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Section 1. – 4343 words.
This assignment hopes to critically analyse the new curricula based on research evidence and reports. Welsh Government (2022) state that the Curriculum for Wales has been formed by pulling the best parts from all around the world. OECD (2020) point out the four purposes of the curriculum written within the action plan. It has a vision for all children to become ambitious, capable learners. Enterprising, creative contributors. Ethical, informed citizens, and Healthy, confident individuals.
There are many comparisons between the new curriculum and previous policy from around the world. The new curriculum has a very holistic approach but what does that look like in practice? Welsh Government (2018) note that each child should be shown ways to learn through physical play instead of the old-fashioned way of learning through textbooks. The Foundation Phase encourages the child to oversee their own education and learning. The Foundation phase focuses on enhancing individual children’s learning, supporting inclusion, and promoting thoughtful curriculum decision-making (Kingston and Siraj, 2017). Welsh Government (2015) believe that they have in the past and are currently attempting to change the current curriculum to ensure that it is based upon what Wales needs. Santer and Griffiths (2007) say that there is a commitment to free play via the Welsh Government. They wanted to provide childcare settings with areas where children can play safely with risk. They want to include all children in the planning ensuring a child centred approach. Stephen (2010) explains that the way that practitioners work, is guided and influenced by their values, like the national curriculum reflects the values of the world and reflects policymakers in general. Waters (2016) list the aims of the foundation phase as the need to help children’s achievements grow; to encourage a positive attitude towards education; to look further into how children should be developing; not allow children to gain from education in the future; and to assist children in becoming future active citizens in their areas. OECD (2020) state that the previous Curriculum was ‘highly prescriptive’, however the new one is looking to the future, is diverse and looks at the unique child and ensures that teachers are there to teach and head teachers are there to lead. Waters (2016) list the aims of the foundation phase as the need to help children’s achievements grow; to encourage a positive attitude towards education; to look further into how children should be developing; not allow children to gain from education in the future; and to assist children in becoming future active citizens in their areas. Kingston and Siraj (2017) sat that the foundation phase emphasises experiential learning and shows awareness of the importance of communication. Early experiences are the foundation for all education (Sylva et al., 2004; Allen, 2011), they can minimise inequalities linked to parental background and socio-economic status (West et al., 2010; Manning at al., 2010) and can have the biggest impact on economic growth and prosperity. (Melhuish, 2004; Ho et al.,2010; Field, 2010; EIU, 2012). (P.11)
Welsh Government (2018) show concerns for a split in Curriculum with Care and education. Policy for Education and Care have different responsibilities within Welsh Government, this affects the way policies align within the care and education sectors. OECD (2020) believe that the new curriculum needs to stay focused on schools, rather than being policy-driven. They need to make it easy to put policy in to practice. Schools may face challenges when putting together their own curriculum, which may come with further complications and OECD (2020) advise that the main issue Wales will face is to stay true to the vision and focus on schools. Mourshed et al (2010) describe that when a school setting starts to show improvement, the development of this is never ending. Hard work must continue.		
Much of the emphasis surrounding the new curriculum is based upon the importance of play. (HC Netherlands, 2004) think that outdoor play can reduce tiredness, bad attitude, stress, anxiety, and focus. Research proves that outdoor areas can give a calming aura. The Independent stocktake writes that in settings where the Foundation Phase was effective it supported staff in understanding the theory to learning through play. (Gleave and Cole-Hamilton 2012) state that while children play, they develop their imagination. Whitbread (2012) debates that one of the biggest achievements of the world – as well as language, culture, and Technology – is Play. Santer and Griffiths (2007) describe ‘free play’ as where children decide what, how and when they want to do something. There are no goals given by adults. The Child leads and the only involvement the adult should have, is to respond to a child. Street (2002:1) claims that Children can show their feelings while playing. This is a good way of catharsis and ensuring they are balanced emotionally. Zosh et al (2017) say that ‘Free Play’ means that play is Child-Led. ‘Guided Play’ is Adult scaffolded but Child-led. ‘Games’ are Adult designed and there are set rules for play. And ‘Direct instruction’ means that the play is Adult designed and controlled. Gray (2013) describes the feelings while playing as where the child shows interest and feels joy. Bruce (2011a) says creative play can assist children in growth of learning.
