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Part A : 
1. What are the most important factors in raising a bilingual child? 
Language development is not a simple or static process. It is rather a process that is forever evolving. According to Baker (2001), effective bilingual education cannot be isolated from parental, school, social, economic, political and cultural context. These external facts are interdependent and interactive, and may effect learner’s internal variables such as attitude, interests, motivation, and self-esteem, which impact the effectiveness of bilingual education.  
1) According to Baker (2014), one of the most important factors is language exposure. For a child to become fully bilingual, there needs to be continuous and plenty of language input to both language. There needs to be adequate and stimulating language experience including listening, speaking, reading and writing in both languages. It is impossible for a child who hears one language for a little time to be competent in that language. 
Concerning the routes that children are exposed to two languages, Baker (2001) concludes two types of bilingualism. Simultaneous and sequential childhood bilingualism. Simultaneous childhood bilingualism refers to a children acquiring two languages in the meantime in early childhood. Fox example,” the one person, one language” parental approach. One parent speaks one language to the child, and the other parent speaks a second language. And the child can learn two languages at the same time. Sequential childhood bilingualism refers to the situation where a child acquires two language at different stages, for example, a child acquires the mother language first at home, and then acquires a second language at nursery and kindergarten in later time. Developing two language at the same time or learning one language later than the other are both successful routes to bilingualism. 
2) A second most important factor Baker (2014) highlights for raising a bilingual child is parents’ or teacher’s attitudes towards the value of two languages, which directly affect a child’s attitude, motivation and interests in learning the two languages. When caretakers and teachers provide positive attitudes and stimulating encouragement for the two languages, and neither of the two, especially the minority one, is associated with low status, or suppression, when a child feels the value of the two languages and cultures, feels the benefits of becoming bilingual and bicultural, producing a bilingual child won’t be difficult. 
In some situations where a child prefers to speak a minority language, Baker (2014) thinks it important to encourage using that minority language rather than push them to the majority language especially in the early years. In some situations where the child refuses to speak one of his languages, preferring to speak in the higher status language used in the society. Such phenomenon may reflects the local culture. The local felt status and prestige of a language plays a role in acceptance or rejection of a language. (Baker2014). 
3) A third crucial factor is “language that surrounds language”. Language development in children may be slow. And Baker (2014) points out that continuous encouragement and positive environment should be provided for the child to feel the language development enjoyable and pleasant. Adults’ fussy about children’s errors, correcting the forms, and making child to repeat utterances continuously shows to have no and even a negative effect on language development. On the contrary, parents who shows interests in what the children is saying, respond to him in the child point of view, and show delight at small progress he makes tend to aid bilingual development. So, it is important to provide caring ethos, adequate practice and a stimulating atmosphere for language growth. 
The balance of language experience needs tilting in favour of the minority language”. (Baker 2014:27). The idea of the balance, the majority (first language) going down as the minority (second) language rises is incorrect. Rather, gaining competence in the first language may allow the later development of the second/ foreign language to proceed with more ease, because suddenly to submerge someone who can speak the first language. May cause psychological dislocation. It also denies the language abilities the child already own. The majority language and be successfully learned alongside the minority language. (2014, p44) 

2. Discussion
In China, English as a FLL has been implemented as a compulsory subject from grade three in primary schools to universities. But in most cases, for Chinese learners, the exposure to English, mainly from classroom, is not natural and adequate, and the time spent on learning English is very short, with an average of two or three periods per week. Moreover, students may lack the need to communicate in English. There are few opportunities for students to interact except in the classroom and little real context for children to experience with English. With 40-60 pupils in one class, for just a few hours a week to learn English. Teacher are not able to check on progress with every student and be patient and supportive to every child. That’s a major reason why Chinese students have difficulties in becoming proficient in English.
 In recent years, following a firm and urgent call from the government for quality-oriented education (Zhang Jing Cai 2016).
