides information and support to children under the age of 18 (Barod, 2020). As there were already members of the youth service working in the PRU it provided the perfect opportunity for them to get involved and provide some of their expertise and support in this area, providing links to the youth justice and targeted youth teams that were able to provide information and support outside of school hours as well as attend the PRU and provide one to one and group sessions for students. This support has been provided to young people aged between 11 and 25 since the National Assembly for Wales instructed local authorities to provide and participate in the provision of youth services for young people in the learning and skills act (2000). The provision of the youth service and all its specialised provisions alongside the educational provision links very well with the government guidance on increasing the participation of children and young people as well has meeting the requirements of increased collaboration both of which are key targets in the additional learning needs and education needs (Wales) Act (2018). 
Despite all of these provisions and strategies being in place for student A it does not guarantee success and there are many meetings that take place daily, weekly and monthly to review strategies and discuss progress and difficulties. At the PRU all student's attainment and behaviour is monitored daily with points being awarded for effort, behaviour and working towards targets, this gives the students a clear understanding of expectations and allows for the reward system at the centre to work effectively, which in turn reinforces positive behaviours and attitudes. Often when working with students that have the difficulties and challenges such as this student faced, seeing any progress can be a case of one step forward and three steps back. One of the main thought processes and goals that were discussed with student A was trying to build and group positive days together. It was understood between the staff and student A that there would be some difficult days and it took some time but having these strategies in place coupled with a consistent approach in the final three months of her time at the centre there were no negative behaviours recorded due to her trust and comfort with the provision that had been provided for her. When analysing this case study, it is clear to see that there has been clear collaboration between professionals and the family whilst this student has navigated the final two years in school. This collaboration meets the guidance from Welsh Government on inclusive education set out in the 2016 document ‘inclusion and pupil support’ where it states ‘there is a need to communicate and agree policies and protocols that ensure an effective, fully integrated, seamless service’. Collaboration also features in the ALN transformation program published in 2018 and was the initial guidance in the lead up to moving on to the new legislation in the additional learning needs and education needs (Wales) Act (2018). The support and provision that student A received resulted in a positive outcome with the student receiving the expected grades in the qualifications that see had taken and an improvement in behaviour and attainment both at home and in the PRU. However, there were times when questions had to be asked. The policies and guidance on inclusion are definitely the most positive and forward thinking that we have had within education so far, although I do feel that they are totally reliant on engagement from the student and at times the family. Having worked in the PRU for ten years I have seen many students disengage from their provision despite every effort from the PRU, agencies and providers. This leaves me to question what more can be done? How do we reach those students that are not capable of or do not want to engage? Legislation and policy highlight the need for early interventions, and I agree that this is a necessity but what about those students that are not identified until it is potentially to late and they leave the security and support of the education system? 
The progress that is being made regarding policy and legislation within inclusive education is undeniable and collaboration and discussion holds the key to future successes, however for inclusive education to maximise its success, all those involved have to buy in and fully engage. 
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