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Learning Environments indoors and outside
g
ACTIVITY PLAN

	Activity Plan

	Activity: Free play within the outdoor environment, access to the school garden and woodland area. 

	Number of children: 16


	Age of children: 6-7
	Number of adults: 4

	Location : school garden and woodland area


	Preparation time: 40 minutes
	Activity time: 8:40 am until 3:20 pm every Friday for the spring term

	Resources: 
Garden: natural resources; the pond, log steppingstones, willow ark,  mud kitchen, hill, and herb garden.

Woodland and field: natural resources; woodland area, grass field, logs, flora, and fauna. 

Suppling water, pots and pans, nets, jars, magnify glasses, bowls to look at collections of insects, pond life, plastic sheeting, paper and chalks and  protective equipment such as sun cream, hats, clothing, and footwear.  


	Aim/s of activity: 
The experience is designed for the children to spend as much or little time in any of these areas. Being able to explore their surroundings. Using their own imaginations to express their own ideas and that of their peers. Enabling them to build on their own knowledge and understanding of the setting they are in and the habits of wildlife within the local area.
Over the course of 6 weeks the children will have the opportunity to develop fine and gross motor skills, communication skills, confidents and  belonging. With the understand of flora and fauna, life cycles and food chains. Looking at the changes that take place over the seasons. Looking at sustainability and the long-term care for the planet through engaging with nature.
For children to grow within their selves on how to judge danger. To develop an understanding of their personal limits and how they can exceed both their own expectations and that of others in a safe controlled environment. Supporting them with lifelong learning and being creative divergent thinkers.
Letting the children run, jump, and make noise. Expressing their feelings and being able to understand emotions. 


	Links to outcomes: 
The experience will provide opportunity for the children to develop holistically. Physical skill may be developed when planting, picking, climbing, den building, use of steppingstones and pond dipping. The development of social skill may occur when the children are playing, sharing and taking turns. Providing support for ESDGC. Working in pairs when balancing on the steppingstone and climbing in the woodland. Expanding on their knowledge of the environment. Scaffolding their learning over this period.  The affordance of the outside allows the children to use their imaginations and develop in other ways.

The experience the outdoors provides learning though play and accessing the foundation phase framework with science, mathematics, literacy, and wellbeing.


	Differentiation: 
All children will be able to go between the two areas freely and play with their peers openly or using the areas independently , leading to equal opportunities and freedom of choice.  There will be no set targets, and no adult led involvement. The children will be able to work individually or as part of a team, learning from each other and how everybody has different strengths and abilities. Growing in their own way.
(One child may be able to carry more sticks or jump off the highest log. Whereas another may be able to tell the others all about the pond life).



	Health and safety:
The woodland and garden will be checked for any dangerous obstacles such as broken glass. The covering over the pond will be checked to confirm that it is all in place and secure. This will be carried out in advance to the children going off on their own.

A full Risk Assessment will be carried out prior to each day to ensure that  everything is in place and any changes can be dealt with. This is attached below.
There is a gate from the field to residential housing, the gate will be checked, and the boundary fence will be looked over. 



	Role of adult/adults:
Two adults will be in each area,  which is linked by a gate way. There will be a first aider in both areas and a mobile phone. One adult will be by the pond to oversee the children doing pond dipping but be mindful of child led play.
The adults will be there to watch over the children from a distance and to observe their play and wellbeing. Taking photographic evidence and notes of what is being achieved.  If the children ask for guidance then staff will assist the children with what they are doing, but this will ideally be keep to a minimum. Giving the opportunity to learn and progress with confidents. 

Staff will express the understanding of the use of loose parts (stones, sticks, logs, soil, leaves)  but also go over what has been discussed in class about sustainability and looking after the natural world and living things. (How, if we find bugs and insects they should be returned to the original place of habitat). 

Staff will speak to the children about the experiences at lunch time or at the end of the day, allowing for reflection.


	The activity: 
When going outside to the garden and woodland area, the children will be told about the resources that staff have available and where they can obtain them form. Staff will explain that over the next 6 weeks the children can go off and explore the grounds. Making use of all the facilities we have available to us. The children will have opportunity to be diverse in their play, looking at the affordance of loose materials.
The activity is all about the children being able to lead their learning and how they can learn through play in the outdoors. Being able to improvise with the resources they find. Widening their personal experiences, whist encouraging and learning from others. Having loose parts and resources to explore the areas will provide an opportunity to grow in ability, awareness, wellbeing, and knowledge of the environment around them. The activity also offers opened ended play, where they can return to it the following week and continue where they left off or adjust and modify their learning. Planting more flowers and weeding the garden provides the children of knowledge of sustainability. 



