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[bookmark: _GoBack]What is dyslexia? 
The British Dyslexia Association utilises the Rose (2009) definition of dyslexia and defines it as follows:  
Dyslexia is a learning difficulty that affects the skills that work with accurate and fluent word reading and spelling. There are certain features of dyslexia such as problems with phonological awareness, verbal memory and verbal processing speed. Dyslexia can occur across all intellectual abilities and it is best to think of it as a continuum, not as a disability, with no clear cut-off point. Difficulties frequently co-occur including problems with mental calculation, concentration, language, motor co-ordination and personal organisation although these are never seen by themselves as markers of dyslexia (British Dyslexia Association, 2010). 
People who have dyslexia do tend, however, to have many other strengths particularly in creativity and art, inventing and construction. They also have strengths in visual fields and reasoning.  It is not always easy to recognise as a person with dyslexia will have their own set of strengths and weaknesses and their experience of the world will be totally unique. 
The following are indicators that might suggest a young child has dyslexia, but as it is common for young children to make such mistakes it can be difficult to make a definitive diagnosis. 
Some of the indicators can be: 
· Difficulty learning nursery rhymes 
· Difficulty paying attention, sitting still, listening to stories 
· Likes listening to stories but shows no interest in letters or words 
· Difficulty learning to sing or recite the alphabet 
· A history of slow speech development 
· Muddles words e.g. cubumber, flutterby, parcark, Gorfive  
· Difficulty keeping simple rhythm 
· Finds it hard to carry out two or more instructions at one time, (e.g. put the toys in the box, then put it on the shelf) but is fine if tasks are presented in smaller units 
· Forgets names of friends, teacher, colours etc. 
· Poor auditory discrimination 
· Difficulty cutting, sticking and crayoning in comparison with their peer group 
· Difficulty in dressing, e.g. finds shoelaces and buttons difficult 
· Difficulty with catching, kicking or throwing a ball 
· Often trips, bumps into things, and falls over 
· Difficulty hopping or skipping 
· Obvious 'good' and 'bad' days for no apparent reason                     

                                                                           (British Dyslexia Association, no date) 