Should children’s play times in school be reduced? Pellegrini and Holmes (2006) disagree that Playtimes should be reduced as they believe that this is the time that children need to relax, destress, and socialise. Pellegrini believed that unstructured breaks enhance children cognitively. (Pellegrini, 2008) 			
On the other hand, from looking at research and evidence there is some criticism surrounding play. Lovett (2009) Discusses how Children who have experienced trauma, can sometimes struggle to play creatively and may not be at their full potential. Dunn and Others (2004) argue that whilst playing, children can push boundaries, and this can assist them in having a deeper understanding when it comes to why some children are different from themselves. Whitbread (2012) points out that we should fight for better provisions of children’s play times. We should arrange for children to use risky play and to learn resilience whilst socialising. Santer and Griffiths (2007) discuss how education staff were positive about outdoor play. The majority saw outdoor play as extremely important as well as learning through play. There’s a struggle between classroom time and outdoor play time. These were viewed differently rather than complementing one another. The year 1 curriculum pushed reception teachers more than the nursery curriculum as it was more important to achieve within Literacy and Numeracy. Zosh et al (2017) discusses that socialising with others, behaviour, and neurons promote learning. Wood (2010) claims that regardless of the amount of research that has been provided to support play, there are still issues in showing and persuading Parents and Carers that their children are still learning while they are playing. Gray and MacBlain (2012) talk about John Dewey who viewed that children gain valuable development by having some structure within their play. They state that Dewey was not at all for completely free child-led play. 
To positively implement the new curriculum, there is a need for staff to be trained to a high standard.  Staff learning should be systematic, sustainable, and transformative. During visits to maintained schools and focus groups the Stocktake asked whether the ratios were correct at each of the ages. In reception classes most people agreed that the ratio could be increased to 1:10 so that extra funds could be used for staff training.  Hopkins (2013) believes that by enhancing the quality of teaching, increases in all children’s achievements are likely to result. Clarke–Stewart et al. (1994) views that children who can be aggressive in class, tended to have been taught by teachers who have had less education in child development; and Kontos, Hsu and Dunn (1994) agree, they researched that there was a link with the amount of education teachers had alongside any issues that children had. Bonetti and Brown (2018) state that the higher the qualifications of the staff, the higher the quality of the school. Training is vital for all staff. Welsh Government (2017) advise that when staff are full of knowledge and good behaviours from decent training, the effects for young people can be amazing. Particularly for children who have additional learning needs or if they come from a disadvantaged background. 			
According to the Independent stocktake, the strategies to implement the Foundation Phase have been evidence based. The way that practice has been underpinned are proven to have a positive impact on staff which then improves the education system. (Sylva et al, 2004; Siraj-Blatchford et al, 2006). But Mitchell and Cubey (2003) think that for effective implementation there requires a change in culture throughout schools. Hopkins (2013) writes that approximately one fifth of all schools and settings were implementing the Foundation Phase very successfully. Maynard et al (2012) looked at other programmes such as Reggio Emilia’ in Northern Italy, Te Whãriki in New Zealand, early years practice in Scandinavia and the Developmentally Appropriate Practice found in High Scope settings in USA. They suggested that the Foundation Phase align with and included elements of different international approaches to childcare. The Stocktake discovered that supporting language, literacy and numeracy was not consistent and sometimes failed to follow the foundation phase principles. 								
Within the stocktake evaluation they say that certain areas of practice need to be strengthened including leadership skills, reflective practice and understanding how best children learn and develop.  (SQW: Morris et al., 2010) found a need for further training. They recommended that schools had a single shared philosophy to match with the ethos of the Foundation Phase and that practitioners had the opportunity to experience, question and reflect within the Foundation Phase. The Foundation Phase aimed to ‘get the best for Wales’ (NAfW, 2001) there was a big change in policy and dedication of monies to the Foundation Phase for children aged 3 -7. This new direction and emphasis on the Foundation Phase included the growth of the Foundation Phase Framework for Children’s Learning for age 3 – 7 (DCELLS, 2008), allowed for higher adult to child ratios (1:8 in early years settings and reception classes; 1:15 in Years 1 and 2). Another positive addition has been the introduction of flying start, for children 0-3. It provides opportunity to identify any issues prior to starting school.




















