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	Targets 
	How have you worked on this?
	An example can be found

	Define structure of paragraphs to support flow of the discussion
	I have re-read my last assignment and read the article that the marker left in the rubric. This allowed me to better understand how to structure an assignment that flows. 
	Throughout. 

	Look at ways of comparing and contrasting specific ideas from the literature that you use, and use these to present a synthesis of some of the key ideas.
	I have read the article that the marker left in the rubric and use the information to not place a paragraph on positives and then a separate paragraph of challenges, but to mix the both together in order to allow for a better flow. 
	In my literature review.



	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	My assessment for learning (AFL) does not centre specifically around one lesson or session, but instead it takes place over two of my professional teaching experiences (PTE). The AFL strategy that I found to be most beneficial to me over this period was the use of the mini whiteboard. The method that I would use when using mini whiteboards in the ‘3,2,1 show me’ method. This method allowed me to gain an insight in an instant into how many of the learners within the class understand the topic or question, and how many would need extra support. I have used this method mostly when conducting mathematics lessons. For example, when asking the pupils a question on timetables, I would ask the pupils to write the answer on their individual mini whiteboards. I would then count down from three and when I arrived at one, the learners would hold their whiteboards up facing me. As stated, this would allow me an instant insight into the learners in the class who understood the topic and those who did not. This then allowed me to plan for future lessons, whether the topic needs to be revisited or whether we can progress with the topic. This will then allow the learners to progress in their learning as if any mistakes are being made by them, I can note them instantly and put in place support right away. This would then stop the learners being left behind on a topic as they do not understand the content that has previously been taught. This notion is supported by Steele (2019) who states that AFL strategies allow the educator to get instant feedback that can lead to them seeing issues such as learners who need extra support, how learners are progressing in their learning and spot any difficulties they are experiencing in the topic. 

	What have you learned?
	Through using this AFL techniques, I have learned how important it is to recognise and get instant feedback from the learners on order to place provisions for the learners who need it. I have also learned tat from this, how important it is to act on the feedback right away and not leave the learners who are having difficulties to continue to have difficulties that may lead to them becoming disengaged with the work or feeling that they are behind in their work. As stated by Bundick et al (2014), engagement is the key to the learners achieving positive academic outcomes. This strategy has allowed the learners to get the support that they need and aid them in developing their knowledge of any topic that they are having difficulty in. Over time I have developed this strategy by using the mini whiteboards in pairs. This has brought in two AFL strategies, mini whiteboards and think pair share. This has allowed for the pupils that may be struggling with the work and who feel uncomfortable displaying their answer in front of the class the opportunity to share their answer in secret firstly with a partner. This has allowed the learners to gain confidence as they ate vetting an answer firstly before displaying it. 

	What next?
	Going forward, I am going to use this method of mini whiteboard within other AoLEs such as languages or technology. As I have only been using this for mathematics and numeracy, I have low confidence in using this technique when it portrays to English or science. In order to do this, I have searched the internet in tips in how to use mini whiteboards hen teaching languages and have found an article by Chong (2011) who suggest that using mini whiteboards to create paragraphs surrounding a story or topic they are studying. She states that this allows the learners to improve and change their paragraphs without the need to scribble over previous work and make a mess of their workbooks. 


	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	This strand does not centre around a singular lesson but over two weeks to teach the same topic. The topic surrounded the topic of supporting the number of bees in the local community. The two teaching approaches that I used to teach this topic was the use of the indoors and outdoors. When teaching the indoor portion of this topic, the lessons asked the pupils to research the internet in order to find information surrounding where bees rest and what they might use to as homes, whilst also looking at what nutrients and food bees need. The use of an indoor approach allowed for the pupils to sit at a desk and use their Chromebooks using the internet connection that is in the classroom. This teaching approach also allowed the pupils a safe environment in which I could control the level of noise within the classroom. This approach also allowed the learners to ask me any questions that they might have as I am more visible to the learners in the classroom than if the research was conducted through an outdoor approach. After conducting the indoor teaching approach, the week later the outdoor teaching approach was then put into practice. The outdoor teaching approach asked the pupils to then us the information from the research of what and where the bees like to rest and build homes. This teaching approach allowed the pupils to explore the outdoor environment and experience nature firsthand. This allowed the learner to be adventurous and use their imagination for places that bees may like to rest. I believe that using this teaching approach for this portion of the topic was more beneficial to the learners than watching a video or researching the same topic in a book. The Welsh Government (2009) support this notion as they believe that outdoor learning has a positive impact on the imagination and physical benefits of the learners. I believe that using abroad repertoire of teaching approaches allowed the pupils to experience different learning strategies that would benefit the different personalities in the classroom. Magennis and Farrell (2005) support this, as they suggest that using a variety of teaching approaches satisfies all pupils in the class who learn in different of ways. 

