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Evaluate how adventurous activities contributes to 
 the development of children’s physical literacy

Developing children’s physical literacy is vital in order for them to move confidently and competently in a wide range of physical activity and sport situations (Whitehead, 2010). This essay will discuss the concept of physical literacy, the benefits of adventurous activities and outdoor learning and how it can contribute to help develop a child’s physical literacy.
In 1993, Margret Whitehead schemed the concept of physical literacy at the International Association of Physical Education and Sport for Girls and Women congress in Melbourne, Australia (International Physical Literacy Association, 2020). Because of this research the definition and concept of physical literacy was developed. From 1993 to today, physical literacy has been advanced and there has been research done on physical literacy and then shown at conferences around the world, which the created the book “Physical Literacy: throughout the life course”. The purpose of this was to train educators, health practitioners, coaches, early childhood educators, parents and more (Edwards, 2017).
Physical literacy is a fundamental and valuable capability that can be described as a frame of mind attained by an individual based on motivation, confidence, physical competence, knowledge and understanding that builds a purposeful physical pursuits as a part of their lifestyle (Whitehead, 2013). Children who are physically literate have better special awareness (Whitehead, 2010). This allows children to move through environments confidently. When agility, co ordination and balance are developed at an early age, functionality, posture and energy levels continue to improve to improve through to adolescence (Whitehead, 2010). Good co ordination and respond time are important because,
children who are physically literate can perform a broad range of activities and travel around environments safely due to using coordination skills (Mandigo, 2009). Abilities like this will make tasks easier throughout their life, such as riding a bike, learn to drive or play an instrument and many more complex goals.
A part of physical literacy include fundamental movement skills. These play a compelling role within a child’s physical development (Whitehead, 2007). Without basic fundamental movement skills, children would not be able to excel in sport and fitness. Once a child has become confident and competent with these skills they will then go on to develop sport-specific skills which are more complex, as well as enjoying a long life of physical activity. Some of the fundamental movement skills include walking, running, cycling, jumping, balance, swimming, throwing, kicking and striking (Oakley, 2001). In order for children to perfect these skills, developmental stages will be involved with each skill to help the child progress with correct technique etc (Oakley, 2001). In order for children to engage and understand these skills, teachers should introduce these skills based on fun and inclusive games and activities. This will provide children with positive physical activity experiences, holistically increasing their competence, confidence and motivation to be active. 
As well as children having good balance, agility, co ordination and good fundamental movement skills, an article written by Whitehead (2013) suggests that children who are physically literate have a sense for adventure. They are more independent when it comes to exploring the world around them and they also enjoy it. They want to interact with other children and often want to join in if they are playing sports or activities, even if that child has never tried it before (Lounsbery, 2015). Physically literate children are constantly on the go, you will usually see them skipping, running, twisting and rolling with ease (Lounsbery, 2015). From this research, if children are taught basic fundamental skills at a young age they will naturally have a sense for adventure and exploring. This suggests that if children were taught more adventurous activities after learning the fundamental movement skills, they would have more opportunities to develop their skills and the four domains of learning whilst being continuously engaged, interacted and enjoying physical activity.
For a number of years, the outdoors and adventurous activities has played an important role in children’s experiences with learning and physical activity.
An article written by Parsons (2011) illustrates that in order for children to have more opportunities to shape their environmental actions, identity and guide, they need to have “direct individual and social experiences in nature”. This is to allow children to shape their identity, as well as have an appositive relationship with the outdoors. The best period throughout the ages of childhood to do this is early to middle childhood, between the ages of three and twelve (Parsons, 2011). For this reason, playgroups, schools and communities should enforce and encourage opportunities for children to use outdoor facilities for adventurous activities in order for them to create, build and support their positive relationship with the outdoor.
Parsons (2011) continues to say that when children play outdoors in a Greenland and naturalistic area, it create a positive effect  on their attention, morals, social skills and their physical activity levels. This suggests that adventurous activities and outdoor learning could help develop a child’s physical literacy as it improves a child’s social domain of learning, the physical domain and the cognitive domain. There should be more of a range of wildlife and seating areas, safe areas to climb, places to run and shelters that can be easily accessed. As well as different textures such as water, trees and bushes. This will allow children to explore a greater area whilst holistically developing their physical literacy.
The experiences gained and work done attained from learning outdoors are extremely tough to duplicate indoors or inside of a classroom. This makes it difficult to get the equivalent results. This is because of it being in an area that has constant changes and is more open, allowing children to have more freedom and be more physically active. The Early Years Foundation sighted all of these benefits and brought them into school.
Muñoz (2009) displays that there has been an increase in forest schools and outdoor nurseries. Muñoz’s (2009) research shows that girls’ physical activity levels increase in the outdoors and become much more comparable with the boys’ physical activity levels. Thus breaking the traditional associations with gender, play and education within the outdoor areas of the forest school. This implies that if girls develop more physical skills and improve their physical activity levels, then there should be more opportunities for children to learn and play outdoors in order for them to develop their physical literacy to their full potential.
To conclude, using the evidence shown it is vital children are constantly and continuously developing their physical literacy in order for them to progress through life with good affective, cognitive, physical and social skills. These can be developed anywhere but are mainly beneficial in an outdoor setting where children have a more open area to explore and a wider range of new textures/materials, places to climb and places to run.
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