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[bookmark: _GoBack]A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience
Assessment for Learning (AfL) is expressed as a powerful strategy that is used by teachers to raise the standards of pupils’ achievement, (in Donaldson,2015, p.68) Dylan Wiliam suggests that AfL can “double the rate of learning”. AfL is a crucial area of the new curriculum for Wales which will be compulsory practice in 2022; throughout Donaldson’s curriculum review he suggests how AfL could be integrated within classrooms in Wales. For example, he has proposed, “engage students in their own assessment” (Donaldson,2015, p.74). Dylan Wiliam describes assessment as the “bridge between teaching and learning” (in Donaldson, 2015, p. 76) , it is important that teachers are constantly using AfL in order to develop individuals ability and to be able to know what areas need more focus in order for them to improve as individuals. AfL has raised the standards in both teaching and pupils’ learning, it has been suggested that AfL is very effective in currently lower attaining (LA) pupils, this is because teachers have been able to adapt the learning to fit their requirements. Donaldson has also included “use assessment for learning to accelerate progress” within the twelve pedological principles (Impact Wales , 2018) , this suggests that AfL is going to become even more developed within classrooms in Wales in the near future and teachers should begin to use AfL techniques more frequently if they are not currently doing so.

During this assignment I am going to conduct research into the importance of using AfL within every lesson and the strengths and limitations within different strategies which have been supported by literature and my own personal experiences. In order to do this, I have developed three lesson plans covering different Areas of Learning and Experiences (AoLEs) and I am going to explain why I have made certain decisions in order to develop pupils’ learning.

The class that I have chosen to base this assignment on is a group of Year 1 pupils’ who attend a Primary School in South Wales who are in a mixed ability class. This group of learners work well in groups and I take every opportunity to give them the time to discuss their work as groups and as a whole class. I am aware that throughout the early years in education there are many misconceptions that need to be addressed in order to progress pupils’ learning, due to my awareness of this I will act upon these as a whole class so that the whole class are aware and can progress within that area.
When planning the three lessons that I have used for this assignment I have thought about the teaching that I observed and led during Professional Teaching Experience (PTE) and considered the successful strategies that were used. I remember visual learning was very effective and pupils need real life experiences to enhance their learning further and therefore, during these learning episodes the pupils are involved throughout , I have used a lot of discussion during these lessons in order for the pupils to be focused on the task and to ensure that I am assessing them throughout.

The main AoLEs that I have focused on during these three learning episodes are Languages, Literacy and Communication, Mathematics and Numeracy and Expressive Arts. I have chosen to base my studies around these AoLEs because they progress pupils’ essential skills and enable pupils to develop their ability to communicate with other pupils through learning.

Throughout the Languages, Literacy and Communication learning episode that I have planned (See appendix 1) I have focused on developing the pupils’ handwriting and letter formation as this is a skill that needs to be developed from a young age and used throughout life. In order for pupils to develop their handwriting they need to develop fine motor skills. It is important that pupils have every opportunity to develop their handwriting. It is important that when pupils are learning to write that they are given the opportunity to use different materials to experiment with such as paints, crayons instead of emphasising that handwriting can only be practiced within books on black lines. I have taken this into consideration when planning this learning episode as the majority of handwriting practice will take place on mini white boards. I chose to base this learning episode on improving the pupils’ handwriting and letter formation as I have noticed from marking work that the class as a whole need to focus on these skills to ensure that their work is neater and well presented.

Within this learning episode I have focused on many AfL strategies in order to develop the pupils’ learning further and to know what areas need more focus within that lesson further lessons. The main AfL strategy focused on during this learning episode is self and peer assessment, I decided to use this strategy as it involves all of the pupils in the class giving feedback and learning from each other which therefore develops their own understanding.

In the Mathematics and Numeracy learning episode (See appendix 2) that I have planned the skill that I have chosen to study for this assignment is managing money. I chose this within this AoLE because I am aware it is an essential skill for pupils to learn and one that they use throughout their lives and a skill that they can practice at home with their families. The main AfL strategy used during this lesson is questioning, I chose this strategy because there are many different ways to use questioning successfully in order to develop pupils’ interest.