	What have you learned?
	Through using a abroad repertoire of teaching approaches, I learned that as suggested by Magennis and Farrell (2005), all pupils in the class would be satisfied to some degree. I learned that some of the pupils in the class preferred to learn through an indoor teaching approach as they felt more comfortable being indoors, whilst some of the learners in the class would prefer to be outside in nature learning from the use of an outside teaching approach. For example, Bergerud (2018) suggest that more introverted learners in the classroom may feel uncomfortable through in class teaching approaches as they tend to have more whole class participation and group work. Whereas Melendy (2019) suggests that these learners who are more introverted may prefer the outdoors and the teaching approach that comes with it as it reduces stress and allows them to recharge. 

	What next?
	Going forward I am going to adapt my practice through utilizing the array of teaching approaches through using them for different AoLEs. Looking forward I will take the information that I have built from this experience and seeing the enjoyment that the learners’ experiences through having freedom to explore and be adventuress. An example of this would be to take subjects that are traditionally taught as an indoor teaching approach, such as mathematics, and take them outside also. When looking at perimeter, the concept could be taught using an indoor teaching approach and use the whiteboard to explain the procedure of how to work this out. Then I could take the learners outdoor and use objects such as flower beds and portions of the yard for learners to find their perimeter, amalgamating the two teaching approaches together. 






	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	The lesson centred around educating the pupils on using money in the form of coins and notes when they are in a real-life authentic context. The lesson looked to teach the pupils on situations such as how much change that they should receive when buying and item from a shop and how much money they would need to afford the item. This lesson was put in place to aid the pupils in understanding the value of money when they go out into the 'real world', helping them to acknowledge what they can and cannot afford to buy with the money that they have when going into a shop. The intended outcome of this experience was to demonstrate to the pupils the importance of understanding the monetary value that they have in comparison to the item they wish to purchase, whether that be not having the correct amount or how much change they would receive after purchasing the item. From this lesson, it was also important that the pupils understood the value of money to help them make positive financial decisions now and in the future. This was done through demonstrating to the pupils the value of certain items in comparison to the amount of money that they possess. For example, demonstrating to the pupils the value of a magazine in a shop or the amount it would be to park a car in a car park. This is supported by Ferguson (2021) who believes that teaching children about the value of money allows them to develop a greater understanding of the importance of financial security in later life. 
Using a textbook with questions based upon change and values of items, which is shown in the evidence below, I demonstrated to the pupils how to correctly complete the questions using 'frog hopping' to find the correct answer in pounds. The pupils were then asked to use a number line to either find the amount of change they would receive from a ten-pound note or how much more money they would need to reach ten pounds from an amount they are given. Using the number line and 'frog hopping' allowed me to see where the pupils’ made mistakes if the answer they provided was incorrect. Work produced by the pupils for this strand has been evidenced below. This demonstrates that the pupils understood the task and could identify how much money was needed or how much change they would receive when purchasing items in a shop. 

	What have you learned?
	Through teaching this lesson, I learned the importance of teaching the pupils about authentic topics and areas that they will encounter in their day to day lives, setting the pupils up for life outside of the school environment. This notion is supported by Ormrod (2000) who suggest that teaching pupils about real life authentic context allows them to develop critical thinking skills that they can take forward and apply in day-to-day situations that they encounter outside of school. This experience has also taught me the importance of not just teaching and providing pupils with information, but for them to understand the reasoning behind learning this information. This was evident in this experience as I wanted the pupils to understand that we were not just completing the task in order to do a mathematics lesson, but that the information and teachings of the lesson is important when going out into the local community and wider. 


	What next?
	With an eye to the future, I will look to add more real-life authentic context when planning future lesson, that encompass more than just Mathematics and numeracy sessions This will allow me to place context to the learning that may engage pupils further if they understand that there is a reasoning behind learning what they are. Looking at the example in this template, it demonstrates how learners are essentially learning the mathematical concept of frog hopping for them to understand how the difference there is between two numbers, but through adding a real-life element it allowed the pupils to see how this information may be beneficial to them in the future or when they enter the community. This will increase the mathematical knowledge that the learners possess, and will also give them an increased feeling of confidence when interacting outside of the school gate. 







