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Introduction: Starting university brought new academic challenges and unfamiliar digital tools. During my first term, I struggled with academic writing, Harvard referencing, and platforms like Turnitin. Submitting my first assignment on AI and Time Management highlighted areas to improve my essay structure and referencing, motivating me to develop better study habits. 

Section 1: Navigating Early Challenges: Developing Academic Skills and Digital Literacy in My First Term:

Description: At university, I encountered a variety of challenges, particularly in relation to academic writing, referencing, and digital learning platforms. One key experience was submitting my first university assignment titled AI and Time Management. I realised that I lacked confidence in structuring academic essays and applying the Harvard referencing style accurately. Additionally, I struggled to navigate the university’s digital learning environment, including assignment submissions and accessing library resources. 

Feelings: Initially, I felt anxious and overwhelmed. Transitioning from a break in education into a higher education setting was difficult, particularly in adapting to independent learning and digital expectations. I often felt unsure about using tools like Turnitin and the online library, and I lacked clarity around what constituted good academic writing. Kift (2009) highlights that the first year experience is crucial in shaping student engagement and outcomes, and this early period felt like a steep learning curve for me.

Evaluation: Despite my initial struggles, I noticed gradual improvement. My confidence in using the university’s online library increased as I accessed journal articles and textbooks to support assignments. This aligned with Cottrell's (2019) view that academic development involves building study strategies and understanding through resource engagement. Learning to navigate tools like Turnitin and Microsoft Word’s referencing features also reduced my anxiety around digital submissions. However, I continued to face issues with referencing, particularly formatting in-text citations, constructing reference lists, and differentiating between primary and secondary sources. These recurring feedback points highlighted the need for further practice and support. I also recognised how time management shaped my academic performance. I often left work too late and rushed assignments. According to Ciccarelli (2001), time management is essential for student success, especially when adapting to university study. Without proper planning, it was hard to maintain balance, affecting both work quality and confidence. I realised procrastination often stemmed from lack of understanding or fear of failure, not laziness, and addressing this meant developing better study routines and self-awareness.

Analysis:  This experience showed me that academic success requires more than content knowledge; skills like digital literacy, referencing, time management, and communication are essential. To improve, I used tools like Cite Them Right for referencing and created a weekly planner to manage deadlines. Cottrell (2019) highlights that effective learners are reflective and self-regulating qualities I am developing. Interactions with tutors and online support also emphasised the importance of communication. Asking questions and collaborating with peers clarified expectations and boosted my engagement. As Kift (2009) explains, academic and social integration is crucial for student transition, and I now see how these connections enhance both learning and confidence.

Conclusion: This term had challenges with referencing, digital tools, and time management, but also opportunities for growth. Using resources, communicating, and reflecting helped me improve. I now understand that university learning is self-directed and demands strong personal skills. I’m committed to continuing my development and building confidence.

Section 2: Adapting to Diverse Academic Tasks: Building Confidence and Skills Through Reflection:

Introduction: In my first term, I completed various assignments: a report, presentation, reflective essay, and academic essay. Each required different writing styles and digital tools. My biggest challenge was managing time effectively to meet deadlines and maintain high-quality work while juggling multiple tasks simultaneously.

Feelings: At first, I felt overwhelmed and unsure how to adapt to the different academic styles required. Writing a reflective essay felt more personal, while the report required objective analysis and concise formatting. Preparing for the presentation brought anxiety around both collaboration and using digital tools like PowerPoint and Microsoft Teams. I was also worried about leaving tasks too late and rushing to meet deadlines, which made me question the quality of my submissions.

Evaluation: Despite my initial concerns, each task I completed during the term contributed meaningfully to my academic and personal development. Working on the report helped me learn how to summarise information clearly and present it using headings, subheadings, and supporting data. This taught me to focus on clarity and structure skills I had not previously developed. The reflective essay encouraged me to think critically about my learning process, allowing me to explore my strengths and areas for growth in a personal and honest way. The academic essay was more challenging but helped me understand how to construct an argument, integrate academic sources, and support my views with evidence. While preparing for the presentation, I gained confidence using Microsoft Teams and PowerPoint, even though I initially found technology intimidating. I also learned the importance of early planning and communication with class members. Although the presentation is yet to be delivered, the preparation itself has strengthened my digital communication and socialising abilities. Overall, each assignment presented a unique learning opportunity, and reflecting on the feedback I received helped me improve with my tasks.

Analysis: These experiences showed me that academic success depends not only on knowledge but also on adaptability, time management, and self-regulation. I learned that different writing styles serve distinct purposes: essays require structured arguments and critical engagement with sources; reports focus on clear facts and formatting; and reflective writing highlights personal insight and growth. Burns and Sinfield (2022) emphasise that understanding these formats early helps reduce confusion and improve outcomes. I also realised the importance of digital tools for research, writing, and collaboration, which I had initially underestimated. Reflective learning was especially valuable; Ryan (2013) notes that reflection needs to be taught and supported to foster deep learning. O'Donnell (2021) highlights the need for tailored support to help students build confidence gradually through guidance and practice.

