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Section 1-1. Evidence of a clear understanding of the importance of a variety of play types including self-directed play. The significance of holistic play should also be considered.

Play according to Play Scotland (No Date) is a process by which children learn and make sense of the world around them. It is the use of the environment, people, and materials within that encourages risk taking, observing of others, copying and having fun. Play itself is letting the child control and follow their own plan and ideas. Giving them time, space and freedom to pursue interests with no goals. 
‘Play is a very misused adult word. To a child it is a way of life. To an adult it often means unimportant recreational things we do when we are not working’ Jean-Jaques Rousseau cited in Play Scotland (No Date).Howard (2002) as cited in Howard et al (2013, p.270) suggests that play is difficult to define as it focuses, ‘on the observable act of play from an adult perspective’. 
There are also various theories on the importance of play one of these is by authors Else and Sturrock (2007) cited in Andrews (2012) they suggest that there are four perspectives on play. These are Physiological and biological, within which a child develops their body and physical motor skills. Physiological, this provides exploration into emotions, processing trauma, arguments or disagreements and the development of conversation and expression. Next is cognitive and developmental perspective. This is how the child learns to explore and put ideas into practice in the real world. It promotes the ability to think and understand. The final perspective is socio-cultural. This is the role of play that develops a child’s practical life skills within society and culture. An example of this may be going to the doctors within a role play scenario. Article 31 of the United Nation Convention on the Rights of the Child states that every child has the right to play, rest and participate in various activities both creative and cultural.
https://www.unicef.org.uk/wpcontent/uploads/2019/10/UNCRC_summary-1_1.pdf . 
The right to play is recognised and implemented within settings using the Welsh Assembly Government Play Policy (2022). It states that the Welsh Government recognises the importance of play within childhood and society. They also state that children have a desire to play and it is a process by which growth and learning can be developed. ‘Play encompasses children’s behaviour which is freely chosen, personally directed and intrinsically motivated’. This also provides an understanding that play should be self-directed in order to promote positive development in skills and society.  Free range of play, opportunities and environments make play an, ‘effective and comprehensive learning process’ Self-directed play provides the opportunity for children to educate themselves, and to process interests and educate themselves. The Alliance for Self- Directed Education (No Date) defines self-directed play as ‘self-chosen activities and life experiences of the learner’ and states that children need, ‘space to roam, explore, get away and experience the sense of independence and power that can only occur for young people when no adult is watching’. 
Day nurseries (2021) discusses the Reggio Emilia approach to early years. She suggests that all children are capable of learning and taking that active role in building and expressing their understanding. She believes that a teacher should follow the interests and direction of the individual child. The role of the teacher is essentially to observe, and work in partnership within the learning process, proving opportunities for the exploration and building of interests. 
The curriculum for funded non-maintained nursery settings (2022) states that the overarching theme of the curriculum is a holistic approach to supporting and developing the pedagogical practices within settings using the four purposes. These four purposes alongside principles of child development are strongly connected. The fours purposes include; ambitious and capable learners, enterprising and creative contributors, ethically informed, and health and confident. Proving such structures within which a child can develop and grow is, ‘a key principle essential for holistic and meaningful learning for all children start with skilful, observant, and interested adults, who provide authentic and engaging experiences in effective, exciting environments’. 
There are several play methods within settings that are often used. Role play can be the use of props, dressing up, the building of structures to make a den or castle for example. Role play is the use of the child’s imagination. Role play activities provide opportunities for the child to be creative, artistic, explorative, engage in storytelling, building of social and cooperation skills. Role play also develops language, communication, the building of vocabulary skills, and awareness of others. Practitioners can facilitate and enhance the process of role play by interacting and engaging with the children within the props, and environment being used, asking open ended questions and showing an interest. Role play according to O’Grady (2018) helps build confidence through emotional, social and personal development. Promoting friendships and character building by implementing different roles and characters. It also helps to strengthen motor skills, dressing up and buttoning up clothes, making tea and pouring water, pressing keys on a keyboard or till in a shop area. Communication and language skills are also further developed through the use of engagement in conversation, pretending real world situations can also assist in the process of events such as going to the doctors or dentist. ‘Pretend play provides children with a chance to develop their creative thinking abilities as they are able to use their object substitution skills to represent other objects, create their own play worlds and enact different themes, either by themselves or with others’. Paes (No Date). 
Another form of play is outdoor play. Outdoor play as stated in Family Lives (2023) encourages the child to explore the world around them and develop their senses, they can discover and enhance touch, smell, taste and listening skills. It promotes the use of imagination, as well as a physical and emotional connection with nature. Playing outdoors develops physical coordination, balance, strength, confidence, and risk taking. This can be seen in the pushing of a swing, riding bikes, using skipping ropes, playing tag and outdoor games, chasing, climbing equipment and jumping off steps. It also enables them to develop self-awareness skills, such as evaluating the environment to determine if it is safe, if a surface is too slippery or if they need water in the warmer weather. Playful Childhoods (No Date). 
According to theorist Fredrich Froebel children are curious and learn most effectively through first hand experiences. He believed the garden proposed an environment within which children could explore and understand the natural world around them. Outdoor play provides children with rich engagement opportunities to challenge and gain knowledge, enhancing curiosity, imagination and the use of space to freely develop a sense of ‘awe and wonder’ (Sharman et al. 2015, p.151). 
