	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	The lesson centred around the crossing of the AoLEs ‘language, literature and communications’ and ‘expressive arts’. The lesson asked the pupils to look at World War 1(WW1) art, as that was the topic that the class was studying at the time. After selecting a piece of art that they like, the pupils will then take this and write a paragraph as if they were a soldier within the picture. The pupils had to write what they could see, what they could smell, what textures where around them, what they could hear and if they could taste anything. After completing the paragraph, the pupils were then asked to complete a blackout poem. To complete the blackout poem the pupils had to select specific words from their paragraphs and then draw a picture that related to WW1 over the top of it. The finished piece of work should show a picture that depicts WW1 and around to there should be blocks of words taken from the learner’s paragraph that when read in order should assemble to make wartime poetry. The purpose of this was to try and draw imagination and creativity out of the pupils through exploring wartime art and placing themselves in the shoes of the soldiers. I believed that crossing art and literature would give the learners the perfect opportunity to express themselves and create a piece of work that comes from pure imagination alone, whilst also hopping to develop the learners understanding of the topic further by allowing them to delve into the different avenues of learning. This is supported by Lloyd (2017), who suggest that using art in learning allows the pupil to be more creative and develops their expressive writing. 


	What have you learned?
	From this experience, I have learned that using cross curricular learning allows the pupils an opportunity to develop skills and knowledge that they may not have had if they were undertaking one AoLE at a time. I have learned through observing the learners complete this task, how much enjoyment that the pupils were having when they were able to experience an opportunity to be creative and imaginative. I have also learned that cross curricular themes lend themselves to one and other and that some AoLEs go hand in hand with each other and it is important to not force cross curricular learning when they do not fit together. This has experience has also demonstrated that it is important that through using these cross curricular themes, the learners have a degree of responsibility that allows them to create a piece of work that they can be proud that they have taken from infancy through to the final stage. 


	What next?
	Going forward, I will ensure that I utalise cross curricular themes with other AoLEs. I will endeavor to use cross curricular themes to ensure that learners have the best opportunities at exploring all different teaching and learning approaches that will progress their learning. I will ensure that when I plan future lesson, that I plan for all opportunities to include cross curricular themes in the learning in an effort to ensure all my future lessons are engaging and enjoyable. In developing my professional practice further, I will ensure that I discuss ways in which cross curricular learning can be used with practitioners who have more experience in teaching that I have. 


















Part 2

Owa (2022) describes pedagogy as the methods in which an educator imparts knowledge to their students, how they acquire the students to demonstrate that knowledge, and the processes they use to assess the level of knowledge that the learners have. DNS students (2021) define pedagogy as the ways and means that educators provide students with deep and meaningful learning experiences. The Welsh Government (2023) believe that effective pedagogy is central to the success of the curriculum for wales 2022. They state that schools in Wales must ensure that the pedagogical choices that their educators utilise, are used in an effort to lead the learners to achieving the four purposes. To aid school in Wales with this, the Welsh Government have devised twelve pedological principles that they state must be followed to ensure pupil focused quality teaching and learning. These principles are propositions that the Welsh Government believe will ensure that pupils achieve the four purposes of the curriculum for Wales 2022. 

The aim of this essay is to critically reflect on a pedagogical principle that has been chosen in part one of this assignment, discussing the benefits and limitations of this pedagogy, and exploring possible avenues of developing this pedagogical principle further in future practice. The pedagogical principle that I have chosen to write this essay upon is ‘employing a broad repertoire of teaching approaches’, as I would like to develop the use of a variety of teaching approaches so that I can convey and present my teachings in different ways that keep the learner enthused. This is supported by Gershon (2016) who agrees that is it imperative that teachers have a variety of approaches to teaching, stating that this will aid in ensuring that all learners are always engaged. In addition, Magennis and Farrell (2005) also believe that it is vital that an educator has a broad repertoire of teaching approaches, as they state that the different teaching methods will satisfy the different learning styles of all pupils in the class. 