During the Expressive Arts learning episode (See appendix 3) I have planned for the pupils to plan a role play in groups of four, based on the different types of weather. The role play activity is fun and engaging for all of the pupils, although some pupils will not be as confident as others to perform a role play it is essential that they are given the opportunity to develop these skills. I chose to base it around a familiar topic of the weather as pupils can link it to personal experiences and real-life situations. This lesson also links to Cross Curricular learning as it involves the pupils developing their Welsh Language skills by using the Welsh words for different weather conditions. 


AfL aims to improve pupils’ learning and ability to be able to progress, it must be ensured that pupils are aware of the aim of their learning, where they are currently working at within this aim and how they can achieve the aim (Department for children, schools and families, 2008). When AfL is used successfully pupils are more involved in their own learning, this benefits pupils because they are aware what they need to improve. Teachers benefit from AfL because they are able to direct the learning in order to meet pupils’ learning requirements within that skill. According to Graham Donaldson, Successful Futures (2015, p.67) AfL is an area within teaching which enables teachers to assess pupil’s ability on a regular basis, providing them with instant feedback and guidance in order for them to progress in that AoLE. 

AfL is different to assessment because AfL is monitoring pupils throughout lessons informally in order for the teacher to be able to develop the pupil’s ability within that area of focus in order to progress their learning and achievement. Whereas, assessment links to summative assessment such as tests, where pupil’s achievement is solely based on their performance during that assessment which is often not an accurate representation of an individual’s ability. Therefore, AfL takes place a lot more often in a non-formal environment and more regularly.

There are four main focuses within AfL; “Questioning, feedback, sharing criteria, peer and self-assessment” (Black et Al, 2003, p.30).

The Welsh Government (2010, P.16) states that “Questioning is the driving force of developing thinking and assessment for learning in the classroom”. Questioning enables teachers to direct different ability questions different attaining learners in order to assess their learning. Black and Wiliam (1998) discuss that teachers do not give pupils enough time to answer a question and often as a result of this pupil’s participation is reduced and the teacher answers the question themselves. Questioning is more successful when teachers give pupils time to think and discuss the question and this also gives teachers more guidance on the class’s knowledge and understanding. 

Hattie (2012) suggests that feedback enables pupils to develop a skill, the greater the challenge in the pupils work the higher the probability that the teacher will need to provide feedback for that pupil in order for them to meet that challenge. By teachers providing feedback they are able to direct learners further in order for them to meet the success criteria.  Feedback to pupils should be immediate and pupils should be given the opportunity to act upon this feedback. However, a primary school classroom is a busy environment and often the time to give pupils immediate feedback is taken away and therefore feedback is written in the learner’s books and then becomes irrelevant as the pupils are not given the time to make these changes and develop further. 
Within Donaldson’s curriculum review (2015) he proposes that teachers and students should discuss the success criteria throughout a learning episode in order to inform their work and to meet the learning objectives, he aims for peer and self-assessment to be guided by the success criteria. This discussion is supported by the Northern Ireland Curriculum (2009) who consider that pupils will often have a greater achievement within a skill if the success criteria is available to them and they are part of how this has been formed , if pupils are aware of what they are aiming for then they will take control of accomplishing their personal targets.  However, David Didau (2014) advises that instead of focusing pupils on where they are and what they should be attaining teachers should be using that time more effectivity which will enable pupils to make the progress that they need to in order to meet the success criteria. 
In Donaldson’s curriculum review (2015) one of his recommendations is that peer and self-assessment are used more within the classroom and as a useful tool for teachers to get pupils more involved in their own learning and give them the opportunity to work with peers to progress their learning. This is linked to the opinion of Heritage (2007) who suggests that pupils are able to adapt their own learning style to meet the needs of their peers and themselves. However, as reported by a teacher (in Black ,2003) peer and self-assessment is only effective when the teacher is supportive, especially for lower attaining pupils and that peer and self-assessment is a skill that takes time to develop in order to be successful for pupils to undertake independently. Heritage (2007) also agrees that pupils must collaborate with their teacher to develop the effectiveness of peer and self-assessment and to use the success criteria to improve work. Pritchard (2008) discusses Vygotsky’s constructivist approach, The More Knowledgeable Other (MKO), where another person’s skill can be developed with the help of someone else, this does not have to be the teacher and very often takes place within peer assessment. Therefore, it is important that teachers give pupils the opportunity to work with a MKO to gain the feedback that will improve their work.


