	Written piece: Recognise and analyse the significance of different aspects of professional practise and why these are important in meeting the individual and inclusive needs of children - including professional values, communication, multiagency work, observations, planning and the UNCRC. (1500 words)



Introduction

Being a professional is generally viewed as someone possessing the skills, expert knowledge and formal qualifications to carry out one's practice consistently to a high standard (Solvason and Webb, 2023, n.p). Professionalism in the Early Years is set out by the Foundation Phase Framework (Welsh Government, 2015, p. 4) which emphasises how practitioners should support children’s holistic development by creating supportive and stimulating environments. Its intention is to make sure practitioners strike a balance between child-led and adult-led activities, develop differentiated learning opportunities to meet individual needs, and regularly reflect on their practice (Welsh Government, 2015, p. 4).

Professional Values

Professional values are essentially a shared set of beliefs amongst practitioners within a setting. In addition, practitioners may possess personal attributes such as empathy, compassion, and patience to help with putting these values into practice. These values are modelled for children and influence how practitioners behave and respond to situations. Also, Cunningham (2020, p. 149) citing Bryk et al. (1999) and Newmann et al. (2001), suggests that personal and professional values can determine whether change is actioned or not within a school. This concept extends beyond schools, as shared values affect how people work together and respond to change across a range of professional settings, including Early Years. Professional values are also central to practitioners’ pedagogy and the curriculum, supported by frameworks and policies such as the UNCRC (UNICEF UK, 2019) and Foundation Phase Framework (Welsh Government, 2015), which put children’s rights and wellbeing first.  Brock (2013, n.p) identifies values as one of seven dimensions of professionalism in Early Years. These include a dedication to play-based learning, a commitment to act ethically for the benefit of children, families, and society, being accountable for the quality of education and care provided, and creating environments where mutual trust and respect are prioritised (Brock, 2013, n.p).  

Communication and Relationships

Watzlawick and Jackson (2010, p. 2) rightly describe communication as “indispensible”. It is particularly significant in Early Years, as babies and toddlers are not yet able to articulate their needs clearly, meaning practitioners depend on observations and non-verbal cues to understand behaviour and respond appropriately. In addition, establishing strong relationships with those close to a child, such as parents and carers, is likely to have a positive impact on their development and wellbeing, for instance recognising and solving any problems that may arise. Every child is unique, meaning that what works for one child might not work for another. Due to the diversity of children’s needs, it is often not possible for one individual to meet them all. This highlights the importance of an inclusive approach and collaboration between carers and professionals to support each child’s development and wellbeing. Throughout a child’s life, they will encounter numerous practitioners for various reasons to support and fulfill the child’s rights. 

Unfortunately, there have been many instances where a lack of effective communication has led to poor outcomes for children.

Multi-agency Work
As mentioned previously, children will encounter multiple practitioners throughout their lives to meet different needs. Society has progressed significantly, and it is no longer possible to depend solely on a single caregiver, parent unit, or even familial support to meet every need a child might have. We have developed beyond traditional kinship networks, and with a broader understanding of children’s medical, psychological, and developmental needs, so collaboration between professionals from different disciplines has become essential. This raises the question of whether children have always had these complex needs, or whether our growing knowledge and societal changes have simply made us more aware of them.

Observations

Observations are valuable for practitioners because they provide an opportunity to gauge where a child is on their learning journey and make appropriate adjustments to support their development. Much can be learned from taking the time to observe a child, as it offers insight into their interests, abilities, and interactions. Observation can highlight any differences in behaviour or whether a child might be experiencing developmental delays (Tallent and Thompson, 2022, np). It is important to be mindful of when or where an observation takes place, as individuals in new settings might display untypical behaviours as they adjust to unfamiliar routines, relationships, and environments (Tallent and Thompson, 2022, np). Furthermore, observation is not limited to the child alone; practitioners must be aware of the actions or inactions of parents and carers, as well as their interactions with the child (Wales Safeguarding Procedures, 2021).

 However, observations can sometimes lead to assumptions, for example, about a child’s social class, which practitioners must be careful to avoid.

Planning

Planning provides a clear framework and objectives for children to achieve. It ensures that activities are purposeful, build on prior learning, and support each child’s development effectively.

UNCRC

The UNCRC provides the foundation for anyone involved in a child’s life, including practitioners, parents, carers, and other professionals

Conclusion

TO DO
Contact the library and ask for suggestions on suitable reading material for this assignment
Create a mindmap for written piece based on key words from the assignment brief
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