RISK BENEFIT ASSESSMENT
 
	Location / Activity: 
	 SCHOOL GARDEN, FIELD AND WOODLAND
	Date: 
	 27 SEPT 2020

	Assessor:   
	 JUDITH ALLCHIN
	Review date:   
	 DAILY/WEEKLY


 
The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances. 
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS. 
 
	ACTIVITY 
	How will young people BENEFIT from this activity? 
	Possible hazards 
	Who is at risk? 
	PRECAUTIONS in place to reduce the risk of injury 
	Overall risk RATING: L/M/H 

	Accessing the woodland area to explore the outdoor environment
Trips, falls, scratches
	Having access to the open space will allow the children to have open ended opportunities to build dens, look at flora and fauna. Finding out about habitats and nature. 
Collect loose parts  to explore their own imaginations and expand on their social skills, fine motor skills, gross motor skill,confidents and wellbeing.  
	Cuts, grazes, trips and fall, splinters, stings and bites
	Young people; adults 
	1. Walk around area to check for any obvious risks before the children arrive.

2. Make sure children have appropriate clothing and protection.

3. Talk to the children about the  importance of watching where they are going.
4. To be aware of stinging nettles, low branches, and roots.
5. To consider the weight of objects and work with others.


	Low

	 Field
Uneven ground
	 For the children to run freely making the most of the open space. Letting them use their imaginations. Develop their fine and gross motor skills.
	Trips and falls 
	 Young people and adults
	1. Check the gates and fencing are all secure before children arrive.  
2. Walk the field looking for and removing any animal faeces. 


	 Low

	Using the steppingstones and logs.
Slipping and trips
	This activity provides and requires the children to use their fine motor skills. Allowing them to jump, hop, run and balance. They can develop social skills and work individually  or part of a team. Looking under the stones and logs to find out what life may be living under them, learning about different habitats. 
	Slipping, tripping, or falling. Catching their fingers or toes
	Young people and adults
	1. Check condition of the wooden steppingstone to prepare the children if they may be wet or slippery.
2. Go over with the children about being aware of the possibility of different surfaces and conditions.
 
	Low

	 
Pond Dipping
Wildlife garden and herb garden
Insects bites, trips 


	 The children can see what is going on in and around the pond and wildlife garden. With resources and the loose parts the youngsters can not only see what is there, but also hear,  smell, touch and taste. 
	Tripping, grazes stings or bites. 
	 Young people and adults
	1. Check to make sure metal grid is secure over the pond. 

2. Check fence is secure.


	 Low

	 Willow arch
	 Here the youngsters can sit and watch the birds. They can play in the mud kitchen or use the loose parts from around the garden to make a den,  a house,  a train, boat or wigwam. It can be whatever they want it to be using the space to invent a game. 
	Tripping or falling. Splinters, grazes, or cuts 
	 Young people or adults
	1. Check for any sharp objects. 
2. Low branches
	 Low


 
 
Environmental Audit
	environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	Pond Life


	Removal of pondlife. This may remove part of the food source. 

	Supply water and dishes to keep wildlife safe during observation.

Safe return of wildlife. 

Explain how to treat wildlife with respect.
	Nets, jars,

Petra dishes,

Magnify glasses,

Water from pond. 
	Adult 

	Wildlife

	Walking on, 

Killing,

Hitting,

removal from habitat,

destroying homes 


	Discussion on how to treat the environment, sustainability, extinction. Being aware of the eco system.
Looking at the ground and visual  awareness
	
	Adult 

Children

	Flowers


	Picking

Walking on
	Discussion on how to only pick one flower, or if the is an abundance of daisy’s it is ok to make a daisy chain.
	
	Adult 

Children

	Woodland floor
	Habitats

Flora and fauna  

Brambles 


	Discussion on how to treat the environment, sustainability, extinction.


	
	Adults



	Trees

Willow arch


	Removal of bark,

Breaking branches,

Picking blossom.
	Talk about sustainability and the effects on the wildlife.
	
	Adults



	Steppingstones

	Picking up steppingstone and the wildlife that may reside beneath 
	Replace the wildlife and replace the steppingstones gently as not to damage the habitat and the eco system.
	