Section 2. Evidence of a clear understanding of why it is important for children to choose their own play and the importance of the role of the adult in children’s play.

There are numerous theories regarding the importance of self-directed play and the role the adult plays within this. Fredrich Froebel believed that children should be self-aware, and be able to be reflective in their own emotions and thinking. He also suggested that children should be supported to extend their interests in a meaningful direction. (Tovey, 2017). One key theorist in the approach of self-directed play is Reggio Emilia. According to Berg (2021) this approach bases the child as the central component of their play and learning. Children are viewed as capable and curious and should be provided with opportunities to express and communicate their own interests and gain further knowledge in order to reach their potential through the environment and others around then. Play is important in providing the child with an active role in their learning, helping to develop problem solving skills, communication and language development, self-expression and creativity and the ability to work as team member.
Self-directed play is evident within the Welsh Government Play Policy (2022). It defines play as being, freely chosen not as part of a timetable, and with the ability to direct play when, with whom and how they want. Personally directed, indicating the specific elements of the play such as rules are decided by the child/children. Intrinsically motivated, meaning there are no goals or rewards and that it is purely for enjoyment. The Reggio Emilia approach also incorporates the role of the adult to be an observer, to work alongside the child and parents based on the interests of the child. Within a setting the approach itself would be based around the child directing play and the environment within which they would like to explore for example, the child would be free to come and go from this activity and area and return as they if they wish. Practitioners are partner’s within the setting, they are there to observe, become involved when asked, learn and guide the children through new experiences. (Berg, 2021).
Froebel’s approach also determined that knowing and understanding the child will enable the adult to know when they should intervene or observe. The role of the adult according to Froebel included, listening and responding in a thoughtful and meaningful manner, conversing and communicating when invited to respond. Using open ended questions to promote discussions and further conversations. Supporting and nurturing creativity for the child to feel confident exploring, making connections and experiences. (Tovey, 2017).
Sheridan (2003) states that the role of the adult is, ‘central in enabling and empowering children in their play’. It is also suggested that the adult should make the appropriate facilities such as, environment, space, resources, time, and other children. Implementing and adapting these provisions allows individual needs of the child to be fulfilled. The adult should allow and appreciate spontaneous play not for an ‘end result’ and have an awareness of when it is appropriate to step in or observe.
Adults within a setting can facilitate self-directed play by valuing the play, not expecting a goal or achievement from the process of play, praising and acknowledging, showing excitement of new discoveries, providing a patient and understanding approach to their chosen method of play. Sheridan (2003). Cutter-Mackenzie et al (2014) argues that even though self-directed and freely chosen play are important and valued the implementation of knowledge provide by the teacher to the child is significant and in early education. Pramling-Samuelsson and Carlsson (2008) suggest that, ‘ if play is to be considered educative in basis it would have to teach children something’. 
‘Children in more teacher-directed and structured settings are more likely to have a clearer cue distinction between play and not play activities and subsequently take a playful approach to fewer
and more strictly defined tasks (Howard, Bellin, and Rees 2003; Karrby 1989 cited in Howard et al 2013, p.270). Howard et al (2013) suggest that in order to maximise the learning experience and play open questions and communication between both the child and the adult along with and understanding of shared control should be further developed. Howard and McInnes (2012) suggest that children that perceive play as play alone they demonstrated an increase in emotional well-being. The finding also indicate the need for practitioners to be aware of the child’s perception and perspective in order to facilitate and encourage the developmental prospects of play. 


