In the first learning episode the AoLE that I chose to develop was Languages, Literacy and Communication, the reason I chose this AoLE was because it is fundamental that pupils have solid understanding of English in order to build their skills further in all areas of the curriculum. Within this AoLE I decided to develop the pupils’ handwriting skills. Within the Draft Welsh National Curriculum 2022 for Languages, Literacy and Communication (2019 p.45) the What Matters Statement (WMS) that this lesson links to is “Learners who speak and write effectively are prepared to play a full part in life and work”, it is essential that young children learn to communicate through written language. This lesson links to progression step one within this document which is “I can write simple words and phrases by using knowledge of letters and the sounds they represent” (WG, 2019, p.47). It is essential that pupils develop their handwriting skills throughout their time in Primary School as it is an essential skill.
According to Sassoon (2003), Pupils need to develop the skill to have the correct movement when forming letters in order for their handwriting to progress, if there is too much emphasis on joining letters within the early years of learning this skill then it can be counterproductive. I took this into consideration when I was planning this lesson and ensured that the main focus was letter formation and that all of the pupils were aware of this by sharing the success criteria with them. I knew that hand writing was a skill that the pupils in my Year 1 class needed to develop because from previous work completed it was clear that they need to focus on letter formation as common errors were being made across the year group, for example, the ‘tail’ sitting the wrong side of the letter ‘g’. To overcome this common error, during the introduction, I will use shared writing as a whole class and go through the letters that are commonly written incorrectly , we will do this as a whole class so that I am confident that all of the pupils have had the same input. I will get the pupils to write these letters on their mini white boards and provide immediate feedback to ensure progression within that skill. Guided writing is only successful when the teacher is scaffolding the pupils’ learning giving continuous support throughout the activity (Department of education WA,2013).

During this Languages, Literacy and Communication learning episode I used a variety of AfL strategies (See appendix 1), the strategy that I found the most useful was peer assessment , within my lesson I used this for peers to give feedback to their partner on how to improve their work based on the success criteria for that lesson in order for them to progress. For this activity the pupils were working in their ability groups , I chose to do this because I am aware from personal experience when I was on PTE that a limitation within peer assessment is that if pupils are in mixed ability groups it is difficult for the lower ability (LA) pupil to give feedback to the More Able and Talented (MAT) pupils as they are not working at the same level. 

I chose to focus on peer assessment when teaching handwriting because I am aware from personal experience that it is easier for pupils to develop a skill such as handwriting when they are comparing their own work with a pupil who is also learning the same skill. Often pupils’ self-confidence is put down when a skill is being compared to the teacher’s ability and therefore, I chose to get all of the pupils involved in their own and peers learning. Donaldson (2015) refers to peer assessment as getting pupils involved in other pupils’ work and taking responsibility for their own work.

I will be offering support when pupils are taking part in this section of the learning episode as I want to make sure that the pupils are giving their peers relevant feedback that links to the success criteria and this will also give me guidance on what I need to plan for future lessons in order for the pupils to progress further.

In my second learning episode , the AoLE that I chose to focus on was Mathematics and Numeracy (See appendix 2), the skill that I chose to develop was managing money , this skill is referred to within the Draft Welsh Curriculum 2022 in progression step one where pupils need to meet the requirement to be able to deal with money in different situations and be able to “use the language of money” (WG,2019,p.20). The WMS within the draft Mathematics and Numeracy curriculum that this lesson links to is “the number system is used to represent and compare relationships between numbers and quantities”. Within this WMS there is a focus on financial problem solving which is what this learning episode will be based on. The progression step within this AoLE that this lesson links to is “I have used money in play and real-life situations and understand that I need to exchange money for items. I can use the language of money” (WG, 2019, p.20). This links to the learning episode that I have planned as pupils are developing their awareness of different types of money and how to add money using a variety of different learning techniques to develop this skill.
I am aware of the importance of pupils understanding how to manage money as it is a skill that they will use throughout their lives and it is useful for them to develop a solid understanding of the relationship between money and real life objects from a young age as this enables pupils to become more independent and aware of the real world. During this lesson pupils will also be looking a different currencies and what currencies other countries use, this links to one of Donaldson’s (2015, p.30) four purposes of the curriculum “ethical informed citizens” as they are developing their knowledge into other countries and the differences from Wales.