	Adults 

Children


GUIDANCE RECORDING EVALUATION and ANALYSIS

The experience aimed to provide the children with an outside learning environment, where they can have access to the play area, the field, and the woodland. All of which offer the children a wide range of opportunities to experience holistic self-led learning. Holistic learning permits the child to learn naturally and be more creative (Scholar-Base 2014), this falls within The Education for Sustainable Development and Global Citizenship (ESDGC; 2008) guidelines. UNCRC article 6 states the child’s right to life, survival, and development, this is within the experiment by allowing the children to learn about risk and develop skills, allowing the children to grow and develop as an individual.  (Bilton, 2004.; Joyce, 2012)
Froebel looked at how children learn through play and introduced it as part of the educational system (Bruce, 2004; Tovey, no date). Bruce (2004); White (2014) goes on to say that practitioners should not underestimate the powers that play has on physical development, self-esteem, and wellbeing. Children can find stimulation and happiness through play and the environment. Therefore, the experience provides opportunities for the children to develop these important skills through play-based learning, utilizing their imaginations in a secure and happy environment. 
The environment provides opportunities to encourage and support physical activity – it also provides wide open space with a variety of surfaces. Movement provides and supports development in all areas of early childhood (Doherty and Hughes, 2009 ; Smith, 2010; White, 2010) providing physical, emotional, and social development. Waite (2011) supports this when talking about how children that have access to outdoor space, are able to express themselves and move without restriction. Climbing, pushing, pulling, and stretching  promote stimulation for the proprioceptive senses, whereas activities like the slide, rolling down a hill or hanging upside down, help in finding an awareness of the space around them. Promoting energy levels and endorsed morphine’s.
Bottrill (2018) tells us that with the freedom of movement comes the opportunity to develop the gross motor skills and the fine motor skills. This experiment involves spatial awareness, offering children space to express themselves in movement (Thomas and Lewis, 2017), being able to run, jump, build or just sit quietly (UNCRC Article 29).  Lester and Maudsley (2007) describes the effects a diverse landscape and terrain can have on the development of balance, crawling,  running, swinging, tumbling to name but a few. These activities are not always possible to be carried out indoors, the confined area can restrict movement. Children are quite resilient and will quite happily go outside in the rain or cold weather. The outside offers more opportunity for the children to be divergent thinkers and creative in their thinking.
ESDGC gives guild lines on how young people should be encouraged to assess risk and be able to think about safety for themselves, others, and the environment  ‘Children develop their thinking across the curriculum through the processes of planning, developing and reflecting, which helps them acquire deeper understanding and enables them to explore and make sense of their world’. (Foundation Phase Framework 2015). White (2010) goes on to describe how children need to be able to meet personal challenges and learn about their limits and scaffold their learning at their own pace. The experience encourages children to use the woodlands to climb, build dens and look at nature. Being able to appreciate nature and to judge risk for themselves. 

