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What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	1. Continue to develop your referencing technique by consulting this website where you can see I've noted a citation error has occurred: https://ezproxy.uwtsd.ac.uk/login?url=https://www.citethemrightonline.com

	I have tried to develop my referencing throughout this assignment.
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	2. Throughout the assignment the size of your font changes. Proof-read your essay carefully before submission to avoid this happening. 
	I have corrected any font errors during the assignment.

	Targed/Target 3
	3. Continue to make links between development in your own practice and the literature. 
	I have used links between own practice and literature.
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Introduction
The exploration of an urban, large primary school in South Wales’ School Development Plan (SDP) will be discussed within this assignment. The school have five priorities within their SDP and the one that was most of interest to discuss was the priority of Health and Well-being. In particular, the aspect of Health and Well-being will be specifically the schools development of the emotional well-being of the children. A School Development Plan is fundamental to make improvements to the school and always strive for a better education establishment for the children. A School Development Plan has been described as a ‘school’s strategic plan for improvement’ (Welsh Government, 2014, p3) and consists of ‘regular self-evaluation’ and ‘improvement priorities… with short- and longer-term targets.’ (Welsh Government, 2014, p3).  Emotional wellbeing within school was important for the placement school to grow their understanding and develop appropriate and effective strategies to support their pupils. The strategy that will be explored will be the schools’ use of ‘Thrive’. Thrive’s mission is to ‘help children and young people become more emotionally resilient and better placed to engage with life and learning.’ (Thrive, 2023). This initiative is at the core of the school involved and will be discussed within this assignment.

Literature review
An SDP ‘will set out how the school will achieve its targets, in relation to its priorities’ (Welsh Government, 2014). Furthermore, it is a national priority within a schools SDP to enquire the standards of literacy and numeracy, and to reduce the impact of poverty (Welsh Government, 2014). This suggests that schools must obtain these standards continually to meet the requirements of the Welsh Government. Literacy and numeracy have been high factors in priorities within Wales and the schools must monitor these standards. However, the focus ‘Health and Wellbeing’ is the priority that will be focused on during this assignment. It has been explained that the priorities are reviewed every year and are maintained for three years for another in-depth review. However, the priority of wellbeing may be renewed due to the effects of COVID-19 and other various factors. 
The responsibility of the SDP has had criticisms from many theorists. It has been suggested that ‘School and district leaders should work to create, support, and maintain a school culture of data-use for SIPs.’ (Bolhuis et al., 2019). However, it has been criticised that ‘weak SLTs, weak middle management and 
a limited sense of responsibility on the part of more junior staff.’ (McAleavy, Riggall, Fitzpatrick, 2016, p74) can contribute to an ineffective SDP. This shows that if not all staff are willing to take responsibility of the SDP then the processes will not be progressing as the school would like. Furthermore, the breakdown of communication means that the school will not have smooth, matching data that coincides with the work that the teachers are doing to support the targets meaning that the results of the reports may not reflect on the school as a whole. Furthermore, it has been explained that ‘School leaders need to balance the various goals of different stakeholders with the culture, the vision, mission and values of the school.’ (Coburn, 2006; Park, Daly, and Guerra, 2013). This suggest that that there are many members of the team that will support the processes of maintaining the priorities of the school, in particular well-being. This indicates the community links, parents, learners, teachers, governors all have a say in the development of learning and opportunity for the school and must work together to create the same values and norms and share the focus of the priority and its success in progression. In addition, Estyn has proposed that SDP planning involves ‘Staff [to be]… invited to express an interest in joining a particular SDP team.’ (Estyn, 2020), this suggests that it will be present that not all staff will take an interest and be involved within the SDP processes but are expected to be engaged with the processes when it is published. Hence meaning that there may not be a full understanding of the SDP due to the lack of information that the staff have received within the process. The lack of communication may change the focused and create conflicting views due to lack of engagement within the process. It has been expressed that ‘Kendall et al (2005) developed a four stage hierarchical model of change’ that shows the stages of a school when a large change is happening which has many strands that have a focus on all of the staff working together, furthermore Kendall et all (2005) discusses the whole school approach as ‘whole school change means simply change which extends beyond
one cohort with children in one year group,’ (Kendall et al, 2005). Additionally, as the focus is ‘well-being’, it is important that the school has shared values to support well-being which could suggest the benefits of opting for a whole school approach during this change. Further to this, it provides students a sense of safety and security when there is an awareness of support and help from the school that is carried out by all staff. It gives children stability and routine that could help with their wellbeing issues and could potentially ruin progress if not followed through by the whole school.