Section 3. In depth discussion and understanding of an observation method for young children. Choose from the following observation types Scale based observations-Foundation Phase Profile Observations, Schedule of Growing Skills (SOGS), strengths and difficulties questionnaires, Leuven scale Individual Child Observations – Movement Tracker, Interaction Tracker, running record. 

When implementing an observation method it is important to understand the why the data is needed, and which method will be the most effective, accurate and useful. Sheridan (2013, p.46) states that observations are. ‘Integral to a child centred approach to play, as they provide crucial information about a child’s development and specific play needs’. Observations help provide and develop an understanding of the child and their needs, monitor progress, inform practices and planning, recognise and collect information that offers opportunities to obtain support. Palaiologou (2019). 
 Planning and observation involves not only assessing the need for the observation but also any resources that will be required such as equipment – dolls and comb for brushing hair, blocks for stacking, spoon for stirring, as stated in the Schedule of Growing Skills 11 (1996. The role of the adult within the observation is also important to note dependant on the observation method, the time the observation will take – having a set time to conduct the observation,  and the environment – being provided with a space with no interruptions and distractions. Palaiologou (2019) suggests that observations provide a formal understanding of what a child has learned, demonstrating the link between the theory and practice implemented within settings and learning. 
‘It has been emphasised that observations should be ‘woven’ into daily practice and not see as an external aspect of our work’. Palaiologou (2019, p. 22). Observations are intended to assist practitioners when reflecting on practice and evaluation, provision of further resources and availability, enables discussions and ways to improve practices, monitor a child’s progress, achievements and stages of development, involve multi-disciplinary agencies for assistance or support for the child and family as well as gaining a more personal and accurate picture of the child, their behaviour, levels of understanding and development. The Welsh Governments Learning and Teaching Pedagogy (2008) in addition to the standard daily observations and monitoring of children planned observations are important in order to engage in the progression of each child, implementing new provisions to assist the child and it also helps the practitioner to understand the patterns and traits of the child thinking process. 
‘Each child‘s own unique pathway of development and learning involves many elements woven together in a holistic form. Observation, assessment and planning (OAP) makes this holistic development visible, so children’s thinking and understanding can be shared with parents and carers, other professionals, and with children themselves’ Birth to 5 Matters (No Date).
The observation method I will be discussing is a written/running record. A written observation or running record takes place as the child is being observed and written in the present tense. The practitioner will record and observe the child’s behaviour, language and interaction. The record itself is detailed and states the time the child participates or interacted in a situation, area, or the toy/item played with. It allows for a descriptive written statement of what the child says, where they go, who they communicate with and for how long. This record provides useful information regarding the area’s the child may be having difficulty in, this could include behaviour or development. Aussie Childcare Network (2014). 
An advantage of using written/running record observations is it is free flowing and in sequence providing the practitioner with a less structured view of the pattern of the child’s behaviour. This observation is objective account with interpretations and reflections analysed after the process. Lorina (2021). 
Bentzen (2009, p.112) states that the objective of using a written/running record is to, ‘Obtain a detailed, objective account of behaviour without inference, interpretations or evaluations’. Providing the setting with such detailed accounts of the child’s engagement in numerous area’s such as the communication and language used, preference of environment or areas played in, friendships, difficulties with specific task and likes or dislikes demonstrates a holistic view of the child as a whole within the setting. Another benefit to observing a child using a written record is that it provides a fuller body of evidence in order to provide provisions and making improvements in practice. 
The limitations to a written/running record however is that as with most methods of observation it does not provide background information, this could be why they behave in a certain way, or how the behaviour occurred. The child’s external life and environment directly and indirectly impact the behaviour and disposition of a child. The culture and beliefs often determine the way within which they respond to activities and communication with others. Palaiologou (2019) suggests that alongside observations practitioners should consider implementing other methods to obtain a wider more holistic view of the child. This could be in the form of parent/guardian meetings, staff meetings, questionnaires, feedback forms, all about me information and multi-disciplinary communication. 
Lorina (2021) states that using a written/running record is not only impractical due to the ratios within a class, but also time consuming. The behaviours of the child on the day of observation may also be atypical due to external factors. Riddal-Leech (2008, p. 1) states that, ‘All children have unique qualities. If we are to meet children’s individual needs effectively it is essential that we recognise their differences and acknowledge that they have the right to be treated with respect’. 











