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Academic piece 
Visser-Bochane et al. (2020) emphasize language as a key factor in young children's success across life domains, highlighting its role in enabling participation within their environments. Storytelling and reading are shown to enhance vocabulary and comprehension. The Royal College of Speech and Language Therapists (2019) supports storytelling as an effective early intervention for speech and language delays, particularly through shared reading and dialogue. The NHS (2024) asserts that storytelling during pregnancy aids sound pattern recognition, while storytelling from birth fosters brain development, bonding, and early communication. Similarly, the Welsh Government (2022) identifies storytelling as key to improving vocabulary, expressive language, and comprehension. Kidsfirstservices (2025) and Dubiel (2024) also note its benefits for oral language, emotional understanding, and communication. Neaum (2016) adds that storytelling supports narrative growth, vocabulary, and emotional literacy. The Department for Education (2024) and Goswami and Bryant (2016) highlight how repetition in storytelling strengthens phonemic awareness and syntactic development. Marsh et al. (2015) and Murray (2025) argue that multilingual digital storybooks enhance vocabulary, comprehension, and cultural identity, while digital storytelling promotes engagement and creative expression.
Focusing on oracy, writing, reading, and digital literacy, this research will examine three core skills and behaviours that support language and literacy development through storytelling and featured videos. The discussion will centre on the benefits of tracking or following text, the use of descriptive language, and repetition, rhyme and rhythm.

Tracking or Following text
Tracking text, as defined by Selma (2023), involves the process of visually or physically following the printed words while they are being read aloud. This was used in both videos one being done by the use of technology and the text getting highlighted the other more physical using the index finger. 
Jones (2024) highlights that finger pointing and text tracking are valuable kinaesthetic strategies that enhance children's reading skills, particularly decoding, fluency, and word recognition. Repeated exposure to words while pointing is believed to significantly improve sight word acquisition. This method encourages closer examination of letters and sounds, aiding differentiation of similar-looking words and recognition of patterns. Whitehead (2009) and Department for Education (2023) stress the importance of print awareness in early reading, noting that finger tracking helps children understand the left-to-right, top-to-bottom flow of text. It reinforces the connection between spoken and written words, facilitating voice-print matching and aiding recognition of spaces, punctuation, and sentence boundaries. Barker (2023) contends that research on finger pointing’s effectiveness is limited. While finger tracking may benefit children occasionally, teaching eye movement is generally considered more advantageous. Additionally, this method is not universally applicable, as it can often be distracting for learners (Arentz, 2015). Alternatively, Whitehead (2010) asserts that tracking enhances fluency by improving pacing and expression, builds confidence in reading aloud, and supports rhythm.
Noted by Marin (2019), digital stories, significantly enhance literacy by utilizing visual and interactive text tracking. These tools support multimodal learning by integrating text, audio, and visuals, which effectively directs children's attention to specific words.
Lizzie (2022) claims that text tracking can significantly improve children's oracy skills by fostering creativity and comprehension. As children engage with spoken language, they develop active listening and turn-taking abilities, which are enhanced when they follow along with the text. This process encourages them to participate more actively, allowing them to remember and reuse language effectively. Nevertheless, Marzi et al. (2021) argue that finger pointing may not consistently enhance oracy development, as it can occasionally disrupt the natural flow and rhythm of speech. In contrast, Whitehead (2010) supports the claim that text tracking supports oracy skills by helping children connect spoken words to their written counterparts, enabling them to recognize rhythm and structure in language.
Larson (2014) maintains that Vygotsky’s theory of literacy emphasizes the importance of adult support in children's storytelling experiences. By pointing to or following the text, adults help children develop an understanding of print, facilitating the connection between spoken and written words. This interaction fosters shared meaning and enhances comprehension of early reading behaviors. Similarly, Whitehead (2009) highlights Marie Clay's Emergent Literacy Theory, which posits that finger pointing and text tracking are crucial for achieving early literacy milestones. These practices contribute to the development of reading skills and vocabulary acquisition within a language-rich environment.
Descriptive language
Wilcox and Bushnell (2020) describe descriptive language in storytelling as the strategic use of vocabulary, including specific words and phrases, to vividly portray scenes, characters, and sensory experiences. This technique enables children to visualize the narrative more effectively. Such descriptive language was evident in both storytelling videos, "Blaidd Mawr Cas" and "Ogof Ddu, gul."