During this Mathematics and Numeracy lesson the AfL strategy that I chose to base my studies around is Questioning. For formative assessment to be successful when questioning is being used the questions need to be relevant and offer discussion in order to progress all learners within the group. Think time also needs to be an area of focus when using questioning within the classroom because if pupils are not given enough time to think about the question being asked then they can often feel as if they are under achieving when they do not know the answers and this often leads to lack of participation and interest.

Within questioning the AfL technique that I used was talk partners, I decided to use this technique as I am aware that it is important that pupils discuss their understanding with peers and this gives every pupil in the group a chance to speak and this then means that the teacher can assess every pupils’ learning. McAteer (2012) discusses that talk enables pupils to construct meaning from their actions, therefore pupils need to be given the opportunity to talk about what they are learning in order to develop their upstanding further. If pupils are just undertaking the mathematics and not discussing the procedures and problems that they are facing, then their knowledge will not develop further, and common misconceptions can be missed and continue to arise throughout Mathematics and Numeracy activities.

During this Mathematics and Numeracy learning episode I will share the success criteria with the pupils at the start of the lesson, I will use a variety of AfL strategies to ensure the class are all meeting the success criteria. By using AfL throughout the lesson I will be able to monitor if there are any pupils who are not meeting the success criteria and therefore I will be able to give them more guidance during these activities to develop their understanding , this may require changing my style of teaching for that individual or group of learners. I will know if using questioning as my main AfL technique is working well if the pupils are responding and interacting with the questions being asked by myself and peers.

Black et Al (2003) discusses that questioning is effective when it is used correctly and enables learning to develop. Questioning also needs to be used differently in order to assess pupils’ learning in different ways. Black, describes big questions as being a good questioning technique as it involves pupils interacting with other peers and the teacher. When used correctly big questions show pupils’ understanding and therefore should be used effectively within the classroom to ensure pupil progression. I used big questions within this Mathematic and Numeracy learning episode to encourage discussion and to show their understanding of the skill, managing money. 

The third learning episode that I planned was an Expressive Arts lesson which has links to Languages, Literacy and Communication and Science and Technology (See appendix 3). As this lesson is cross curricular the main skills that I want the pupils to develop are to be confident during the role play, develop awareness of the types of weather conditions and Welsh words for different types of weather conditions. The main document that this learning episode links to is the Draft Expressive Arts Curriculum 2022. The WMS within this document that is relevant to this learning episode is “Responding and reflecting, both as artist and audience, is a fundamental part of learning about and through the Expressive Arts” WG,2019, p.35). This links to this learning episode because the pupils are developing their own role play and reflecting on other groups performances by giving them feedback to improve. The Progression Step that is linked with this learning episode is “I can listen to others who are expressing views about my creative works” (WG, 2019,p.35) as one of the main focuses within this lesson is developing a role play and receiving feedback from peers, the main feedback given to pupils will be from the teacher.
The Reason that I chose for the pupils to perform a role play during this AoLE is because I used role play during many of my lessons on PTE and they were very successful lessons and all of the pupils were engaged and met the success criteria. 

For the main activity in this learning episode which is the role play the pupils will be put into mixed ability groups of four. I chose to put the pupils into mixed ability groups for this activity because there are many skills that pupils need to develop which touch upon different AoLE’s so therefore I am hoping that by the groups being mixed ability different pupils’ strengths within that AoLE will be shown and helpful throughout. For this role play every pupil needs to take part and have a role to play, this ensures that I am able to assess every pupils’ learning. I am aware that some pupils will be out of their comfort zone within this activity but it essential that young learners are given these opportunities to develop these skills and begin to feel confident in activities of this nature.

D.Royce Sadler (1989) suggests that formative assessment links student current responses to their competence level without various trial and error occurrences,  this shows the importance of the correct feedback given from teacher to pupil and this is why I chose to focus on formative assessment for this learning episode because it gives pupils the opportunity to develop further with more practice which I feel is extremely important to continue practicing a skill.

The Northern Ireland Curriculum (2009) discusses that formative feedback is a very effective if it is used correctly. The positives of formative feedback are that it can be given to pupils verbally or non-verbally, for this learning episode the feedback is going to be verbal and giving to pupils immediately. Formative feedback often lifts pupil’s self-confidence and it is important that when constructive criticism is given that pupils are aware that improvement is always necessary when learning a new skill. The feedback given to the pupils needs to be relevant to the success criteria that they have been shown during the learning episode and the learners need to be given time to develop the feedback that they have received in order to develop further or there is a risk that the feedback will become irrelevant to the pupil achieving that skill.

