Hazel Smith
Explain how opportunities and challenges in a school’s community influence teaching, learning, and other aspects of the school, e.g., pupil well-being. Demonstrate your understanding by referring to the ideas, concepts and literature from lectures, reading and your Bridging experiences. You need to show your knowledge and understanding of the nature of schools and communities where you will be teaching. In doing so, you need to consider your professional development as a teacher and refer to some QTS standards. 

	
	Target
	What I have done in this assignment…

	Target 1 
	Ensure that more theorists are included in both discussion and referencing.
	I have included more relevant theorists and comprised a comprehensive reference list.

	Target 2 
	Try to support your key messages with research, who agrees? Who disagrees?
	I have backed up my research with theories, journals, dissertations, research and my personal bridging research.

	Target 3
	Provide a counter argument for recommendations made or critically evaluate aspects to be cautious with 
	I have included counter arguments and tried to explore different viewpoints.

	Target 4 
	Extend your reading to support your referencing 
	I have researched in breadth and depth for my assignment.



Every child deserves the same educational experiences to benefit their future life, career prospects and wellbeing. The four purposes of the Curriculum for Wales (Welsh Government) help to develop ethically informed citizens, healthy confident individuals, enterprising contributors and ambitious capable learners. These four purposes should be aspirations for learners and taken into account when a school plans their curriculum, with all the ‘What Matters’ statements being covered in enough breadth and depth, allowing students to move through the progression steps. These progression steps allow an assessment for learning to measure a child’s progress. Self-assessment and reflection should also be encouraged by professionals to help learners develop the skills of critical analysis and self-progression to achieve deep learning. The pedagogical approaches the school utilises to deliver the Welsh Curriculum should always come back to the four purposes, to develop a strong desire to learn. Furthermore, it is vital that the twelve pedagogical principles are at the heart of the curriculum, so that a balanced, dynamic and rich education is delivered to pupils. The holistic learning of the child is imperative and we must look at a child’s progress as a whole; their cognitive, social, physical and emotional development are all crucial. At my bridging school (School A), they have an ‘Acceleration for All’ policy, which promotes equity and celebrates all students’ talents and skills, not just the academic ones; linking back to the four purposes. However, no matter how successful the school is at providing an innovative and engaging curriculum, there will always be challenges in terms of opportunities available to pupils, due to limitations such as: health conditions; emotional development; socioeconomic status; family support; family responsibilities; additional learning needs; parents; being in the armed forces; culture and language barriers. There are Six Areas of Learning and Experience (AOLE) in the Curriculum for Wales: Expressive Arts; Health and Wellbeing; Humanities; Languages and Literacy; Mathematics and Numeracy; Science and Technology. The material taught in these AOLE’s must be relevant, inclusive and provoke a curiosity to acquire and understand new concepts. The Descriptions for Learning must be used when planning to help achieve a continuum for learning. Furthermore, there must be opportunities for learners to use cross curricular skills to develop a greater awareness of interlinking skills and opportunities. 
One of the main challenges within School A, is economic deprivation. There is a significantly high percentage of students who are eligible for free school meals (29.3% in 2023, which is above the national average). These children often have less access to resources and opportunities at home compared to more affluent families. School A’s latest Estyn report (November 2016), says that many pupils join the school with skills that are below average for their age. There are strong connections between poor educational achievements, low pay, unemployment, economic inactivity and social exclusion (Kenway, et al, 2005). However, it is very important that social justice is maintained in a school environment, to make sure that education is equitable whatever wealth, privileges or opportunities that are available to students. Context and taking into account the socioeconomic status and ethnic minorities within the area is always important when planning lesson content; so, the learning is relevant. Therefore, as a teacher it is always important to keep up with professional learning, to maintain the QTS standards. Innovation is also important to make sure students stay engaged, this is particularly more challenging in an area of deprivation. 
Herbert H Hyman (1967) argues that the belief system of the lower-class families created a self-imposed barrier to them advancing themselves. He said the working classes place lower values on education and occupational status, and that they think that there is less chance of progression in terms of social advancement. If children are being influenced by these values at home, it is harder to maintain a positive attitude to learning in the classroom. It is necessary to find new creative ways of teaching new material; it may also be helpful to share ideas with other colleagues on techniques that they have found effective at engaging students. Learning through play and using creative techniques at keeping children intrigued are very important. As Maria Montessori once said “Play is the work of the child” (1907).  Play is crucial for developing fine and gross motor skills, language, social skills, the wellbeing of a child and their creativity and ability to solve problems. Furthermore, Montessori also said that the essential dimensions of play are voluntary, enjoyable, purposeful and spontaneous, therefore, if a child learns through play, their learning experience will be pleasurable. 
The layout of the classroom is relevant and the learning environment needs to be stimulating. In the Early Years classroom at School A, they have different areas set up around the room for different activities, for example: a home corner; number area; carpet area; outside play; tough trays set up with different materials such as sand and water; construction area and a book corner. These wide and varied stations in the classroom provide the opportunity for students to ignite their imagination for learning. In a year 2 class, throughout their lessons they rotate round different activities. They spend 15 minutes with the class teacher, 15 minutes with the LSA, 15 minutes on ‘Amser Cwest’ and 15 minutes doing digital activities on the iPads. This variety of teacher centred and independent learning strategies is successful at reinforcing their learning. This aligns with Barak Rosenshine’s 10 principles (2010), as it is giving opportunities for direct observation, scaffolding, opportunities for children to ask questions to deepen their learning and monitoring students on independent practice. However, pedagogy needs to remain fluid and adapt to the dynamics of the class. The teachers at School A also use live feedback, so they mark as the children work, providing a rich dialogue and assessment for learning in action. This was noticed in the last Estyn report (November 2016) “Staff use assessment well to identify pupils’ learning needs and provide appropriate support”. 