Section 4. Demonstrate an understanding of the role of play when undertaking observations and assessments of children and consider how this affects the child’s engagement and the accuracy of the observation. 

The role of play when undertaking observations and assessments of children is as stated in McInnes et al (2011) dependent upon the practitioners perception of what play is. In order to observe and assess a child naturally playing and performing tasks it is important for the observer to have an understanding of when to intervene and when to stand back and observe unobtrusively. Sheridan (2003). 
When considering the role of the adult and observer and the affects it has on the child being observed Andrews (2012) suggests that, if a person were made aware that they were being observed their behaviour and actions would change due to the awareness of the presence of the observer. It is important for the observer to therefore determine prior to the observation whether they will be as stated by Else (2009) cited in Andrews (2012) a Non-participant observer or Participant observer. A participant observer engages and is part of the interactions taking place. They can closely observe the speech and language used, as well as any impacts on the child and play being undertaken. However written evidence will be difficult to note at the time and will be after the fact and may result in inaccuracy and vital information being missed due to their participants involvement. This method also poses the risk of adulterating the process and involves the use of the observers self-discipline and restraint. Being aware not to influence, question or shape the activity or play in order to inadvertently or overtly alter the process and result. A Non-participant observer remain an observer and do not engage or interfere with the play. Watching the play from a distance offers its challenges, communication and language may be difficult to hear, gestures and actions missed and the level of detachment may result in a lack of understanding surrounding the intention and emotion of the play experience. It is important to note that even as a non-participant observer children are still often aware that they are being observed and watched and this in effect may inhibit the accuracy play behaviour and observation. Andrews (2012). 
Sharman (2015) states that if a child is aware they are being observed it can alter and affect the natural behaviour of the child and is therefore not a true reflection of the child and their behaviours. A child may also become embarrassed and upset that they are being observed. It is suggested that it for the process of observation to not appear to be abstract and out of the norm to the child that pretend observations take place, such as photo taking as part of the daily activities and routine. 
McInnes (2011) states that, ‘Whilst practitioners understand and agree with this, many admit to a lack of knowledge regarding play and how play relates to pedagogy and therefore the reality of practice is somewhat different, with a mismatch between what practitioners say and what they do’. 
McInnes et al (2013) studied the adult-child interactions within a play based environment and the cues a child may display within the presence of an adult. McInnes et al (2013) also suggests that,‘ Previous studies have revealed that children define play using cues within their environment and one critical cue is adult presence: Children appear to be less likely to define and approach an  activity as play if an adult is present. It is hypothesised that the way adults interact with children may have an effect on children’s use of this cue’. The findings of this study suggest that the communication between the child-adult including the control and autonomy between both via open dialogue might be fundamental in understanding the cues of the child. 
McInnes et al. 2010: Whitebread et al. 2007 cited in McInnes (2013) argue that evidence suggests that the presence of an adult may in some situations hinder or impede the learning and play. 
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