Bower (2014) emphasizes that stories rich in descriptive language enhance children's writing abilities by immersing them in a language-rich environment, which encourages them to incorporate similar language in their own writing and speech. Nonetheless, McIntyre et al. (2024) and Hager (2015) assert that while children may enhance their descriptive language through oral storytelling, this improvement does not necessarily translate into better writing skills. It is suggested that storytelling alone is insufficient for developing writing abilities; rather, it requires additional support through transferable skills, such as transcription and explicit teaching and planning. Furthermore, there is a concern that an overreliance on storytelling could potentially hinder the development of writing skills. However, Peck (1989) further asserts that the descriptive elements found in these stories serve as models for sentence structure, vocabulary, and narrative details, which children can then apply in their own creative endeavours. Additionally, Voice 21 (2022) highlights that such exposure not only fosters children's imagination but also supports their development of sentence construction and creative expression in both written and oral forms.
Giannikas (2023) highlights that in digital storytelling, the use of descriptive language is significantly enhanced by multimodal elements such as images, sound, and interactive features. This combination not only stimulates the imagination but also fosters creative thinking, particularly when integrated with digital tools. 
Peck (1989) argues that the use of descriptive language in storytelling significantly enhances children's reading abilities by enabling them to visualize the narrative, which in turn fosters greater engagement and comprehension. Elements such as repeated refrains and vivid imagery not only improve listening skills but also supports memory and reading comprehension. Furthermore, exposure to rich vocabulary equips children with a deeper understanding of more complex texts in the future, ultimately leading to enhanced reading proficiency. Reading skills extend beyond merely possessing strong oral and descriptive language abilities. They argue that the development of reading is primarily influenced by factors such as phonological processing, decoding, and an understanding of text structure. Consequently, reading development and fluency cannot be solely attributed to these language skills (Dockrell and Connelly, 2013).
According to Erstad and Gillen (2020), Gunther Kress's Multimodal Literacy Theory highlights the incorporation of several modes such as visual, aural, and gestural elements in digital environments. Children improve their communication in these situations by fusing descriptive words with sounds, pictures, and motions, which greatly increases their comprehension, creativity, and level of participation. By encouraging multimodal storytelling and increasing vocabulary, this method not only promotes digital literacy but also helps students enhance their writing abilities by improving the structure and elaboration of their stories.
Bruner (1983) claims that stories play a valuable role in helping individuals make sense of their surroundings, as they assist in organizing personal experiences and shaping understanding. Storytelling, particularly when enriched with descriptive language, provides children with vivid imagery of characters, settings, and emotions, thereby enhancing their comprehension. Bruner's concept of the Language Acquisition Support System (LASS) underscores the importance of adult involvement in children's language development, with storytelling emerging as a powerful tool for imparting vocabulary, sentence structures, and conversational skills, particularly through the use of descriptive language.
Goswami and Bryant (2016) discuss the Usha Goswami Phonological Awareness and Temporal Sampling Framework, highlighting the advantages of descriptive language. This approach enhances sound discrimination, reading comprehension, and creative writing skills by incorporating elements such as rhythm, rhyme, and repetition. These features not only engage children but also help them visualize concepts, fostering a deeper understanding of language and its meaning.

Rhythm, rhyme and repetition
Whitehead (2010) defines repetition as the reappearance of words, phrases, or sentence structures that aid children in anticipating language and enhancing memory. Rhyme, on the other hand, is characterized by the recurrence of similar sounds, typically at the ends of words, which fosters phonological awareness and sound discrimination. Both concepts were evident in the videos, illustrated by phrases such as "Ga i ddod mewn?" and "Ni'n mynd i hela arth..." showcasing the effective use of repetition, rhyme and rhythm.