Section two.
The new curriculum focuses on the ‘Unique Child’. Within this section we will critically evaluate methods of assessment, look at the Role of culture within assessment, and the different approaches. OECD (2014[5]) said that the previous curriculum did not guarantee great learning experiences for students in the future and from looking at worldwide assessments such as PISA and reports provided by the education and training inspectorate for Wales, these have brought great concern. Stephen et al (2001) considers how each part of the UK have their own, well-established Curriculum. They discuss how most practitioners are happy within their work settings. Those workers are assumed to provide all planning and work to be formed around the National Curriculum. However, Stephen (2010) believes that inquiring to practitioners about pedagogy is still an uncomfortable task as they struggle to show how they can further support learning. the understanding of pedagogy is what makes a child’s experience positive by improving a practitioner’s work. However, if there is no understanding, they can prevent any development and further new approaches.				
Welsh Government (2015) show Teachers wanted to decide how they would take their lessons, and what they would teach. They also requested a change in the current assessment criteria. Children discussed how they believed the curriculum was dated, particularly in technology skills. They longed for more detailed lessons on life skills, their own confidence, future work abilities, careers guidance, health, and well-being. They didn’t want to feel that the only reason they were in school was to get tested and gain qualifications. Hendy and Whitbread (2000) believed that staff were lacking knowledge where it came to theory of pedagogy. Theorists such as Vygotsky and Piaget were unknown; staff believed that their work was influenced more by the school, their experience and school documents. Adams and others (2004) advise to look at the schooling in most of Europe where children of this age haven’t yet begun school. Wightwick (2016) and Telegraph (2016) both discuss the difference in scores across the world. Wales is lower on the board. Singapore is at the top with their English, Maths and Science scores. Due to the PISA rating, Wales is then affected by a lack of funding and could cause problems for children’s futures. OECD (2020) had a negative response to the length of the draft framework, each area had 74 pages on average plus 40 pages of introduction and assessment arrangement. They also believed the documents to be uneasy to read by being unclear and repetitive. Welsh Government (2019[52]) say that assessment should be used as a way of supporting the progress of every unique child. Welsh Government (2019) believe that assessment identifies positives about such as where their strengths lie, what they can achieve and where they can improve. Assessment is progression for students, to provide the opportunity to know how well they are doing, to discuss what they have understood well and what’s going wrong. It’s not just a way of gaining grades, but to see if students are able to go on to higher progression or to see if support is required. There should be a consistent way of assessing. This is known as ‘embedded learning’ and is used to ensure the student can complete tasks consistently not just the once. Tierney (2013) believe that children have the right to be assessed appropriately. This should be done by using shared expectations and criteria. Parekh (2017) found that students felt a little betrayed, they felt they didn’t have enough time to perform well, they found it difficult to transfer the knowledge they gained from the classroom on to paper. Students found teachers attitudes towards them and their work appeared different around exam time. They felt pressured to do well.	Welsh Government (2015) recommends that the curriculum should no longer be put into ages. Children should be assessed via progressions steps which have descriptive outcomes throughout and that Teachers and staff should be provided with training on curriculum planning and assessment. Welsh Government (2020[17]) believe that the new way of assessment looks to provide a holistic approach which links to the four purposes. Welsh Government (2022) write that students should grow along the same continuum of learning throughout every year of school. Development is shown through progression steps at five points on the continuum of learning. The speed at which they develop will differ, but this leaves room the student’s personal growth, diversion, and reflection.	