One of the formative feedback tools that I used during this learning episode was two stars, one wish. I decided to use this based on personal experience using this on PTE, it was very effective and engaged all of the pupils in the learning. It also develops pupils’ Languages , Literacy and Communication skills because they are talking in front of the class and providing feedback to other groups. Two stars, one wish also ensures that all pupils are watching their peers role play as they are aware that they need to provide immediate feedback and engage in the activity.


In conclusion, AfL raises the standards of pupils’ work and gets all learners involved in their own learning. The main benefits associated with AfL are that pupils receive feedback from teachers regularly and while they are learning that skill so that they can implement the feedback given in order to develop further and therefore teachers are able to adjust their planning to meet the learners needs. Dylan Wiliam suggests that when AfL is used correctly it can “double the rate of learning” (in Donaldson,2015, p.68), therefore AFL is a successful teaching strategy that all teachers should be using throughout their lessons. The main limitations associated with AfL is teachers fear that they do not have the time to give pupils the feedback required and therefore only give feedback to pupils through marking their work. Also , teachers fear that AfL is difficult to assess the whole class , although by using some of the successful tools that I have mention above I see no reason why AfL could not be used as a whole class as these styles are imbedded into the style of the lesson which result in teachers having a better knowledge of the pupils’ understanding.

As discussed by Dylan Wiliam AfL is the “bridge between teaching and learning” (in Donaldson, 2015, p. 76) and therefore needs to be implemented within every lesson as it is a very successful strategy that progresses pupils’ learning and an effective way for teachers to monitor pupil’s progression. As a trainee teacher training in the Twenty First Century , I will aim to use AfL as much as possible throughout all of the lessons that I teach because from conducting research into AfL I am aware of how important it is that it is used correctly in order to develop pupils’ achievement and lead their learning correctly. 
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Appendixes

Appendix 1 
 Languages, Literacy and Communication lesson plan
Alice Tudor		1801577
Lesson Plan Phase 1

	Student-teacher
	Alice Tudor
	Class:
	Year 1 

	AoLE or Subject
	Languages, Literacy and Communication
	Date:
	1/10/2019

	Lesson Focus:
	Letter formation and hand writing

	Meaningful links to Curriculum 
	What Matters Statement - Learners who speak and write effectively are prepared to play a full part in life and work. 
Progression step one - I can write simple words and phrases by using knowledge of letters and the sounds they represent”

	Meaningful links to:
Cross Curricular Responsibilities
	ESDGC – Choices and decisions – making the correct decision in order to improve their hand writing and letter formation.
Literacy –
· Join in, repeat or memorise a range of rhymes and songs
· Contribute to conversations and respond to others, taking turns when prompted
· Talk about what they are going to write
· Write words, phrases and simple sentences and read back own attempts
· Follow a form modelled by the teacher
· Form upper- and lower-case letters that are usually clearly shaped and correctly orientated
· Use capital letters and full stops with some degree of consistency



	Personal Targets (Linked to QTS and identifed in weekly review)







	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Be able to form letters correctly 
Be able to write simple words and phrases
I can use the knowledge I have of how letters sound to help me spell simple words.





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Must – Spell name correctly without guidance or assistance

Should – Be able to form letters correclty. Feel confident giving feedback to peers.


Could – Be able to explain why letters are formed correctly and incorrectlty.




	Mini white boards –I will get the whole class to write their name on mini white boards so that I am able to assess their current hand writing ability and any common errors that need to be addressed during this lesson.

Peer and self assessment – I will use peer and self assessment in this learning episode when the pupils are looking at their peers work and giving them feedback based on the success criteria.

Think ,pair , share – I will use this when the pupils are workinng with a pair and discussing if letters have been formed correclty , this will enable me to know if I need to focus on that area again during the next lesson on this skill. 

Group answers – Group learning will take place during this learning episode. 

Thumbs up , thumbs down- I will use this AfL technique at the end of the plenary and ask the pupils how confident the class feel about letter formation.





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)


10 mins
	
Whole class will stand up and sing the phonics song which will be playing on the interactive white board and all of the pupils will be singing along to the song and the pupils are confident with this song as it is the start of our hand writing activities.
https://www.youtube.com/watch?v=saF3-f0XWAY 
Go through letter formations on the board recapping what letters should look like and where we start them. 