Conclusion: I’ve gained confidence in managing academic tasks and using digital tools. While I aim to improve time management and referencing, I feel better prepared for academic demands. Reflective practice, feedback, and study strategies have supported my progress, and I’m committed to further developing these skills in future modules.








Section 3: Overcoming Challenges: Building Time Management, Digital Skills, and Wellbeing in My First Term.

Introduction: In university, I encountered challenges in managing weekly academic tasks and navigating digital learning platforms. From accessing reading lists and submitting work online to keeping up with lectures, the workload quickly became overwhelming. Balancing these tasks while adapting to a new learning environment proved stressful.

Feelings: At the beginning, I felt anxious and underprepared. I was unsure how to structure my study time effectively and often fell behind on weekly readings. The constant pressure to stay on top of deadlines affected my mental wellbeing, and I often felt fatigued and demotivated. I also felt alone in this struggle, hesitant to reach out for help.

Evaluation: A positive aspect of my first term was learning how to use essential digital tools like the virtual learning environment, referencing software, and online library databases. Initially, I felt overwhelmed by the range of platforms, but with time and support, I became more comfortable navigating these systems to locate readings, submit assignments, and access learning materials. This progress helped ease my initial anxiety. I also learned the value of seeking help. Speaking with tutors and wellbeing officers clarified my understanding of expectations around referencing, structure, and critical writing. These interactions made me feel less isolated and more motivated to improve.
However, I still found procrastination and time management difficult, especially when deadlines coincided. I often underestimated how long tasks would take, leading to late nights and rushed submissions. This affected both my wellbeing and the quality of my work. I realised that poor planning and avoidance increased stress, reinforcing a cycle of pressure and underperformance. As Ibrahim et al. (2013) highlight, mental health among students is closely linked to academic stress and coping strategies, which reflected my experience. Recognising this connection motivated me to make changes and develop better habits to support my academic progress and wellbeing.

Analysis: Cottrell (2021) highlights the importance of developing both academic and digital skills for long-term success. Reflecting on my experience, I realised that success requires not only academic knowledge but also practical strategies to manage workload and stress. I started using digital calendars and to-do lists to break tasks into smaller steps, which reduced last minute pressure and improved my time management. I also incorporated short breaks and mindfulness practices to support my mental health, helping me stay balanced and motivated. Alt (2024) emphasises that digital resilience enhances student wellbeing and engagement. Gaining confidence with technology made academic tasks less daunting. Furthermore, Ryan, O’Donnell, and Burns (2013) stress the value of academic belonging and peer support. Building relationships and asking for help reassured me that challenges in the first year are common and support is available.

Conclusion: I learned that university success requires self-management, digital skills, and wellbeing commitment. Through trial and error, I developed organisation strategies and reduced pressure. Seeking support from tutors and peers helped me realize that using resources and maintaining balance are essential for thriving in higher education.

Overall Conclusion: Reflecting on my first term at university, I recognise significant personal and academic growth despite initial challenges. I struggled with referencing, digital tools, time management, and unfamiliar academic expectations, but these became opportunities for development. With support from digital resources, feedback, and peer engagement, I am gradually building confidence navigating the university environment. Key strategies like using planners, accessing academic support, and practising reflection helped manage my workload and wellbeing. As Cottrell (2019) suggests, effective learning involves self-awareness, organisation, and persistence. I understand that success in higher education requires being proactive, resilient, and willing to seek help. I am committed to continuing this growth using available tools while strengthening academic and personal skills for future success.


SMART ACTION PLAN:

	Target to be achieved



	Action Steps to Complete to Achieve Target
	Potential Difficulties
	Resources
	Deadline
	Comments

                                    

	Improve time management


	- Use digital planner/calendar to schedule study and assignment deadlines
	- Forgetting to update planner
- Overloading schedule
	Google Calendar/Planner apps
- Time management guides
	Evaluate after 8 weeks
	Review progress weekly and adjust schedule

	Further referencing skills


	Attend Harvard referencing workshop
- Practice with Cite Them Right tool
- Apply referencing in assignments
	- Confusion with referencing rules
- Limited time for practice
	University library resources
- Referencing software
- Tutor support
	In Progress
	Request feedback on referencing in assignments

	Improve Self – motivation


	Set small daily goals
- Reward achievements with breaks or treats
- Use motivational apps
	Procrastination
- Lack of immediate results
	Habit-tracking apps
- Study groups
- Support from peers/tutors
		


	Start immediately, ongoing




	Track motivation levels weekly

	Improve communication skills


	- Prepare questions before tutorials
- Participate actively in group work
- Practice public speaking
	- Anxiety or fear of speaking
- Group dynamics issues
	- Tutorials
- Communication workshops
- Peer support
	In Progress
	Seek feedback from tutors and peers
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