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Section #1

There are many definitions of Inclusive leadership, however before one can define Inclusive leadership, one must first understand the meaning of the term ‘Inclusion.' According to Cambridge Dictionary (2019) inclusion is the act of including someone or something as a part of a group or list. Inclusion can be defined as “the degree to which an employee perceives that he or she is an esteem member of the work group through experiencing treatment that satisfies his or her need for belongingness ad uniqueness” (Shore et al.,2011 p.1265 cited in Gerritsen ,2020)
According to Booysen (2014) inclusive leadership is a respectful relational practice that enables individuals and collectives to be fully a part of the whole, directed, aligned, and committed towards a shared outcome for the common good of all whiles retaining a sense of authenticity and uniqueness. Ferdman (2017) and Shore et al., (2011) add that individuals feel included when they can fully belong without having to hide their uniqueness from others. Similarly, Ferdman (2021) states that inclusive leadership goes well beyond cultural competence or managing diversity to incorporate creativity and fostering the conditions that allow everyone to do their best and see the value in doing so while feeling like they belong.  Workman-Stark (2019) states that this type of leadership approach is about a shift from judging people to joining individuals, taking care of some individuals to taking care of everyone, and from a competitive environment to a collaborative environment.
According to Collett (2018) and Hadfield et al., (2015) in the context of early childhood education, inclusive leadership refers to a leadership style and approach that ensures all children, regardless of their background, abilities, or differences, have equitable access to high-quality education.  Bruce (2011) suggests inclusive leaders in early years education are responsible for creating an environment that fosters the optimal development of each child, recognizing and valuing diversity, and providing support for all learners.
[bookmark: _Int_bL7rjwW4]There are many characteristics or behaviors of inclusive leadership. Randel et al., (2018) suggested five categories of inclusive leadership behaviors, additionally Hollander (2008) states that there are four R’s of inclusive leadership that are needed for success which are respect, recognition, responsiveness, and responsibility. Ferdman (2021) and Gerritsen (2020) state that inclusive leadership exhibits these traits, self-awareness, to be able to be vulnerable, humble, and admitting one’s mistake while taking feedback from others. Secondly, social awareness which is central to empathy (Workman-Strak,2019), which refers to one’s ability to emphasize with employees, children, and families. Additionally, relational ability and fair treatment. McDowall and Murray (2012) suggest that characteristics or qualities of an inclusive leader should combine both affective(feminine) and rational (male) ways of acting and use a board range of qualities and behaviors.

Scenario 
Juan is six years old, and his mother recently filed for divorce. The split is quite chaotic and toxic. Veronica Jaun's mother has sole custody due to being a victim of domestic abuse. His father has supervised visitation once every two weeks and is not permitted on school grounds if Veronica is present due to a restraining order filed against him. Veronica has a challenging time engaging with practitioners and other parents, and she is often closed off. Jaun started developing behavioral issues such as throwing temper tantrums and bullying other students. When closely observed, practitioners can clearly see him reenacting violent scenes and using indecent language during play sessions.
 Child  
[bookmark: _Int_J4MXZu6K]For a childlike Juan, navigating the tumultuous waters of his parents' divorce and the aftermath of witnessing domestic abuse possess profound challenges. According to Bronfenbrenner's (1979) ecological theory the child is centered, their behavior is shaped or molded by their eco-systems and surroundings. The microsystems, which consist of their parents and other family members has the most influence on a child’s holistic development. Thus, causing Jaun to display acts of violences against other students, UNCRC article (39) which states that all parties shall take appropriate measures to promote physical and phycological recovery and social reintegration of child victims of any form of neglect. 
An inclusive leader begins by cultivating a deep understanding of Juan’s unique needs. Due to the personal transitions, he is going through, moving from a nuclear family to a single parent family. His need for love and sense of belonging Maslow (1948) hierarchy of needs identifies love and belonging as a need that must be fulfilled for a child to self-actualize. Birth to five (Nd) suggest by creating an enabling environment the inclusive leader allows him to feel safe. Early year matters (2022) states that children feel emotionally safe, when they feel a sense of belongingness. By fostering a healthy and secure attachment with Juan, this bond can help develop a resilience to stress and the ability to balance his emotions.
According to Freud (2020) transitions also affect a child's sense of belonging at school and can hinder them from forming and maintaining friendships and other important relationships. Gill (2021) adds that children experiencing an unanticipated transition can cause children to experience fear, anxiety, and depression. Similarly, Bruce (2013) adds that it crucial for practitioners to work together with families and other key workers to provide a support system for children.
An inclusive leader acknowledges that children learn through play (Piaget 1936, Vygotsky, and Bruce 2013). Juan’s reenactment of violent scenes and use of indecent language during play sessions becomes an avenue for understanding his inner world. The inclusive leader advocates for and supports play therapy. 
According to Pedro-Call and Reddy (2005) and Ray and Bratton (2009) play therapy creates a safe and nurturing environment where children can freely explore their emotions and learn healthy ways to communicate and express one’s selves. Research by Lin and Bratton (2015) and Roy et al., (2015) supports the effectiveness of play therapy with children experiencing a wide range of social and emotional behavioral issues including children whose problems are related to life stressors such as divorce and domestic violence.