Repetition and rhythm play a notable role in enhancing children's writing skills, as highlighted by Neaum (2012) and Hayes (2016). Repeated phrases, such as “ni'n mynd i hela arth” or “Ga i ddod mewn,” enable children to grasp language patterns more effectively. This exposure aids their understanding of syntax, allowing them to replicate sentence structures in their writing. Consistent repetition fosters deeper comprehension of grammar, enhancing their use of connectives, pronouns, and verb tenses. However, research by McIntyre et al. (2024) and Hager (2015) shows that rhythmic storytelling alone doesn’t guarantee high-quality writing unless supported by transcription skills. Repetition and rhyme should be paired with specific instruction to improve outcomes. Alternatively, Larson (2014) and the Queensland Government (2023) emphasize the benefits of rhythm and rhyme, noting that these elements make learning enjoyable and encourage creativity. Rhyming introduces playful language, inspiring children to craft their own verses and dialogues. Additionally, Dickinson and Morse (2019) discuss how repeated encounters with rich vocabulary through storytelling strengthen both written and oral language, providing opportunities to explore synonyms, adjectives, and verbs within patterned language.
Kuppen (2024) references Goswami and Bryant (2016), highlighting that repetition, rhyme, and rhythm significantly enhance oracy by helping children recognize language patterns and individual sounds, crucial for speech development. Engaging with rhymes enables children to hear and differentiate sounds, syllables, and word endings, fostering clear articulation and fluency. This exposure aids in segmenting speech, identifying word boundaries, and reinforcing sound patterns, making language prediction and production more accessible. A study by Stover (2015) evaluated the impact of rhyme, repetition, and rhythm in storytelling on non-verbal word pronunciation in young learners but found these techniques did not significantly aid word structuring or recognition. The text highlights the anticipated benefits of rhyme and repetition in spoken language development, suggesting their effectiveness may be reduced without explicit guidance. Furthermore, Dickinson and Morse (2019) note that repetitive phrases support auditory memory, facilitating retention and reproduction of language. The Welsh Government (2021) emphasizes that oral storytelling and rhyme develop conversational skills, including turn-taking, questioning, and responding, enriching children's overall communicative abilities.
Kucirkova (2018) highlights that the use of repetition and rhyme in digital books significantly boosts engagement, particularly benefiting oracy, vocabulary development, and comprehension skills. These elements are particularly advantageous in the context of multilingual and interactive storytelling, where they can enhance the learning experience and facilitate language acquisition.
From (2019) emphasized that Froebel valued repetition and rhythm in early childhood, stating these elements help children internalize language patterns, enhancing fluency and confidence in speech. He also noted that such practices support phonological awareness, a key foundation for future reading and writing. Additionally, the predictable structure created by repetition and rhythm encourages active participation in storytelling, fostering listening and speaking abilities among young learners.
Cambourne (1988) claims that the use of repetition, rhyme, and rhythm enhances children's comprehension of language patterns, thereby fostering their oracy, sentence structure, and phonological awareness. These elements also play a crucial role in early reading development by aiding in sound identification and the understanding of sound-letter relationships.
Heathfield (n.d.) highlights the British Council's 5 Rs of Storytelling Rhythm, Rhyme, Repetition, Reasoning, and Response as strategies for language acquisition. This approach shows how rhythmic storytelling improves speech clarity, encourages active participation, and builds confidence in oral communication.
In conclusion, the evidence reviewed demonstrates how repetition, rhyme and rhythm, descriptive language, and text following each contribute significantly to children’s oracy, reading, writing, and digital literacy. These strategies foster early print awareness, phonological skills, comprehension, creativity, and communicative confidence. Text following, as discussed by Jones (2024), Whitehead (2009, 2010), and the Department for Education (2023), supports decoding and fluency, with Vygotsky and Clay highlighting its role in early literacy behaviours. Descriptive language, explored by Bower (2014), Peck (1989), and Voice 21 (2022), enriches vocabulary and narrative expression, extended into digital contexts by Giannikas (2023) and Erstad and Gillen (2020). Rhythm, rhyme, and repetition remain foundational, as supported by Goswami and Bryant (2016), Kuppen (2024), and Dickinson and Morse (2019). Sources were largely credible and current, with COPILOT (2025) assisting in streamlining research.
This study used a range of reliable sources, including academic texts, peer-reviewed articles, and policy documents primarily from the Welsh Government providing a balanced mix of theory and practice. While most materials were relevant, some government content was region-specific, and a few academic references required verification. COPILOT (2025), Google Scholar (2025), and the university library were used to locate materials. Challenges with COPILOT (2025), such as broken links and incomplete author details (e.g., “et al.”), were resolved through supplementary searches. AI support was limited to research navigation and source organisation; all analysis and writing were completed independently to maintain academic integrity.
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