The implementation of the pedagogical principle was conducted in a year 3 class of which there were 29 pupils, with there being 13 and 19 boys and girls respectively (My local school, 2022). The pedological principle ‘employing a broad repertoire of teaching approaches’ was implemented through the use of indoor and outdoor learning. This pedagogical choice allowed the pupils an opportunity to experience two distinct teaching approaches, using research in class, then placing the research into practice in an outdoor environment. This pedagogical principle was utilised over a series of lessons that were conducted across two separate weeks. The first teaching approach utilises the use of indoor learning, as the pupils were asked to complete a place mat in which they would research ideas on how they could make changes to their locality in an attempt to support the number of bees in the local community. The pupils would research ideas such as how they could build shelters for the bees to use in the colder months and what they could place in the school’s garden for the bees to feed on. Once this task was completed, the second teaching approach used was the use of the school garden to create an outdoor learning environment. The task that the pupils undertook was to use the research conducted in the indoor portion of the learning approach and utilise that to then discover locations in which they could place shelters and nourishments for the bees in the school’s garden. This example is my demonstration of the pedagogical principle ‘employing a broad repertoire of teaching approaches’ being utilised, as it employs the use of the indoors and outdoors as teaching approaches. 

Hendricks (2018) states that a benefit of using indoor learning as a teaching approach is that it allows comfortability to the pupils, as it is the only teaching approach that most learners are accustomed to. He also suggests that pupils will benefit from learning indoors as it is a more rigid and structured approach of teaching. Green et al (2013) suggest that a benefit of learner comfortability is that they develop a more positive attitude towards learning, addressing new topics with greater confidence. The notion of learner’s comfortability within an indoor classroom setting is argued by The Senedd (2022), as they state that in 2022, of the 1,473 schools currently operating in Wales, there were 1,072 school residential visits that conducted outdoor learning The notion of learners being more comfortable in an indoor setting is also contradicted by Bryant (2021), who writes that since March 2020 the Forest School Association reported that interest in attendance of forest schools across the UK has increased by up to 66%. This would argue the opinion of Hendricks (2018) as the literature demonstrates that more learners are being afforded the opportunity to experience outdoor teaching approaches, thus, becoming more accustomed to this setting. The thoughts share by Hendricks may have had more validity in years gone by, as O’Brien (2009) states that in 2006 there was approximately 140 forest schools across the UK. This argument then loses validity as the number of forests schools in the Uk has risen to approximately 10,000 since then (McCree and Cree, 2017). 

Abdievna (2022) believes that an indoor teaching approach also allows the teachers to read a pupil’s body language as they are in the same room, suggesting that this will allow the teacher to assist the pupils if they can see that they are having difficulty with a certain task. He believes that this will allow the teacher to aid the pupil as the lesson is developing, not allowing the learner to continue if they are having difficulties, which may lead to them feeling disheartened and defeated with the work. Abdievna believes that this is much more of a difficult task for the teacher when the learning occurs outside of the four walls of a classroom. Cook (n.d) believes that another possible advantage of using the indoor environment as a teaching approach is the safety aspect. He believes that the safety that the indoor environment offers is a big advantage of using the teaching approach of indoor learning. When exploring how this may affect the progression in learning of pupils, Weale (2023) presents statists that demonstrate that one in ten learners between the ages of seven and eighteen, have missed school due to them feeling unsafe when there. Weale continues by stating that 25% of key stage 2 pupils in England do not feel safe at school. Garcia and Weiss (2018) continue by suggesting that learners who regularly miss school, see a significant impact on their learning progression. 

Conversely, Raouna (2022) believes that a particular challenge with indoor classroom teaching approaches, is that it may not cater to all personality types in the classroom. Raouna continues by giving the example of a pupils who may have a more introverted personality. She believes that using the indoors as a teaching approach could lead to these learners feeling pressurised when undertaking group tasks or during classroom discussions. Bergerud (2018) agrees with this notion, as she believes that the traditional in class teaching approach can hinder the learning progression of introverts as it places high emphasis on pupil participation that may lead to learners with this personality trait to feel insecure and apprehensive. Salim (2019) also believes that another possible challenge of a traditional indoor teaching approach is the prospect of learners becoming passive. He suggests that learners may become disinterested in the traditional approach of learners listening to the teacher relay information within the classroom, and therefore they may not be absorbing the information that is being delivered. Broadbent (2021) states that a classroom that includes passive learners can lead to a chasm in abilities presenting themselves further down the line. Salim (2019) also writes that another possible challenge of using the teaching approach of classroom-based learning is that it may be restrictive to the scope of learning that pupils experience. He suggests that as a traditional indoor teaching approach uses the information provided by the teacher or books primarily, it may leave learners with a limited scope of knowledge on a particular subject and restrict their progression in learning. 