Pupils will then sit on the carpet and have a mini white board each and write their name in their best hand writing so i can see the pupils hand writing ability and if there are any common misconceptions for example ‘b and d’ etc.

Questions I will ask
· Who knows what a ... looks like ?
· Where do we start when writing this letter?
· (show examples of work) Why does this letter look different to this persons letter formation – why is this? Which is correct ?
· Are there any letters that are hard to form?
	
Whole class will write their names on their mini white board focusing on letter formation. This task is more for the teacher to see the pupils hand writing ability. The pupils will then have thier work in front of them to be able to compare how letters should be formed correctly and compare it to their own work which they have just completed.




	· White boards for whole class 
· White board pens for whole class 
· Interactive white board 
· Phonics song
 

	

Teaching & Core Learning


20 mins
	Check that letters are formed correctly and hand writing is neat . There will be an example of how letters are formed on the interactive white board for pupils to refer to to ensure that they are forming the letters correclty.

The teacher leads recieving the feedback from the pupils.

Questions
· Have you formed your letters how the example on the board have?
· How can you improve
· What has this pupil done well?
· How can they improve 



	In ability groups pupils will write a short , simple sentence describing how they are feeling today focusing on hand writing and letter formation being the main areas to improve during this actvity .
Pupils will then perform peer assessment with the person that they are sitting next to , they should focus on hand writing and letter formation . This feedback will be verbal and after 2 minutes of the pupils looking at eachothers work then we will discuss each indivudlas work and the feedback that was given to them by their peer and see if the rest of the group agrees and what they need to do next. This will ensure that any common misconceptions are picked up and focused on as a whole group.

The correct letter formation will still be on the whiteboard so that all pupils can see what is expected.

	· Languages literacy and commmunication books 
· Pencil

	

Plenary


20 mins
	In ability groups the teacher will lead the learning by using the interactive white board to write letters which are formed correctly and incorreclty and the pupils will have to discuss in their groups which they think is correct and incorrect (e.g. letter not sitting on the line , tail not on the right side ‘g’.
When wrong answer is recieved from the group I will ask the pupils to give reasons for their answer to erase any misconceptions.

At the end of the lesson I will get the pupils in the group to put their heads on the table and perfom thumbs down , thumbs up if they feel confident that they understand how to form letters correctly and have seen improvement in their work from the start of the lesson. I will get the pupils to put their heads down so that they will feel more confident to tell me if they still do not feel confident when forming letters.

Questions
· Why is that letter formed incorrectly
· How do we know that this formed correctly?
· Do you feel confident that you can form letters?
· What are your next steps to improve?


	Think, pair , share – In groups identifying correct and incorrect letter formation and giving reasons why they think that .

Group answers- Completing the above activity in groups .

Thumbs up , thumbs down- At the end of the activity pupils will give the teacher feedback on their understanding and how cnfident they feel on forming letters.

	· Interactive white board






Appendix 2 
 Mathematics and Numeracy lesson plan

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Alice Tudor
	Class:
	Year 1 

	AoLE or Subject
	Mathematics and Numeracy
	Date:
	3/10/2019

	Lesson Focus:
	Adding money and identifying different types of money.


	Meaningful links to Curriculum 
	What matters statement - The number system is used to represent and compare relationships between numbers and quantities.
Progression step 1 - I have used money in play and real-life situations and understand that I need to exchange money for items. I can use the language of money 


	Meaningful links to:
Cross Curricular Responsibilities
	ESDGC- Identity and Culture- Learning about what other currencies are used in different countries.
Literacy –
· Identify words and pictures on-screen which are related to a topic.
· Express an opinion on familiar subjects
· Speak audibly, conveying meaning to listeners beyond their friendship group
Numeracy 
· Select appropriate mathematics and techniques to use
· Select appropriate equipment and resources
· Use every day and mathematical language to talk about their own ideas and choices
· Use ‘counting on’ strategies to add two collections, starting with the larger number, e.g. 8 + 5
· Add and subtract numbers involving up to 10 objects.
· Use different combinations of money to pay for items up to 20p
· Find totals and give change from 10p.

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

· To be able to identify different coins
· To be able to add coins together
· To be able to identiy which coins do not exist
· To be able to link using money to personal experiences
· To be able to use the language of money




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Must – Be able to identify correct and incorrect coins

Should – Be able to add different coins together

Could – Know the different currencies in other countries.