Article 23 of the UNCRC (no date) states that if a child has a disability then they have a right to special care and education. This right helps to ensure that the child is happy and safe. Their disability or need should not get in the way of this and should be enforced no matter what disability the child may have. Also, the care they may receive should take into account the disability or need they may have and be given in a way that supports their disability. A child should never be poorly treated because they have an additional learning need. It should not stop them from doing things they would like to do or want to do or interfere with any other rights. 
The UNCRC believe that children with a learning disability:  
· Have a chance to join in with activities and not be prevented from doing so by their disability 
· Feel included in school and join in with their friends 
· Receive special care if they need it 
· They have a voice in decisions about their lives and what they want to do 
The 1978 Warnock Report showed the importance of the assessment process which culminates with the statement of special educational needs and so it is important that any professional working with young children should have proper training so that they can identify whether any learning difficulties might be present. The Education Act (1981) did incorporate some of the report’s key recommendations regarding the importance of early identification and provision of educational needs. (Wall, 2003). Oxford Reference (2020) states that this repot introduced the phrase ‘special educational needs’ into the Education Act (1981). 
Early intervention
Research has been carried out which shows the importance of early intervention for young children with dyslexia as it can support the child when closing the achievement gap, promoting enjoyment of reading, attending school, having a positive self-concept and reaching their academic potential (The University of Texas Permian Basin, 2020). 
The British Dyslexia Association conducted an early years’ intervention project from 2015 to 2016, funded by the Department for Education in partnership with Dyslexia Action and Springboard for Children.  This project was a continuation and further development of the Sound Check project held in 2015 which worked with children in year 2 and 3 based on the year 1 phonics check who were having trouble with developing literacy.  The project helped children to improve their understanding of phonics and literacy. The early intervention project aimed to encourage, recognise and celebrate practice for schools to provide proper provision and interventions for children that have difficulties developing literacy. 
Barriers  
A barrier can be when the child’s teacher does not understand or know what dyslexia is. It is a barrier because the child will not get the support or help that they need within the classroom. Many teachers believe that dyslexia is only concerned with a child’s reading, writing and spelling. This was displayed in a survey done by The Conversation (2018).  The Conversation (2018) did a survey where they asked 2600 teachers in Wales and England what they knew about dyslexia. So, 79.5%of the teachers talked about dyslexia on a behaviour level, pointing out the symptoms that they can see with their reading, writing and spelling. However, 39% of the teachers surveyed described the cognitive aspects of a child that has dyslexia, which include difficulties with things such as phonological processing and identifying sounds in words. An example would be breaking down ‘dog’ to ‘d’. ‘o’ and ‘g’. Another cognitive ability which might be impaired can be decoding and memory problems, for example, when a child is given a list of five thigs to do, they might only remember to do 2 or 3 of those things.  Then the remaining 9% of teachers surveyed mentioned the biological aspects describing dyslexia in terms of neurological difference or genetics.   
A large percentage (71.8%) said that dyslexia was not covered well at all in their teacher training which could explain why they only understand dyslexia on a behavioural level. With teachers not understanding this additional learning needs can affect the way child can perform in school and class.  An impact of a teacher not understanding what dyslexia from The Good Schools Guide (no date) as they may expect the child to deliver the same amount of work as a non-dyslexic in the same time, but children who may have dyslexia have difficulty processing instructions and have slower thought processes so it may take them longer.  Also, if teachers compare dyslexic pupils with their non-dyslexic classmates as a model of what they should have done, that can then knock that child’s confidence in themselves and lead to them thinking that they cannot do it. A child could also be picked on because it takes them longer to do things in class, so they are then behind their friends. 
Another barrier that the dyslexic child may face is following instruction or misunderstanding instructions that are given to them in a classroom. An example of this in Dyslexia Victoria Online (2011) is where a year one teacher asked her student to draw a picture of themselves, but one boy drew a picture of the pupils sitting beside him. The teacher got upset with this boy as she thought he had not listened to her instructions properly. The boy was confused as the teacher told him to draw what he saw. A dyslexia child can be very literal when instruction is not clear or vague. So, he followed the instructions ‘exactly’ because he had no other context or information to follow. The teacher was confused as the boy said to her “I drew what I could see”, as he could see the person sat next him and not himself. The teacher could have explained it as draw a picture of how you see yourself or what you think you look like then the boy would have more context and information to follow.  Most dyslexics look for a deeper meaning when they are given instructions and that can make them think of a lot of different possibilities of what the person wants. 
Support 
Coventry City Council (2020) say that any and all early years settings should have measures in place so children with Additional Learning Needs or disabilities can be supported. Nursery school and other settings that are maintained get funds form the local authorities to provide early education places in accordance with the Additional Learning Needs (ALN) Code of Practice. Early years settings and nursery schools should have an additional learning needs coordinator (ALNCo) who must work with the setting or nursery staff and any outside professional to put in place proper provision for the child with ALN.  To receive support for a child, the ALNCo staff member in the setting will contact the parents or guardians of the child. They will arrange a meeting with the parents to talk about support that will be put in place to help their child progress.  A child will only receive this support once they have been diagnosed with an ALN; following this, all staff will closely observe the child’s progress within the classroom. The ALNCo and members of staff will meet with the parents three times a year to see how the child is getting on and to plan what should be done next. 
Blaenau Gwent (no date) highlights that all schools should have an Additional Learning Needs Coordinator (ALNCo).  The ALNCo has responsibilities to manage the additional earning needs in a school.  The schools ALNCO along with the Headteacher and Governing Body play a role in developing the Additional Learning Needs (ALN) policy and provision for the school. The implementation of the ALN policy is overseen on a daily basis by the ALNCo who coordinates the school’s provision for individual children. The ALNCo will provide the professional guidance to the school staff with the purpose of providing high quality teaching for children that have an ALN. 

The Welsh Government (2019) discusses the ALNCo’s responsibilities which include:  
· Identifying a pupil’s ALN and putting together an Additional Learning Plan (ALP) that will meet the pupil’s ALN 
· Ensuring that relevant services are put in place to support the pupil’s ALP as stated 
· Keeping records of any decisions about ALN and IDP that comply with the requirements imposed by the governing body of the school under the act or code 
· Communicating with and providing information to pupils and their parents about their ALN, IDP and the ALP being made 
· Furthering a pupil with an ALN’s inclusion within school and ensuring access to the school's curriculum, facilities and extra-curricular activities 
· Preparing and reviewing information that is required to be published by the governing body following the school’s code 
· Giving advice to the schoolteachers at the school regarding differentiated teaching methods that can be appropriate for individual pupils with ALN 
· Supervising and training the learning support workers who work with pupils who have ALN    
· Contributing to the in-service training for schoolteachers and assisting them to carry out tasks 
· Monitoring the efficiency of any ALP made
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