Montessori believed that a child learns best through play, the experience set within a variety of environments lends itself for play based learning. Being able to use repetition in their learning (Gerhart Mooney; 2000) over a period of time and reflecting on what the experience has offered and how the children can build on the task (Thomas and Lewis 2017). This is supported by Piaget in that he believed children develop intellectually based on their physical interaction with the outdoors. A lot of what the child may play could be trial and error, but children need to feel safe enough where they can be happy to take risks, make mistakes and be more adventurous. (Featherstone and Bailey 2002)
Risky play has been researched and it is suggested that it can make a difference to the competence and perception that children have on their own abilities (Vetter, Kuhnen, and Lensing-Conrady 2008). Within the experience the children are offered different experiences and affordance to the outdoors.   Reports on the decline in outdoor play, reducing the ability for children to build up an awareness of risk taking. Little (2015) expresses concern that children may be at risk as outdoor play has been reduced to being dominated by adult control. In the Journal ‘Mothers’ beliefs about risk and risk-taking in children’s outdoor play’ Little tells how Carver et al., (2008); Valentine & McKendrick, (1997); Veitch et al.,( 2006); Weir, Etelson, & Brand (2006), have touched upon the fact that children no longer have independent mobility Malone (2007). This experience provides opportunities where the children can assess risk daily.
Harding (2005) suggests that the outdoor experience offers more than just play, but also a stimulation of the senses. Waite (2011) continues with talking about the sound of rustling leaves, aeroplanes, wind, seeing the dew on the cobwebs and the texture of the trees. All of which allows the children to have different sensory experiences.
In the herb garden the children can smell the different aromas. Within the garden and around the pond the experience offers a different sensory experience, with visuals of wildlife, the way a butterfly moves, or the colours in the dragonfly. Experiencing the sounds of water, grasses and insects. Bruce (2004) adds to this referring to the rain and how children can experience the smell of fresh rain and the sound of it hitting the trees or ground. Seeing pattens and reflections in puddles or how the water may feel cold or warm on their faces. ‘The senses interact with each other and work in synchrony,’ (Bruce; 2004)
Having the herb garden in the setting allows the children to explore their play, using the plants in the mud kitchen, making potions, or adding them to water to make perfumes.  Observe the bees pollinating and if they want to be more inquisitive learn about the science behind pollinating and parts of the flowers. Linking the experiment with the  ESDGC and environmental awareness.
Unstructured play can lead to the children finding new ways to play loose parts and open-ended resources encourage creative development. (Dr, Harr in Sensenig 2014).  A stick can be many things, a spoon, a phone, a sword or part of the structure for a den. Using experience to create new combinations (White, 2008).
Gray and MacBain (2012) tell how both Dewey and Piaget believed that curiosity leads to a child’s learning. Children are always expressing themselves through thoughts and feelings. The imagination can allow the children to be anywhere or anything. To see things and make things out of nature and loose parts (UNCRC Article 31). Piaget’s theory was that children learn best when doing things for themselves. 
In the field the child may want to make daisy chains using and developing fine motor skills. Looking at the petals, saying rhymes (he loves me, he loves me not). Adding them to the mud kitchen or making a nest for the ants.
When the children are in the outdoors, they learn new things, how to express themselves verbally with the use of Expressive language. Children learn how to communicate through their voice (UNCRC article 12), having a say in how things should be carried out, but also by expressing themselves in movement. Practitioners can use the experience to be diverse in language with EAL students Bottrill (2018), or Bilingual students where the sandwich method can be used in explaining new things in play and nature.
Vygotsky worked on the theory that children learn through play, by talking to each other. Vocabulary is expanded with the help of their peers and by exploring new things (Garhart Mooney; 2000). By having an open conversation with adults and friends, children can enhance their social development with sustained shared thinking within groups. Brodie expresses how sustained shared thinking comes from REPEY (2002) being a powerful tool in the foundation phase. Where all participants learn from each other and all have input to evaluate activities.  
Children learn more from being able to solve problems, improving and developing their mathematical skill. Moyles (2008) ‘they need to use and apply their growing mathematical knowledge.’ Children learn best through play (Gray 2013) in a way that people are not making them learn, that they are free and learn in such a way that is achievable to the individual. To a child, play is about being guided and working towards the best result, whereas if sitting at a table a child would take the shortest route to achieve the end result (Gray 2013). The children can learn from being able to visualize an object in 3d, to be able to touch and observe.  Within the outside experience the children can collect items of interest, put them in groups of size, colour, weight and texture.
Just by understanding about clothing and dressing appropriately for the conditions outdoors, children learn about temperatures. Ice, rain, snow and the sun in turn learning about the seasons. How nature changes, plants grow and animals reproduce, leading to a scientific learning experience.
UNCRC Article 17 is supported within the experience by allowing the children to be active and burn energy (Playing Outdoors, no date). Being able to shout, make a noise and be children. Making adjustment now can lead to healthier adults. Hughes et.al (2016) show results of how childhood adversity has a strong link to adult mental health and wellbeing. Homen (2018) has a quote by Mark Benden “Children think better on their feet than on their seats.” This also leads to better concentration levels, with positive attitudes to learning. Foundation Phase Framework (2015). The McMillian sisters put emphasis on the importance of outdoor play, good food, rest, and exercise (Billon, 2012). Freud believed that children dealing with anxiety’s could deal with things better through play, leading to better wellbeing. Howard and McInnes (2012) consider how childhood wellbeing can impact on later life, which may involve emotional and behavioural problems, adult crime, and teenage pregnancy (National Institute for Health and Clinical Excellence 2008)
The Welsh Government are trying to promote a healthy Wales tackling local poverty introducing diverse communities, supporting them in healthy living and healthy lives. Estyn (2004); ESDGC (2008) are working towards communities being more sustainable with an awareness of the natural world around them for a better future. Allowing children to prepare for new challenges that will influence the way they think and develop in the future (ESDGC). 
The adult role in this experience supports Montessori who believed that teachers should open opportunities for the children and to then stand back and observer the learning (Garhart Mooney; 2000). White (2008) tells adults, use the time to observe and evaluate what the children are interested in and use this information for future experiences. So, if the adults in this experience can listen and record how the children have developed from the experience, they can scaffold the child’s learning. Helping to develop the child’s progress.
By letting the children recognize how nature works and to think about how they can protect the natural world the adults can introduce sustainability and recycling’s and its importance. Allowing children to be critical thinkers, look at diversity, teamwork and to make informed decisions that will determine the outcomes of the task. The experience can also give the practitioners an insight to children that may have delayed development, caused by ADHD, autism, dyslexia, or dyspraxia ( Macintyre and Mcvitty; 2004)
With links to sustainability the adults can making sure that the children have taken any waste materials and placed it in the recycling and appropriate bins. 
Conclusion

This task offers the children an outdoor experience that meets the seven areas of learning marked out in the Welsh government (2008) and the guidelines of the ESDGC. Providing positive attitudes to the outdoors, how to limit risk, care for the environment, climate change and how to be a confident learner while gaining in their holistic development.
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