With this essay being written on the use of the pedological principle ‘employing a broad repertoire of teaching approaches’, it is important to now explore the literature surrounding the second approach that I utilised, an outdoor teaching approach. Fagerstam (2012) states that outdoor learning is defined as the learning that happens outside of the traditional classroom, using experiences and the exposure of the outdoors to teach pupils about not only the outside environment, but of conventional subjects such as mathematics and languages also. The Welsh Government (2009) believe that outdoor learning is the perfect surrounding as it allows the learners the opportunity to be creative in an environment that promotes adventurousness. They continue to state that outdoor learning allows pupils to experience a variety of weathers, noises and smells. As stated above, the example that I have given for outdoor learning approach was the opportunity the pupils had to explore the schools garden of learning to find areas to place food and shelter for bees in the local area. Thalib and Ahmad (2020) suggest that a possible advantage of an outdoor learning approach is that is has a positive educational impact on children of primary school ages. They believe that the outdoor learning approach allows primary school aged learners to become connect to the nature in their local community, which they believe would then ultimately lead them to harbouring the desire to explore issues and matters worldwide. Looking at this notion within the context of Wales, it demonstrates that the outdoor learning approach may aid the Welsh Government’s proposal of developing learners into ‘ethical, informed citizens who are ready to be citizens of Wales and the world’, one of the four purposes that should drive curriculum design within schools in Wales as per the curriculum for wales 2022 (Welsh Government, 2022). 

Thalib and Ahmad (2020) also suggest that another possible advantage that comes with using the outdoors as a teaching approach is that it can increase the engagement levels of pupils who may not be captivated with the traditional in class teaching approach. They continue to suggest that this may lead to the learners being more engaged with subjects and topic that may not have interested them if taught within the confines of a classroom. Jensen, Rankine and Harvey (2017) continue by stating that a case study performed with two primary schools in Scotland demonstrated that when adding two hours of outdoor learning every week, over twelve weeks the learners acquired an extra six months of mental arithmetic and two months of general mathematics on average. A report written by Estyn (2023) on a particular school also supports the notion that an outdoor teaching approach raises learners’ engagement. In the report, Estyn detail how the school’s use of an outdoor teaching approach allowed the pupils to experience fun and stimulating lessons that allowed for positive engagement levels amongst the pupils. The Estyn report also details how the school’s use of the outdoor environment promoted healthy mental and physical health throughout the school. This is supported by the Welsh Government (2009) who state that an outdoor teaching approach has positive physical health benefits for learners as they can play and explore in areas that are larger than that of a traditional indoor classroom. They continue to state that other benefits of an outdoor teaching approach are the ability of the learners to view nature in a ‘real life’ context and not through the use of videos or through textbooks. For example, this will allow the learners to view how the different seasons change the appearance of a garden, how the weather effects nature or as per the example for this essay, the effects the environment has on animals in the local community. 

On the contrary, Fagerstam and Grotherus (2018) report that when interviewing learners on the possible challenges associated with the outdoor teaching approach, the learners declared that concentrating when learning outdoor was more difficult than when conducting lessons indoors. Todd et al (2019) support this notion as they suggest that an outdoor teaching approach could lead to the pupils becoming distracted, whether that be through the sound of the nature in the backdrop or the sound of the pupils exploring around them. Todd et al continue by suggesting that the distraction of learners when using the outdoor environment may raise questions on the capabilities of the teacher in delivering outdoor teaching approaches that are engaging and thought provoking. Bundick et al (2014) states that learner engagement is paramount as it has a correlation with positive academic achievement and aids in lowering the number of learners leaving education at the age of 16. They agree with Todd et al (2019) that an educator’s ability to deliver captivating content is vital in maintaining or raising a learners engagement levels. Maas et al (2020) suggest that another challenge that presents itself when using the outdoors and a teaching approach is the weather. In the journal they state that weather conditions such as rain or storms may lead to teachers cancelling outdoor teaching as it can be dangerous for learners to be out in these conditions. Williams (2022) states that the reasoning behind this may be that bad weather conditions such as high winds may cause for tree branches to fall, potentially injuring pupils. When looking more closely at how this might affect the pupils within Wales, the Met Office (2023) state that despite Wales experiencing the wettest March since 1981, the last 12 months has been below average for rainfall in the country. This would suggest that of the schools that have the facilities, more opportunities have been afforded to learners over the last months to experience outdoor learning. 