The National English Curriculum for Nine-year compulsory Education (2011) puts the priority on developing students’ interests, motivation, confidence, learning strategies and cultural understanding. 
[image: ]And the overall aims described in the new curriculum are to promote the students’ overall language quality, which develop on the basis of five components including affective elements, language skills, language knowledge, cultural awareness, and leaning strategies. (National English curriculum for Nine-year Compulsory and Senior High Schools, 2011)
Figure 1. The Framework of Objectives in the new English Curriculum standard
 (National English curriculum for Nine-year Compulsory and Senior High Schools, 2011) 
The Framework of Objectives in the new English Curriculum standard shows that the goals and objectives for English education should focus on the following:
· To develop the children’s interests, self-confidence and positive attitude toward learning English.
· To cultivate the pupil’s language sense and cultural awareness 
· To develop the pupils preliminary ability to use English in daily exchange and to lay a good basis for further study.  
From the above discussion, we can see that the overall objectives described in the curriculum indicate a change in the understanding of the nature of English education, from being limited to instrumental to being integrated with instrumental and humanistic. It changed from a focus of teaching the vocabulary, structures and grammars to educating and developing students’ all-around qualities for life long learning. A shift from purely linguistic to an emphasis on education through the experience of learning another language. 
The above basic ideas guide more teachers and researches to pay attention to affective factors to foreign language learning. For example, Li Tian Yun(2016), constructed the “English Language Proficiency and Interest Assessment Scale for Primary School Students “as a tool for assessing the English language ability and interest in China, basing on investigation of 53 primary school English teachers and 500 primary students in China, and experimental test to primary students of two classes to evaluate on the "Primary Students 'English Language Competence and Interest Rating" . Based on the results of the evaluation, students with lower interest and ability in English are intervened successfully and provided solutions for the development of their English language competence and interests. 
In 2014, the Ministry of Education issued the Opinions on “Comprehensively Deepening Curriculum Reform to Implement the Fundamental Tasks of morality education”, which state that a core literacy system should be established for each school segment. After that, a new concept is put forward-“the core competence” for English as a foreign language for primary and middle school students. The components are: language competence, learning ability, cultural character and thinking quality. 
This concept of the” core competence” for English education under China policy, conforms to Baker’s opinions about the advantages of being bilingual. But English education or bilingual education in China are still facing big challenges. English exams still play a major role in educational framework at all levels. To be accepted by a top senior middle school, or a top university for higher degree education, Chinese students must attend English exams to get a satisfactory score. Under such situation, exam-oriented cramming or force-feeding is still popular in many schools especially in rural areas., Students’ interests and communicative competence in English neglected in various degrees.

2. Report
The following advice for raising a bilingual children are for parents from a monolingual view, since monolingual families seem to be more common than bilingual ones in china. Z 
 1) Starting age for bilingual education  
There is no simple answer for the best age in learning a second language or foreign language, and there are many cases of teenagers, adults, and even people aged 60, 70 and 80 learning a second language successfully. “Success in becoming bilingual is possible at whatever age” (Baker 2014: p34) t
However, if the conditions allows it, the advice is to start as soon as possible. There are much benefits in developing a child’s bilingualism earlier rather than later. 
First, just like the mother language development, the second language could be acquired in an unconscious way, without suffering from learning in the formal classroom and other important issues to consider (Baker 2014: p27, 34). Comparing with adults or older learners, younger children tend be more curious and active. They are not afraid of make mistakes in front of others, and have great eagerness and enthusiasms in imitating and participate in lots of conversation. These properties aid language development. What’s more, this language experience usually occurs pre-school, when there could be more ample time for children to practice the second language. 