Inclusive leader goes beyond recognizing challenges; it involves working towards tailored solutions. The leader collaborates with mental health professionals, educators, and counselors to devise an individualized support plan. Bambara and Kern (2021) and Cook et al., (2004) states that behavioral problems have a negative impact on student’s social, emotional, and academic development. Vanderhaar, Munroz and Petrosko (2014) adds that problem behaviors are the number one reason students are removed from their rural schools and placed in alternative settings, this may be in the best interest of other students but on the other hand it does not promote inclusion.
 
Parents 
 According to Drapper and Wheeler (2010) strong relationship between families and early childhood service providers is essential for creating a quality learning environment for young children. Additionally, research by Thornton and Brunton (2010) states that when families are involved positively in their children’s early learning and education. Children demonstrate higher levels of achievement and display more positive attitudes and behaviors.
The inclusive leader creates a safe and confidential space for the mother to share her experiences and feelings.
The inclusive leader initiates the support process by establishing open and empathic communication channels with Veronica. Recognizing the emotional toll that such a family circumstance can have on an individual, the leader ensures that Veronica feels heard, understood, and involved within the early year's community.
Regular check-ins and informal conversations create a safe space and enabling environment for Veronica to share concerns, observations, and any specific needs she may have in relation to Juan’s development and wellbeing.
Moreover, the inclusive leader actively engages Veronica in the collaborative decision-making process regarding Juan’s support plan. By seeking her input and insights into Jaun’s needs and preferences, the leader acknowledges Veronica’s expertise as the primary caregiver. This collaborative approach fosters a sense of partnership and shared responsibility, empowering Veronica to actively contribute to the design and implementation of interventions tailored to Juan’s unique circumstances.
Facilitating the creation of support groups, where parents can connect, share experiences, and provide mutual support, can foster a sense of community. Pen Green (2022) suggests providing drop-in sessions where spaces are set up for families with children. Adults can enjoy a hot drink and chat with staff and other families in a relaxed and informal environment. This approach increases the family’s emotional wellbeing, provides a sense of belongingness and promotes inclusivity. However, due to lack of resources and misdirected budgeting some schools do not have the capital to create or facilitate these spaces. Also, some families by be reluctant to join such a session.
Sims-Schouter(2015) suggests that working well with parents results in consistent, significant, and lasting benefits such as children’s achievement, attitude, and behaviors. Additionally, Cottle and Alexander (2013) states that there is a tradition of practitioners working closely with parents of young children and practitioners play a cental role in helping children and parents develop skills and attitudes to successfully manage transition and change.

Oke et al., (2020) and Pen Green (2022) identifies the open-door policy as way practitioners can improve family engagement. 
Oke et al., (2020) identify language as a barrier to family involvement and practitioner-parent partnership. NCCA (2017) suggests that it seems communicating with families and children whose native tongue is not English may pose a barrier to family involvement and partnership.
Diverse interpretations of ECEC have also been identified as a barrier to family involvement. Although some families expected to have an open and respectful dialogue with the practitioner, they sometimes find this process difficult. Latunde(2017) suggest that traditional form family involvement strategies such as parent- teacher meetings however, Hurwitz et al., (2015) suggests a more modern way of communicating with parents via text messaging, eliminating language as a barrier to communication.
Lorenz (2002) findings indicate that families want to be involved in the child’s ECEC, but prior commitments and the perceived attitude or willingness of practitioners too involve families hinder these experiences 

Staff 
Organizing professional development opportunities on trauma – informed practices and support strategies can empower school staff to better understand and respond to the needs of children like Juan. This training fosters a more inclusive and knowledgeable school environment.