With this essay centred around my use of the pedagogical principle ‘employing a broad repertoire of teaching approaches’ in my placement, it is vital to not only explore literature surrounding the two teaching approaches of indoors and outdoors separately, but to delve into literature that suggest that the teaching approaches work well in conjunction with each other. Beard (2002) suggest that the use of both indoor and outdoor teaching approaches cooperatively, has a positive impact on the academic achievement of a learner. Fagerstam (2012) continues this by suggesting that learners who have access to both teaching approaches have greater imagination and creativity. Lim and Dhanapal (2013) believe that the use of both teaching environments together allows the learners to acquire the different imagery that they provide, permitting the learners to gain different perspectives. For example, within the classroom the learners can take inspiration from the posters and work that is displayed along the walls of the classroom, whereas the learners are able to see how the environment influences nature when undertaking outdoor learning. They also state that the use of both learning approaches aids in progressing the learning processes such as memory, language and writing of learners as they to experience the diversity of both indoor and outdoor learning. 

Having critically evaluated the literature surrounding the two teaching approaches that encompass my display of the pedagogical principle ‘employing a broad repertoire of teaching approaches’, it is now important to critically reflect on ways I can develop this pedagogical principle further in my future practice.  The literature above has solidified my belief that a blend of indoor and outdoor teaching approaches will allow the learners to experience a variety of different learning opportunities that will improve academic achievement and creativity. This has been supported by Fagerstam (2012) who believes that a mix of indoor and outdoor teaching approaches will improve the creativity of learners, with Beard (2002) stating that when used together, indoor and outdoor improve academic performance. Looking forward, a way in which I could develop this further is to not only keep a mixture of indoor and outdoor teaching approaches exclusively to topics that include nature or science. The actions I will take in my future practice is to utilise indoor and outdoor teaching approaches when teaching topics such as mathematics or English. As reported by Jensen, Rankine and Harvey (2017), two hours of outdoor learning a week has the ability to develop learners’ mental mathematics skills by six months. This literature demonstrates that using an outdoor teaching approach alongside the traditional in class teaching approach will best benefit learners in developing their mathematical skills. This will be taken forward in my future teaching practice. 

I will also increase the frequency I utilise a blend of indoor and outdoor approaches to ensure I cater to all personality types that present themselves in the class. The example for this essay states how I used a blend of indoor and outdoor teaching approaches to help the learners understand bee habitats. This could be developed further by using this blend of approaches to teach a plethora of other subjects to cater to the different personality types in the class, in an effort to make all pupils feel comfortable. This has come from exploring the literature surrounding the how beneficial comfortability is in developing learners and how different personality types feel comfortable with specific teaching approaches. For example, Bergerud (2018) suggests that introverted learners may feel uncomfortable when presented with an indoor teaching approach as this approach lends itself to group discussion and pupil participation. Green et al (2013) suggest that when a learner feels comfortable, they have a greater attitude to learning which leads them to tackling more complex topics with greater enthusiasm. This will lead me to using a blend of teaching approaches such as indoors and outdoors when teaching other subjects. An example of this could be to take a traditional subject such as perimeter or area that would ordinarily be taught in class, teach half the topic at the whiteboard and the other half as an outdoor approach such as measuring flower beds or portions of the school yard. 

Another way in which I could take my implementation of this pedagogical principle and develop it further is by ensuring that my learners are always engaged by my teaching approaches. This has arisen as the example provided in this essay demonstrates that after the pupils completed in class work on the best ways to support the bees in the local area, the outdoor teaching approach asked the pupils to look for places in the school’s garden to place bee shelters and nutrients. I believe that my outdoor teaching approach was not sufficiently engaging as there was no task that accompanied the approach, it was simply a matter of searching the outdoor area. I feel that the pupils were becoming disengaged with the task prior to the end of the lesson. Todd et al (2019) states that learners must always be engaged when using an outdoor teaching approach, as the outdoor learning environment has many distractions such and wind blowing the leaves or other learners playing. Bundick et al (2014) states that a high level of engagement by the learners has a correlation with higher academic outcomes. Ensuring that all pupils achieve their learning goals is my reasoning behind wanting to develop this pedagogical principle further, and as suggested by the literature, this can be done through ensuring that my repertoire of teaching approaches are always engaging. One way I could ensure this is through adding extra dimensions when utilising my teaching approaches. For example, when undertaking an outdoor teaching approach, I will ensure to add an element of competition to the task. This will give the learners an extra incentive to stay engaged with the task at hand, signifying that my teaching approach has developed further through keeping the learners on task, thus aiding in their progression in learning. 
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