Macdonald (2018) writes how hard it is to make a change in culture and notes this can only happen for the foreseeable, not continually changed through policy. There is a separation and divide between early years and Welsh Governments education policy, curriculum, and professional development. Although there has been a great deal of research done and evidence shown regarding the importance of combining these, the divide remains the same. Vygotsky discusses the influence of culture on a child. He sees language as a core part of children’s development. However, he believes that cultural markers can impact a child’s development. Alsubaie (2015) see teachers with higher abilities when they take the time to learn about their students’ cultures. To improve their student’s futures, teachers need to work hard. (Landsman & Lewis, 2011). If a teacher wants to lower any arising problems within a multicultural classroom, they will need to improve their learning. Zosh et al (2017) discusses the importance of providing studies throughout different cultures to show if Learning through play has the same benefits across cultures and contexts. There is a difficulty in testing a child’s critical thinking after playful learning. There’s a dynamic nature when children play which makes it hard to proceed with controlled studies which proves difficult for researchers. Researchers such as Hall looked at how culture has developed, He came up with the ‘iceberg theory’ which shows us what is observable or non-observable about a child. James Banks focuses work on diversity and citizenship education. However, this needs to be embedded in the whole curriculum or it won’t work, but there is opportunity for this approach to be used. Te Whāriki (2017) write that Kaiako assess in a very similar way to the new curriculum we have in Wales. They use it to discover what children can do, what they are interested in, how they are progressing, and any new opportunities are suggested for learning. They also use it to see if there is any support needed.
Where English is not a child’s first language, this could be a barrier in their learning. Jenkins (2020) states that “This commitment to the social and cultural benefits of multiple language learning creates opportunities for schools to diverge from a traditional emphasis on transactional language learning towards a multilingual approach.” There are a few recommendations on how to overcome these barriers, such as peer support, cultural appreciation and of course catering to individual needs as per the new curriculum guidelines. There are barriers when looking at assessment in terms of how we can assess, Leather (2016) notes that not all children will behave the same when they are indoors, compared to being outdoors. Observations should be completed both indoors and outdoors so that you can see if the child may need further support. Loebach (2004) advises that the outdoors is used for play, the children are unaware that they are gathering information and learning throughout. This would be an ideal time to observe a child – whilst partaking in these outdoor activities. Observation, Photographs, class discussions can be used, these may be a better option rather than the pressure of exams for some children who do not perform well under pressure. Leather (2016) continues by discussing how Friluftsliv may create a harmony for UK educators. Friluftsliv is pro freedom in nature, Child-centred and initiated activities, and a spiritual view of the world. Cree (2009) encourages a child-centred approach to learning within Forest School. There are some differences, such as staff find it difficult to stay uninvolved and encourage the activity to be child led. They struggle not to give any input. As well as this, the person in charge needs to ensure that the learning is child-led. Forest School came to the UK primarily from Scandinavia, where education conducted in the outdoors is an accepted practice. In its move to the UK, however, three issues have arisen. The first concerns how Forest School as a form of outdoor education is culturally, socially, and historically situated. Its adoption in the UK must navigate cultural differences, acknowledging that Forest School is a social construction. Secondly, the pedagogy of Forest School, is under theorised in the outdoor education literature. Thirdly, the expansion of Forest School in the UK has taken a particularly corporate turn.
Welsh Government (2020[17]) discuss that Estyn are changing the way they conduct their inspection process to adhere to the changes within the national approach to assessment. However, OECD (2020) are sceptical in saying that the new assessment guidance is only achievable if all staff have the correct capacity to turn policy into reality. The new curriculum has a very similar approach to the Reggio Emilia approach – in that the child is at the centre, there is a mutual respect and is a place of freedom. (Reggio Emilia Approach, 2022) Te Whariki is also like the Curriculum and they use learning stories to document children’s development. This is a great way to assess children in a fun, interactive way. Here the child can be involved in their own assessment and learning. (Veazy, 2020)
The new Curriculum doesn’t show how many times a child should do something before they can move on to new progression steps, Assessment should be performed continuously, not used to make a one-off judgement. However, the new curriculum is certainly more individualised and positive.



Section 3
Should Relationship and Sexuality Education really be taught to children as young as 3?
Wales has now included Relationship and Sexual Education (RSE) into their new curriculum, and it appears to have a very mixed review. Throughout this blog, I will look at reasoning for adding this into the early years curriculum, divided opinions on the subject and my thoughts and feelings after researching the information for this piece.