The inclusive leader initiates a foundation of support by establishing open lines of communication with the staff. Recognizing the emotional complexity that may accompany their roles in supporting a childlike Juan, the leader ensures that staff members feel comfortable sharing their observations, concerns, and emotions related to this unique family circumstance. Blink (2015) suggests that through open communication among employees, it fosters an environment of inclusion and supports employees' wellbeing. Regular check-ins and debriefing sessions create a forum where the staff can express their thoughts, fostering an environment of mutual understanding and shared responsibility. Better health channel (2012) similarly adds that open communication among staff is crucial regarding discussing their observation and making the appropriate changes based on their assessments.

According to Lindon (2012) professional development takes center stage in the inclusive leader's strategy to empower the staff. Understanding that navigating the complexities of divorce and domestic abuse demands specialized knowledge and skills, the leader ensures that the staff receives targeted training on trauma-informed approaches, behavioral interventions, and strategies for creating a supportive learning environment for children facing challenging family circumstances. By investing in the professional growth of the staff, the inclusive leader equips them with the tools needed to navigate the emotional nuances and challenges associated with supporting Juan.
The leader acknowledges the potential emotional toll on the staff in supporting a child facing such complex family dynamics. Estyn(2020) suggests by recognizing that empathy and self-care are paramount, the inclusive leader fosters a workplace culture that encourages well-being. This involves organizing wellness sessions, providing access to counseling services, and creating a supportive environment where staff members feel comfortable seeking assistance. By prioritizing the emotional well-being of the staff, the leader ensures a sustainable and compassionate workplace that fosters resilience.
Moreover, an inclusive leader actively involves the staff in the collaborative decision-making process regarding Juan's support plan. Cottle and Alexander (2013) suggests that by recognizing their expertise and insights, the leader seeks input from educators, counselors, and support staff. This collaborative approach ensures that the staff feels a sense of ownership and shared responsibility in crafting interventions that are not only effective but also considerate of Juan's unique needs and circumstances.

Community 
Develop educational programs in schools and community centers to tutor children, adults, and members of the community about healthy relationships and recognizing abusive behaviors.
Introducing programs such as the Big Brother programme,, where Jaun and other students can have a positive male role model in their lives. Galla (2017) and Mid-Atlantic Equity Consortium (2016) states that children who bond with their fathers or father figures from an early age are better problem solvers, have sharper cognitive skills and a better performance in school. Programs such as the watch D.O.G (Dads of great students) is a program of the national center for fathering focusing on prevention violence in schools by using a positive influence of fathers and father figures to provide an unobtrusive presence in schools and to be a positive role model for students. Vygotsky(1978) sociocultural theory states that children learn through social interactions with others. Also, his theory of Zone of proximal development states that children from the more knowledgeable other which being either child or adult.
Moreover, the inclusive leader actively engages external agencies in educational initiatives for the community. This may involve organizing joint workshops, seminars, or informational sessions that address the impact of divorce and domestic abuse on young children. By pooling resources and expertise, the leader contributes to community-wide awareness and education, reducing stigma and fostering a more compassionate understanding of the challenges faced by families in similar circumstances(Training express and Abhay2023).
However, Salaheddin and Mason (2016) argue that limited access to mental health resources or community support services may be a barrier. The leader may need to advocate for increased resources and collaboration with external organizations. Additionally, overcoming existing stigmas and misconceptions within the community may be challenging. The leader may need to implement educational campaigns to address these barriers. CAWC (2023) highlights that the stigma surrounding the community is due to a lack of knowledge and beliefs that domestic victims somehow deserve this treatment.