A school may offer every opportunity available, but sometimes this will not be enough for a child to make adequate progression. The Child Poverty Expert Group (2009) stated that “schools do have a major part to play in overcoming the relationship between child poverty and low educational attainment but they cannot do it alone.” They believe that multiple aspects of disadvantaged children’s wellbeing must be tackled. It is only then that the stigma between poverty and low educational attainment can be eliminated. In School A, they are successful at involving outside agencies and families to provide a whole community approach to learning. The ‘Find out Fridays’ invite parents into the school for sessions with a professional representative from the local community, for example from the police, doctors or fire service. This gives parents an opportunity to discuss any issues in the community that could be affecting their children. This creates a feeling of belonging and support for parents;  and provides an opportunity to learn new things on how to best support their children. 
Another opportunity for parents to gain skills on how to best support their child is at the parental engagement sessions. Here the parents join their children for the session. Bronfenbrenner’s Ecological Systems theory (1979) gives us evidence that the social environments that children are exposed to really affects all aspects of their life and development, as they interlink. Therefore, opportunities where parents can learn how to best help and influence their child’s development is very important. Harris and Goodall (2007) said “parental engagement in children’s learning makes a difference – it is the most powerful school improvement lever we have”. However, some families will not want to partake, so when two environments (microsystems) of a child’s life such as home and school intersect, this affects the mesosystem. Sometimes there may be issues in a child’s homelife that are affecting their progress at school and this may or may not go noticed in the mesosystem. Ferre Laever’s Scale of Wellbeing (1994) would indicate that from observation, staff should be able to tell a child’s wellbeing from their presentation. For example, if a child looks happy, has good self confidence and engages with their environment in a meaningful way, then their wellbeing will be extremely high. 
If a child’s emotional wellbeing is not adequate, then support can be offered at School A, such as their ELSA programme. This is an opportunity for the child to improve their overall emotional literacy and general wellbeing. Family ELSA is also offered, so that that any family issues can be discussed as well, bringing balance to the mesosystem. School A follows PATHS (Promoting Alternative Thinking Strategies, a Barnardo’s initiative), this is helpful in building children’s self-esteem. It focuses on rules, feelings, calming down and self-control, manners, problem solving and compliments. I saw this evident in the Early Years classroom, where children were encouraged to pay their peers compliments. When they received them, staff reinforced this concept by asking children how it made them feel when they received them. We can apply Vygotsky’s Zone of Proximal Development here. Without the more knowledgeable other, the child understands that they should say compliments to their peers, but when the teacher asks the child how being given compliments makes them feel, they then put the two abstract concepts together. They are concreting their understanding in the Zone of Proximal Development. The school also uses Empathy Lab which is an organisation designed to improve children’s empathy, literacy skills and social skills through stories. Using stories is a practical way of improving understanding on concepts such as empathy, kindness, compassion and tolerance. Bruner (1986) argues that stories help teach students in ways that could not be achieved by more traditional teaching means. It also relates the concept of empathy to situations that might arrive in the ‘real-world’.
Involving the child’s opinions and suggestions is an effective way of involving them with their learning and development. School A is a Gold Right’s Respecting School. A key element of the UNCRC (United Nations Convention on the Rights of the Child 1989) is participation, so the curriculum needs to be safe, inclusive and tailored to the needs of the children. In School A, the UNCRC rights are at the heart of the school and its ethos. The child’s rights are interwoven into assemblies, topics, focus days and displays. By the staff modelling rights respecting language and attitudes, as well as teaching the rights to the children, this is an example of role modelling positive behaviour affecting the school and local community. Albert Bandura’s Social Learning Theory (1977) explains that learning happens through observation and modelling. Although it must be noted that learning does not happen passively, to maximise social learning there must be a desire to learn and opportunities to use the learning in action. There is a Rights Respecting group for pupils at School A, as well as other student led groups such as: Junior Road Safety officers, an Eco-group and the School Council. The student voice is empowered (also noted in the Estyn report as highly effective), and the teachers regularly ask for feedback from the pupils on how they can improve their practice, this helps give students autonomy over their learning. Kearsley and Shneiderman’s Engagement Theory (1998 quoted in Tomović, 2021, p22) also shows that students connect with learning activities through interaction with others and meaningful tasks. However, the teacher has to be careful the learning content is going to be aiding positive learning experiences, and the material is respectful and sensitive in nature. Ultimately it needs to be inclusive inline with article 28 the child has ‘the right to an education’. Furthermore, Boynton and Boynton (2005) argue that there needs to be healthy student-teacher relationships. 
Overall, according to Estyn, almost all pupils at School A make good progress from when they start school. Also, the performance of pupils eligible for free school meals has improved considerably over the last four years. To provide education to be proud of, we need to offer opportunities which are diverse, achievable and promote collaboration and participation for all. David Cameron (2007, quoted in Smith, 2018, p2) said “without education there is no social justice”, it gives every child the opportunity to excel in life. As a professional teacher, is important to involve families, a wide range of trained staff, relevant organisations, as well as the community to provide varied learning experiences and support. This was very visible in School A and their education is an exceptional example of inclusive education. As Hilary Clinton said “it takes a village to raise a child”.  
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