	I will get the pupils to Mind map on mini white boards what they know about money already, this will show me what areas I need to develop to enhance their learning.

I will use ‘No hands up’ when asking the whole class questions to be able to direct different ability questions at different pupils . This will give me a better indication of their knowledge.

Exploring wrong answers will be used during the main activity because this will then develop the pupils learning further.
Instant feedback will be given to pupils during the main section of this learning episode in order to progress pupils skills.
Big questions – used to know what pupils have learnt and what else they need to learn to develop this skill.

Pupils will use Talk partners  and phone a friend so that I am able to monitor pupils progress and what pupils need more focus within this skill.





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)


10 mins
	As a whole class I will ask the pupils to mind map on mini white boards what they already know about money and give them 3 minutes to think about this and write their ideas down in silence, I will then ask the class to show their white boards and I will assess the classes knowledge and what areas need to be more focued on . I will pick out any common errors and discuss them as a whole class.

I will ask the pupils what we need money for and discuss how differrent countries use different currencies.

	Whole class- Will write on thier mini white boads what they currently know about money and then discuss this as a whole class and develop pupils thinking. If pupils are not giving me the answers that i am expecting e.g. to buy things etc then i will use different questions to probe their thinking.


 
	· Mini white boards

	

Teaching & Core Learning



20 mins
	As a whole class on the main interactive white board I will show the class different types of money that we have and the difference in copper coins and silver coins. 

I will then ask the pupils to answer the questions that I will have made for example:
· Which coins would you use to buy a pack of crips for 33p?
· Which of the following coins do not exist (1p,2p,50p,30p)
· 10p+5p (lots of these style questions)
· £1 + 30p=?
I will have created a power point with questions with the above style so that the pupils have to answer these. For these I will use ‘No hands up’ and choose pupils to answer questions , I will target these at every ability pupils within the class and provide instant feedback in order to avoid any common misconceptions in the class.

	Whole class- To sit and listen on the carpet to the presentation that I show them about money, i will ask questions to develop pupils learnring using ‘No hands up’ as this enables me to have a better knowledge of the pupils understanding .

When i recieve wrong answers from the pupils then I will Explore wrong answers – in order to try and minimise the amount of incorrect answers that I recieve.

Instant feedback will be given – both praise and how to improve.




I will inform pupils that they can pratice this skill with their families at home.
	· Interative white board 
· Presentation on copper and coins and money in general

	

Plenary
10 mins
	I will ask the pupils a question during the plenary that they think of the answer independently before discussing as a whole class. 
I will ask what is worth more a 50 pence piece or 5 10 pence pieces?
We will discuss this as a whole class and see the pupils views and if I am confident that they have a solid understanding on this style question then we will move on to Phone a friend style questions where  the pupils will be in their ability groups and write down a question that they are unsure of the answer and then as a whole class one person from each group will ask their question and we will discuss these as a whole class.
	Whole class- Big Questions will be used during the plenary section of this learning episode to evaluate pupils learning and give them tricky questions to see how they respond to this so I know where to take their learning next within learning this skill.

Pupils will use Talk partners  and phone a friend to develop thier learning further and to discuss their answers before a whole class discussion.
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	Lesson Focus:
	To produce a role play on different weather conditions 


	Meaningful links to Curriculum 
	I can explore my environment, make observations and communicate my ideas about what is happening. 
What Matters Statement -Responding and reflecting, both as artist and audience, is a fundamental part of learning about and through the Expressive Arts. 
Progression step 1 - I can listen to others who are expressing views about my creative works. 

	Meaningful links to:
Cross Curricular Responsibilities
	ESDGC – Natural Environment – Thinking about the environment and the different types of weather conditions .

Literacy – 
· Use personal experience to support understanding of texts.
· Express an opinion on familiar subjects
· Talk about things they have made or done, explaining the process
· Speak audibly, conveying meaning to listeners beyond their friendship group
· Listen to others, with growing attention, usually responding appropriately, e.g. carrying out instructions
· Contribute to conversations and respond to others, taking turns when prompted.

Digital Competency 
· Add their name and the date to work they have created, e.g. type their first name and surname and add a date to pieces of work
· Save work using a familiar word as a filename, e.g. child's name/keyword and understanding that this work can be retrieved.
· comment on work in relation to the success criteria, e.g. add comments using recording feature in software.

YCC – Welsh words for different types of weather will be used during the role plays . 