Section 2 
In an early childhood education and care, policies and procedures play a critical role in ensuring the safety and wellbeing of children 
According to the Collin’s English dictionary, a policy is a set of ideas or plans that is used as a basis for making decisions especially in politics, economics, or business. Whereas CDC (2015) define policy as law, regulations, procedures, administrative action, incentive, or voluntary practice of governments and other institutions. However, Jones (2022) suggests that policies are a set of rules that govern the behaviors of an organization and the important aspects of a company’s culture. 
Helen (2022) states that policies are important; they define what is, and what is not acceptable in an organization. When created in the right way, they will ensure that activities are undertaken in the organization occurs in with the simple aim of ensuring that the organization achieves its objectives. Similarly, Early learning Association Australia (2022) adds that having clear and up-to-date policies helps ensure that everyone involved in caring for children are on the same page, this promotes cohesiveness and minimizes risk.


The Wellbeing of Future generations act is guided by principles such as the importance of the individual's well-being, the individual's views and preferences, and the importance of preventing needs from escalating. It emphasizes a person-centered approach and promotes the involvement of individuals in decisions that affect them. The Act defines the term "well-being" broadly, considering factors such as physical and mental health, protection from abuse and neglect, education, and the individual's contribution to society.

The Act places a duty on local authorities and their partners to promote and enhance the well-being of people in their area, including those at risk of abuse or neglect.
There is a specific duty to inquire into cases where there is a reasonable cause to suspect that an adult with care and support needs is at risk of abuse or neglect.

The Act promotes integration and collaboration among different agencies and organizations involved in providing care and support.
It encourages joint working to safeguard individuals and prevent the escalation of needs.
The Act includes provisions for independent advocacy to support individuals in understanding and exercising their rights, including safeguarding concerns.

The Act emphasizes the importance of assessing and managing risks to an individual's well-being, including risks associated with abuse or neglect.
The Act allows for the development of regulations and codes of practice to provide more detailed guidance on various aspects, including safeguarding.


While the Well-being of Future Generations (Wales) Act 2015 and safeguarding legislation in Wales serve distinct purposes, they share some common themes in their broader objectives to enhance the well-being and protection of individuals and communities. Here are some points of commonality
Both acts emphasize the well-being of individuals and communities. The Well-being of Future Generations Act focuses on the well-being of current and future generations, considering social, economic, environmental, and cultural aspects. Safeguarding legislation, on the other hand, specifically focuses on the protection and well-being of vulnerable individuals, such as children and adults at risk of harm.
Both acts recognize the importance of considering the long-term impact of decisions. The Well-being of Future Generations Act encourages public bodies to make decisions that have positive effects over the long term. In safeguarding, the focus is on preventing harm and ensuring the ongoing well-being of individuals, considering the potential long-term consequences of neglect or abuse.

Collaboration and integration are key principles in both sets of legislation. The Well-being of Future Generations Act encourages collaboration among public bodies to achieve common goals and improve well-being. Safeguarding legislation often involves collaboration between various agencies and professionals to ensure the protection of individuals at risk.
Both acts emphasize the importance of involving communities in decision-making processes. The Well-being of Future Generations Act encourages public engagement and consultation in developing well-being plans. In safeguarding, community input is essential for understanding and addressing the specific needs and risks faced by individuals and groups.
Both acts have a prevention-oriented approach. The Well-being of Future Generations Act aims to prevent negative impacts on future generations by promoting sustainable development. Safeguarding legislation seeks to prevent harm to vulnerable individuals by identifying and addressing risks before they escalate.

Both acts place responsibilities on public bodies. The Well-being of Future Generations Act requires public bodies to consider and contribute to the national well-being goals. Safeguarding legislation places responsibilities on various agencies, professionals, and organizations to work together to protect individuals at risk.
While there are these commonalities, it is crucial to recognize the specific focus and objectives of each act. The Well-being of Future Generations Act has a broader scope, addressing sustainability and well-being across various dimensions, while safeguarding legislation has a narrower focus on protecting vulnerable individuals from harm. It's important to refer to the specific provisions and details of each act for a more comprehensive understanding.