Action point
Well-being has been described as ‘a person’s ability to recognise their own capacities, manage regular stresses of life, work productively, and contribute to their community.’ (World Health Organization, 2022). The school have used a variety of strategies and initiatives to improve their well-being priority for emotional wellbeing within the school.
Emotion coaching was introduced to the school in 2017 and every teacher within the school was trained in emotion coaching. In addition to this, the teachers then trained the children how to use emotion coaching to support themselves and others at school or at home. This was beneficial for the children to be aware of their own emotions and others. These techniques could also support the children if their home life is challenging and may be able to help them handle their emotions or others’.
Adverse Childhood Experiences (ACEs) training has been delivered to all teachers to understand, develop their knowledge and handle situations regarding children that have difficulty and have ACE’s as it has been discussed that ACEs ‘strategies… promote awareness, resilience, and safe, stable, nurturing relationships as foundational to healthy child development and sustainable well-being throughout life.’ (Bethell, et al., 2017). Furthermore, the school has given training to the teachers to gain knowledge on children with trauma and how to support children that are having trauma difficulties. Moreover, the school also works with external agencies that deliver wellbeing sessions in the classroom including support with self-esteem, bullying, mental health, hygiene, healthy habits, nutrition and more.
Regulation stations are in every classroom within the school with various techniques for the children to use to self regulate. These techniques included using fidget toys, writing stations, worry monster and breathing exercises on the walls. The school has adopted a whole school approach to wellbeing, when meeting with the PLT, they discussed that they have done mindfulness such as arm stretching and finger breathing and also have regulation stations in every classroom that the children can use at any time if they are anxious or stressed to self-regulate.
The school implemented the ‘Thrive’ strategy to help support pupils with their wellbeing. Thrive is a developmental programme that is assessment based that helps support children with their health and wellbeing. Thrive uses ‘building blocks’ that make up how a child should be learning and works on the ones that haven’t been built. The chart is built on age and what skill the children should have developed for their age. This has been impacted heavily due to COVID-19 and difficult home life. It has been explained that ‘The pandemic affected more than 1.5 billion students and youth with the most vulnerable learners were hit hardest.’ (UNESCO, 2023. Thus making wellbeing a highly important priority in the SDP and education as a whole. Thrive’s vision is to ‘Build knowledge of social and emotional development in schools and settings to improve understanding of emotional health and mental wellbeing ‘ (Thrive, 2023) and has educated the school to develop the priority from their SDP. Furthermore, there have been many ways that the Thrive sessions are delivered to the pupils in school. The Thrive sessions have been delivered through Thrive classrooms and also thrive class lessons. When going through assessment, the practitioners decide how much Thrive a child has and make an action plan to how they can effectively support the children. The children that have been identified to have thrive sessions in a thrive classroom may have these sessions individually or in groups depending on the circumstance. The practitioners then decide which will bring them closer to progressing from their building block. The school implements Thrive targets within classrooms and classes make their own goals. Thrive class lessons consist of ‘PSE’ style lessons that help with health and wellbeing. They have these once a week and normally are based on current issues locally or around the world
Macbeath discussed that ‘Self-improving schools require a culture that is committed to and recognises the value of self-evaluation in its own right, not as a precursor to external inspection’. (Macbeath, 1999). After having meetings with members of the school, I was told that the school regularly self-evaluates how their implementation of wellbeing is being presented and whether it is effective. This is by using data analysis such as giving out questionnaires to teachers, pupils and parents to discuss how it is going, and what they can do to improve. This also brings a community aspect into the SDP and involves parents into contributing to supporting their own and their child’s wellbeing. The process is always ongoing and teachers have regular meetings to discuss how it could be improved and what is working well for them. Pupil Leadership Team has been formed to understand the pupils’ needs and to give the children a vice within the school, this council also provides members responsibility of peers and school problems. The school also has many other clubs that promote healthy eating, safety within school that promote pupil voice and safety which also promotes health and wellbeing.
The school’s vision has an emphasis on building positive relationships and have the heart of relationships based on wellbeing. They discuss what is a healthy relationship and how to treat others with respect. They are a rights respecting school and often remind children of their rights that could contribute to their own health and wellbeing inside and outside of school. The school also has their own ALNCO, wellbeing officer and thrive practitioners. The school offers teachers open access counselling, check ins/out, wellbeing presentations, resilience training, additional days that can be turned into holidays which supports the staff’s wellbeing which is crucial to a positive work ethic and support of mental health and wellbeing.
The Welsh Government national resource of evaluation and improvement discusses the importance of wellbeing within the ‘Curriculum, Promoting good health, Attitudes and relationships, Safeguarding, Equity, Inclusion’ (Welsh Government, 2021) and my placement school have been working towards all of these areas individually to understand and improve the school and their SDP priorities.

Reflection and evaluation
Upon reflection of research and understanding of the SDP. It is important for own professional practice to be aware of the schools development plan to meet the vision and aims that the school have. In placement school, the researcher met with the headteacher and discussed the school development plan and how the school aims to move forward with their priorities. It was discussed that the SDP included progress since last inspection and used data and assessment to understand their progress. The evidence was detailed and showed how the school were doing, whether that be meeting targets or aiming closely towards them. This showed that the school was continuously trying to develop their progress and it was an ongoing process. The data also showed what effective and what needed improvement, this singled out any problems that needed to be changed or improved. This was an effective way to find any limitations to their progress as a school. 
Furthermore, the school showed the recommendations that were used when having their last Estyn report. This was written clearly in their SDP and was used to show that they were engaged and using the recommendations to strive for better. And lastly, the school showed their latest actions taken. This was a grid that showed how they were doing, what they were doing and the reasons why. The school have reflected highly on their previous report and used many different techniques and strategies to improve and progress within the health and wellbeing priority within their SDP. 

Conclusion
This assignment has been important and substantial for the growth within the researchers career. It has been clear that it will be a priority to always read and be aware of the SDP within my school to ensure that I know what the school are working towards and how I can be involved in helping them to achieve their goals. The SDP is great for targeting aspects that are an ongoing or sudden issue in the school and supporting the school would be beneficial for my own professional practice and the school. It is important for a whole school approach in order for the SDP to have fulfilled its purpose and would be beneficial for own teaching career to have the same values and norms that the school have created thus will set a good example for the pupils and reputation of the school. It has become evident to the researcher that being involved within the process has many benefits to the teacher, the learner and the school. It also showed the researcher how to analyse data and would be interesting to continue this through professional development and look at the long term goals.
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