Second, there is a CPH hypothesis in that there is critical age for language learning before puberty. The formulations was originated proposed by Penfield and Roberts (1959, cited from: P.3). Later Lenneberg (1967 ) gave a theoretical support, with evidence from aphasic patients, who showed a quicker recovery when damage had taken place before puberty, and with feral children, who had no exposure to language because of social isolation before puberty, were unable to learn language after that time. According to Lenneberg (1967), the enclosure of critical period could be explained by “termination of a state of organizational plasticity linked with lateralization of function (p.176). In light of this view, once this period is passed, the ability to learn language declines. Though the CPH arouse hot debate by a number researchers who support or argue against with evidences from different point of view.  To sum up, the balance of evidence broadly favours age-effect in the first or second language acquisition (David Singleton, 2003). That is, with regard to long-term outcomes in situations of authentic exposure, the earlier exposure to the new language begins better, especially in pronunciation and accent. 
2) Recourses for Language input  
When the parents decide to raise a bilingual child, there comes a question to choose whom to speak the second language to the child, or where to provide exposure to a second language, to ensure development in the two languages. In China, it is common that parents are both monolinguals rather than bilinguals. Some parents can speak a second language, for example, English, but not proficient or competent. Below are some advice to help to solve the problem. 
-Look for relatives, neighbours, babysitter or tutors who are native speakers of the second language. If possible, have them take time to stay closely with the child, and give continues and natural language input in interaction. It needs to be noted that the input of the second language should be comprehensible to the child. 
-Take the child abroad, to the international cities, churches, and parks etc., where the second language is available. Bilingualism can be achieved through “the informal acquisition process of the street, and screen, neighbourhood and newspaper“(Baker 2001: p.94). Peers in the street, cartoons on television, videos or podcast, all could be examples of language influence that lead to bilingualism. The internet is also a convenient means for children to get involved in bilingual education. There is great use of the internet in English or other languages other than Chinese. 
 - Send the child to community language classes, kindergartens, or schools that offer bilingual education. For example, Chinese International School, in Hong Kong China, offers students aged from 4 to 18 with an education in the language and culture of both of the Chinses and western world. Genius International Kindergarten, which has nearly 30 branches located in different cities in China as well as Sydney in Australia, provides English and Chinese theme course, international course with an aim create a transitional and multi-culturally integrated early childhood education. Through second and foreign language lessons, immersion classes, the development from monolingualism to bilingualism may occur.  
[bookmark: _GoBack]But a bilingual school or bilingual classes does not necessarily produce an ideal bilingual child. The effectiveness of bilingual education needs to consider teachers, the community, the school itself and types of programme as well as the child’s individual differences. Before deciding which school for bilingual education, it’s necessary to visit the schools and get more detailed information about its schooling spirit, program and staffs, etc.  
 Some parents want to speak to child in a different language other than the home tongue to help the child. It depends on how perfect or imperfect the parent’s second language is. If the parents have sufficient language competence, it may be a valuable model to the child. However, if the parent’s second language is not perfect. There is a danger for parents to set a bad model of language for the child. If the child develop unnatural pronunciation and intonation or inexact expression, it is not easy to get rid of it later on. In this sense, such use of the language won’t help, but pproduce negative effect. 

3) Parents attitude to the outcome of language growth
There is a danger in concluding that the second language can be acquired outside the home that has nothing to do with parents. In fact, parent’s attitude, encouragement and belief affect their child’s interests, motivation in language learning, which in turn, affect the speed of a child’s language development. 
 On the one hand, gentle inquiries about the child’s l2 Learning show parents caring and interests in the child. Praising the child when they hear the child speaking the second language will encourage a favourable attitude towards languages growth. A positive attitude to bilingualism is a long-term preserver of bilingualism in the child. On the other hand, parent should avoid going to an extreme situation in making interests become overfull concern, allow enthusiasm to boil over anxiety. Young children should not be forced to learn a second language at their early years if they are not in good circumstance. 

Be tolerant to our leaner’s errors when they are trying to communicate. We can provide more opportunists to the child to hear the language again before theing them to say the words and give them changes to experiment with lanauge. Enourage the child to use the language in context as much as possible intead of making ss repeat again and gains
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