Welsh Government (2022) say that from as young an age as 3 up until 16, all students should partake in relationships and sexuality education. This will be compulsory according to legislation and will be included in all funded settings. The four purposes of the new curriculum give students the opportunity to become healthy, confident people who can make relationships based upon trust and respect and will encourage the development of their health and wellbeing by supporting their empathetic side.					
It is very important to teach children about relationships and sexuality and will give children knowledge and skills to produce positive relationships in the future. RSE offers opportunities for learners to explore how their experiences, decisions, social and cultural interactions, can help them grow in empathy and recognise the dignity and respect due to others, and to the living world around them. It is about nurturing and developing learners’ understanding of the influences that can affect them, both positively and negatively, as they seek to develop and establish a range of respectful, healthy relationships. This includes learning about values, rights, culture, understanding gender, violence, staying safe, health and well-being, the human body and development, and sexual behaviour. 			
Developing RSE through different areas of learning and experience gives learners a rich and wide-ranging view of human relationships and sexuality from a variety of disciplines.									
Welsh Government (2021) say that Children should be able to point out positive and negative behaviour, and they should be confident in standing up for themselves and the rights of others. Learning RSE should enable children of age 3 to have empathy, compassion within communication with people close to them, and to be kind. They should become aware of how to deal with relationships and should start to have respect for others. They should begin to be aware of diversity. They should be able to recognise that everyone has different values. They should experience good behaviours and role models that will encourage respect for any gender. They should begin to be aware of their own rights.		
At age 3, children should also use correct terms for all body parts, be aware of reproduction, have an awareness of how their body will change as they get older, be aware of why they need to look after their own personal hygiene, they should recognise that everyone is unique and not one body is the same as the next. Be aware of how people have different emotions, but they should also know who their ‘safe people’ are – that can be trusted to talk to when they feel scared or upset.
Lastly the curriculum states that at age 3 the child should learn to recognise bad behaviour. Fair interaction, and recognising abusive behaviour, understand everyone’s right to privacy and which parts of the body are private. The child should learn to communicate if they are being touched inappropriately. Safety when using digital media. Every child should feel able to speak up for one-another. 	
Welsh Government (2021) believe that as a child develops throughout school, there should be a focus on seeing how much of an impact Physical change can have on well-being and relationships. This should also represent LGBTQ+ experiences. There should also be a focus on Menstrual well-being and the reproductive system, and children should gain an understanding of outcomes or sexual health and relationship decision-making.			
From reading all the above, it is hard to believe that people may be against children being involved in RSE. However, Whitwick (2022) notes that Shadow education minister, Laura Anne Jones MS believe that parents should have the option on whether their child should participate and that the Welsh conservatives are backing this up. Parents should have the right to decide what is age-appropriate for their child. Welsh Government (2022) have spoken about whether parents or carers have a right to withdraw their child from sexuality education, Proposals shall be clarified after the consultation. 					
Parents like to keep their children as innocent as possible for as long as they can. Without being giving the correct information, it’s not a surprise parents would instantly assume that their children may be learning inappropriate education for their age. Merched Cymru (2021) think that the Welsh Government should provide a statement aimed at educational staff to guide them on what materials are suitable, enabling teachers to be confident in what they are teaching and so that parents can be reassured that their children are being appropriately taught in the subject.
NSPCC Learning (2022) have a guide for teaching the subject on their website which can reassure parents. Points such as Encouraging all children to play together and to avoid gender stereotyping, encourage children to give opinions and to listen to others, Help and allow children to say ‘no’ if they aren’t happy to participate, discussions on how everyone is different, and discussing personal space to encourage children to say ‘no’ if they don’t want to be touched.			
Merched Cymru (2021) make the reader aware that in the RSE code, no Gender terminology is used. It appears to only be used when relating to personal identity. There is little chance to explore understanding of the world’s stereotypes, labelling and structural inequalities. Whitwick (2022) commented about how NAHT Cymru strongly note that giving children the ability to learn about religion, relationships, and sexuality can allow them to continue through their life safely and educated. To conclude, I personally believe that only positives can come out of children as young as 3 being taught RSE. In a world where there is so much hate, abuse, and danger for young people, RSE can only be a good thing.
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