While the Well-being of Future Generations (Wales) Act 2015 and safeguarding legislation in Wales share common themes related to well-being and protection, they serve distinct purposes and address distinct aspects of governance. Here are some key differences between the two acts

Well-being of Future Generations Act primarily focuses on promoting sustainable development and the well-being of current and future generations across various dimensions, including social, economic, environmental, and cultural aspects. It encourages public bodies to adopt a holistic and forward-thinking approach to decision-making. However, Safeguarding legislation in Wales, whether related to children or adults at risk, primarily focuses on protecting vulnerable individuals from abuse, neglect, or harm. It is more narrowly tailored to address immediate risks and ensure the safety and well-being of specific groups.

Well-being of Future Generations Act addresses the well-being of the entire population, including current and future generations. It aims to create a sustainable and inclusive society for everyone in Wales. While Safeguarding legislation is specifically designed to protect and support vulnerable individuals, such as children or adults at risk. It is targeted at preventing harm and ensuring the safety of those who may be at increased risk due to their age, health, or other circumstances.






Section 3: Blog 
  Inclusive practice: beyond disability

In recent years, the concept of inclusive practice has become synonymous with efforts to accommodate individuals with disabilities. Prosser and Loxley (2007) states that inclusion is a philosophy of acceptance and about providing a framework within which all children, regardless of their ability, gender, identity, language, or cultural origin can be valued equally with respect and provided with equal opportunities. Similarly, Bulter (2021) adds that each child is unique being that they develop and learn at different rates also have a diverse cultural and gender background, so therefore in an inclusive environment all their needs should be met.
 However, a more profound understanding reveals that the scope of inclusive practice extends far beyond addressing physical and cognitive differences. This blog delves into the multifaceted layers of inclusive practice, exploring its significance in fostering a truly inclusive society that goes beyond the boundaries of disability.

Nutbrown and Clough (2009) states respectful educators will include all children. However, inclusion is frequently misunderstood, and many early years professionals are unsure about what being inclusive entails. 
Education outcomes are more positive, and children learn and grow in ways that do not occur when they are segregated. Within an inclusive practice early years professionals are more flexible, skilled, confident, and competent.
This includes upholding the rights of all children and providing education free from discriminatory beliefs and attitudes. To do this requires developing and putting into action inclusive values, policies, and practices. 
One crucial aspect of inclusive practice beyond disability is cultural inclusivity. Acknowledging and celebrating diverse cultural backgrounds contributes to a richer and more tolerant society. Inclusive practices should go beyond superficial accommodations, fostering an environment where individuals from various cultural backgrounds feel genuinely included and appreciated. According the UNCRC article 30 which states that every child has the right to learn and use the language, customs, and religions of their family regardless in these are shared by most people in the county where the resided.
University of Sunshine coast (2022) suggest that by setting up an introduction system, so that all students can get to know something about the practitioner, their classmates, and the diversity of experiences in the class. Similarly, Hood (2022) adds that cultural responsiveness in an appropriate way to promote cultural inclusion, this involves interpreting and delivering the curriculum in a way that is effective for each child and appropriate to their social and cultural context.
Additionally, addressing gender inclusivity is another imperative aspect of going beyond disability. Inclusive practices should break down stereotypes and create environments where individuals can express their gender identity without fear of discrimination. This involves not only accommodating diverse gender identities but actively promoting a culture of respect and understanding. 
Furthermore, while disabilities are a part of the inclusivity conversation, considering neurodiversity expands the narrative. University of San Diego (2023) states inclusive practices should create environments that embrace individuals with diverse cognitive abilities, recognizing the value of different thinking styles and fostering an atmosphere of innovation and creativity.
However, implementing inclusive practices beyond disability comes with its challenges. One significant obstacle is the need for increased awareness and education, as highlighted by the Warnock (1978) report. Many individuals and institutions lack a comprehensive understanding of what inclusive practice truly entails. Overcoming this knowledge gap is crucial to implementing effective inclusivity.
In conclusion, exploring inclusive practice beyond disability is an essential step towards building a more equitable and harmonious society. It requires a shift in mindset—from accommodating differences to actively celebrating and valuing diversity in all its forms. As we navigate the challenges of implementation, the journey towards true inclusivity is a testament to our commitment to creating a world where every individual, regardless of their background or characteristics, feels accepted, valued, and included. Embracing inclusive practices beyond disability is not just a goal; it is a collective responsibility that can reshape the very fabric of our communities and institutions.
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