[image: A close-up of black text

AI-generated content may be incorrect.]

Module Name: Academic Skills in the Digital Era
Module Code:  BMSW4013
Assignment Name: The Future of AI-Assisted Writing: Supporting or Stifling Creativity
Student Name: Tudor-Florin Vass
Student Number: 2436754
Lecturer: Ffion Cumberpatch
Deadline: Friday 6th June 23.59
AI Acknowledgement  
I confirm that no AI-generated content has been submitted as my work. I also confirm that I have all the drafts, notes, and resources used to prepare this assignment and can provide them if needed.

The Future of AI-Assisted Writing: Supporting or Stifling Creativity


Introduction
Tools that aid in writing, such as QuillBot, Grammarly, and ChatGPT, are AI-assisted and are being increasingly incorporated into academic environments. These tools provide help with grammar, writing structure, paraphrasing, and even formulating ideas, which can save students time when they are under a lot of pressure (Farneste and Bicjutko, 2025, p.36). Nonetheless, the challenges posed by the excessive use of these tools prompt further exploration regarding their implications for the academic work of learners. AI tools hinder academic writing by stifling creativity and reducing students' engagement in their work. Therefore, this essay will examine how these tools restrict independent thinking, disguise the student's unique voice, and promote academic dishonesty, thereby compromising learners’ ability to acquire fundamental skills related to academic essay writing.

Artificial Intelligence and the Decline of Academic Engagement
Employing AI writing tools drastically diminishes a student's ability to think critically, as these devices provide content for consideration, eliminating the need for analytical reasoning. Within academic writing, learners are tasked with evaluating sources, making judgments, and crafting arguments. The generation of suggestions or entire paragraphs by AI leads to students skipping evaluation processes and accepting the output uncritically. Such complacency reduces the ability to think autonomously. Fan et al. (2025) claim that students relying excessively on AI tools become intellectually passive, as they no longer grapple with fundamental processes of inquiry and synthesis. The same authors said, the value in academic work lies not in simply regurgitating information, but in the integration of thoughtful interpretation and analysis, which is often done by students themselves. A shift toward artificial intelligence fundamentally undermines the profound goal of education, which is to actively engage learners on a deeper level. Engagement through AI tools limits students’ capabilities to develop creativity, further demonstrating the constraints placed on academic growth.


Losing the Writer's Voice: AI and the Erosion of Student Identity
The use of AI writing tools further erodes the personal identity and creativity of students by producing content without any individuality or depth. These tools, while effective in fixing grammar and sentence structure, create overly polished and generic content. This removes the distinct voice that the students offer in their writing. Caporusso (2023) argues that the lack of nuance and personal insight in AI-generated content renders expression uncreative, making the resulting work impersonal and disconnected from the creator. This is problematic in academic environments, which seek to nurture original thought and voice. Students who excessively rely on paraphrasing or rewriting with AI tools become estranged from their ideas (Caporusso, 2023). Ultimately, this undermines their capability to produce authentic, self-driven work and erodes their confidence in opinionated discourse. Therefore, AI tools are deeply concerning because they prioritise a polished academic output over personal and authentic scholarship, thus undermining creativity.

From deep learning to deadline chasing: the consequences of AI addiction
The use of AI tools not only erases students’ voices and reasoning but also encourages them to disengage academically by transforming learning into low-effort activities. These students are more interested in meeting deadlines rather than engaging with the material meaningfully. Such an approach to learning, where only minimal effort is put forth, is referred to as superficial learning. This approach reduces assignments to meaningless check-boxes instead of pathways for cognitive growth. In fact, students who extensively relied on AI tools reported lower self-efficacy and understanding of the material (Shi, Liu, and Hu, 2023, p.25). Relying on AI-generated content means bypassing steps such as researching, planning, and editing (Khalifa, and Albadawy, 2024, p.4). Those steps are critical in forming competent learners, critical thinkers, and confident scholars. Lack of engagement with the tasks prevents the creation of valuable original work as well as supports the view that AI tools hinder rather than promote academic creativity.

Conclusion
AI writing assistance tools are useful for enhancing grammar, organising sentences, or even saving time. However, they may pose serious problems in academia when relied on too heavily. AI tools hinder academic writing by stifling creativity and reducing the personal engagement of students in their work. The overstated support of shortcuts and the erosion of voice suggest these tools stifle long-term academic and career opportunities for many students. Academic writing demands the articulation of reasoned opinion, imagination, and deep sincerity- none of which result from a hands-off approach. These efforts are essential in combating the decline in educational standards and emphasise the need for students to use technology in moderation while honing their ideas and voices.
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