Appendix 3 
Expressive Arts lesson plan
	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Must – Be able to give feedback to peers , Be able to identify different types of weather and the conditions that take place.
Be involved in the role play


Should – Be able to link this lesson with personal experiences


Could – Use the Welsh words for the different types of weather conditions.



	Think , pair , share – This will be used during the introduction when the pupils are talking about what weather conditions they know and about and what personal experiences they have had with different types of weather conditions. This will tell me at what pace to take the lesson.

I will use questioning to probe pupils imagination and to inform me on their knowledge and understanding.

Examplars – will be used to show the pupils what they are expected to produce during this learning episode.

Mini White boards- I will get the pupils to write down what they notice during the exemplar video to know what to include in their performances. What they notice will inform the success criteria for this lesson which will be discussed as a whole class.

Two stars, one wish - 

I will use big questions during the plenary to assess what the pupils have learnt and what to plan for the next episode on this skill.



Learning Objectives (focus on Learning- use accessible vocabulary):
The pupils will learn to:


To be able to perform a role play in groups 
To be able to identify different types of weather and the changes that occur 
To be able to give peers feedback on their performance based on the Success Criteria
I can listen to peers and teachers giving feedback on my performance









	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)



15 mins 
	As a whole class I will ask the pupils what they know about the different types of weather and what personal experiences that they have had in different types of weather conditions. I will give the pupils chance to think about this by themselves and then discuss this with their pair and then share as a whole class.
I will then ask the pupils what different weather conditions are in Welsh – I will use no hands up for this.
I will write the correct answers on the main white board for pupils to refer to later on in their group activities.
As a whole class we will discuss how the weather is different in different countries and discuss personal experiences of this.
Questions 
· What do you know about the weather?
· Can you think of a time where you got wet in the rain?
· What type of activities do we do when the sun is shining?
· What is rain in Welsh
· How do we say ‘What is the weather like today?’ in Welsh?
· Is the weather always the same in other countries as it is here?
	Discuss personal experiences of different weather conditions 

The majority of pupils will know the Welsh words for the weather.

LA pupils will need some guidance with the Welsh.

Think , Pair , share discussing the different types of weather conditions and personal experiences and then we will discuss these as a whole class.





	White board 


	

Teaching & Core Learning


1 hour
	I will ask the pupils 
· How do we know what the weather forecast is?
· How can we find out the weather forecast?(online , tv, radio)
I will then show the whole class a video of the weather being presented and we will write down on mini white boards while watching the video the types of langauge that is used during the video so that we can use these later on in our own work.
I will put pupils into mixed ability groups of 4 using the randomiser tool on the dojo app and then ask the pupils to perform a role play presenting the weather forecast trying to use as much Welsh as possible (Welsh words for the weather will be on the interactive white board and printed out on sheets for more guidance.
Create a success criteria as a whole class – What will make our role plays successful? 
They will be given 30 minutes to practice these and then will be presnted to the whole class and recoreded on the ipad.
The rest of the class will then give the group 2 stars and a wish.We will re cap the success criteria before starting to watch these so the pupils know exactly what should be in the role play.
The pupils will record their peers role play using the iPad and add their name to their work when saving it.Feedback from peers can then be written on the software used.
	The pupils will be shown exemplar weather forecast reports so that they know exactly what they need to be doing during the task. When the pupils have been shown the exemplar we will discuss what makes it so effective.

The whole class – Will be using mini white boards when watching the exemplar video and then we will link what the pupils have noticed to the success criteria.

HA pupils will be able to use the Welsh words for the weather instead of the English.

Pupils will be in mixed ability groups to perform a role play about the weather.


Two stars, 1 wish- Will be given to the pupils by other peers which will give them guidance to improve their work.The pupils will use the success criteria that has been developed as a whole class to inform their feedback.
	· Main interctive white board
· Mini white boards 
· White board pens
· Welsh words printed off 
· iPad
· https://www.youtube.com/watch?v=HSHNkT-V7LY 

	

Plenary


20 mins
	I will then develop the pupils learning further by asking them big questions :
· What seasons are there?
· How is the weather different in the four seasons?

At the end of this learning episode I will get the pupils to use the traffic light system to  see how confident they are with the weather and the differences between the four seasons.

	The pupils will be working independently to answer these big questions.






	· Traffic light system – on wall permanantly.









